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AHO IleHTp AONOJHUTEIBHOT0 00Pa30BAHUA AKIEHT»

BO3MOXHOCTHU NCITOJIB3OBAHUA
ACCOIUMATHUBHOI'O OKCIIEPUMEHTA B METOJIUKE
HPEIIOJABAHUA NTHOCTPAHHBIX SA3BIKOB

Ilpobrema  63aUMHO20 HENOHUMAHUSL HOCUMENAMU  PA3TUYHBIX
KYIbMYp  3a4acmyio  00VCIO0GIeHA pPa3IudUusMy HAYUOHATbHBIX U
SA3bIKOGBIX CO3HAHUL KOMMYHUKAHMOG. Dmum 00BACHAEMcs uHmepec
npedcmasumenell paziudHbIX HAYYHLIX HANPAGIEHUll, 6 YACMHOCMU
NCUXOIUHESBUCTNUKU, K U3VHEHUIO SI3bIKOBO2O CO3HAHUSL U GbIAGILEHUIO
obwezo u cneyupuuHoeo 8 HAYUOHANLHBIX oOpaszax mupa. B danwou
pabome ocoboe BHUMAHUE YOeusiemcst IeKCULeCKOMY KOMNOHEHMY, MaK
KAK UMEHHO NeKCUYeCKUll U CeMAHMU4ecKul KOMRHOHEHMbl A3bIKOGOU
KOMREeMeHYul CIyoHcam NOHUMAHUIO HAYUOHATILHOU KYIbMYypbl, d 3HAHUE
HAYUOHAILHO-KYIbMYPHLIX — KOHHOMAYUil — Cl08  Cnocodocmeyem
DOPMUPOBAHUIO MEICKYIIMYPHOU KOMNEMeHYuu, U KaKk ciedcmsue,
VCREWHOMY MENCKYIbMYPHOMY 83aumoodeticmeuto. B cmamve noopobHo
PACCMampugaemcs: maKou 6apuanm Mmooenu oOy4eHUus JNeKcuKe, KaK

JIeKcudecKkue CMbICII06blE accoyuayuu, CI’lOCO6C7’I’l@yIOWL{€
gbopmupoeanuio cemanmu4eckoco KOMNOHeHRmMa SA3bIKOBOUL
KomnemeHyuu, npu@oz)ﬂmCﬂ pesyibmamol npoeedenﬂoeo

accoyuamugHo2o  IKCHepumMenma U - 803MOJCHbIE  CHOCOObI
CeMaHMU3ayuy UHOA3LIYHO20 JIEKCUHECKO20 MAmepuana Ha 3aHAmuu,
YUMo 6 3HAYUMETbHOU Mepe MOdiCem CHocoOCmEosamsy ycnexy 6
MENHCKYIbIYPHOU KOMMYHUKAYUU.
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PERSPECTIVES OF USING FREE ASSOCIATION TEST IN
THE METHODOLOGY OF TEACHING FOREIGN
LANGUAGES

The problem of mutual misunderstanding between native speakers of
different cultures often takes place because of the differences in national
and linguistic consciousnesses of communicants. It explains the interest
of representatives of various scientific fields, psycholinguistics in
particular, in the study of linguistic consciousness and the identification
of common and specific features in the vision of the world by carriers of
different cultures. This work pays special attention to the lexical
component, since it is the lexical and semantic components of linguistic
competence that help to understand the national culture, provide
knowledge of the national and cultural connotations of words that
contributes to the formation of intercultural competence, and as a result,
successful intercultural interaction. The article examines in detail such
a model of teaching vocabulary as lexical semantic associations that
contribute to the formation of the semantic component of language
competence, it also introduces the results of the association test and
possible ways of semanticizing foreign lexical material in the classroom,
which can significantly contribute to success in intercultural
communication.

Keywords: language consciousness, associations, association test,
kinship terms, teaching foreign languages
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Introduction

Efficient techniques for enhancing foreign language learners’
language acquisition and motivation have long been in the focus of
methodological studies (Mouhoubi-Messadh & Khaldi, 2022, Malyuga
& Petrosyan, 2022). According to research findings, it takes a learner in
average five to seven years to become fully competent in a foreign
language, although students may vary in the speed with which they
acquire this competence. Thus, Office for Standards in Education
(Inspecting English as a second language with guidance on self-
evaluation, London) claims that fluency in spoken English is usually
achieved within two years, but the ability to read and understand more
complex texts with unfamiliar cultural references takes much longer
(OFSTED, p. 5).

One of the approaches to improve teaching a foreign language fluency
is done through the appropriate content selection at each stage of
learning, for example, the use of authentic material. Since language is
known as a non-stative process whose changes are predetermined by
various linguistic and extra-linguistic causes, such as migrations, cultural
aspects, and technological innovations, there is a constant need for
updated classroom materials (Can, Frazier, McManus & Rey, 2020).
This approach is believed to facilitate a learner’s foreign language usage
in different contexts and develop students’ perception of ethno-lingual
awareness, disclose national and lingual peculiarity of foreign people,
thus demonstrating the links of language education with
psycholinguistics and linguocultural studies.

The process of decoding foreign language concepts in authentic texts,
a flexible mental mechanism, can be initiated or stimulated through
associations. Associative learning describes how two or more events or
concepts can become associated (Kokkola, Mondragon & Alonso, 2017).
The article will describe an associative approach to a foreign language
teaching based on sociocultural theory (Lantolf, 2000) where associative
mechanism is understood as one of the beneficial cognitive tools to be
employed in the process of teaching a student as a cultural agent
constructing knowledge within local environments. In comparison with
definitions which state the associative method as emphasizing the
connections between the new information and the background
knowledge, which encourages learners to make full use of their
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imagination, initiative, etc. Penny (2000) insists on this type of method
performing a significant function by means of relative, similar or
contrastive association arousing students’ interest in a foreign language
and promoting its understanding, recollection and application (You,
2001, pp. 124-126). We consider an associative approach as a means of
gaining understanding of the active vocabulary through associations. By
studying lexical and semantic structure of words with the help of free
association test educators get a unique possibility to learn the types of
links and connections with other words and learn about their significance
for native speakers, which increases the possibility to teach students
authentic foreign language (Malyuga & Orlova, 2016).

The ethnicity of national consciousness is reflected through the
system of meanings, social stereotypes, cognitive schemes which are
mirrored in verbal associations of native speakers. Therefore, the results
of association studies can be of primary importance for foreign language
teaching. Such studies can help to prevent communication conflicts
based on mutual misunderstanding in cross-cultural communication
because association tests reflect the way of thinking and behaviour
patterns of a certain society.

Misunderstanding in intercultural communication often occurs due to
the lack of cultural diversity. Thus, socio-cultural context reconstruction
in teaching foreign languages through associative approach can serve as
one of the means to solve the abovementioned problem.

Theoretical background

The notion of linguistic consciousness

The term "linguistic consciousness" is closely related to the concept
of "consciousness". According to Leontiev (1993) consciousness in its
immediacy is a picture of the world revealed to people, in which they
themselves, their actions and states are included.

Currently, the most famous models are those worked out by Leontiev
and Zinchenko (1988). Leontiev (1993) identified three main
constituents of consciousness: sensory perception of an image, meaning
and sense. Zinchenko (1988) distinguishes two layers in the structure of
consciousness (ontological and reflexive) and adds a biodynamic
structure to the number of components that form consciousness.

The concept of linguistic consciousness adopted in modern
psycholinguistics (Goroshko, 2001, Zalevskaya, 2015, Tarasov, 2000,
Ufimtseva, 2011 etc.) is understood as a set of perceptual and conceptual
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knowledge of the individual about an object of the real world, the image
of the world mediated by the language, external to verbal associations of
respondents. Language consciousness is a dynamic phenomenon that
gradually changes over time from one generation to the next. The main
factor in its transformation is the changes taking place with the concepts
that have developed in it, the formation of which is significantly
influenced by the media, literature, social and political transformations
in the society.

The theoretical basis of the study is the existing position in
psycholinguistics that the content of consciousness is culturally
determined. It includes the whole complex of ideas associated with the
ethnic picture of the world, which reflects and transmits the way of life
characteristic of this linguistic community.

The theoretical basis of the current study is the idea substantiated in
psycholinguistics that the phenomena of reality perceived by a person in
the process of activity and communication are displayed in his mind in
such a way that this display fixes temporal, spatial, causal relationships
of phenomena, objects and emotions caused by their perception. In this
regard, a certain set of associations can be a model of linguistic
consciousness (Karaulov, 1994). This set of associations is considered to
be a model of consciousness, which is a set of rules for operating with
cultural knowledge (Dmitrenko & Makhmutova, 2021). As a result of
this, the bearer of a certain culture forms ideas about a fragment of the
vision of the world, a system of axiological patterns and value
orientations.

Investigation of linguistic consciousness by means of free
association test

Consciousness or awareness of something is always a limitation,
giving a certain form to one or another generalization that stands behind
the word. How and what forms this or that culture imposes on the
perception of the surrounding reality can be understood through the
results of mass associative experiments.

There are various ways to identify the specifics of the images of
consciousness of the carriers of a particular culture. Among the
experimental studies, a special place is occupied by the so-called
associative norms. As a rule, associative norms (or associative
dictionaries) are the results of the processing of mass experiments
conducted according to the method of free associative test. The
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associative field of a particular word - stimulus obtained as a result of
such an experiment is not only a fragment of a person's verbal memory,
but also a fragment of the vision of the world by an ethnic group reflected
in the mind of the "average" carrier of a particular culture, its motives
and assessments and, consequently, its cultural stereotypes.

A generalized scenario of a free association test can be presented like
this: the respondents are provided with a list of stimulus words, to which
they, without hesitation, respond with one or more reaction words for a
limited period of time. Then the data is statistically processed, the words-
reactions are ranked according to the frequency of their appearance,
taking into account the associations that were reproduced by at least three
respondents. Nevertheless, the articles of associative dictionaries reflect
all reactions, including single ones, their total number is indicated
separately. Thus, researchers receive an ordered list of associations,
which is considered to be the associative norm of the object under study.
This associative chain reveals the most prominent features of the object
in the minds of native speakers, making it possible to recreate the
semantic portrait of the stimulus word. The Mass Free Association Test
reveals the verbal associations of native speakers, which are recorded in
the form of associative dictionaries and thesauruses.

The association test provides an opportunity to penetrate into the
linguistic consciousness of a person, to analyze both the content of the
concept itself and language stereotypes, as well as specific features of
the mentality of people. The possibilities of association test as a tool for
studying linguistic consciousness of different nations have been
demonstrated by many modern researchers (Ufimtseva, 2011, Goroshko,
2001, Martinovich, 1989, Leontiev, 1993, Kubryakova, 1999, etc.), who
emphasize the importance of this experiment for new research
paradigms.

The perspectives of free association test implementation in the
foreign language studying

In recent years, the tendency of linguists to study the linguistic
personality from the point of view of readiness and ability to produce
speech actions, has required a revision of the methodological foundations
of teaching a foreign language. The revealed potential of an association
test as a way of studying the specifics of meaning, is considered by many
researchers (Zalevskaya, 2015, Luria, 1979, Ufimtseva, 2011) as a way
to access consciousness, made it possible to conclude that the data
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obtained as a result of such an experiment can serve as educational
material for the formation of the lexico-semantic component of the
linguistic competence of students.

Due to the fact that the task of teaching a foreign language as a means
of communication (according to the communicative-oriented
methodology of teaching foreign languages) inextricably merges both
with the tasks of studying the social and cultural life of countries and
people speaking this language, their linguistic vision of the world and
linguistic consciousness, and with the readiness of a person to foreign
language communication at the intercultural level, which is understood
as an adequate interaction with representatives of other cultures.

When teaching interlingual and intercultural communication, it is
important to compare the foreign languages and cultures under study
with their native, familiar ones, since such a comparison helps to prevent
the emergence of a conflict of cultures and languages.

Due to the fact that this conflict is most clearly manifested in the
vocabulary (it is this part of the language that has - through lexical
meaning - direct access to the real world, to extralinguistic reality), it is
possible in order to optimize and develop the process of teaching foreign
languages (when teaching vocabulary), to conduct experimental studies
that reveal true semantics that could provide the teacher and students
with the opportunity to use at their lessons the elements of comparative
analysis of the concepts under study with concepts in their native
language. One of the methods of such research is an association test.

Methodology

The theory of contextual learning developed by A. Verbitsky (2006)
stems from the idea that context education contributes to creating
psychological, pedagogical and methodological conditions for
transforming educational activity gradually changing needs, motives,
purposes, means and learning outcomes. By educational activity
transformation the author means learning activity assimilation through
modeling relevant content. Such a model is understood as a prototype of
some real system, as a number of signs, which will transfer the peculiar
properties of the original, alive context to a classroom (Verbitsky, 2006).

The above-mentioned transformation also manifests itself in the way
the information is perceived. It is no longer a subject matter ready for
consumption but a thought-provoking stimulus for the development of
students' communicative abilities and skills. Obviously, the transition
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from traditional education where the main goal is to accumulate
knowledge to a competence-based approach is a requirement of our
modern society. A traditional task-based curriculum presents the learner
with the target language samples when a learner’s attention is focused on
task-completion and language practice primarily focuses on forms of the
language, including syntax, morphology and phonology. In case of
contextual learning, the classroom activities consist of meaning-centered
and identifying tasks when a student is involved in the cognitive process
of analyzing the communicative situations and formulating rules instead
of memorizing them. It turns out crucially important to distinguish the
context in which attention to the form (grammatical or lexical) takes
place (Ellis, Simpson & Carson, 2008). A number of researchers note
that the context-based approach has provided innovative parameters and
a new dimension to the learning process, making it more transparent for
a teacher and a student and focused on the specific level of
communicative competence formation (Kim, 2015). The context serves
as “the total environment in which a language unfolds” and a student,
being actively engaged in learning, constructs knowledge in order to
decode “the central code of another culture” (Kramsch, 2010, p. 67).

Empirical studies of applying associative method in English
vocabulary learning proved that it is more efficient than a traditional one
when teachers put emphasis on the meaning of a word and give
explanations of the to-be-learned words, and only then provide examples
to illustrate their usage. For example, participants taught with the help of
associative method recalled almost 94.13% words in contrast with
86.86% words of those taught in the traditional way (Zhang, 2014).

In this study we propose a questionnaire based on the words denoting
kinship in which the participants respond to a given prompt (Billmyer
&Varghese, 2000). We intend to illustrate that designing the associative
connections within the meanings of these words will help develop
communicative tasks for students studying foreign languages. In our
view a paired-associate task is based on cognitive processes which
provoke elaboration which is a verbal inductive process when a
respondent selects relevant features and attempts to induce relationships.

Study and results

Free Association Test on kinship vocabulary in the Russian
language
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Being an important historical and ethnographic source, kinship terms
are of great interest not only for the history and ethnogenesis of people,
but also for psycholinguistics as a means of studying the linguistic
consciousness of representatives of a particular culture. Given that the
relevant meaning of a word in the linguistic consciousness of a native
speaker, as a rule, does not coincide with the dictionary meaning of this
unit, it can be identified by experimental techniques, in particular with
the help of an association test.

The long-lasting interest of researchers in words denoting kinship (in
addition to the designations of consanguinity, the designations of legal
kinship, marital kinship and, to some extent, kinship according to the
religious rite of baptism) is not random. Researchers notice the typical
features of kinship vocabulary: the relative simplicity and harmony of
semantic groupings, their tendency to closure and stability, the
distinctness of paradigmatic connections based on a similar set of
differential features (Trautmann & Whitely, 2012, Kronenfeld, 2009,
Kemp & Regier, 2012, Jones, 2010, Bloch, 2016, Kachinskaya, 2011,
Kurilov, 2019).

The name "kinship terms", which has become traditional for this
group of words, should be considered simply a convention, a tribute to
tradition, and not the use of the word term in its exact meaning
(Moiseev,1985, p. 120).

The kinship system, representing one of the social institutions, is used
as a source of information about it and about society as a whole. The
terminology of kinship is such a linguistic means that reflects a social
structure of the society and should be considered as a phenomenon of
national culture.

It should be noted that the terminology of kinship in a broad sense
includes a subgroup of consanguinity (relative, father, mother, son,
daughter, brother, sister, grandfather, grandmother, aunt, uncle, parents,
etc.) and a subgroup of property terms denoting persons in the
relationship of intimacy arising as a result of marital relations of spouses
(husband, wife) and their relatives (father-in-law, mother-in-law, son-in-
law, daughter-in-law, brother-in-law, sister-in-law, etc.). Kinship
relations and properties differ quite clearly in Russian: connection by
blood is kinship, connection by marriage is a property.

In order to obtain semantic implications of the deep level of the
lexicon, 60 respondents were offered the following association test:
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Please react to the following situations. In some of the situations, you
may find more than one response/reaction appropriate. In this case,
please write down all the appropriate responses on the lines provided.
Please do not discuss this questionnaire or your responses with others
while you are filling it out.

Your answer:

a)

b)

c)

d)

Male/Female Age

Native country/city

Native language

Specialty/Job

Date of filling the form

Please write a word or a phrase that first comes to your mind when
you see these words. Try not to think for a long time, write your first
association, which can be a noun, a person’s name, a verb, an adjective,
a phrase, any word or words that come to your mind. E.g. airplane — sky,
rose — red.

XKena (Wife)

Hetu (children)

Bryuka (Granddaughter)

ypus (brother-in-law)

Heseps (brother-in-law)

Ters (aunt)

[Ipababymika (mpagenymika) (great-grandparent)

3s71b (son-in-law)

[Mnemsiaanna (niece)

Henymka (grandfather)

Ponctennuxk (relative)

[IpaBuyk (mpaBHyuKa) great-grandchild

Houb (daughter)

JIBoropoHsIii Opart (cecTpa) cousin

CsekpoBb (mother-in-law)

Tema (mother-in-law)

Cecrpa (sister)

[IpaBuyk (great-grandson)
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Myx (husband)

Bayk (grandson)

[InemsiHHMK (nephew)

Cectpa Myxa (sister-in-law)

Cecrpa xeHsl (sister-in-law)

[Ipa6abymika (great-grandmother)

Orer (father)

Henymika (6a0ymika) grandparent

ChiH (son)

[IpaBuyuka (great-granddaughter)

Tects (father-in-law)

Caexkop (father-in-law)

Bpar (brother)

Ponutenu (parents)

PoncrBennuku xensl (Myxa) (in-laws)

Bhyk (BHyuka) (grandchild)

Marsb (mother)

Hsans (uncle)

[pagenymka (great-grandfather)

Hesectka (daughter-in-law)

Babymka (grandmother)

Having analyzed the associative fields of some kinship terms
contained in the Russian Associative Dictionary (2002), and the results
of an associative test, it should be noted that all kinship relationships and
properties describe the same situation from two points of view, i.e. they
have "counter relativity" for example, brother - sister, husband - wife,
mother — daughter, grandfather — grandson, etc. It is not surprising that
the most frequent reactions to many kinship terms are such converse
terms. So, the father's stimulus is most often answered by the mother, the
wife's response is given to the husband's stimulus, the aunt — uncle's
stimulus, and vice versa.

Considering the associative fields of such commonly used words of
the Russian language as father and mother it should be noted that the
closest relatives for a person are parents. In the Russian language
consciousness father causes the following associations: mother (the most
frequent association) family, my, son, dad, man, house, family. The father
is presented as kind, good, strict, beloved, strong. There are reactions
such as godfather, stepfather, single, alcoholic.
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According to the association test, mother in the representation of the
Russian people is described like this: mother is kindred, my, beloved,
kind, mother, dear, the only, good, kindred soul. The image of mother is
bright, like the image of father, but "warmer", which is understandable,
since the mother is usually closer, and the father is stricter; besides, often
a woman brings up children alone without the financial and
psychological support of the father. Typical are also cultural reactions of
the stimulus, such as homeland, land, heroine, unrelated to kinship ties,
or such as Gorky (association with M. Gorky's novel "Mother"). In
folklore, a mother is a "wet nurse" (mother earth), a symbol that gives
birth to all living things (life) and goes back to the pagan cult when the
earth was perceived as a deity.

The generalizing term of kinship “parents” is represented in the
Russian language consciousness by the following reactions: my (most
frequent), children, mom, dad and mom, folks and children, they are
beloved, kind, good, relatives, strict, dear, close. There are reactions
such as tormentors or drivers (the words are rhymed in Russian),
educators, old people. The analysis of the associative field of this term
of kinship shows how important parents are for people, and what place
they occupy in their life.

The terminology of kinship includes such words as Ausband and wife:
marriage creates the basis for the emergence of property relations
between their relatives. Most often in the Russian linguistic
consciousness, husband is associated with wife, and vice versa, wife is
associated with Ausband. The ideal image is of a husband and wife as a
couple: a husband / wife should be faithful, beloved, loving, good.

Positive characteristics prevail: they want to see the husband caring,
reliable, gentle, and the wife — kind, beautiful, sweet, intelligent,
affectionate. Although there are such associations as bad, gone, drunk,
angry, fool and grumpy, unfaithful.

The image of mother-in-law is interesting for the analysis. The most
frequent reaction to the stimulus mother-in-law is angry/wicked/bad-
tempered. It is characteristic that in the Russian culture mother-in-law is
amean, angry, grumpy woman. It seems that respondents most often rely
on stereotypically prevailing opinions about the nature of mother-in-law,
who wants to kill, who screams and is the enemy. The matter is mother-
in-law often acts as a character in jokes. As a result, mother-in-law in the
linguistic consciousness of Russian people is rather unattractive.
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Although there are also positive reactions: kind, beloved, dear friend.
The second most frequent reaction is pancakes (an association with the
saying Mother—in-law's pancakes are sweet).

By way of comparison, a number of reactions presented in the
Edinburgh Associative Thesaurus (Moiseev, 1963) to the stimulus
mother-in-law, are different from the meanings of the Russian word
mother-in-law. The most frequent reactions are the following words:
joke, wife, marriage, none (no), relation (relative), mother, son, etc.
Negatively colored words are very rare: bad, danger, fear, hate, hell,
horror. Gribach (2005) explains such a difference in the perception of
Russian and British relatives by the specifics of the relationship between
parents and children in British families and housing conditions, when
there is no tradition of cohabitation of representatives of two generations.
The Western way of life, she believes, excludes the "grandmother —
educator of grandchildren" model, and, as a result, many potential
intergenerational disagreements of this kind are excluded (Gribach, 2005
p- 134).

In its turn, father-in-law is associated primarily with mother-in-law
and son-in-law. There are reactions that are neutral in emotional
coloring: father, relative, wife's father. Perhaps, by analogy with the
image of mother-in-law, father-in-law is also presented as wicked,
bastard.

The image of son—in-law is closely related to the image of mother-in-
law which is the most frequent reaction. Son—in-law is also a husband, a
daughter's husband, a man, a sister's husband, a father. Other reactions
are: take, likes to take (association with the saying Son-in-law likes to
take).

In the linguistic consciousness of Russians, grandmother is primarily
associated with grandfather. This stimulus causes the following
reactions: old, kind, beloved, dear. As you can see, the positive
characteristics of the grandmother prevail. It is noted that the
grandmother lives in the village, is associated with a scarf, pies,
childhood, glasses, pancakes. There are also reactions such as side by
side with grandpa (words from a previously popular song), knit, damn,
yaga (a Russian fairy-tale character).

Grandfather is perceived, first of all, as old. The grandmother's
reaction follows next in frequency. Such associations as Lenin, Mazai
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and hares (a Russian literary character), Frost reflect the culture-specific
concepts belonging to the Russian culture.

The analysis of reactions in the associative field of brother revealed
that brother is my, birth (sibling), my elder, friend, younger, by blood,
cousin, sworn. The most frequent reaction is sister. It is noteworthy that
there are practically no negative reactions probably because in the
Russian culture anyone close in spirit, in any activity can be called a
brother, such words in the Russian language as brotherhood, brothers in
arms, do not imply blood kinship.

In the native Russian culture, the stimulus sister, in addition to the
most frequent — brother, causes the following reactions: mercy, mine,
elder, younger, beloved, cousin. Interestingly, the respondents often give
a Carrie reaction (the title of the novel by Theodore Dreiser). There is
also an association of talent (the saying Brevity is the sister of talent).

The analysis of the word son showed that this stimulus is most often
reacted to by daughter. For most of the respondents, son is adult,
beloved, small, good, the only one, he is also associated with his father,
mother, brother. There are also such reactions as prodigal, student,
bandit, student/non-achiever.

Similar reactions were caused by the stimulus daughter — adult,
native, beloved, eldest, little, youngest, only. The most frequent reactions
are my son and (daughter), mine.

It should be noted that strong emotional attachment to children, which
can be traced in reactions like beloved, native, mother'’s, is characteristic
of Russian parents. This reaction can be exemplified by Gribach’s
observation referring to various historical sources, that there is the
tradition of guardianship, dating back to the pre-Christian era and deeply
rooted in Russian culture, when parents were charged with the duty of
taking care of their children (Gribach, 2005, p.132).

Guidelines on using free association test results in the process of
teaching foreign languages

The concepts under study clearly represent the cognitive, linguistic
and emotional experience of a native speaker of the Russian language,
their understanding of the surrounding reality, as well as the connections
and relationships inherent in this reality. This can contribute to the
improvement of the mechanism of mutual understanding between
representatives of two different cultures in intercultural communication,
forming lexical, and at the same time semantic components of the
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linguistic competence of the communicant, for whom the Russian
language is not native, or for the native speaker of the Russian language
who learns a foreign language.

Teaching a foreign language involves students mastering the
peculiarities of the cultural life of its native speakers with the help of
associative lexico-semantic exercises and microtexts. The technique of
microtexts worked out by Hiryova (2004) can be considered as a new
approach to the formation of the lexical component of the linguistic, as
well as socio-cultural competence of students. Such microtexts,
composed of associative words-concepts, interpret this concept, visually
presenting the experience of a native speaker.

The outline of working with such microtexts include the following
stages of learning activities: exercises for creating associative fields
around the concept-stimulus; exercises with microtexts characterizing
the given word and finally exercises aimed at identifying the semantics
of the word in other texts.

The groups of associations highlighted in the microtext can be
considered in it as the key words of the text, launching a scenario that
develops a system of associative links with the concept-stimulus.

A clear interpretation of the concept with the help of an associative
lexical and semantic microtext creates the most accurate image of a
foreign word for students and prevents inadequacy of its perception
(Hiryova, 2004).

Further we provide a sample of lexical exercises on semantics,
assimilation and consolidation of lexical units included in the word-
concept "kinship" with reference to associations presented in 4.1. For
associations reflected by the English speaking community we used the
website https://wordassociations.net/en/words-associated-
with/KINSHIP

First and foremost, to motivate students to study the proposed lexical
unit, it is advisable to use extralinguistic objects that should be thought-
provoking and meet age criteria. For example, a teacher can use visual
aids (video, pictures, etc.) as an introduction to the topic and ask students
to think what they have in common with the word “kinship”.

Stage 1 (working with associative fields of the foreign language).
Mastering the lexical concept of "kinship" and associations presented in
microtexts in the form of keywords at different levels.

At the language level:
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Task 1. Compare the words denoting members of the family in the
Russian language (see the association test above) with their equivalents
in the English language. Do you think the diversity of Russian words and
the limited number of words denoting in-law relations and lack of words
of common gender in the Russian language tell on the associations
reproduced by the representatives of these two cultures?

Task 2. Whose linguistic consciousness, do you think, is characterized
by the following associations of the stimulus word "mother" — Russian
or English? Which group of associations (first or second) is more
inherent in the Russian language consciousness, which one is English.

a) My, beloved, kind, mother, dear, the only, good, land, heroine?

b) Housewife, Teresa, maternity, governess, tongue, dear,
upbringing, goose, tenderness, affectionate, loving

Task 3. There are 10 associations to the word “family” that exist in
the English language consciousness written on the board, remember and
reproduce them when they are removed.

At the speech stage:

Task 1. Try to combine a word with the previously selected
associative series of words inherent in the English vision of the world to
construct ten statements (phrases), e.g. the only beloved mother. Is it also
typical of the Russian people to say that?

Task 2. Playing a Snowball game: the first student composes a phrase
with a word and one or more associations connected with it. The second
student repeats this phrase and adds their own, using other associations.
The game continues until all the associated words are used. The winner
is the student who can repeat all the phrases composed during the game.

At the communicative level:

Task 1. Find similarities and differences in the associative fields of
the concept “kinship” presented by native speakers of the English and
the Russian languages. Which similarities (differences) can be
considered the main ones?

Task 2. Work in groups. Relying on the associative fields, create
microtexts - characteristics of the concept a) from the point of view of
the Russians b) from the point of view of the English people.

Task 3. Work in pairs. Come up with a situation (dialogue) on the
topic, using as many associations connected with a word “family” as
possible.
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Stage 2. (working with ready-made microtexts) This task is based on
associations presented in microtexts in the form of keywords. At the
language level: the task can be performed in groups. Read the microtext
describing the ideas of native English speakers about the concept
‘mother”, “father”, etc.

A) Find in the text the adjectives defining the concept “mother”,
“father”, etc. For example, What person can be called mother, father,
etc.?

B) Identify and name the nouns associated with the word ‘mother’,
“father”, etc.

For example,

1

«— Mother—
!

At the speech level:

A) Ask the members of other groups questions based on the
microtext you have read. Finish the phrases:

Mother (father, etc.) is

Mother (father, etc.) is related to

Mother (father, etc.) is associated with

At the communicative level:

Relying on the comparative analysis of the ideas of Russians and
Englishmen, reveal the most significant similarities in the understanding
of the concept ‘mother’, “father”, etc. What discrepancies indicating
differences in the understanding of this concept by representatives of
different cultures could you identify?

The third stage of work on the semantics of the selected concept
includes exercises aimed at identifying the semantics of the concept-
words in other texts. For example, compare the Russian and English
sayings on different members of the family. Is the attitude positive or
negative? Or both? What cultural aspect of the concept do the sayings
reflect in the Russian and English language? For instance:

Family: The family that (eats) prays together stays together.

Eat and drink with your relatives but do business with strangers.

B npyxHOI ceMbe U B XOJIO TETLIO.

Bcst cembst BMecTe, Tak u Aylia Ha MecTe.

B cembe pasnan, Tak ¥ oMy He paj.
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Children: Parents who are afraid to put their foot down usually have
children who step on their toes.

If you want your children to have a peaceful life, let them suffer a
little hunger and a little coldness.

Do not confine your children to your own learning, for they were born
in another time.

Giving your son a skill is better than giving him one thousand pieces
of gold.

C metsmu TOpE, a 6€3 HUX BABOE.

Kto netsim moTakaet, TOT caM Iiaver.

MarneHbkre IeTKH — MajleHbKHe OeIKu, a OonblIine AETKH — H
OosbIye OeAKH.

JMTATKO YTO TECTO, KaK 3aMECHJI, TaK U BBIPOCIIO.

Grandparents: Some of our greatest blessings call us 'grandma’' and
'grandpa’.

When grandparents enter the door, discipline flies out of the window.

Grandparents are, without a doubt, some of the world’s best
educators.

JInst BHyKa Jienynika — yM, a 0adymka — ayIia.

JIro0:r0 cBOMX JeTel, HO BHYKH MUJIEH.

VY xoro ects 6a0yIIKa U JIe/, TOT HE BeacT Oe/.

Mother-in-law: Once blessed with a wonderful mother; twice
blessed with my mother-in-law.

The only thing more intimidating than a huge international film star
is your mother-in-law.

A daughter-in-law cannot be perfect by herself. A beautiful mother-
in-law helps her be one.

A car is like a mother-in-law — if you let it, it will rule your life.

CBEkop — rpo3a, a CBEKPOBb BBIECT TJIa3a.

VYauBuTEeNnbHOE SIBICHHE, KOTZIa MEK HEBECTKOW M CBEKPOBBIO
pasyMeHue.

Y xoporieli Tenm 35TeK — CaMbli JIIOOUMBIN CHIHOK.

35Tb TOBOPHT C TeILEi O Beuepa, a MOCIyIaTh HeUero.

Conclusion

As Tarasov indicates systemic qualities of cultural changes are not
directly observable, they are supersensual and often symbolic. The
symbolic character of the systemic qualities of cultural objects, which
does not reveal itself in the objects themselves, is revealed only to a
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person who has knowledge of the system in which a particular cultural
object acquires these qualities. Thus, the supersensual qualities of the
objects of a particular culture are revealed only to the bearer of this
culture, who has knowledge of the cultural and social systems of which
these cultural objects are an element (Tarasov, 1996, p. 33).

How and what forms this or that culture imposes on the perception of
the surrounding reality can be understood with the help of mass
association test. The associative field of a particular word - stimulus
obtained as a result of such an experiment is not only a fragment of a
person's verbal memory, but also a fragment of the vision of the world
of a particular ethnic group reflected in the consciousness of an "average"
carrier of a particular culture, his motives and assessments and,
consequently, his cultural stereotypes. Studies of linguistic
consciousness with the help of an associative experiment make it
possible to identify both the systematic content of the consciousness
behind the word in a particular culture, and the consistency of the
linguistic consciousness of the carriers of a particular culture as a whole
and show the uniqueness of the vision of the world of each culture
(Ufimtseva, 2011, p.207).

Lexico-semantic exercises, in which the words-reactions that are part
of the associative fields of the studied concepts are highlighted as key
ones, open up wide opportunities for compiling various exercises that
contribute to optimizing the process of learning a non-native language.
Associative exercises used in the learning process do not only provide
the development of associative connections of words in the minds of
students, but also develop the skills of understanding, combination and
implementation of lexical units, activate the mental activity of students,
enrich their vocabulary, make it possible to use a comparative method
with the material being studied, form background knowledge
(knowledge of realities and culture) of students, provide an opportunity,
along with language, to develop the linguistic and cultural competence
of students, and, finally, introduce an element of entertainment and play
into the process of study.

Jlutepatypa

1. bumnmaiiep K., Manra B. HccnepoBanue HMHCTpyMEHTaIbHON
MparMaTHYeCKON BapHaTUBHOCTH: S PEKTH YIyUIIeHU TECTOB Ha

99



10.

11.

3aBepuienne auckypea // puknagnas muarsuctuka. — 2000, — Ne
21.-C. 517-552.

bnox M. B tenax apyr npyra u BHe ux: Teopus Pazyma, OBomonus,
Uctuna u [puponaa conmansHoro. — Oxcdopa: Patnemxk, 2016.
Bytnep P. Ix. HWccrnegoBaHue coiepkaHHs  OCHOBHBIX
KOHCTpYKUMiA // Teopusi ¥ MpakTHKa TUYHOCTHBIX KOHCTPYKTOB. —
2006. — Ne3. — C. 27-33.

Baxutosa T.®. JINHIBOKYJIBTYPOJIOTHUECKUH OAXOA K U3yUEHUIO
JIAKyH JIEKCHKO-CEMAaHTHYECKOM Tpynmbl "TepMHUHBI poOACTBA" B
comnocraButenbHoM actiekte // MHKO. —2018. — Ne5 (72). — Pexum
JIOCTyTa:
https://cyberleninka.ru/article/n/lingvokulturologicheskiy-podhod-
k-izucheniyu-lakun-leksiko-semanticheskoy-gruppy-terminy-
rodstva-v-sopostavitelnom-aspekte (nata oopamenus: 30.07.2022).
BepOunknit A. KoHTekcTHOe 00y4YeHHE B KOMIIETEHTHOCTHOM
nonxoje // Bwiciiee obpasoBanme B Poccum. — 2006. — Nell. —
Pexxum moctyma:  https://cyberleninka.ru/article/n/kontekstnoe-
obuchenie-v-kompetentnostnom-podhode-1  (mata oOpamenus:
25.08.2022).

I'opomko E.N. fI3pikoBoe co3HaHme: AccolraTUBHAA MapajurMa:
mucc. ... 1. dunon. H.: 10.02.19. — Mocksa, 2001. — 287 c.

I'pubau C.B. OOpa3 ceMbu B S3BIKOBOM CO3HAaHHU PYCCKUX
(renpepHsiii acniekt). Jucc. ... kaua. ¢umon. H. — M., 2005. — 252
c.

Hmutpenko T.A., MaxmyroBa E.H. OBnanenue cryneHTamMu
MEXKKYJIBTYPHOH KOMMYHHKaLUUeH Npu 00yueHHH HMHOCTPAaHHOMY
A3BIKy KaK I[ICHXOJIOro-mefarorndeckas mnpoOiema // Bompockr
MPUKJIaTHON JIMHIBUCTUKH. — 2021. — Ne 42. — C. 40-67.

Hxoyuc JI. YemoBeyeckoe pOACTBO, OT KOHIENTYyalbHOU
CTPYKTYpHI 0 TpamMMmaTuky // [loBeneHUecKne HayKd U HAyKH O
mo3re. —2010. — Ne33. — C. 367-416.

Emmac H., Cumncon B., Maitnapny K. IlaGnoHHBIH S3BIK Y
HOCHUTEJIeH EPBOro U BTOPOTO S3BIKOB, KOPITYCHAsI TMHI'BUCTUKA U
TESOL: IlcuxonuHrBUCTHKA, KOpITycHas TUHrBUcTHKA 1 TESOL //
Ksapranbhsiii Beimyck TESOL. —2008. — Ne42. — 375-396.
3aneBckas A.A. 3HaueHHE CIOBa U BO3MOXXHOCTHU €T0 ONHCAHUSA //
S3piKOBOE co3HaHMeE: popMupoBaHKe U QyHKIMOHUpOoBaHHE / OTB.
pen. H.B. Yumnesa. — M., 1998. — C. 35-55.

100



12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

3aneBckas A.A. «Pednekcus» U «I3bIKOBOE CO3HAHHE»: BOTPOCHI
tepmuHonoruu // Bectauk TBI'Y. Cepust: @unonorus. — Ned. —
2015. - C. 29-36.

3unuenko B.JI.  [Ipobnema  oOpasyrommx  co3HaHus B
nesiTenbHOCTHOH Teopun ncuxukd // Bectauk MI'Y. Cep. 14.
«IIcuxonorus». — 1988. — Ne 3. — C. 25-33.

Kapaynos IO.H. AxkTtuBHas rpaMMaTHKa M acCOLIMATHUBHO-
BepOanbsHast cetb / PAH Hayu. mk. "Pyc. s3p1k0Bas auuHocts" Poc.
¢donaa pyngam. uccien. — M., 1999. — 180 c.

Kaunnckas U. b. TepMuHBI poaCTBa U S3BIKOBAsi KAPTHHA MUPa (T10
MaTepHajigaM apXxaHrelbcKux roBopos). — Indrik, 2018. —317 c.
Kemn C., Pemxup T. PoncTBeHHBIE TEpMHUHBI B PasHBIX SI3BIKaxX
OTpakaroT 00IIMe KOMMYHHUKaTHBHBIE NpuHIUIE! / Hayka. —2012.
— Ne336(6084). — C. 1049-1054.

Kum JIx. YyeOHas mporpamMma, OCHOBAaHHAs HAa KOMIICTCHIUX:
3¢ (EeKTUBHBIA MOAXO0J K OOyUYeHHIO IH(PPOBOMY KypaTOpCTBY//
Kypnan oOpa3zoBanuss B oOmacTh OHMOIMOTEYHOrO Jena H
nHpopmaTuku. — 2015. — Beimyck 56, 4. — C. 283-297.

Kokkona H., Mongparon E., Anonco E. Moaenb accounaTuBHOTO
00y4eHHs1 ¢ ABOMHON KOppEKLMEH OIMOOK B pealbHOM BPEMEHH. —
Cutu, YuuepcuteT Jlonaona, 2017. — 143 c.

Kpamm K. KoHTekcT M KynbTypa B OOy4YeHHMH WHOCTPaHHBIM
s3pikaM. — U3n-Bo: Okcedopa, 2010.

Kponendenn 1. PonctBo @anTu 1 aHaIM3 TEPMUHOIOTHH POJICTBA.
— Ypbana: Yausepcuretr Unnunoiic Ipecc, 20009.

Kyopsixosa E.C. SI3p1k0BOE CO3HaHUE U SI3BIKOBAsi KApTUHA MUpA. //
Qunonoruss W KyJAbTypa. Marepuaisl — MeXIyHapOIHOU
koHdepenuun. — Yactp 1. — TamboB, 1999. — C. 6-13.

Kypunos I'. H. TepmuHBI poxacTBa, OTpa)karoLUe IPEBHIOK
KyJIBTYpPY TYHAPEHHBIX IOKarupoB // DUIONOTHYECKHE HAYKH.
Bonpocs! Teopun u npaktuku. — 2019. — Ne2. — PexxuMm goctyma:
https://cyberleninka.ru/article/n/terminy-rodstva-otrazhayuschie-
drevnyuyu-kulturu-tundrennyh-yukagirov ~ (mata  oOpamenus:
30.07.2022).

Jlantoned JIx. BBeneHne B CONMOKYIBTYPHYIO TEOPHIO //
CounoKyabpTypHas Teopusl U U3ydeHue BToporo sa3bika, 2000. — C.
1-26.

101



24. JleontheB A.A. SI3pIKOBOE co3HaHWE W 00pa3 mupa // S3bIK u
CO3HaHWe: MapaJoKcalbHas paluMoOHANIbHOCTh. —M.: HWH-T
si3piko3Hanus PAH, 1993, — C. 16-21.
25.JleonteeB A.H. J[lestensHocth. Co3nanue. JlmuHOCTh: yueOHOE
nocobue. — Mocksa: Cmbici: Axagemus, 2004. — 352 c.

26.JIypust A. P. S3bik u co3nanue / nof pen. E. /1. Xomckoii. — M: Uzn-
Bo Mock. yH-Ta, 1979 — 320 c.

27.Malyuga E.N., Petrosyan G.O. Effective Integration of Distance
Courses Through Project-Based Learning // Frontiers in Education. —
Volume 6 :788829. —2022. doi: 10.3389/feduc.2021.788829

28.Malyuga E.N., Orlova S.N. Teaching Professional English
Terminology to Students of Economic Universities // 8th
International Conference on Education and New Learning
Technologies (EDULEARN). — 2016. — Barcelona, SPAIN. — Pp.
7236-7241. http://dx.doi.org/10.21125/edulearn.2016.0575

29.Maptunosuy [. A. BepOanbHble acconuanuyl W OpTraHU3alus
JISKCUKOHA YenoBeka // dumonmornveckue Hayku, — 1989, — Ne 3. —
C. 39-45.

30.MouceeB A.U. TepMuHBI pOACTBa B COBPEMEHHOM PYCCKOM SI3BIKE //
Hayu. noxun. Beicut. mikonsl: @umon. Hayku. — 1963. — Ne2. — C. 120-
132.

31.MouceeB A.U. TepmuHBI poAcTBa U CBOWCTBAa KaK KOHBEPCUBBI Ha
MaTepHuaje pPyccKoro si3bika // JIeKCHKO-ceMaHTHYeCKHEe TpPYIIIbI
COBPEMEHHOT0 pycckoro si3bika: CO. Hay4H. TpyaoB — HoBocuOupck:
HITIN. — 1985. - C.13-14.

32.00mmenue. S3pIK0oBOE co3HaHUE. MEXKYyIbTypHas KOMMYyHHKanus /
pen. Bunorpanos B.A.; Copokun 10.A., Ypumnesa H.B., Uzn-Bo:
M.: UnctutyT s3p1xk03Hanug PAH, 2005. — 296 c.

33. OOCTE/Jl. UM3yueHue  aHINIMICKOrO  s3bIKA B  KAadecTBE
JIOTIOJIHUTENBHOTO s13bIKa: 11-16 ¢ pyKOBOACTBOM IO CaMOOIIEHKE. —
Jlonmon, 2001.

34. Ilennu 1O. Kypc npenonaBaHus HHOCTPaHHBIX S3bIKOB: MPAKTHKA U
teopust. — Ilexkun: M3paTenbCTBO MO  MPENOJABAaHHIO H
HCCIIEI0OBAHUIO HHOCTPAHHBIX s3bIKOB, 2000.

35. Pycckwuii accounaTtuBHbIN cnoBaps: [B 2 1.] / KO.H. Kapaynos, I".A.
UYepkacosa, H.B. Ypumuesa [u ap.]; Poc. akan. Hayk. — M.: ACT:
Actpens, 2002.

102



36.

37

38.

39.

40.

41.

42.

43.

44.

45.

Creiicu A., Amac C., I'penapn k. CroBecHblE acCOLMATUBHBIC
TECTHl AaCCOUMATUBHOM MaMSATH W HMIUIMIHUTHBIE TIPOLECCHI:
TEOpeTHYeCKue M OLEHOYHBIe Bompockl // PykoBoacTBO 10
MMIUTMIIUTHOMY TIO3HAHUIO M 3aBHCHMOCTH ToJ. pen. Buepce, P.,
Creiicn, A., 2006. — C. 75-90.

. Tapacos E.®. SI3p1k0BO€ CO3HaHNE — MEPCIEKTUBBI HCCIIET0BAHM
/I S13piKOBOE co3HaHUe: coaepkanue U (yHkunonuposanue. XIII
MeXayHapOIHbI CHUMIIO3MYM II0 TCHXOJMHIBHCTHUKE U TEOPHH
KOMMYHHKALIUH: Te3. ToKJI. Mocksa, 1—3 utons 2000 r. / mox pex.
E. ®. Tapacosa. — M., 2000. — C. 3-4.

TapacoB E.®. MexkynpTypHOE OOILIEHHE — HOBAas OHTOJOTHSA
aHanM3a SI3BIKOBOIO CO3HaHWs // DTHOKYJbTypHas crenudurka
SI3BIKOBOTO CcO3HaHUS: ¢O. crareii / mox pen. H. B. Ydumuesoit. —
M., 1996. - C. 7—22.

TapacoB E.®D. AkryanbHble NOpoONeMbl aHaiaM3a S3IKOBOTO
co3HaHus // SI3pIkOBOE co3HaHue u 00pa3 Mupa: cO. craTel / mox
pen. H. B. Youmneroii. — M., 2000. — C. 24—32.

Tpayrmann T., Baiimim II. Kpoy-Omaxa: Hosbii B3rmsg Ha
KJIACCHYECKyI0  MpobjeMy  aHaiu3a  pOJCTBA.  —YCOH:
NznatenscTBO ApU30HCKOTO YHUBepcHuTeTa. — 2012.

Yumuena H.B. fI3pikoBoe co3HaHME: AUHAMHKA U BAPHATUBHOCTb.
— M.: UnctutyTt a3siko3Hanus PAH, 2011. — 252 c.

XupéBa JI. H. Hcnonmp3oBaHHE JEKCHUECKHX CMBICIOBBIX
accolMaluil B MpPaKTUKE MPENoJaBaHUsl PYCCKOTO f3bIKa Kak
WHOCTPAHHOTO (PPaHIly3CKUM H aMEPHUKAHCKUM yYalluMCcs. —
I'ocynapcTBeHHBI HHCTUTYT pycckoro a3bika UM. AC IlymikuHa,
2004.

Wxan M. OwMnupuyeckoe  HCCIEIOBaHHE  NPUMEHEHHSA
ACCOLIMaTUBHOIO METO/a IMPH HM3YYCHUH JIEKCUKU AHTIIMHCKOTO
s3bIKa B KoJutepke // [IpenogaBanme aHrIHiiCKOTO si3bika. — 2014, —
Ne7(6). — 68-73.

10 3. P. Kpartkuii 0630p Metona acconmanuii B MpenoaaBaHun
aHrmickoro si3pika // JKypHanl conuanbHBIX HayK XyHaHBCKOTO
nenarornuyeckoro ynusepcutera. — 2001. — Ne 30 (1). — C. 124-
126.

Can T., Frazier S., McManus C., Rey A. Glocalisation in action:
‘Less is More’ English coursebook series // Training, Language and

103



Culture. — 2020. — Ne4(2). — Pp. 56-66. Doi: 10.22363/2521-442X-
2020-4-2-56-66

46. Mouhoubi-Messadh C., & Khaldi K. Dealing with foreign language
speaking anxiety: What every language teacher should know //
Training, Language and Culture. —2022. — Ne6(1). — Pp. 20-32. doi:
10.22363/2521-442X-2022-6-1-20-32

References

Billmyer, K. (2000). Investigating instrument-based pragmatic
variability: Effects of enhancing discourse completion tests. Applied
Linguistics, 21(4), 517-552.
https://doi.org/10.1093/applin/21.4.517

Bloch, M. (2016). In and Out of Each Other’s Bodies: Theory of Mind,
Evolution, Truth, and the Nature of the Social. Oxford: Routledge

Butler, R. J. (2006). Investigating the content of core constructs.
Personal Construct Theory Practice, 3, 27-33.

Can, T., Frazier, S., McManus, C., & Rey, A. (2020). Glocalisation in
action: ‘Less is More’ English coursebook series. Training,
Language and Culture, 4(2), 56-66. Doi: 10.22363/2521-442X-
2020-4-2-56-66

Dmitrenko, T.A., & Makhmutova, E.N. (2021). Students’ intercultural
communication skilling in the process of foreign language learning
as a psychological and pedagogical problem. Issues of Applied
Linguistics, 42, 40-67.

Ellis, N., Simpson, V., & Maynard, C. (2008). Formulaic language in
native and second language speakers: Psycholinguistics, Corpus
Linguistics, and Tesol. TESOL Quarterly, 42(3), 375-396.
https://doi.org/10.1002/j.1545-7249.2008.tb00137.x

Goroshko, E.I. (2001). Yazykovoe soznanie: Associativhaya paradigma.
(PhD thesis, Russia, Moscow).

Gribach, S.V. (2005) Obraz sem'i v yazykovom soznanii russkih
(gendernyj aspekt). (PhD thesis, Russia, Moscow).

Hiryova, L.N. (2004). Ispol'zovanie leksicheskih smyslovyh associacij v
praktike prepodavaniya russkogo yazyka kak inostrannogo
francuzskim i amerikanskim uchashchimsya. (PhD thesis, Russia,
Moscow, Gosudarstvennyj institut russkogo yazyka im. AS
Pushkina).

104



Jones, D. (2010). Human kinship, from conceptual structure to grammar.
Behavioral — and  Brain  Sciences, 33(5), 367-381.
https://doi.org/10.1017/s0140525x10000890

Jones, D. (2014). Crow-omaha. new light on a classic problem of kinship
analysis. Anthropos, 109(2), 745-746.
https://doi.org/10.5771/0257-9774-2014-2-745

Kachinskaya, [.B. (2018). Terminy rodstva i yazykovaya kartina mira
(po materialam arhangel'skih govorov). Indrik.

Karaulov, Y.N. (1999). Aktivnaya grammatika i associativno-
verbal'naya set'. RAN Nauch. shk. "Rus. yazykovaya lichnost™
Ros. fonda fundam. issled. Moscow.

Karaulov, Yu.N., Cherkasova, G.A., Ufimceva, N.V. et al. (Eds.) (2002).
Russkij associativnyj slovar'. Ros. akad. Nauk. M.: AST: Astrel'.

Kemp, C., & Regier, T. (2012). Kinship categories across languages
reflect general communicative principles. Science, 336(6084),
1049-1054. https://doi.org/10.1126/science.1218811

Kim, J. (2015). Competency-based curriculum: An effective approach to
digital curation education. Journal of Education for Library and
Information Science Online, 56(4), 283-297.
https://doi.org/10.12783/issn.2328-2967/56/4/2

Kokkola, N. H., Mondragoén, E., & Alonso, E. (2019). A double error
dynamic asymptote model of associative learning. Psychological
Review, 126(4), 506—549. https://doi.org/10.1037/rev0000147

Kramsch, C. (2010). Context and Culture in Language Teaching. Oxford
University Press.

Kronenfeld, D. B. (2009). Fanti Kinship and the Analysis of Kinship
Terminologies. Urbana: University of Illinois Press.

Kubryakova, E.S. (1999). Yazykovoe soznanie i yazykovaya kartina
mira. In Filologiva i kul'tura. Materialy mezhdunarodnoj
konferencii (pp. 6-13). Tambov.

Kurilov, G.N. (2019). Terminy rodstva, otrazhayushchie drevnyuyu
kul'turu tundrennyh yukagirov. Filologicheskie nauki. Voprosy
teorii i praktiki, 2. Retrived from:
https://cyberleninka.ru/article/n/terminy-rodstva-otrazhayuschie-
drevnyuyu-kulturu-tundrennyh-yukagirov (accessed: 30.07.2022)

Lantolf, J. (2000). Introducing socio-cultural theory. In Sociocultural
theory and second language learning (pp. 1-26). Moscow.

105



Leont'ev, A.A. (1993). Yazykovoe soznanie i obraz mira. In Yazyk i
soznanie: paradoksal’'naya racional'nost' (pp. 16-21). M.: In-t
yazykoznaniya RAN.

Leont'ev, A.N. (2004). Deyatel'nost'. Soznanie. Lichnost'. Moskva:
Smysl: Akademiya.

Luriya, A. R. (1979). Yazyk i soznanie. M: 1zd-vo Mosk. un-ta.

Malyuga, E. N., & Petrosyan, G. O. (2022). Effective Integration of
Distance Courses Through Project-Based Learning. Frontiers in
Education, 6, 788829. doi: 10.3389/feduc.2021.788829

Malyuga, E.N., & Orlova, S.N. (2016). Teaching Professional English
Terminology to Students of Economic Universities. In 8t
International Conference on Education and New Learning
Technologies (EDULEARN) (pp. 7236-7241 ). Barcelona, SPAIN.
http://dx.doi.org/10.21125/edulearn.2016.0575

Martinovich, G.A. (1989). Verbal'nye associacii i organizaciya leksikona
cheloveka. Filologicheskie nauki, 3, 39-45.

Moiseev, A.L (1963). Terminy rodstva v sovremennom russkom yazyke.
Nauch. dokl. vyssh. shkoly: Filol. Nauki, 2, 120-132.

Moiseev, A.l. (1985). Terminy rodstva i svojstva kak konversivy na
materiale russkogo yazyka. In Leksiko-semanticheskie gruppy
sovremennogo russkogo yazyka (pp. 13-14). Novosibirsk: NGPI.

Mouhoubi-Messadh, C., & Khaldi, K. (2022). Dealing with foreign
language speaking anxiety: What every language teacher should
know. Training, Language and Culture, 6(1), 20-32. doi:
10.22363/2521-442X-2022-6-1-20-32

OFSTED (2001) Inspecting English as an additional language: 11-16
with guidance on self-evaluation. London, OFSTED.

Penny, U. (2000). 4 Course in Language Teaching: Practice and Theory.
Beijing: Foreign Language Teaching and Research Press.

Stacy, A. W., Ames, S. L., & Grenard, J. L. (2006). Word association
tests of associative memory and implicit processes: theoretical and
assessment issues. In R. W.Wiers, A. W. Stacy (Eds.), Handbook of
Implicit Cognition and Addiction (pp. 75-90). Thousand Oaks, CA:
Sage.

Tarasov, E.F. (1996). Mezhkul'turnoe obshchenie - novaya ontologiya
analiza yazykovogo soznaniya. In N. V. Ufimceva (Ed.),
Etmokul'turnaya specifika yazykovogo soznaniya (pp. 7-22).
Moscow.

106



Tarasov, E.F. (2000). Aktualnye problemy analiza yazykovogo
soznaniya. In N. V. Ufimceva (Ed.), Yazykovoe soznanie i obraz
mira (pp. 24-32). Moscow.

Tarasov, E.F. (2000). Yazykovoe soznanie — perspektivy issledovaniya.
In E.F. Tarasov (Ed.), Yazykovoe soznanie: soderzhanie i
funkcionirovanie.  XIII ~ Mezhdunarodnyj  simpozium  po
psiholingvistike i teorii kommunikacii (pp. 3-4). Moscow.

Ufimceva, N.V. (2011). Yazykovoe soznanie: dinamika i variativnost'.
M.: Institut yazykoznaniya RAN.

Vahitova, T.F. (2018). Lingvokul'turologicheskij podhod k izucheniyu
lakun leksiko-semanticheskoj gruppy '"terminy rodstva" v
sopostavitel'nom aspekte. MNKO, 5 (72). Retrieved from:
https://cyberleninka.ru/article/n/lingvokulturologicheskiy-podhod-
k-izucheniyu-lakun-leksiko-semanticheskoy-gruppy-terminy-
rodstva-v-sopostavitelnom-aspekte (accessed: 30.07.2022).

Verbitskii, A. (2006). Kontekstnoe obuchenie v kompetentnostnom
podkhode. Vysshee obrazovanie v Rossii, 11, 39-46.

Vinogradov, V.A., Sorokin Yu.A., & Ufimceva, N.V. (Eds.) (2005).
Obshchenie. Yazykovoe soznanie. Mezhkul'turnaya
kommunikaciya. M.: Institut yazykoznaniya RAN.

You, Z. R. (2001). A Brief Look into the Method of Association in
English Teaching. Journal of Social Science of Hunan Normal
University, 30(1), 124-126.

Zalevskaya, A.A. (1998). Znachenie slova i vozmozhnosti ego
opisaniya. In N.V. Ufimceva (Ed.), Yazykovoe soznanie:
formirovanie i funkcionirovanie (pp. 35-55). Moscow.

Zalevskaya, A.A. (2015). «Refleksiya» 1 «yazykovoe soznanie»:
voprosy terminologii. Vestnik TvGU. Seriya: Filologiya, 4, 29-36.

Zhang, M. (2014). An empirical study of applying associative method in
college English vocabulary learning. English Language Teaching,
7(6). https://doi.org/10.5539/elt.v7n6p68

Zinchenko, V.P. (1988). Problema obrazuyushchih soznaniya v
deyatel'nostnoj teorii psihiki. Vestnik MGU. Ser. 14. «Psihologiya,
3, 25-33.

107



