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OCOBEHHOCTHU U3YYEHUSA NTHOCTPAHHBIX
A3BIKOB ITPU ITIOMOIIK TUCTAHIIMOHHOT'O
OBYYEHMUSA

B cmamoe Paccmampusaomcs ocobenHocmu
OUCMAHYUOHHO20 00yueHus. Aemop paccmampugaenm OCHOBHbLE
npobnemsl, c6a3aHHble C OUCHAHYUOHHBLIM O0OyUeHuem, maxue
maxk omHouleHue npenooasameinell K 0AHHOMY N00X00Y, 80NPOCHI
0 Kavecmee obOyuenus u d¢Qh@exmusHocmu OUCAHYUOHHOZO0
obpasosanus Ha  npakmuke. Bviserena u  obocnosana
HeoOXo0UMOCmsb  OUCMAHYUOHHO20 O00YUeHus: 0 Jiodell He
UMEIOUUX BO3MOCHOCIU NOCewams 3anamus. B coomeemcmeuu
¢ Hesmonoom Kueanom paccmampuearomcs uemovipe OCHOSHbLE
Xapakxmepucmuxku OUCMAHYUOHHO20 —O00YYeHUs. «pazoeleHue
npenooasamensi U Y4eHUKA 60 BPEeMEHU UIU NPOCMPAHCMEEY,
«NpUsHaHue YueOHbIM 3a6e0eHuemy, «UCNONB306AHIUE
3BHAUUMENTbHO2O — KOIUYeCm8a  MEXHUUeCKUx  cpeocme» U
«08YCMOPOHHASL KOMMYHUKAYUs npenooagamens U y4eHuka». B
cmamve Maxk  Jice  pacCMAmpueaomcs  NOJNOJNCUMENbHble U
ompuyamenvhbie CMOPOHLL  OUCHAHYUOHHO2O — O00VHeHus U
B03MOJCHOCMb  NPUMEHEHUST MaKo20 Nooxo0a OJis U3YYeHUs.
UHOCMPAHHBIX SI3bIKO8.
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SOME ASPECTS OF DISTANCE EDUCATION IN
TEACHING FOREING LANGUAGES

The article deals with the characteristics of distance
education. The author consider generally problem in distance
education, such as the ratio of teachers to this approach, issues
about quality of education and the effectiveness of distance
learning in practice. The necessity of distance learning for those
learners whose responsibilities preclude attendance in a
traditional classroom have been found and substantiated.
According to Desmond Keegan discusses four major
characteristics of distance learning "separate of teacher and
learner"”, "program is controlled by an organised", "some form of
media is used" and "Two-way communication." The article also
discusses the positive and negative aspects of distance learning
and the possibility of applying this approach to learning foreign
languages.

Key words: distance education, foreign languages, relevance,
outstanding characteristics, motivation, self-efficiency, flexibility.

Introduction

The number of distance education academic programs
continues to expand each year. Adult foreign language
instruction, however, is one subject that seems to lag behind other
subjects. This may be partly due to the perception that a language
can only be learned in the presence of an instructor.

Some teachers may feel threatened by the introduction of new
technologies and methods, but distance education should not be
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viewed as a means of reducing costs, but as an opportunity to
remove barriers, and to provide quality learning opportunities.

Caution must be exercised when deciding to use distance
education technologies, but, if used properly, they can be an
advantageous complement to existing language learning methods.

Distance education provides greater access that allows
instruction to take place between geographically separated
teachers and students. Through the use of advanced technologies,
it is possible to develop distance education programs that address
the needs of those learners whose responsibilities preclude
attendance in a traditional classroom, or who are geographically
dispersed (Malyuga, Ponomarenko, 2012).

It may be argued that the Internet and computer technology
employed in distance education courses can in fact enhance
language courses offered at a distance so that they are actually
more effective than traditional face-to-face instruction. The
ability to provide relatively inexpensive, instantaneous, global
interactivity, between individuals and computers is what gives
effectively designed distance education such potential in the
educational arena.

Language instruction delivered in a distance education format
can be just as effective as any other type of instruction and, using
the Internet as the communications medium, perhaps even more
so. The Internet utilizes advanced technologies of image and
sound, storage and retrieval, and because of these features, it may
even prove to be the ideal vehicle for delivering foreign language
instruction via distance education.

Despite an apparent abundance of literature on distance
education, and a considerable body of literature in the field of
English, relatively little has been written about language teaching
and learning at a distance. Many businesses and educational
institutions are attempting to provide distance education to
traditional instruction.
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Desmond Keegan attended the University College Dublin
where he pursued a BA in Classical European Civilization and his
MA in Medieval European Civilization. In doing his PhD with
the University of Adelaide he peaked in his writing and did his
thesis on "The Theory of Practice of Distance Education". This
thesis study was further translated into Italian and Chinese in
1994 and 1997 respectively. His thesis was published and was set
to be used as a prescribed text at the University of the United
Kingdom for the MA in Open and Distance Education in 1997.
Dr. Keegan was the one who laid the foundation of differentiating
Distance Education from regular study. He initiated the
international journal Distance Education which is now in its 36th
year of publication. This he began in 1979. This was the first
publication of its kind to focus on Distance Education as a new
area of scholarship. Keegan proposed some of the fundamental
issues which are still outstanding giving students the opportunity
to research and discuss areas of distance education. Some of the
issues include The Role of Time Synchronous Technology,
Access Equity and Social Impact of Distance Education,
Didactics or Skills Required by Learners and Teachers in using
Electronic Technology and The Market and Willingness of
Students to Partake in Electronic Classrooms.

According to Keegan, distance education is an educational
model in which the student and instructor are separated by time
and place. The terms distance education and distance learning
have been applied interchangeably by many different researchers
to a great variety of programs, providers, audiences, and media.

Hallmarks of the distance education are the separation of
teacher and learner in space and/or time (Perraton, 1988), the
volitional control of learning by the student rather than the distant
instructor (Jonassen, 1992), and non-contiguous communication
between student and teacher, mediated by print or some form of
technology (Keegan, 1986; Garrison and Shale, 1987).
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It includes a variety of non face-to-face teaching procedures;
ranging from basic correspondence courses to computer-
enhanced interactive video. A basic definition that is generally
accepted by most theorists of distance education includes four
characteristics:

1. Teacher and learner are separated for most of the learning
process.

2. The course or program is influenced or controlled by an
organised educational institution.

3. Some form of media is used, both to overcome the physical
separation of teacher and learner and to carry course content.

4. Two-way communication in some form must be provided
between teacher and learner.

Keegan developed these four points for his comprehensive
definition of distance education, which has been debated,
redefined, and rewritten by many people.

Most now agree in principle that these four factors must be
present for something to be considered distance education.

The first characteristic deletes courses that mostly occur in a
classroom, with an occasional television or correspondence
lesson or module. Classroom teachers who occasionally use an
educational cinema or require their classes to watch a television
show at home cannot be said to be teaching at a distance. The
second criterion eliminates most self-study programs, such as
individuals reading in a subject without formal guidance. The
third is interpreted broadly, sometimes defining as distance
education a correspondence course whose written material makes
heavy use of illustrations. The fourth is also broadly interpreted:
Two method of communication can mean everything from high-
tech interactive video or online computer communication to the
bulky, but effective, written communication between student and
teacher, in which the student submits an assignment and the
teacher returns it with comments and suggestions.
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It should be noted that, although not included in Keegan’s
points, a fifth area of agreement among most theorists is that
distance education is a form of Open Learning. Student autonomy
is one aspect of Open Learning, the autonomy to choose courses,
put together a particular course of study, set a time frame for
completion, and even set assessment standards.

Therefore, socio-economic changes are being brought about by
the emerging information age, the rapid changes in technology
and communications, the emerging global economy and change
in population demographics. Educators are facing an increasingly
various student population in need of training, retraining, and
updating of skills to acquire new jobs or to keep current in
present occupations. Cconvenient and quality educational
opportunities should be made available to anyone who iss them.
With the advance of technology, distance education is an
alternative means of delivering quality instruction to those who
desire it.

Almost every country in the world has some form of distance
education. International Council for distance education (ICDE)
estimated that at least ten million people study at a distance
worldwide every year. The boom in distance education has
occurred for several reasons.

In developing countries, the thrust for modernization has led to
a need to expand education beyond the primary levels and to
improve teacher training on a scale only possible through
distance education. In these contexts, distance education is also
used for rural and community development.

In developed countries, distance education is used primarily in
the context of continuing adult education for such purposes as
working on personal development, updating skills of employees,
and retraining unemployed workers. A universal reason for using
distance education is to equalize and widen opportunities.
Distance education enables learners to gain access to educational
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resources, which they may, for geographic, social, or economic
reasons, lack access to in their traditional form.

In fact, distance learning has advantages over traditional
instructional methods by offering the opportunity to: achieve
equity of access, share resources, provide personnel when
teachers are unavailable, extend existing personnel, provide
special courses, adapt to individual learning styles, and improve
flexibility regarding location, time, and scheduling.

Though the growth of distance education is noted as a
significant feature in the current higher education environment,
educators are not of one mind about distance learning. Some
welcome the opportunity to expand access to higher education to
lifelong learners not well served by traditional courses offered
on-site. Others welcome the chance to enrich education for
distant students via technology to create a new, active, student-
centred learning experience. The key factor is establishing the
right mix of teaching modalities that includes instructor-led
teaching, as well as computer and multimedia based learning
opportunities.

Distance education technologies are expanding at a rapid rate,
encompasses essentially all learning technologies, including
postal distribution, video broadcast, CD-ROM and Web delivery
in which instruction and learning interactions may take place
independent of the relative physical locations of the individual
participants. Too often, instructional designers and curriculum
developers have become enamoured of the latest technologies
without dealing with the underlying issues of learner
characteristics and needs, the influence of media upon the
instructional process, equity of access to interactive delivery
systems, and the new roles of teacher and student in the distance
learning process.

What about distance education Distance Education in Foreign
Languages?
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There are strong advantages to a distance education approach
to foreign language acquirement. The quality of distance learning
has greatly improved in the past few years, as both students and
educators have become more comfortable with the technology.
Of course one must be selective, because not all possible
language-related electronic activities will provide a quality
experience, but it is worth exploring those that do.

Given an active environment, distance learning has a major
impact on second language acquisition and retention, attributable
primarily to students’ constant choosing. Research now
accumulating is showing that as students make their various
choices in an interactive format they often are also tailoring the
program to their needs. One of the best recent examples is the set
of classes which required chatroom interaction on topics allowing
the students a range of choices, monitored at Washington State
University during fall 1999 (Payne). The students who
participated in the chatrooms twice weekly instead of attending
their usual university classroom improved more in both writing
and oral skills than did the students who spent those same two
time periods in the classroom. The increased performance
abilities are directly attributable first to more interaction than
what can be arranged in an on-site class, and second to students
having to choose which topics to pursue and what vocabulary
words to use.

A further example of the greater learning produced by student-
centered foreign language classrooms is documented in cognitive
styles investigations (Ehrmann, Hokanson, Oxford). When
students are able to choose whether they are engaged in grammar-
clarification activities or in whole language activities, they learn
faster than students who must deal with topics lock-step in the
sequence presented by the professor. The distance learning
environment is far superior to the traditional classroom in the
number of pedagogically sound choices it can comfortably
present to each student. Both the action of choosing as well as the
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matching of cognitive style preferences to activities available lead
to greater increments in language functioning, receptively and
productively. It 1is important to note that students do
characteristically choose activities that match their cognitive
styles (Ehrmann, Hokanson, Oxford), so the choosing is
important not just for the "buy-in" which involvement provides,
but also for providing the least cognitively abrasive learning
situation.

Here are some of the ways that distance learning can be the
best option for students: flexibility, cost-effectiveness, advanced
technology, in-person connections and international networking.

The disadvantage of distance learning can usually be
overcome by attentive planning. Distance learning should be
about establishing relevance and providing a departure point for
following one’s own science needs as far as the subject matter
pursued within the language. Unfortunately, distance learning can
also be about doing what the instructor says to do, such as certain
activities in a text or available electronically, which are then
followed by a quiz or test of some sort. With no other choices, the
student is likely to tune out, figuratively or literally. To me this
may be "distance teaching" but it is not "distance learning"
because the learner is not engaged in choosing what and how to
communicate in the new language. Moreover, because of the
actual distance involved, the teacher may not be aware of the
student’s disengagement and so, unlike in a classroom, not be
able to identify the unproductive student and help craft a more
meaningful activity. A major disadvantage of distance learning is
lack of teacher connection with the student, which is why
meaningful interaction such as e-mail and chatroom activities are
vital.

There are certainly other drawbacks to distance learning, the
most important of which are the failure of technology to function
reliably, requires self-motivation, isolated and so on. If problems
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happen frequently at the beginning of a course, they may so
disincline and tear off students as to make them quit the class.

But research has shown that distance learning can be much
better for the language student than a standard classroom,
providing more individualized practice and more opportunities
for genuine communication in the target language. It is also clear
that the opportunities for a student to experience episodes in a
foreign language make for a better memory trace, richer and
longer lasting, and more available for building new language than
simply memorizing facts about a language. Distance learning can
be handled skillfully. It can arrange a great many choices among
sound learning activities for the student, encouraging students to
match their cognitive styles and preferences with the learning
environment.
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