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VIRTUAL EXCHANGE AND ITS ROLE IN 

INTERNATIONAL EDUCATION 

 

This chapter introduces the competences which are being developed 
as part of approaches to international education across the globe and 
also reviews the main approaches to developing these competences 
sets. The chapter then goes on to explore how Virtual Exchange can 
contribute to the development of the competence sets which students 
need to learn and work and to argue for its more widespread use and 

integration as a tool for preparing university students for the 
challenges of the globalised, networked world. 

Virtual Exchange aims to develop international curriculum through 
online intercultural collaboration and exchange in the classroom. This 
is because higher ОНuМКtТШЧ’s response to the challenges and 
possibilities of globalization has come principally in the form of 
internationalisation. The author considers Foreign Language  and 
Business Studies as  disciplines which has recognised the relevance and 
potential of Virtual Exchange. 

On the one hand, failures in intercultural communication are 
treated as opportunities for learning and reflection; on the other hand, 
scientists are searching for ways to overcome breakdowns in 
communication due to cultural differences. 

Key words: intercultural competence, global citizenship, Virtual 
Exchange, telecollaboration, digital competences 

 
Introduction 

All over the globe, a growing number of higher education 
institutions are engaging their students in Virtual Exchange – a rich and 
multifaceted activity which refers to online intercultural interaction and 
collaboration projects with partner classes from other cultural contexts 
under the guidance of educators and/or expert facilitators. In contrast to 
many forms of online learning which are based on the transfer of 
information through video lectures, Virtual Exchange is based on 



8 

student-centred, collaborative approaches to learning where knowledge 

and understanding are constructed through learner-interaction and 
negotiation.  

The basic rationale for engaging university students in such learning 
is quite simple and was summed up already 20 years ago in this way by 
Cummins and Sayers (1995):   

―IЧ the world of the twenty-first century, decision making and 
problem solving in virtually all spheres – business, science, community 

development, government, politics- will depend on electronic networks 
than span diverse national and cultural boundaries. Students whose 
education has provided them with a broad range of experiences in using 
such networks for intercultural collaboration and critical thinking will 
be better prepared to thrive in this radically different communications 
and employment environment than those who have not been provided 
with access to cross-cultural awareness and problem-solving sФТХХs‖ 
(p.12). 

However, before looking in detail about the contribution which 
Virtual Exchange can make to this area, it is first of all necessary to 
identify the key objectives of the internationalized curriculum. A 
review of the literature suggests that, first of all, there is common 
consensus that students from all disciplines require an international 
element as part of their education in order to be able to work and live 
successfully in an increasingly globalized society. Second, there also 

appears to be wide agreement that an internationalized curriculum 
involves the development, not only of the competences of intercultural 
competence, but also of digital and foreign language competences. 
Indeed, there is a recognition that these three competence sets are 
intertwined and that it is increasingly difficult to develop any one of 
these comprehensively without also attending to the other two. Simply 
put, students cannot interact online successfully without being able to 
establish successful working relationships with people from other 

cultural backgrounds; students cannot be considered effective global 
citizens if they are not able to operate effectively in digital 
environments; and students can neither interact successfully online nor 
establish serious intercultural relationships if they are not competent in 
foreign languages.  
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This chapter sets out to review what is understood by 

internationalisation in university education and to examine these 
different areas of competence which are associated with this term.     

Globalisation and university education 

The processes of globalization have affected every aspect of modern 
society and university education has been no exception. Globalization, 
can be defined as ―ТЧЭОrНОpОЧНОЧМО among nations and manifested in 
the economic, political, social, cultural, and knowledge spheres. Central 

to globalization are the increased mobility of goods, services, and 
people and the accelerating use of information and communication 
technologies to bridge time and space in unprecedented ways and at 
continually decreasing МШsЭs‖ (the International Association of 
Universities, 2012, p.1). Globalization has had many consequences for 
university education. It has brought about a staggering growth in the 
numbers of international mobile students and faculty; it has facilitated 
unprecedented levels of cooperation between institutions in research 

and teaching initiatives; and it has enabled universities to sell their 
courses and services, both physically and virtually, to a global market. 
The statistics available in relation to these trends are staggering at times 
and leave no doubt as to the fact that universities are now educating, 
researching and competing in a global arena. For example, in 2012, 
more than 4.5 million students were enrolled in tertiary education 
outside their country of citizenship (Education at a Glance 2014: OECD 

Indicators, p.342). Among the most popular destinations, Europe 
remains one of the most popular for mobile learners, with a stable share 
of around 45% of the internationally mobile student population, a 
population expected to grow from around 4 million to 7 million by 
2020 (European Commission, 2013, p. 3).  

Higher ОНЮМКЭТШЧ‘s response to the challenges and possibilities of 
globalization has come principally in the form of internationalisation. 
Internationalisation is defined by Knight as a ―prШМОss of integrating an 

international, intercultural, or global dimension in the purpose, 
functions, or delivery of postsecondary ОНЮМКЭТШЧ‖ (2003, p.2). The 
challenges which internationalisation seeks to address are numerous 
and complex. They include the need to develop comprehensive 
international educational strategies which are not over dependent on 
student mobility programmes; to develop in students the particular 
skills and competences necessary for working in the global workplace 
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and, lastly, the urgent necessity to contribute to the development of 

sЭЮНОЧЭs‘ intercultural tolerance and to train them to be ―РrКНЮКЭОs, 
professionals, and citizens of the world to live and work effectively in a 
rapidly changing and increasingly connected global sШМТОЭв‖ (Leask, 
2015, p.17).  

Internationalising the curriculum 

Since its emergence as a concept in the 1990‘s, internationalization 
has come to be considered a basic, essential part of any ЮЧТЯОrsТЭв‘s 
educational policies. There has been a great deal of literature devoted to 
the term and its components but this chapter will limit itself to 
exploring the intended outcomes of this process and the potential role 
that new technologies and Virtual Exchange have to play in this field.  

There have been a confusing number of terms used to describe 
internationalization processes in university education. Hudzik mentions 
a number of them including ―ТЧЭОrЧКЭТШЧКХТгКЭТШЧ of higher ОНЮМКЭТШЧ,‖ 
―МКЦpЮs ТЧЭОrЧКЭТШЧКХТгКЭТШЧ,‖ ―РХШЛКХТгКЭТШЧ of higher ОНЮМКЭТШЧ,‖ 
―МШЦprОСОЧsТЯО ТЧЭОrЧКЭТШЧКХТгКЭТШЧ,‖ ―ТЧЭОrЧКЭТШЧКХТгКЭТШЧ of 
curriculum and ХОКrЧТЧР,‖ (2011, p.9) before going on to propose his 
own term comprehensive internationalization. The European 
Parliament proposes an ample definition of the process and its intended 
outcomes in the following: 

―IЧЭernationalization of higher education is the intentional process 
of integrating an international, intercultural or global dimension into the 

purpose, functions and delivery of post-secondary education, in order to 
enhance the quality of education and research for all students and staff, 
and to make a meaningful contribution to sШМТОЭв‖ (European 
Parliament, 2015, p. 281). 

Despite the numerous terms for ‗ТЧЭОrЧКЭТШЧКХТsКЭТШЧ‘, most authors 
coincide on the essential components of the process. Knight (2008), for 
example, identifies two components under the term: the first of these is 
‗ТЧЭОrЧКЭТШЧКХТsКЭТШЧ at СШЦО‘ and includes curriculum-oriented 

activities that help students develop international understanding and 
intercultural skills and that prepare students to be active in a much more 
globalized world; and second, ‗ТЧЭОrЧКЭТШЧКХТsКЭТШЧ КЛrШКН‘ which refers 
to all forms of education across borders, including student and teacher 
mobility, joint degrees, strategic international partnerships etc. The 
European Commission, in its communication ―EЮrШpОКЧ Higher 
Education in the АШrХН‖ essentially coincides with these basic 
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components but presents them in three strategic areas: Promoting the 

international mobility of students and staff; promoting 
internationalisation at home and digital learning; and strengthening 
strategic cooperation, partnerships and capacity building (2013, p.4). Of 
particular interest in this definition is the link made between 
‗ТЧЭОrЧКЭТШЧКХТsКЭТШЧ at СШЦО‘ and ‗НТРТЭКХ ХОКrЧТЧР‘.  

Opinions differ when it comes to the reasons for 
internationalization, depending on whether one comes from a neo-

liberal or more cosmopolitan tradition (Galinova, 2015, p.18). Some 
authors have underlined the link between internationalization and the 
development of intercultural or global competences necessary to 
operate successfully in a globalized workplace. Hudzik, for example, 
claims that ―ДТЖЧЭОrЧКЭТШЧКХТгКЭТШЧ can be a means to prepare graduates 
for life and work in a global market of products, services and ТНОКs‖ 
(2011, p. 8), while the European Commission (2013) states that ―ДЭЖСО 
internationalisation of higher education will help prepare our learners, 

whether going abroad or staying in Europe, to live in a global world, 
increasing their experience and knowledge, employability, productivity 
and earning pШаОr‖ (2013, p. 3). Leask argues that ―ДОЖЧРТЧООrs, 
archaeologists, and physicists all over the world will at some stage 
more than likely work in a multicultural, diverse team and they will 
need to exercise intercultural competence in other work and social 
situations – as professionals and МТЭТгОЧs‖ while Grandin and Hedderich 

suggest that in the case of 21st century engineering ―ЭСО future belongs 
to those who learn to work or team together with other groups without 
regard to location, heritage, and national and cultural НТППОrОЧМО‖ (2009, 
p. 363).  

However, others have looked beyond the issue of employment 
skills, and have underlined a more ethical or principled motivation for 
internationalization which can be summarized in the following way: 
Our society is increasingly globalized. The boundaries between the 

local, national and global are blurred and our graduates are destined to 
live in a world where they are in constant contact with members of 
other cultural backgrounds. Universities therefore need to prepare 
students to be ‗РХШЛКХ МТЭТгОЧs‘ and develop their ―МКpКМТЭв to critique 
the world they live, see problems and issues from a range of 
perspectives, and take action to address ЭСОЦ‖ (Leask, 2015, p.17). This 
ethical or ‗prТЧМТpХОН‘ approach to internationalization is echoed by 
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Rizvi (2007): He calls for internationalization to develop in students a 

―МrТЭТМКХ cosmopolitanism that views all of the diverse people and 
communities as belonging to the same ЮЧТЯОrsО‖ (2007, p.400). 
Similarly, Richardson (2016) proposes a ‗МШsЦШpШХТЭКЧ КpprШКМС‘ to 
international Higher Education which will bring learners beyond a 
superficial contact with other cultures and other worldviews and be able 
to actively engage with difference through mutual understanding and 
respect.  

Some authors have striven to strike a balance between economic and 
ethical motivations. The International Association of Universities, for 
example, in their key document Affirming Academic Values in 
Internationalization of Higher Education: A Call for Action suggest that 
internationalization is driven by the need to ―prОpКrО students to be 
better global citizens and as productive members of the аШrФПШrМО‖ 
(2012).  

Tools for developing international study programmes 

Various activities and initiatives have been employed to 
internationalize university education including joint and shared degrees 
and the teaching of subjects through English. However, in many cases, 
internationalisation has become synonymous with student and staff 
mobility. In the European context, the European Union has put great 
emphasis and has invested heavily on student mobility and has set itself 
the task of achieving 20% student mobility by 2020, although this 

currently stands at 5%. It has also contributed to facilitating student 
mobility by enabling greater comparability and compatibility among 
countries of the European Higher Education Area through the 
implementation of the Bologna Process and tools such as European 
Credit Transfer and Accumulation System (ECTS) and the European 
Qualifications Framework (EQF). Apart from student mobility between 
member states, Europe also currently attracts 45% of the internationally 
mobile student population, a population expected to grow from around 

4 million to 7 million by 2020. In the United States, the Institute of 
International Education (IIE) proposes that universities double the 
number of students engaged in periods of study abroad, which currently 
is also well below 10% (IIE, 2015). 

However, in recent years, there has been a growing belief that 
mobility is alone not sufficient to achieve the goals of 
internationalization. There are various reasons for this. The first reason 
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for moving the emphasis away from physical mobility is based on the 

belief that it is essentially an elitist and exclusionary activity and the 
financial costs of engaging in student mobility programmes means that 
it is not economically viable as a way to develop intercultural or global 
competences in university students. Richardson, for example, questions 
the blind faith which many invest in physical mobility programmes for 
this reason: ―MШЛТХТЭв tends to be socially exclusive, providing 
opportunities to elite students to enhance their distinctiveness from 

other students but remaining inaccessible to ЦКЧв‖ (2016, p53). Even 
the European Commission, which, as we have seen, has invested 
greatly in promoting student mobility at university level, recognizes 
ЭСКЭ…  

―ЦШЛТХТЭв will always be limited to a relatively small percentage of 
the student and staff population: higher education policies must 
increasingly focus on the integration of a global dimension in the 
design and content of all  curricula and teaching/learning processes 

…ЭШ ensure that the large majority of learners, the 80-90% who are not 
internationally mobile for either degree or credit mobility, are 
nonetheless able to acquire the international skills required in a 
globalised аШrХН‖ (2013, p.6). 

A second reason for moving away from an emphasis on student 
mobility is based on growing evidence in the literature that physical 
mobility does not actually lead automatically to the development of 

intercultural competence or an enhanced transnational identity – which 
are very often the goals of internationalization policies and mobility 
programmes. Papatsiba (2005), for example, looked at the impact of 
Erasmus mobility on a cohort of French students in order to investigate 
the extent to which sЭЮНОЧЭs‘ experiences reflected the political and 
policy aims of the Erasmus mobility programme and she concluded that 
―КМqЮТrТЧР a feeling of belonging in an enlarged Europe, enriching 
national identities with the desired European dimension remained a 

somewhat random result of experiential learning. This type of learning 
depends on situations, on encounters, as well as on the ТЧНТЯТНЮКХ‘s 
psвМСШХШРв‖ (p.183). There have been similar findings by Paige et al. 
(2010 cited in Richardson p.87): ―аСКЭ really counts is not how long 
you stay or where you go, but the quality of the program and the nature 
of deep cultural and learning experiences prШЯТНОН‖ (2010, p.7). 
Richardson suggests that the factors which decide whether students 
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actually develop their intercultural awareness or skills are 1) clear 

learning objectives; 2) contact with local community and 3) rigorous 
and facilitated reflective practices.  

Finally, there is also debate about whether physical mobility 
programmes actually contribute to the development of the skills set 
which is necessary for employment in the global workplace. The 
Erasmus Impact Study (2014) examined the effects of Erasmus 
mobility on skills development and the employability of students and 

did find mainly positive relationship between student mobility and 
employment. The study found, for example that ―ДЭЖСО share of 
employers who considered experience abroad to be important for 
employability also nearly doubled between 2006 and 2013 from 37% to 
64%‖ (Brandeburg, 2014, p. 16). It also found that mobile students 
increased their advantage over the non-mobile students on six factors 
which were closely related to employability skills by 118% for all 
mobile students and 42% for Erasmus students. Furthermore, more than 

90% of the students reported an improvement in their soft skills, such 
as knowledge of other countries, their ability to interact and work with 
individuals from different cultures, adaptability, foreign language 
proficiency and communication skills. However, Richardson warns that 
―ДЦЖЮМС of the rhetoric around Erasmus is about creating an elite trans-
European workforce with appropriate skills to contribute to greater 
cohesion and cooperation within the European Union. This assumes 

…ЭСКЭ a certain skill set is gained from ЦШЛТХТЭв‖ (2015, p.48). 
However, after she reviews the research on employability and mobility, 
she concludes:  

―OЯОrКХХ it would seem that for some students who participate in 
ErКsЦЮs…ОЦpХШвЦОЧЭ prospects are enhanced, while for others they 
are not. And it is likely that this pattern is equally true of mobile 
students around the world. Hence, enhancing employability is 
something that can be done without the need to study in another 

МШЮЧЭrв‖ (2015, p.50). 
The second area of research which offers insight into how to 

maximize the educational impact of intercultural contact and interaction 
is study abroad. This is defined by the Forum on Education Abroad as 
―К subtype of education abroad that results in progress toward an 
academic degree at a sЭЮНОЧЭ‘s home institution …ОбМХЮНТЧР the pursuit 
of a full academic degree at a foreign ТЧsЭТЭЮЭТШЧ‖ (2011: p.12). As an 
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integral part of internationalisation policies in university education, 

study abroad programmes have received great attention and Kinginger 
(2008) reports a dramatic growth in interest in the learning outcomes of 
these programmes. However, this body of research has produced rather 
sobering findings on the impact of periods of study abroad on sЭЮНОЧЭs‘ 
intercultural development. Although there has been much support from 
political institutions and university organisations for physical mobility 
per se as a tool for developing tolerance and intercultural awareness, 

recent evidence in the literature suggests that, in the same way that 
much telecollaborative research has revealed that virtual exchange 
often has little impact on sЭЮНОЧЭs‘ attitudes and intercultural 
understanding (Kern, 2014; O‘DШаН, 2016; Ware & Kramsch, 2004), 
study abroad does not actually lead automatically to the development of 
intercultural competence or an enhanced transnational identity. This has 
called into question the traditional non-interventionist approach to 
study abroad programmes (Vande Berg & Paige, 2008) and, as with 

research in intergroup contact theory, various studies have looked to 
identify the factors which influence the intercultural learning outcomes 
of study abroad. Kinginger (2009) suggests that ―sЭЮНв abroad 
experiences are quite diverse and their quality dependent both on the 
reception extended to students and on the sЭЮНОЧЭs‘ own dispositions 
toward ХОКrЧТЧР‖ (p.213). Similarly, Papatsiba (2005) looked at the 
impact of Erasmus mobility on a cohort of French students in order to 

investigate the extent to which sЭЮНОЧЭs‘ experiences reflected the 
political and policy aims of the Erasmus mobility programme and she 
concluded that ―КМqЮТrТЧР a feeling of belonging in an enlarged Europe, 
enriching national identities with the desired European dimension 
remained a somewhat random result of experiential learning. This type 
of learning depends on situations, on encounters, as well as on the 
ТЧНТЯТНЮКХ‘s psвМСШХШРв‖ (p.183). There have been similar findings by 
Paige et al. (2010): ―аСКЭ really counts is not how long you stay or 

where you go, but the quality of the program and the nature of deep 
cultural and learning experiences prШЯТНОН‖ (p.7).  

Apart from emphasizing the importance of the quality and depth of 
the intercultural encounters which student experience during study 
abroad, the literature in this area also underlines that there is a clear 
need for students to have opportunities to reflect on their experiences 
and that this reflection process should come in the form of pedagogical 
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interventions or mentoring programmes moderated by educators. 

Savicki & Price (2015) stress that ―rОПХОМЭТШЧ is an important piece of 
the study abroad ОбpОrТОЧМО‖ (p.587) and they refer to Engle & EЧРХО‘s 
five-level framework of study abroad programmes which puts ‗ПШМЮsОН 
and reflective interaction with the host МЮХЭЮrО‘ as key to successful 
study abroad. Similarly, Jackson & Oguro (2017) argue that in order for 
students to learn from their experiences abroad, intercultural 
interventions are necessary in all phases of study abroad – i.e.  before, 

during and after the mobility period.  They also support interventions 
which move away from simplistic theories of ‗МЮХЭЮrО as ЧКЭТШЧ‘ and 
instead promote critical perspectives of culture and interculturality. 
Examples of such interventions include ‗МЮХЭЮrКХ ЦОЧЭШrТЧР‘ (Jackson, 
2017) which train mobile students to engage in critical reflection on 
their international experiences.  

Based on these economic and educational limitations of physical 
mobility, there has been a growing interest in recent years in finding 

ways on campus and within course curricula to develop sЭЮНОЧЭs‘ 
intercultural competence and expose them to international learning 
experiences (Brewer & Leask (2012, Handbook). This has been known 
by the term Internationalization at Home (IaH) and the related concept 
of Internationalisation of the Curriculum (IoC). This shift in focus from 
‗ЦШЛТХТЭв to sШЦО‘ to ‗ТЧЭОrЧКЭТШЧКХ learning opportunities for КХХ‘ is 
seen by many as not only practical but also as just and democratic as it 

provides all students with the opportunity to develop the skills and 
attitudes of the global workplace and global citizenship (De Wit, 2016; 
Richardson, 2015).  

Subtle yet important differences of emphasis emerge when the terms 
IaH and IoC are compared together. Internationalisation at Home (IaH) 
is defined by Beelen and Jones as ―ЭСО purposeful integration of 
international and intercultural dimensions into the formal and informal 
curriculum for all students within domestic learning ОЧЯТrШЧЦОЧЭs‖ 

(Beelen and Jones 2015, p. 9) meanwhile Leask defines 
internationalization of the curriculum as ―ЭСО incorporation of 
international, intercultural, and/or global dimensions in the content of 
the curriculum as well as the learning outcomes, assessment tasks, 
teaching methods, and support services of a program of sЭЮНв‖ (2009, 
p.209, cited in Leask 2015). De Wit (2016, p.74) explains that the most 
important difference is that whereas IaH looks at the integrative process 
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of international and intercultural dimensions in the formal and informal 

curriculum, IoC looks exclusively at the content, process, learning 
outcomes and assessment of sЭЮНОЧЭs‘ curriculum. This means that IaH 
has a broader reach, dealing with all international and intercultural 
activities and learning which take place on campus. This could include, 
for example, how international students are integrated, international 
weeks, courses offered in other languages etc.  

Leask, in her seminal work on the issue (2015), identifies three 

elements of curriculum design which are key to IoC. She insists that 
integrating international elements in the university curriculum should 
not only be about preparing students for professional outcomes, but 
should also ―prОpКrО students to be ethical and responsible citizens and 
human beings in this globalized аШrХН‖ (2015, p.30). She also insists 
that, in order for IoC to have value, it should be based on clearly 
articulated goals or objectives and these should be assessed in a formal 
manner. Finally, she argues that one specific course or program is not 

sufficient to deal with international issues in the curriculum and that 
IoC will need to be attended to across a course of study: ―TСО 
development of skills such as language capability and intercultural 
competence may need to be embedded in a number of courses at 
different ХОЯОХs‖ (2015, p.30). 

The goals of an international curriculum  

Any practitioner or researcher investigating the goals or intended 

outcomes of international education may be taken aback by the 
variation and complexity in terminology currently in use in the field. 
While in the area of foreign language education the terms intercultural 
competence and intercultural awareness have now gained general 
acceptance, the interdisciplinary nature of international education has 
meant that intercultural competence is now used interchangeably with 
global competence (Jane Wilkinson (2012, Routledge Handbook 
intercultural Communication). Deardorff and Jones (2012) lament that 

there is still little consensus on terminology around intercultural 
competence in international education and that, depending on the 
discipline, readers will encounter many different terms including global 
competence (in the field of engineering field, for example) and cultural 
competence in the field of social work (p. 284). 

Probably the best known model of intercultural competence is 
BвrКЦ‘s model of intercultural communicative competence (1997). In 
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this model, Byram outlines the attitudes, knowledge, skills and critical 

cultural awareness which people need to interact and collaborate 
successfully with members of other cultures. This model has been used 
extensively in foreign language education and has been one of the key 
tools used in foreign language telecollaboration research to identify 
learning outcomes in virtual exchange (O‘DШаН, 2006; Ware, 1998). 
Another well-known model of global competence is The Global People 
Competency Framework (Specer-Oatey and Stadler, 2009). This model 

also outlines the competencies that are needed for effective intercultural 
interaction but presents them in four interrelated clusters, according to 
the aspect of competence they affect or relate to: l) Knowledge and 
ideas, 2) Communication 3) Relationships and 4) Personal qualities and 
dispositions. This model has also been used extensively and the 
developers have adapted the competences in the model to different 
stages of the lifecycle of an intercultural project.    

However, in recent years, the question of terminology has become 

even more complex due to the emergence of the terms intercultural 
citizenship and global citizenship, which themselves carry separate, but 
related, connotations and objectives. Models of Global Competence 
now compete for attention with Models of Competence for Democratic 
Culture (Council of Europe, 2016) and Frameworks for Intercultural 
Citizenship (Byram, 2008). It appears that the term that is gaining 
dominance over the others in international education is global 

citizenship. De Wit explains that ―ЭСО term ‗РХШЛКХ МТЭТгОЧsСТp‘ is being 
used increasingly to define the main outcome of international 
education: ―ЭШ educate graduates who will be able to live and work in 
the globalised аШrХН‖ (2016, p. 75) while Deardorff & Jones observe 
that ―ДЭЖСО notion of global citizenship has become part of the 
internationalisation discourse in higher education around the аШrХН‖ 
(2012, p. 295). However, Leask warns us that while global citizenship 
may be the increasingly accepted term, ―ЭСОrО is, however, less 

agreement on what is meant by the term ―РХШЛКХ МТЭТгОЧsСТp‖ and the 
scope and nature of the learning outcomes necessary for graduates to be 
global МТЭТгОЧs‖ (2015, p. 58).  

The essential difference between global competence and global 
citizenship or intercultural competence and intercultural citizenship lies 
in the importance attributed to active engagement. Porto explains: ―IЭ 
integrates the pillar of intercultural communicative competence from 
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foreign language education with the emphasis on civic action in the 

community from citizenship EНЮМКЭТШЧ‖ (p.5). UNESCO (2014) define 
Global Citizenship Education as aiming ―ЭШ empower learners to 
engage and assume active roles, both locally and globally, to face and 
resolve global challenges and ultimately to become proactive 
contributors to a more just, peaceful, tolerant, inclusive, secure and 
sustainable аШrХН‖ (p.15). So, while intercultural or global competence 
refer to the development of knowledge, skills, attitudes and values to 

communicate and act effectively and appropriately in different cultural 
contexts (without necessarily putting them to use), global or 
intercultural citizenship borrow from models of citizenship education to 
refer to the application of these competences to actively participating 
in, changing and improving society. Leask see global citizenship as 
developing graduates who ―аТХХ be committed to action locally and 
globally in the interests of others and across social, environmental, and 
political НТЦОЧsТШЧs‖ (2015, p. 60) and Byram sees intercultural 

citizenship experience as being ―ПШМЮsОН on social and political 
engagement. This may include the promotion of change or 
improvement in the social and personal lives of the intercultural 
individuals or their ПОХХШаs‖ (2008, p. 187). Global competence can, 
therefore, be seen as a part of global citizenship. Morais and Ogden 
clearly understand this to be the case when they explain that ―ДРЖХШЛКХ 
citizenship is understood as a multidimensional construct that hinges on 

the interrelated dimensions of social responsibility, global competence, 
and global civic ОЧРКРОЦОЧЭ‖ (2011, p. 449, my italics added).  

The concept of active citizenship has been taken up widely in recent 
years as a key educational outcome. The United Nations Secretary-
GОЧОrКХ‘s Global Education First Initiative (GEFI) established 
‗ПШsЭОrТЧР global МТЭТгОЧsСТp‘ as one of its three priority areas 
(UNESCO, 2014). In the European context, the institutions of the 
European Union and Council of Europe have also striven to instill 

democratic citizenship principles in European society.  
For example, the EU Education Ministers adopted in 2015 the 

―DОМХКrКЭТШЧ on promoting citizenship and the common values of 
freedom, tolerance and non-discrimination through ОНЮМКЭТШЧ‖ (2015). 
Known as the Paris Declaration, this document urges the member states 
of the European Union to ensure the sharing of ideas and good practice 
with a view to ―ОЧsЮrТЧР that children and young people acquire social, 
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civic and intercultural competences, by promoting democratic values 

and fundamental rights, social inclusion and nondiscrimination, as well 
as active citizenship (European Commission/EACEA/Eurydice, 2016, 
p3. My italics added). The Paris Declaration sets out a list of concrete 
objectives to be pursued at national and local level and defines four 
overarching priorities for cooperation at EU-level: 

1. Ensuring young people acquire social, civic and intercultural 
competences by promoting democratic values and fundamental rights, 

social inclusion and non-discrimination, as well as active citizenship; 
2. Enhancing critical thinking and media literacy, particularly in the 

use of the Internet and social media, so as to develop resistance to 
discrimination and indoctrination; 

3. Fostering the education of disadvantaged children and young 
people, by ensuring that our education and training systems address 
their needs; 

4. Promoting intercultural dialogue through all forms of learning in 

cooperation with other relevant policies and stakeholders (2015). 
In Higher Education in the USA, Global Citizenship has also 

received much attention. The international organization NAFSA have 
published various policy documents and publications on developing 
global competence and global citizenship for American institutions of 
Higher Education (e.g. Toward Globally Competent Pedagogy and 
Global Learning: Defining, Designing, Demonstrating) and in 2014 the 

US government held a White House Summit on the theme of Study 
Abroad and Global Citizenship.  

So what are the key elements of intercultural or global citizenship 
which educators should take into account when developing their virtual 
exchange initiatives? Although there are various studies and 
discussions of what global citizenship should involve (Leask, 2015; 
UNESCO, 2014), there are currently three models or interpretations of 
Global Citizenship Education which stand out as they provide detailed, 

comprehensive frameworks of competences which can be used for 
developing virtual exchange initiatives. These are the Council of 
EЮrШpО‘s Framework of Competences for Democratic Culture (2016), 
UNESCO‘s model of Global Citizenship Education (2014) and 
BвrКЦ‘s Framework for Intercultural Citizenship (2008).    

The Council of EЮrШpО‘s model of Competences for Democratic 
Citizenship and Intercultural Dialogue sets out to describe the 
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competences which learners need to acquire ―ТП they are to participate 

effectively in a culture of democracy and live peacefully together with 
others in culturally diverse democratic sШМТОЭТОs‖ (2016, p.5). The 
model was developed through a systematic analysis of 101 existing 
models of democratic competence and intercultural competence and 
therefore reflects a comprehensive overview of what is generally 
understood in the literature to be the key elements of global citizenship. 
Indeed, Barnett (2015) states that ―ЭСО model that we have developed in 

this project is inherently a global citizenship pОrspОМЭТЯО‖ and that the 
model is ―ТЧСОrОЧЭХв tied to a global or cosmopolitan citizenship 
perspective – this perspective emphasizes the need for people to view 
themselves as citizens of a world community based on common human 
values and human dignity who respect other pОШpХО‘s cultural 
КППТХТКЭТШЧs‖ (NP). The model contains 20 competences organized into 3 
sets of values, 6 attitudes, 8 skills and 3 bodies of knowledge and 
critical understanding which are considered necessary for the 

preparation of learners as competent democratic citizens. 
The model is very comprehensive and identifies many of the skills 

and areas of knowledge which university graduates are likely to need to 
live and work as active global citizens. These include, for example, 
analytical and critical thinking skills (―ЭСО skills required to analyse, 
evaluate and make judgments about materials of any kind …ТЧ a 
systematic and logical ЦКЧЧОr‖ (2016, p.10)), cooperation skills (―ЭСО 
skills required to participate successfully with others in shared 
activities, tasks and ventures and to encourage others to co-operate so 
that group goals may be КМСТОЯОН‖ (2016, p.10)) and knowledge and 
critical understand of the world (―ФЧШаХОНРО and critical understanding 
in a variety of areas including politics, law, human rights, culture, 
cultures, religions, history, media, economies, the environment and 
sЮsЭКТЧКЛТХТЭв‖ (2016, p.11)). Significantly, the model also pays special 
attention to linguistic skills and knowledge, thereby taking into account 

the important role of foreign language competence in facilitating 
intercultural contact and communication. In this regard, the model 
contains linguistic, communicative and plurilingual skills as well as 
knowledge and critical understanding of language and communication.  

However, any practitioner who considers using this model must 
keep in mind the political principles and educational and political 
objectives upon which the model is based. The model, as its name 
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clearly suggests, is aimed at developing citizens so they can 

―pКrЭТМТpКЭО effectively in a culture of НОЦШМrКМв‖ (2016, p.16) and, as 
such, is based on values which are common in Western societies. These 
include ―ЭСО general belief that societies ought to operate and be 
governed through democratic prШМОssОs‖ (2016, p.8), and the belief that 
―МЮХЭЮrКХ variability and diversity, and pluralism of perspectives, views 
and practices ought to be positively regarded, appreciated and 
МСОrТsСОН‖ (p.8). The authors are explicit in the document that the 

model is aimed at citizens of democratic societies and that they should 
not be considered ―РОЧОrКХ political competences which could be used 
in the service of many other kinds of political order, including anti-
democratic ШrНОrs‖ (p. 36). The document should therefore be 
understood in the current context of European society where European 
institutions such as the European Commission and the Council of 
Europe are striving to promote democratic values and practices among 
young people in response to the rise of anti-democratic movements 

such as right-wing extremism and radical Islamism. Against the 
background of recent terror attacks in Paris and Brussels, this document 
is clearly an attempt to locate intercultural dialogue and the principles 
of democratic citizenship to the centre of educational curricula in 
Europe.   

Undoubtedly, for Virtual Exchange initiatives between European 
countries, this model provides a comprehensive set of competences 

which educators can use to shape and give direction to their 
telecollaborative activities. But it is necessary to question whether such 
a model would be acceptable as the basis for Virtual Exchange projects 
which bring European or other Western students into online 
collaboration with classrooms in countries where democracy is not the 
accepted form of government or where democracy is, perhaps, 
understood in very different ways. One of the key goals of intercultural 
education and Virtual Exchange is to give students opportunities to 

come into contact and engage in dialogue with worldviews and cultural 
perspectives which can be radically different to their own. Using a 
framework such as this one, which has democracy as its basis, may be 
seen by educators and students in non-democratic countries as an 
attempt to impose western values and as a form of educational 
imperialism. Needless to say, this is not to suggest that VE should 
involve a relativist approach where every opinion and practice is 
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accepted in the name of cultural diversity. Respect for difference in 

cultural beliefs and practices will always need to have limits – but these 
limits may have to be drawn along the line of the Universal Declaration 
of Human Rights rather than on western definitions and interpretations 
of democracy (see Byram, 2008, p.175). That said, the Council of 
Europe is currently developing a comprehensive set of descriptors 
which will enable educators to operationalize the competences and 
develop activities and assessment criteria for different levels of 

learners. There is no reason why descriptors from some of the 
competence sets (skills and attitudes, for example) could be used, while 
ignoring those of the more context-specific values set.   

An alternative model which may be more suited to Virtual 
Exchange initiatives which bring Western classrooms into contact with 
partners in countries, for example, from the Muslin/Arab world or 
China is BвrКЦ‘s Framework of Intercultural Citizenship (2008, 2016). 
This model combines elements of foreign language competence, critical 

cultural awareness and intercultural communication skills adapted from 
his earlier model of intercultural communicative competence (1997) 
with the principles and content of citizenship education which involve 
learning leading to activity and ‗sОrЯТМО to the МШЦЦЮЧТЭв‘. While the 
elements of citizenship education are adapted from HТЦЦОХЦКЧЧ‘s 
model of ‗НОЦШМrКМв ХОКrЧТЧР‘ (2007), the model deliberately avoids an 
over-emphasis on Western interpretation of democratic principles and 

understands democracy and political education as the development of 
‗ЭrКЧsЧКЭТШЧКХ МШЦЦЮЧТЭТОs‘ and critical thinkers who engage in social 
and political activity together to improve their own personal lives or the 
societies they live in. Byram explains: ―TСО aim is to define the 
competences which would enable an individual to engage in political 
activity – ―МШЦЦЮЧТЭв involvement and sОrЯТМО‖ to use the phrase from 
the English national МЮrrТМЮХЮЦ… – with people of another state and a 
different language from their ШаЧ‖ Byram, M. (2011, p.16). 

Intercultural citizenship from an internationalist perspective. Journal of 
the NUS Teaching Academy, 1(1), 10-20. This would appear to be in 
line with LОКsФ‘s understanding of global citizenship as ―ЦКФТЧР the 
world a better place at social, environmental ХОЯОХs‖ (2015). 

The UNESCO (2014) model of Global Citizenship Education 
(2014) concurs with the other two models in that it strives to present an 
approach to global citizenship which goes beyond the development of 
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knowledge and cognitive skills and looks also at values, soft skills and 

attitudes which will facilitate international cooperation and promote 
social transformation. The model stems from the aspirational rather 
than functional approaches to global citizenship and aims to engage 
students with the universal themes of sustainable development and 
peace, including conflict, poverty, climate change, energy security, 
unequal population distribution, and different forms of inequality and 
injustice. The model stems from a bottom-up design and appears to be 

based on various global citizenship initiatives from countries, 
organisations and experts who took part in two key UNESCO events: 
the Technical Consultation on 

Global Citizenship Education (Seoul, September 2013) and the first 
UNESCO Forum on Global Citizenship Education (Bangkok, 
December 2013). 

Perhaps due to the need to achieve consensus from a wide range of 
participants, the model is not outlined in as much detail as those 

presented earlier, and is limited to proposing the following competence 
sets which are considered to be ‗МШЦЦШЧ НОЧШЦТЧКЭШrs‘ in the different 
approaches to global competence: 

•КЧ attitude supported by an understanding of multiple levels of 
identity, and the potential for a collective identity that transcends 
individual cultural, religious, ethnic or other differences (e.g. sense of 
belongingness to common humanity, respect for diversity); 

•К deep knowledge of global issues and universal values such as 
justice, equality, dignity and respect (e.g. understanding of the process 
of globalization, interdependence/interconnectedness, the global 
challenges which cannot be adequately or uniquely addressed by nation 
states, sustainability as the main concept of the future); 

•МШРЧТЭТЯО skills to think critically, systemically and creatively, 
including adopting a multiperspective approach that recognizes 
different dimensions, perspectives and angles of issues (e.g. reasoning 

and problem-solving skills supported by a multi-perspective approach); 
•ЧШЧ-cognitive skills, including social skills such as empathy and 

conflict resolution, and communication skills and aptitudes for 
networking and interacting with people of different backgrounds, 
origins, cultures and perspectives (e.g. global empathy, sense of 
solidarity); 
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•ЛОСКЯТШЮrКХ capacities to act collaboratively and responsibly to find 

global solutions to global challenges, and to strive for the collective 
good (e.g. sense of commitment, decision-making skills) (2014, p. 17). 

However, the international curriculum does not focus exclusively on 
the development of intercultural and global competence sets. It also 
requires that attention be paid to digital and linguistic competences. An 
approach which aims to develop these competences will be  looked at 
in the following section.  

Virtual Exchange: Developing the international curriculum 

through online intercultural collaboration and exchange in the 

classroom 

One of the main approaches to developing the competences of the 
international curriculum is undoubtedly  Virtual Exchange.  But what is 
Virtual Exchange? And what are the models or approaches to this 
methodology which are currently being implemented in Higher 
Education? In this section I will present an overview of some of the 

different approaches to Virtual Exchange which are currently being 
used in higher education. However, before examining these approaches 
in detail, the historical origins of this activity will be looked at briefly.  

The historical origins of Virtual Exchange have been traced by 
Cummins and Sayers (1995) and Mueller-Hartmann (2007) to the 
learning networks pioneered by CцХОsЭТЧ Freinet in 1920s France and 
later by Mario Lodi in 1960s Italy, decades before the internet was to 

become a tool for classroom learning. Freinet made use of the 
technologies and modes of communication available to him at the time 
to enable his classes in the north of France to make class newspapers 
with a printing press and to exchange these newspapers along with 
‗МЮХЭЮrКХ pКМФКРОs‘ of flowers, fossils and photos of their local area 
with schools in other parts of France. Similarly, Lodi motivated his 
learners and helped to develop their critical literacy skills by 
encouraging them to create student newspapers in collaboration with 

distant partner classes.  
The first examples of online collaborative projects between 

classrooms around the globe began to appear within a few years of the 
emergence of the internet. Early reports include the work of the Orillas 
Network (Cummins & Sayers, 1995), the AT&T Learning Circles 
(Riel, 1997), as well as more in-depth research studies into foreign 
language exchanges (Brammerts, 1996; Eck, Legenhausen & Wolff, 
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1995). The publication Virtual Connections: Online Activities for 

Networking Language Learners (Warschauer, 1995) included a 
collection of ‗МrШss-cultural МШЦЦЮЧТМКЭТШЧ‘ projects which reported on 
foreign language students creating personal profiles, carrying out 
surveys and examining cultural stereotypes with distant partners. 
Around this time, a number of websites, including Intercultural E-mail 
Classroom Connections (IECC) and E-Tandem, also became available 
online in order to link up classrooms across the globe and to provide 

practitioners with activities and guidelines for their projects. The IECC 
listserv was established by university professors at St. Olaf College in 
Minnesota, USA and functioned as one of the first ‗ЦКЭМСТЧР sОrЯТМОs‘ 
for teachers who wanted to connect their students in e-mail exchanges 
with partner classes in other countries and in other regions of their own 
country. Between 1992 and 2001, IECC distributed over 28,000 
requests for e-mail partnerships (Rice, 2005).  

The E-tandem server was aimed at matching learners of foreign 

languages and was supported by a network of research and project 
work carried at Bochum University in Germany and Trinity College in 
Dublin (Christine et al., 1999; O´RШЮrФО, 2005). Meanwhile, 
practitioners such as Ruth Vilmi in Finland (Vilmi, 2004) and Reinhard 
Donath (1997) in Germany helped to make the activity better known by 
publishing practical reports of their sЭЮНОЧЭs‘ work online. VТХЦТ‘s 
work focussed on online collaboration between technical students at 

universities across Europe, while Donath provided German secondary 
school foreign language teachers with a wide range of resources and 
information about how projects could be integrated into the curriculum.   

The IECC website also contained a very active discussion forum 
between 1994 and 1995 where practitioners were often asked by the 
moderator and IECC co-founder Bruce Roberts to react to questions 
related to how online intercultural exchanges could be integrated into 
the classroom and what type of tasks were successful in online 

exchanges. The responses to these questions reveal not only many of 
the challenges which pioneering telecollaborators were facing during 
the infancy of the internet, but they also demonstrate that many of the 
key pedagogical principles of the time are still very relevant for 21st 
century Virtual Exchange. Practitioners wrote about the need for 
adequate time for students to reflect on their email interactions as well 
as for adequate access to resources to ensure fluid communication 
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between classes. They also mention the importance of pedagogical 

leadership on behalf of the teachers in organising and exploiting the 
exchange. Roberts summed up what he considered to be the key to 
success in email classroom connections as being the pedagogical 
integration of the activity into the class and the learning process: ―аСОЧ 
the email classroom connection processes are truly integrated into the 
ongoing structure of homework and student classroom interaction, then 
the results can be educationally ЭrКЧsПШrЦТЧР‖ (1994, n.p.) 

Subject-specific Virtual Exchange (1): Foreign Language 

Learning Initiatives 

It is not surprising that one of the disciplines to most eagerly take up 
Virtual Exchange as a learning tool has been foreign language 
education. From the beginnings of the internet in the early 1990‘s, 
foreign language educators have seen the potential of connecting 
language learners with counterparts in other countries in order to 
expose them to native speakers of other languages and to give them 

semi-authentic experiences of communicating in these languages.  
In foreign language education, Virtual Exchange has been referred 

to principally as telecollaboration (Belz, 2003), telecollaboration 2.0 
(Guth and Helm, 2010), e-tandem (O‘RШЮrФО, 2007) or Online 
Intercultural Exchange (O‘DШаН, 2007, O‘DШаН and Lewis, 2016) and 
over the past 20 years it has gone on to become an integral part of 
Computer-Assisted Language Learning (CALL) or Network-based 

Language Teaching (NBLT) (Kern, Ware, & Warschauer, 2008; 
O‘DШаН, 2006). Virtual Exchange in foreign language education has 
traditionally taken the form of one of two models—each one reflecting 
the principal learning approaches prevalent in foreign language 
education at the time. The first well-known model was e-tandem, which 
focused on fostering learner autonomy and ХОКrЧОrs‘ ability to continue 
their language learning outside of the language classroom. The second 
model is usually referred to as Intercultural Telecollaboration or Online 

Intercultural Exchange (O‘DШаН, 2007) and reflects the emphasis in 
the late 1990s and early 2000s on intercultural and sociocultural aspects 
of foreign language education. 

In the e-tandem model (O‘RШЮrФО, 2007), two native speakers of 
different languages communicate together with the aim of learning the 
ШЭСОr‘s language, and messages are typically written 50% in the target 
and 50% in the native language, thereby providing each partner with an 
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opportunity to practice their target language and, at the same time, 

provide their partner with authentic input. Appel and Mullen explain 
this principle of reciprocity in the following way: 

... this entails that each partner should communicate as closely as 
possible to half in his/her mother tongue and half in his/her target 
language. This grants both learners the opportunity to practise speaking 
and writing in their target language and listening to and reading text 
written by their native speaking partner (2000, p. 292). 

These exchanges are also based on the principle of autonomy, and 
the responsibility for a successful exchange rests mainly with the 
learners, who are expected to provide feedback on their pКrЭЧОrs‘ 
content and/or on their foreign language performance. In this sense, 
tandem partners take on the role of peer tutors who correct their 
pКrЭЧОrs‘ errors and propose alternative formulations in the target 
language. The role of the tutor or class teacher in the e-tandem model is 
usually minimal. For example, learners are often encouraged to take on 

responsibility for finding their own themes for discussion, correcting 
their pКrЭЧОrs‘ errors, and keeping a learner diary or portfolio to reflect 
on their own learning progress. 

In the late 1990‘s a second model or approach to Virtual Exchange 
in foreign language education began to appear which was characterised 
by a stronger focus on intercultural aspects of language learning and 
communication and by a greater integration of the online exchanges 

into classroom activity. This form of Virtual Exchange was to become 
broadly known as ‗ЭОХОМШХХКЛШrКЭТШЧ‘. The term was coined by Mark 
Warschauer in his publication Telecollaboration and the Foreign 
Language Learner (1996) and a special edition of the journal Language 
Learning & Technology was dedicated to the subject in 2003 where 
Belz identified the main characteristics of foreign language 
telecollaboration to be ―ТЧsЭТЭЮЭТШЧКХТгОН, electronically mediated 
intercultural communication under the guidance of a languacultural 

expert (i.e., teacher) for the purposes of foreign language learning and 
the development of intercultural МШЦpОЭОЧМО‖ (2003, p. 2).  

The telecollaborative model of Virtual Exchange strives to integrate 
the online interaction comprehensively into the sЭЮНОЧЭs‘ foreign 
language programs and involves international class-to-class 
partnerships in which intercultural projects and tasks are developed by 
the partner teachers in the collaborating institutions. For example, 
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sЭЮНОЧЭs‘ contact classes are where online interaction and publications 

are prepared, analysed, and reflected upon with the guidance of the 
teacher. Foreign language telecollaboration also places the emphasis of 
the exchanges on developing intercultural awareness and other aspects 
of intercultural communicative competence, in addition to developing 
linguistic competence. 

One of the best known intercultural approaches to telecollaboration 
is the Cultura model (Furstenberg et al., 2001; O‘DШаН, 2005). This 

model for intercultural exchange uses the possibility of juxtaposing 
materials from two different cultures together on webpages in order to 
offer a comparative approach to investigating cultural difference. When 
using Cultura, language learners from two cultures (e.g. Spanish 
learners of English and American learners of Spanish) complete online 
questionnaires related to their cultural values and associations (see 
figure 1). These questionnaires can be based on word associations (e.g. 
What three words do you associate with the word ‗SpКТЧ‘?), sentence 

completions (e.g. A good citizen is someone who …) or reactions to 
situations (e.g. Your friend is 22 and is still living with his parents. 
What do you say to him?). Each group fills out the questionnaire in 
their native language. Following this, the results from both sets of 
students are then compiled and presented online (see figure 2). Under 
the guidance of their teachers in contact classes, students then analyse 
the juxtaposed lists in order to find differences and similarities between 

the two РrШЮps‘ responses.  
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Figure 1: Online questionnaire form for US students in a Spanish-
US exchange. (The same form would be available in Spanish for the 

Spanish students.) 
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Figure 2: Example of collected responses by the Spanish and US 

students to the term ‗UЧТЭОН SЭКЭОs‘ in a Spanish-US exchange. 
 
Having completed this analysis, students from both countries meet 

in online message boards to discuss their findings and to explore the 

cultural values and beliefs that may lie behind differences in the lists. 
For example: 

• Student 1 from Spain: Most of the words used to describe the 
United States are: fast food, Obama and patriotism. Are you surprised 
with our answers? 

• Student 1 from USA: Hi! I am particularly interested in the theme 
of fast food. This past summer I recognized how many fast food chains 
exist in Spain, such as Burger King and McDonald's. From my 

experiences with ПrТОЧНs…, I had heard of students who eat fast food 
quite regularly that were not US citizens. It is intriguing for me to see 
how many people responded with the impression of fast food or junk 
food when hearing the word United States. 



32 

• Student 2 from Spain: On the one hand I think that this is because 

your country is really big, but on the other hand, maybe your tastes are 
about this kind of food. This is one of the most important reasons that 
the USA has got more than the 50% of its citizens with obesity, and the 
obesity is a really big problem talking about the health. What do you 
think? 

• Student 2 from USA: ….I think that perhaps the most important 
factor contributing to the national problem of obesity and the 

proliferation of fast food is the steep cost of healthy food, which might 
not be immediately apparent.  America's reputation of prosperity might 
hide the hundreds of millions of Americans that cannot afford fresh 
fruits and vegetables.  For many, fast food is the only economically 
viable option, and a significant contributor to nationwide health 
problems 

Following the initial experiments between Massachusetts Institute of 
Technology and the Institut National des Telecommunications in Evry, 

France in 1997, the original developers of the Cultura initiative 
produced a set of guidelines for educators intending to use Cultura in 
their own classrooms. This teacher's guide explained that although the 
model was flexible, there were five basic principles that all teachers 
using Cultura should follow. These are the following:  

•TСО two schools involved in the Cultura partnership should be 
similar so that students can work with partners of the same age and 

with similar life experiences.  
•АСТХО students should use the target language during class time and 

to write their essays, the language used to complete the questionnaires 
and the forums should be the first language and not the target language. 
The authors of the teacher's guide explain this choice in the following 
way:  

We wanted to make sure that students were able to express their 
thoughts in all their complexity as fully and as naturally as possible. 

This often surprises other foreign language teachers who have always 
thought of Web-based exchanges as a way for students to test their 
linguistic abilities. But this was not our purpose. And what students 
may 'lose', by not writing in the target language, is largely offset by the 
gains they make by getting access to a lich, dynamic and totally 
authentic language. (Cultura Homepage, 2004). 
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•TСО interaction on the forums should always be asynchronous. This 

allows time for reflection and analysis of what the other students say.  
•Culture needs to be completely integrated into the classroom and a 

large part of the work needs to take place in the classroom.  
•TСО project needs to take place over a sufficient amount of time in 

order to achieve validity. They suggested a minimum of eight weeks. 
In addition to the questionnaires, learners are also supplied with 

online resources such as opinion polls and press articles from the two 

cultures, which can support them in their investigation and 
understanding of their partner МХКss‘s responses. The developers of this 
model (Furstenberg et al. 2001, Furstenberg, 2016) report that this 
contrastive approach helps learners to become more aware of the 
complex relationship between culture and language and enables them to 
develop a method for understanding a foreign culture. In this model, as 
in most foreign language telecollaborative initiatives, although the data 
for cultural analysis and learning are produced online, the role of 

contact classes and the teacher is considered vital in helping the 
learners to identify cultural similarities and differences and also in 
bringing about reflection on the outcomes of the sЭЮНОЧЭs‘ 
investigations on the Cultura platform. Cultura has become a very 
popular model of telecollaborative learning in foreign language 
classrooms and it continues to be widely used today. However, some 
exchanges (such as that reported in O‘DШаН, 2005) do not strictly 

adhere to the original ЦШНОХ‘s guidelines, and have, for example, 
encouraged students to use their target language during their online 
forum interactions. 

The end of the 2010‘s has seen foreign language Virtual Exchange 
gradually diverge in two paths. The first of these paths has led 
telecollaborative exchanges away from formal language learning and 
engage learners in language and cultural learning experiences by 
immersing them in specialized online interest communities or 

environments that focus on spОМТfiМ hobbies or interests. Very often, 
this was justified by perceived weaknesses of the class to class model. 
Hanna and de Nooy (2009: 88), for example, argue that in class-to-class 
telecollaboration, ―…ДТЖЧЭОrКМЭТШЧ is restricted to communication with 
other learners, a situation that is safe and reassuring for beginners and 
younger learners, but somewhat limiting for more advanced and adult 
learners, who need practice in venturing beyond the МХКssrШШЦ‖ (2009, 
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p. 88). The authors propose that it is more authentic and more 

advantageous to engage learners in interaction in authentic second 
language (L2) discussion forums such as those related to L2 newspaper 
and magazine publications. Their own work focuses on engaging 
learners of French as a foreign language in discussion forums of French 
magazines such as Nouvel Observateur. The authors compare class-to-
class telecollaboration with their model and suggest that class to class 
telecollaboration lacks authenticity as learners are not motivated by a 

genuine interest in exchanging ideas but rather by an obligation to get 
good marks for their online interaction. In contrast, by engaging 
learners in online discussion forums with native speakers ―ТЧЭОrКМЭТШЧ 
takes place in a context driven by a desire to communicate opinions and 
exchange ideas rather than by assessment or language learning РШКХs‖ 
(p.89). 

Thorne, Black, and Sykes (2009) describe the potential for 
intercultural contact and learning in online fan communities, where 

learners can establish relationships with like-minded fans of music 
groups or authors and can even use Web 2.0 technologies to remix and 
create new artistic creations based on existing books, motion pictures, 
and music. Learners also have increasing opportunities to use their 
foreign language skills and hone their intercultural communicative 
competence through participating in online multicultural communities 
such as multiplayer online games and public discussion forums. 

Of course, models of Virtual Exchange which function at this level 
of integration require learners to assume greater responsibility for how 
their linguistic and intercultural learning progresses online as they are 
given greater freedom in their choice of potential intercultural learning 
partners and environments—many of which, as has been shown, may 
be completely independent of organized classroom activity. Thorne 
(2010) describes this form of telecollaborative learning as ―ТЧЭОrМЮХЭЮrКХ 
communication in the аТХН‖ (p. 144) and speculates that it may be 

―sТЭЮКЭОН in arenas of social activity that are less controllable than 
classroom or organized online intercultural exchanges might be, but 
which present interesting, and perhaps even compelling, opportunities 
for intercultural exchange, agentive action and meaning ЦКФТЧР‖ (p. 
144). 

The second, alternative path in foreign language Virtual Exchange 
involves attempts to integrate telecollaborative networks more 
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comprehensively in formal education. The argument here is that if 

Virtual Exchange is such a valuable learning experience, then it should 
not be used as an ―КНН-ШЧ‖ activity but rather as a recognized, credit-
carrying activity which is valued and supported by university 
management. Based on this belief, reports have emerged of how 
universities are integrating Virtual Exchange into their study programs 
(O‘DШаН, 2013), the use of alternative credit systems for sЭЮНОЧЭs‘ 
telecollaborative work (Hauck & MacKinnon, 2016), and about the 

development of competence models for telecollaborative learning 
(Dooly, 2016) and for teachers engaged in telecollaborative exchanges 
(O‘DШаН, 2015). Between 2011 and 2014 the INTENT project was 
financed by the European Commission to achieve greater awareness of 
telecollaboration around the academic world and to look for ways for 
its integration into university education. One of the main outcomes of 
this project was the UNICollaboration platform 
(www.unicollaboration.eu) where university educators and mobility 

coordinators can establish partnerships and find the resources necessary 
to set up telecollaborative exchanges. Since then, UNICollaboration has 
established itself as an academic organisation 
(www.UNICollaboration.org) and holds regular bi-annual conferences 
for practitioners from all disciplines who are interested in Virtual 
Exchange.   

Subject-specific Virtual Exchange (2): Business Studies 

Initiatives  

Another discipline which has recognised the relevance and potential 
of Virtual Exchange is Business Studies, in particular in the areas of 
International Business and International Marketing. In modern business 
contexts, online communication is widely considered as offering a cost 
effective way of conducting business, as a manner to reduce power 
differences in team work and to enable physically disadvantaged 
employees have greater access to the virtual environment than the 

physical workspace (Heller, Laurito, & Johnson, 2010). As online 
communication becomes increasingly common in many organizations, 
a growing number of educators are looking to Virtual Exchange as a 
tool to prepare students of Business Studies to successfully work and 
collaborate online with colleagues and customers in other locations. 
The central interest here is in developing in students the necessary 
competences to work in what are commonly described as Global 
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Virtual Teams (GVTs) and to give them first-hand experience in online 

international collaboration in professional contexts. GVTs are defined 
as ―РОШРrКpСТМКХХв dispersed teams that use Internet-mediated 
communication to collaborate on common goals, and typically consist 
of members who have diverse cultural backgrounds and who have not 
previously worked together in face-to-face sОЭЭТЧРs‖ (Taras et al., 
2013). 

A review of practice in this area would suggest that Virtual 

Exchange initiatives are, in comparison to foreign language 
telecollaboration, relatively scarce and under-researched, but the 
reports that do exist provide an insight into how Virtual Exchange is 
being introduced into the discipline. Duus and Cooray (2014), for 
example, describe a project for students of Marketing which brings 
together business students in the UK and India to take part in a 
simulation which involves working in online virtual teams and setting 
up a new business in India. Lindner (2016) reports on an exchange 

between business studies students at the University of Paderborn in 
Germany and Masaryk University in Brno in the Czech Republic which 
involved students collaborating online with their international partners 
to create a website which compared a product, service, or managerial 
innovation across two cultures. Osland et al. (2004) present the 
Globally Distant Multiple Teams project (GDMT) which brought 
groups of German, Austrian and American students together in virtual 

teams in online communication using e-mail, chat rooms, and other 
online communication tools. Students were asked to prepare a report or 
develop a website comparing a product, service, or organizational 
feature across their countries. For example, one group compared 
differing marketing approaches and consumer attitudes related to soft 
drinks in Germany and  the United States.  

However, probably the largest Virtual Exchange initiative emerging 
from Business Studies is the X-Culture project. X-Culture was 

launched in 2010 by Dr. Vas Taras of University of North Carolina at 
Greensboro, USA when he began to look for a partner class for his 
International Business course and realised the interest among 
colleagues in such online collaborative projects. In the first year of 
exchanges, universities from 7 countries took part in X-Culture 
exchanges, but by 2015, almost 4,000 ЦКsЭОr‘s and undergraduate 
students from over 100 universities in 40 countries were participating in 
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the initiative. Since 2013, a number of companies have worked together 

with X-Culture to provide real-life business challenges as the focus for 
the virtual exchanges. Taras believes that the cooperation with the 
business community makes the initiative more practical and motivating 
for students and also provides the corporate partners with creative 
solutions to their challenges. 

The model works in the following way: Students from the 
participating classes are put into global virtual teams which usually 

involve six students from different countries. They are then assigned 
real international business challenges such as designing a marketing 
strategy for a company which is collaborating with X-Culture. These 
challenges usually involve different tasks such as carrying out a survey 
of key stakeholders, an industry and competition analysis, market 
selection and analysis etc.  

The students then spend the semester working on those assignments. 
Teachers receive regular reports on sЭЮНОЧЭs‘ work and progress and, 

upon successful completion of the exchange, students receive X-
Culture certificates. Although the requirements and deadlines of the 
final report are outlined in detail, the international student teams are 
allowed to choose their online communication tools and can decide 
themselves about how to coordinate their team work and how the 
workload should be distributed. In reference to the decision not to use 
one specific online platform for the exchanges, Taras explains:  

―АО made a decision not use a proprietary platform [e.g. Moodle, 
Canvas etc.] for communication. Instead, we provide our students with 
a training on how to use the available online collaboration and 
communication platforms, such as Dropbox, Google Docs, Slack, 
Trello, and the like. The students can choose to communicate only via 
email or Skype, but we teach them how to use these more powerful and 
free platforms and most teams use these more advanced tools. The logic 
here is that (1) there is no point in trying to develop our own platform 

what there are number of extremely powerful tools are already 
available, and (2) we want our students to be able to use the tools they 
used in X-Culture even after the project is ШЯОr.‖ (personal 
correspondence, 26.06.2017) 

The model is based on an interesting combination of services 
provided by the X-Culture platform itself and the work of the teachers 
who have involved their students in the exchange. For example, 
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although most of the coordination, online communication, and 

performance monitoring are managed centrally by X-Culture, teachers 
are asked to regularly communicate with their students and provide 
coaching and guidance. Teachers are also expected to integrate the 
exchange into their normal teaching and to devote a small amount of 
time in each lecture to discuss student progress and to address concerns 
and answer questions. They are also expected to assess the sЭЮНОЧЭs‘ 
final projects which they submit at the end of their virtual exchange.  

The model differs to many other Virtual Exchange initiatives in that 
X-Culture collects the online interactions of the students and makes this 
available to colleagues who wish to carry out research on the data. A 
significant body of research is now beginning to emerge from the 
platform which looks at issues such as study global virtual teams, 
international collaboration and experiential learning (http://x-
culture.org/publications-etc/). Teachers are encouraged to get involved 
as research collaborators and co-authors of these publications, thereby 

creating a rich community of both research and practice. 
The project website provides some interesting insights into how the 

X-Culture model is continuing to grow and diverge. For example, 
various symposia have been held at conferences and on the premises of 
corporate partners. These symposia are attended by both teachers and 
students and give participants an opportunity to meet face-to-face with 
their virtual team partners.   

Conclusion. Reflections on the subject-specific model 

Although both Foreign Language and Business Studies Virtual 
Exchange initiatives share a belief in the importance of online 
intercultural collaboration as a part of student learning in their 
respective areas of study, significant differences do exist between the 
two disciplines. The first obvious difference is the underlying reason 
why Virtual Exchange is important. While foreign language approaches 
tend to see the development of intercultural communicative competence 

as an end in itself, initiatives from Business Studies tend to see 
intercultural competence as something which is necessary in order for 
students to be more successful in their professions. Linder explains 
succinctly these differing perspectives in the following way:  

―…ДАЖСКЭ is striking in Business and Economics discourse is that 
competence in communicating across cultures (cross-cultural 
competence) is viewed as a means to an end (the end being productivity 
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or, ultimately, profit) whereas in telecollaboration, competence in 

engendering understanding between cultures (intercultural competence) 
is the humanistic end in ТЭsОХП‖ (Lindner, 2015) 

Another striking difference between Foreign Language and Business 
Studies approaches to Virtual Exchange are the underlying theoretical 
models which are often used to understand the complexities of online 
intercultural interaction and collaboration. For example, it was seen 
earlier than sociocultural approaches to education and models of 

intercultural communicative competence (Byram, 1997) have driven 
foreign language telecollaboration practice and research. In these 
approaches, intercultural communication breakdown is generally 
viewed as an opportunity for learning and reflection and for ‗ЭОКМСКЛХО 
ЦШЦОЧЭs‘ in the classroom.  For example, one of the pioneers of 
research in foreign language telecollaboration, Julie Belz, goes so far as 
to argue that ―ЭСО clash of cultural faultlines in telecollaborative 
learning communities …sСШЮХН not be smoothed over or avoided based 

on the sometimes negative results of a study such as this one; indeed, 
they should be ОЧМШЮrКРОН‖ (Belz, 2002, p.76). 

In contrast, many Business Studies initiatives appear to be based on 
quantitative approaches to cultural dimensions of national cultures (e.g. 
Hofstede, 2001) and seek to explore how cultural differences which 
lead to breakdown in online communication can be overcome or solved 
(see, for examples, discussions in studies by Gonzalez-Perez et al., 

2014 and Taras et al., 2013). Richardson is wary of this approach and 
writes ―ЭСО first step in a cosmopolitan agenda for online education is to 
get away from overly simplistic categorisations in order to develop a 
more sophisticated understanding of cross-cultural ТЧЭОrКМЭТШЧs‖ (2016, 
p.115). 

Inevitably, it is likely that Virtual Exchange will continue to grow in 
different directions, depending on practitioner-driven, institutionally-
led and outsourced initiatives. The important issue is that the 

practitioners and promoters of these different forms of Virtual 
Exchange work closer together to promote the overall goal of 
increasing the number of students who benefit from online intercultural 
exchange as part of their university education.   
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ȼ ɫɬɚɬɶɟ ɪɚɫɫɦɚɬɪɢɜɚɟɬɫɹ ɜɨɩɪɨɫ ɢɧɬɟɝɪɚɰɢɢ ɦɨɛɢɥɶɧɵɯ 

ɬɟɯɧɨɥɨɝɢɣ ɜ ɨɛɭɱɟɧɢɟ ɢɧɨɫɬɪɚɧɧɵɦ ɹɡɵɤɚɦ ɫ ɰɟɥɶɸ ɪɚɡɜɢɬɢɹ 
ɫɨɰɢɨɤɭɥɶɬɭɪɧɨɣ ɤɨɦɩɟɬɟɧɰɢɢ. ɉɪɨɚɧɚɥɢɡɢɪɨɜɚɧɧɵɟ 

ɞɢɞɚɤɬɢɱɟɫɤɢɟ ɫɜɨɣɫɬɜɚ ɦɨɛɢɥɶɧɵɯ ɬɟɯɧɨɥɨɝɢɣ ɨɛɥɚɞɚɸɬ 
ɡɧɚɱɢɬɟɥɶɧɵɦ ɩɨɬɟɧɰɢɚɥɨɦ ɞɥɹ ɪɟɚɥɢɡɚɰɢɢ ɨɫɧɨɜɧɵɯ ɩɪɢɧɰɢɩɨɜ 
ɮɨɪɦɢɪɨɜɚɧɢɹ ɢ ɪɚɡɜɢɬɢɹ ɫɨɰɢɨɤɭɥɶɬɭɪɧɨɣ ɤɨɦɩɟɬɟɧɰɢɢ. Ɍɚɤɠɟ 
ɪɚɫɫɦɨɬɪɟɧɧɵɟ ɬɢɩɵ ɦɨɛɢɥɶɧɵɯ ɩɪɢɥɨɠɟɧɢɣ (ɫɨɜɦɟɫɬɧɵɟ, 
ɫɩɪɚɜɨɱɧɵɟ, ɦɭɥɶɬɢɦɟɞɢɣɧɵɟ ɢ ɤɨɦɦɭɧɢɤɚɬɢɜɧɵɟ) ɦɨɝɭɬ ɛɵɬɶ 
ɢɫɩɨɥɶɡɨɜɚɧɵ ɞɥɹ ɫɨɡɞɚɧɢɹ ɪɚɡɥɢɱɧɵɯ ɜɢɞɨɜ ɩɪɨɛɥɟɦɧɵɯ ɡɚɞɚɧɢɣ. 
Ⱦɚɥɟɟ ɜ ɫɬɚɬɶɟ ɨɩɢɫɚɧ ɷɤɫɩɟɪɢɦɟɧɬ ɩɨ ɨɛɭɱɟɧɢɸ ɲɤɨɥɶɧɢɤɨɜ 10-

11 ɤɥɚɫɫɨɜ ɩɪɟɞɫɬɚɜɥɟɧɢɸ ɪɭɫɫɤɨɣ ɤɭɥɶɬɭɪɵ ɧɚ ɚɧɝɥɢɣɫɤɨɦ ɹɡɵɤɟ. 
ɇɚ ɨɫɧɨɜɟ ɚɧɤɟɬɢɪɨɜɚɧɢɹ ɫɞɟɥɚɧɵ ɜɵɜɨɞɵ ɨ ɩɨɥɨɠɢɬɟɥɶɧɨɦ 
ɨɬɧɨɲɟɧɢɢ ɭɱɚɳɢɯɫɹ ɤ ɢɫɩɨɥɶɡɨɜɚɧɢɸ ɦɨɛɢɥɶɧɵɯ ɬɟɯɧɨɥɨɝɢɣ ɜ 
ɪɚɡɥɢɱɧɵɯ ɜɢɞɚɯ ɩɪɨɛɥɟɦɧɵɯ ɡɚɞɚɧɢɣ, ɚ ɬɚɤɠɟ ɜɵɹɜɥɟɧɵ 
ɞɨɫɬɨɢɧɫɬɜɚ ɢ ɧɟɞɨɫɬɚɬɤɢ ɩɪɢɦɟɧɟɧɢɹ ɦɨɛɢɥɶɧɵɯ ɬɟɯɧɨɥɨɝɢɣ 
ɞɥɹ ɪɚɡɜɢɬɢɹ ɫɨɰɢɨɤɭɥɶɬɭɪɧɨɣ ɤɨɦɩɟɬɟɧɰɢɢ ɧɚ ɭɪɨɤɚɯ 
ɚɧɝɥɢɣɫɤɨɝɨ ɹɡɵɤɚ. Ƚɥɚɜɧɵɦɢ ɞɨɫɬɨɢɧɫɬɜɚɦɢ ɹɜɥɹɸɬɫɹ 
ɜɨɡɦɨɠɧɨɫɬɶ ɨɛɭɱɟɧɢɹ ɤɭɥɶɬɭɪɟ ɪɚɛɨɬɵ ɫ ɢɧɮɨɪɦɚɰɢɟɣ, 
ɢɧɞɢɜɢɞɭɚɥɢɡɚɰɢɹ ɨɛɭɱɟɧɢɹ ɢ ɢɫɩɨɥɶɡɨɜɚɧɢɟ ɪɚɡɧɨɨɛɪɚɡɧɵɯ 
ɚɭɬɟɧɬɢɱɧɵɯ ɦɚɬɟɪɢɚɥɨɜ ɜ ɚɭɞɢɬɨɪɧɨɣ ɪɚɛɨɬɟ. Ɉɫɧɨɜɧɵɟ 
ɧɟɞɨɫɬɚɬɤɢ ɫɜɹɡɚɧɵ ɫ ɜɨɡɦɨɠɧɵɦɢ ɬɟɯɧɢɱɟɫɤɢɦɢ ɩɪɨɛɥɟɦɚɦɢ 
ɩɪɢ ɪɚɛɨɬɟ ɫ ɦɨɛɢɥɶɧɵɦɢ ɭɫɬɪɨɣɫɬɜɚɦɢ. 

Ʉɥɸɱɟɜɵɟ ɫɥɨɜɚ: ɦɟɬɨɞɢɤɚ ɩɪɟɩɨɞɚɜɚɧɢɹ ɢɧɨɫɬɪɚɧɧɵɯ ɹɡɵɤɨɜ, 
ɂɄɌ ɜ ɨɛɪɚɡɨɜɚɧɢɢ, ɦɨɛɢɥɶɧɵɟ ɬɟɯɧɨɥɨɝɢɢ ɜ ɨɛɭɱɟɧɢɢ, 
ɫɨɰɢɨɤɭɥɶɬɭɪɧɚɹ ɤɨɦɩɟɬɟɧɰɢɹ 
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MOBILE TECHNOLOGIES FOR THE DEVELOPMENT OF 

THE SOCIOCULTURAL COMPETENCE 

 

The article deals with the integration of mobile technologies in the 
language teaching and learning process to develop the sociocultural 
competence. The analyzed didactic features of mobile technologies 
have a considerable potential for the implementation of the basic 
principles of the formation and development of the sociocultural 
competence. The mobile applications discussed in the paper 

(collaborative, reference, multimedia and communicative) can be used 
to create various types of problem-based tasks. The article continues 

with the description of the experiment in teaching 10-11-form students 
to represent Russian culture in English. The survey of the participants 
carried out after the experiment shows that students demonstrate a 
positive attitude to the use of mobile technologies in different types of 
problem-based tasks. In addition, conclusions are made about the 
advantages and disadvantages of using mobile technologies to develop 
the sociocultural competence in an EFL classroom. The main 

advantages are the opportunity of teaching students to work with 
information, individualization of the teaching and learning process and 
the use of a variety of authentic materials in the classroom. The 
disadvantages are generally connected with technical issues that may 
arise when working with mobile devices. 

Key words: methods of language teaching, ICT in education, mobile 
learning, sociocultural competence 

 

ȼɜɟɞɟɧɢɟ 

ɂɧɮɨɪɦɚɰɢɨɧɧɨ-ɤɨɦɦɭɧɢɤɚɰɢɨɧɧɵɟ ɬɟɯɧɨɥɨɝɢɢ (ɂɄɌ) 
ɹɜɥɹɸɬɫɹ ɧɟɨɬɴɟɦɥɟɦɨɣ ɱɚɫɬɶɸ ɧɚɲɟɣ ɠɢɡɧɢ. ɇɟɫɥɭɱɚɣɧɨ ɜ 
ɧɚɭɱɧɵɣ ɚɩɩɚɪɚɬ ɫɨɜɪɟɦɟɧɧɵɯ ɢɫɫɥɟɞɨɜɚɧɢɣ ɞɚɜɧɨ ɢ ɩɪɨɱɧɨ 
ɜɨɲɟɥ ɤɨɧɰɟɩɬ «ɢɧɮɨɪɦɚɰɢɨɧɧɨɟ ɨɛɳɟɫɬɜɨ» (Ɇɚɥɸɝɚ, 2009; 
Ɍɨɦɚɥɢɧ, Ɇɚɥɸɝɚ, 2016; ɏɚɪɶɤɨɜɫɤɚɹ, Ʉɪɢɜɱɟɧɤɨ, 2017 ɢ ɞɪ.). ȼɨ 
ɎȽɈɋ ɈɈɈ ɫɪɟɞɢ ɦɟɬɚɩɪɟɞɦɟɬɧɵɯ ɪɟɡɭɥɶɬɚɬɨɜ ɨɫɜɨɟɧɢɹ 
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ɨɫɧɨɜɧɨɣ ɨɛɪɚɡɨɜɚɬɟɥɶɧɨɣ ɩɪɨɝɪɚɦɦɵ ɩɪɨɩɢɫɚɧɨ «ɭɦɟɧɢɟ 
ɢɫɩɨɥɶɡɨɜɚɬɶ ɫɪɟɞɫɬɜɚ ɢɧɮɨɪɦɚɰɢɨɧɧɵɯ ɢ ɤɨɦɦɭɧɢɤɚɰɢɨɧɧɵɯ 
ɬɟɯɧɨɥɨɝɢɣ ɜ ɪɟɲɟɧɢɢ ɤɨɝɧɢɬɢɜɧɵɯ, ɤɨɦɦɭɧɢɤɚɬɢɜɧɵɯ ɢ 
ɨɪɝɚɧɢɡɚɰɢɨɧɧɵɯ ɡɚɞɚɱ» (ɎȽɈɋ ɈɈɈ, 2012, ɫ. 8). Ɉɞɧɢɦ ɢɡ 
ɧɚɢɛɨɥɟɟ ɪɚɫɩɪɨɫɬɪɚɧɟɧɧɵɯ ɜɢɞɨɜ ɂɄɌ ɹɜɥɹɸɬɫɹ ɦɨɛɢɥɶɧɵɟ 
ɬɟɯɧɨɥɨɝɢɢ. ɂɦɢ ɤɚɠɞɵɣ ɞɟɧɶ ɚɤɬɢɜɧɨ ɩɨɥɶɡɭɸɬɫɹ ɩɪɟɞɫɬɚɜɢɬɟɥɢ 
ɜɫɟɯ ɩɨɤɨɥɟɧɢɣ, ɜ ɨɫɨɛɟɧɧɨɫɬɢ ɦɨɥɨɞɟɠɶ ɢ ɩɨɞɪɨɫɬɤɢ. Ȼɥɚɝɨɞɚɪɹ 
ɬɨɦɭ, ɱɬɨ ɦɨɛɢɥɶɧɵɣ ɬɟɥɟɮɨɧ ɢɥɢ ɩɥɚɧɲɟɬ ɟɫɬɶ ɭ ɤɚɠɞɨɝɨ 

ɲɤɨɥɶɧɢɤɚ, ɚ ɬɚɤɠɟ ɛɥɚɝɨɞɚɪɹ ɬɟɯɧɢɱɟɫɤɢɦ ɮɭɧɤɰɢɹɦ 
ɫɨɜɪɟɦɟɧɧɵɯ ɦɨɛɢɥɶɧɵɯ ɭɫɬɪɨɣɫɬɜ, ɩɨɹɜɥɹɟɬɫɹ ɜɨɡɦɨɠɧɨɫɬɶ ɢɯ 
ɩɪɢɦɟɧɟɧɢɹ ɜ ɨɛɪɚɡɨɜɚɬɟɥɶɧɨɦ ɩɪɨɰɟɫɫɟ. ȼ ɧɚɭɱɧɨɣ ɥɢɬɟɪɚɬɭɪɟ 
ɭɠɟ ɩɪɟɞɫɬɚɜɥɟɧɵ ɞɢɞɚɤɬɢɱɟɫɤɢɟ ɫɜɨɣɫɬɜɚ ɢ ɮɭɧɤɰɢɢ ɦɨɛɢɥɶɧɵɯ 
ɩɪɢɥɨɠɟɧɢɣ (Ɇɉ), ɪɚɡɪɚɛɨɬɚɧɵ ɢɯ ɤɥɚɫɫɢɮɢɤɚɰɢɢ ɢ ɤɪɢɬɟɪɢɢ ɢɯ 
ɨɬɛɨɪɚ, ɚ ɬɚɤɠɟ ɨɩɢɫɚɧ ɢɯ ɞɢɞɚɤɬɢɱɟɫɤɢɣ ɩɨɬɟɧɰɢɚɥ ɞɥɹ ɨɛɭɱɟɧɢɹ 
ɧɟɤɨɬɨɪɵɦ ɜɢɞɚɦ ɞɟɹɬɟɥɶɧɨɫɬɢ ɧɚ ɢɧɨɫɬɪɚɧɧɨɦ ɹɡɵɤɟ, ɧɚɩɪɢɦɟɪ, 
ɝɨɜɨɪɟɧɢɸ ɢ ɚɭɞɢɪɨɜɚɧɢɸ (Ⱥɜɪɚɦɟɧɤɨ, 2013). ȼ ɞɚɧɧɨɣ ɫɬɚɬɶɟ 
ɪɚɫɫɦɚɬɪɢɜɚɟɬɫɹ ɩɪɢɦɟɧɟɧɢɟ ɦɨɛɢɥɶɧɵɯ ɬɟɯɧɨɥɨɝɢɣ ɞɥɹ ɪɚɡɜɢɬɢɹ 
ɫɨɰɢɨɤɭɥɶɬɭɪɧɨɣ ɤɨɦɩɟɬɟɧɰɢɢ. 

Ⱦɢɞɚɤɬɢɱɟɫɤɢɣ ɩɨɬɟɧɰɢɚɥ ɦɨɛɢɥɶɧɵɯ ɬɟɯɧɨɥɨɝɢɣ 

 ɂɧɬɟɝɪɚɰɢɹ ɦɨɛɢɥɶɧɵɯ ɬɟɯɧɨɥɨɝɢɣ ɜ ɨɛɪɚɡɨɜɚɬɟɥɶɧɵɣ ɩɪɨɰɟɫɫ 
ɜɨɡɦɨɠɧɚ ɛɥɚɝɨɞɚɪɹ ɢɯ ɞɢɞɚɤɬɢɱɟɫɤɢɦ ɫɜɨɣɫɬɜɚɦ ɢ ɮɭɧɤɰɢɹɦ. ɇɚ 
ɞɚɧɧɵɣ ɦɨɦɟɧɬ ɢɫɫɥɟɞɨɜɚɬɟɥɹɦɢ ɜɵɞɟɥɹɸɬɫɹ ɫɥɟɞɭɸɳɢɟ 
ɞɢɞɚɤɬɢɱɟɫɤɢɟ ɫɜɨɣɫɬɜɚ ɢ ɮɭɧɤɰɢɢ ɦɨɛɢɥɶɧɵɯ ɬɟɯɧɨɥɨɝɢɣ 

(Ⱥɜɪɚɦɟɧɤɨ, 2013, ɫ. 24):  
1. ɋɨɜɦɟɫɬɧɵɟ Ɇɉ (ɫɨɰɢɚɥɶɧɵɟ ɫɟɬɢ, ɫɢɫɬɟɦɵ 

ɭɩɪɚɜɥɟɧɢɹ ɨɛɭɱɟɧɢɟɦ) ɨɛɥɚɞɚɸɬ ɬɚɤɢɦɢ ɮɭɧɤɰɢɹɦɢ, ɤɚɤ 
ɢɧɬɟɪɚɤɬɢɜɧɨɫɬɶ, ɨɪɝɚɧɢɡɚɰɢɹ ɭɱɟɛɧɨɝɨ ɩɪɨɫɬɪɚɧɫɬɜɚ ɢ 
ɜɪɟɦɟɧɢ ɢ ɢɧɮɨɪɦɚɬɢɜɧɨɫɬɶ. ɗɬɨ ɩɨɡɜɨɥɹɟɬ ɪɟɚɥɢɡɨɜɵɜɚɬɶ 
ɬɚɤɢɟ ɞɢɞɚɤɬɢɱɟɫɤɢɟ ɮɭɧɤɰɢɢ, ɤɚɤ ɨɛɦɟɧ ɢɞɟɹɦɢ, ɪɟɫɭɪɫɚɦɢ ɢ 
ɦɚɬɟɪɢɚɥɚɦɢ, ɨɪɝɚɧɢɡɚɰɢɸ ɝɪɭɩɩɨɜɨɣ ɩɪɨɟɤɬɧɨɣ ɞɟɹɬɟɥɶɧɨɫɬɢ, 
ɚ ɬɚɤɠɟ ɧɚɤɨɩɥɟɧɢɟ ɢ ɯɪɚɧɟɧɢɟ ɢɧɮɨɪɦɚɰɢɢ. 

2. Ʉɨɦɦɭɧɢɤɚɬɢɜɧɵɟ Ɇɉ (ɫɢɫɬɟɦɵ ɨɩɪɨɫɨɜ ɢ 
ɬɟɫɬɢɪɨɜɚɧɢɹ) ɯɚɪɚɤɬɟɪɢɡɭɸɬɫɹ ɢɧɬɟɪɚɤɬɢɜɧɨɫɬɶɸ, 
ɚɜɬɨɧɨɦɧɨɫɬɶɸ ɢ ɦɝɧɨɜɟɧɧɨɣ ɨɛɪɚɬɧɨɣ ɫɜɹɡɶɸ. ɗɬɨ ɩɨɡɜɨɥɹɟɬ 
ɨɫɭɳɟɫɬɜɥɹɬɶ ɛɫɬɪɭɸ ɨɛɪɚɬɧɭɸ ɫɜɹɡɶ ɢ ɤɨɧɬɪɨɥɶ, 
ɨɪɝɚɧɢɡɨɜɵɜɚɬɶ ɚɜɬɨɧɨɦɧɨɟ ɨɛɭɱɟɧɢɟ ɢ ɨɫɭɳɟɫɬɜɥɹɬɶ 
ɫɚɦɨɪɟɮɥɟɤɫɢɸ ɢ ɫɚɦɨɤɨɧɬɪɨɥɶ, ɚ ɬɚɤɠɟ ɫɨɡɞɚɜɚɬɶ ɦɨɛɢɥɶɧɵɟ 
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ɬɟɫɬɵ ɢ ɪɟɚɥɢɡɨɜɵɜɚɬɶ ɜɡɚɢɦɧɨɟ ɨɛɭɱɟɧɢɟ ɢ ɜɡɚɢɦɧɵɣ 

ɤɨɧɬɪɨɥɶ. 
3. ɋɩɪɚɜɨɱɧɵɟ Ɇɉ (ɫɥɨɜɚɪɢ, ɷɧɰɢɤɥɨɩɟɞɢɢ, 

ɩɨɢɫɤɨɜɵɟ ɫɢɫɬɟɦɵ) ɯɚɪɚɤɬɟɪɢɡɭɸɬɫɹ ɦɟɬɚɢɧɮɨɪɦɚɬɢɜɧɨɫɬɶ, 
ɢɧɬɟɪɚɤɬɢɜɧɨɫɬɶɸ ɢ ɦɝɧɨɜɟɧɧɨɫɬɶɸ ɞɨɫɬɭɩɚ, ɱɬɨ ɩɨɡɜɨɥɹɟɬ 
ɪɚɡɜɢɜɚɬɶ ɭɦɟɧɢɹ ɪɚɛɨɬɵ ɫ ɢɧɮɨɪɦɚɰɢɟɣ, ɫɨɡɞɚɜɚɬɶ ɩɪɨɛɥɟɦɧɨ-
ɩɨɢɫɤɨɜɵɟ ɡɚɞɚɧɢɹ ɞɥɹ ɪɚɛɨɬɵ ɜ ɩɚɪɟ ɢɥɢ ɝɪɭɩɩɟ ɢ 
ɮɨɪɦɢɪɨɜɚɬɶ ɂɄ-ɤɨɦɩɟɬɟɧɰɢɸ ɨɛɭɱɚɸɳɢɯɫɹ. 

4. Ɇɭɥɶɬɢɦɟɞɢɣɧɵɟ Ɇɉ (ɩɨɞɤɚɫɬɵ ɢ ɜɢɞɟɨɤɚɫɬɵ) 
ɨɛɥɚɞɚɸɬ ɡɜɭɤɨɜɨɣ ɩɪɢɪɨɞɨɣ, ɢɧɬɟɪɚɤɬɢɜɧɨɫɬɶɸ, ɚ ɬɚɤɠɟ 
ɩɪɨɫɬɨɬɨɣ ɢɫɩɨɥɶɡɨɜɚɧɢɹ ɢ ɞɨɫɬɭɩɧɨɫɬɶɸ. Ȼɥɚɝɨɞɚɪɹ ɷɬɨɦɭ ɢɦ 
ɩɪɢɫɭɳɢ ɬɚɤɢɟ ɞɢɞɚɤɬɢɱɟɫɤɢɟ ɮɭɧɤɰɢɢ, ɤɚɤ ɪɚɡɜɢɬɢɟ ɭɫɬɧɵɯ 
ɜɢɞɨɜ ɪɟɱɟɜɨɣ ɞɟɹɬɟɥɶɧɨɫɬɢ, ɫɨɡɞɚɧɢɟ ɦɨɛɢɥɶɧɵɯ ɭɩɪɚɠɧɟɧɢɣ 
ɢ ɡɚɞɚɧɢɣ ɢ ɨɪɝɚɧɢɡɚɰɢɹ ɩɪɨɟɤɬɧɨɣ ɞɟɹɬɟɥɶɧɨɫɬɢ, ɜ ɬ.ɱ. 
ɢɧɬɟɝɪɚɰɢɹ ɡɚɞɚɧɢɣ ɮɨɪɦɚɬɚ «ɰɢɮɪɨɜɨɣ ɪɚɫɫɤɚɡ» (digital 
storytelling), ɚ ɬɚɤɠɟ ɜɢɡɭɚɥɢɡɚɰɢɹ ɭɱɟɛɧɨɝɨ ɦɚɬɟɪɢɚɥɚ. 
Ɍɚɤɢɟ ɫɜɨɣɫɬɜɚ ɦɨɛɢɥɶɧɵɯ ɬɟɯɧɨɥɨɝɢɣ, ɤɚɤ ɦɝɧɨɜɟɧɧɨɫɬɶ 

ɞɨɫɬɭɩɚ ɢ ɨɛɪɚɬɧɨɣ ɫɜɹɡɢ, ɨɪɝɚɧɢɡɚɰɢɹ ɭɱɟɛɧɨɝɨ ɩɪɨɫɬɪɚɧɫɬɜɚ ɢ 
ɜɪɟɦɟɧɢ ɢ ɩɪɨɫɬɨɬɚ ɢɫɩɨɥɶɡɨɜɚɧɢɹ ɢ ɞɨɫɬɭɩɧɨɫɬɶ ɞɟɥɚɸɬ 
ɜɨɡɦɨɠɧɵɦ ɢɯ ɩɪɢɦɟɧɟɧɢɟ ɜ ɚɭɞɢɬɨɪɧɨɣ ɪɚɛɨɬɟ. ɑɬɨ ɤɚɫɚɟɬɫɹ 
ɞɢɞɚɤɬɢɱɟɫɤɨɝɨ ɩɨɬɟɧɰɢɚɥɚ ɦɨɛɢɥɶɧɵɯ ɬɟɯɧɨɥɨɝɢɣ ɞɥɹ ɪɚɡɜɢɬɢɹ 
ɫɨɰɢɨɤɭɥɶɬɭɪɧɨɣ ɤɨɦɩɟɬɟɧɰɢɢ, ɦɨɠɧɨ ɨɬɦɟɬɢɬɶ, ɱɬɨ ɜɵɞɟɥɟɧɧɵɟ 
ɞɢɞɚɤɬɢɱɟɫɤɢɟ ɫɜɨɣɫɬɜɚ ɢ ɮɭɧɤɰɢɢ ɩɨɡɜɨɥɹɸɬ ɪɟɚɥɢɡɨɜɵɜɚɬɶ 
ɨɫɧɨɜɧɵɟ ɩɪɢɧɰɢɩɵ ɫɨɰɢɨɤɭɥɶɬɭɪɧɨɝɨ ɩɨɞɯɨɞɚ ȼ.ȼ.ɋɚɮɨɧɨɜɨɣ 
(ɋɚɮɨɧɨɜɚ, 1992): ɩɪɢɧɰɢɩ ɞɢɞɚɤɬɢɱɟɫɤɨɣ ɤɭɥɶɬɭɪɨɫɨɨɛɪɚɡɧɨɫɬɢ, 
ɩɪɢɧɰɢɩ ɞɢɚɥɨɝɚ ɤɭɥɶɬɭɪ ɢ ɩɪɢɧɰɢɩ ɞɨɦɢɧɢɪɨɜɚɧɢɹ ɩɪɨɛɥɟɦɧɵɯ 
ɤɭɥɶɬɭɪɨɜɟɞɱɟɫɤɢɯ ɡɚɞɚɧɢɣ (ɋɚɮɨɧɨɜɚ, 1992), ɚ ɬɚɤɠɟ 
ɩɪɟɞɥɨɠɟɧɧɵɟ ɉ.ȼ.ɋɵɫɨɟɜɵɦ ɩɪɢɧɰɢɩ ɤɭɥɶɬɭɪɧɨɣ ɜɚɪɢɚɬɢɜɧɨɫɬɢ 
ɢ ɩɪɢɧɰɢɩ ɤɭɥɶɬɭɪɧɨɣ ɪɟɮɥɟɤɫɢɢ (ɋɵɫɨɟɜ, 2009). 

ɉɪɢɧɰɢɩ ɞɢɞɚɤɬɢɱɟɫɤɨɣ ɤɭɥɶɬɭɪɨɫɨɨɛɪɚɡɧɨɫɬɢ, ɚ ɬɚɤɠɟ 
ɫɜɹɡɚɧɧɵɣ ɫ ɧɢɦ ɩɪɢɧɰɢɩ ɤɭɥɶɬɭɪɧɨɣ ɜɚɪɢɚɬɢɜɧɨɫɬɢ 

ɪɟɝɭɥɢɪɭɸɬ ɨɬɛɨɪ ɭɱɟɛɧɨɝɨ ɦɚɬɟɪɢɚɥɚ, ɤɨɬɨɪɵɣ ɞɨɥɠɟɧ ɢɦɟɬɶ 
ɰɟɧɧɨɫɬɧɵɣ ɫɦɵɫɥ ɢ ɰɟɧɧɨɫɬɧɭɸ ɡɧɚɱɢɦɨɫɬɶ, ɚ ɬɚɤɠɟ ɡɧɚɤɨɦɢɬɶ 
ɨɛɭɱɚɟɦɵɯ ɫɨ ɜɫɟɦ ɪɚɡɧɨɨɛɪɚɡɢɟɦ ɨɩɪɟɞɟɥɟɧɧɵɯ ɤɭɥɶɬɭɪɧɵɯ 
ɹɜɥɟɧɢɣ, ɧɚɩɪɢɦɟɪ, ɫ ɬɪɚɞɢɰɢɨɧɧɵɦɢ ɩɪɚɡɞɧɢɤɚɦɢ ɪɚɡɧɵɯ 
ɷɬɧɢɱɟɫɤɢɯ ɝɪɭɩɩ, ɩɪɨɠɢɜɚɸɳɢɯ ɜ ɫɬɪɚɧɟ, ɱɬɨɛɵ ɢɡɛɟɠɚɬɶ 
ɮɨɪɦɢɪɨɜɚɧɢɹ ɭ ɭɱɚɳɢɯɫɹ ɢɫɤɚɠɟɧɧɵɯ ɩɪɟɞɫɬɚɜɥɟɧɢɣ ɨ ɤɭɥɶɬɭɪɟ 
ɫɬɪɚɧɵ ɢɡɭɱɚɟɦɨɝɨ ɹɡɵɤɚ. Ɍɚɤɠɟ ɩɪɢɧɰɢɩ ɞɢɞɚɤɬɢɱɟɫɤɨɣ 
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ɤɭɥɶɬɭɪɨɫɨɨɛɪɚɡɧɨɫɬɢ ɝɥɚɫɢɬ, ɱɬɨ ɤɭɥɶɬɭɪɨɜɟɞɱɟɫɤɢɣ ɦɚɬɟɪɢɚɥ 

ɞɨɥɠɟɧ ɨɡɧɚɤɨɦɢɬɶ ɨɛɭɱɚɟɦɵɯ ɫ ɨɫɧɨɜɧɵɦɢ ɩɨɧɹɬɢɹɦɢ 
ɤɭɥɶɬɭɪɨɜɟɞɟɧɢɹ ɢ ɭɱɢɬɶ ɩɪɨɬɢɜɨɫɬɨɹɬɶ ɤɭɥɶɬɭɪɧɨɣ ɚɝɪɟɫɫɢɢ ɢ 
ɤɭɥɶɬɭɪɧɨɣ ɞɢɫɤɪɢɦɢɧɚɰɢɢ. Ʉɪɨɦɟ ɬɨɝɨ, ɤɭɥɶɬɭɪɨɜɟɞɱɟɫɤɢɣ 
ɦɚɬɟɪɢɚɥ ɞɨɥɠɟɧ ɫɨɨɬɜɟɬɫɬɜɨɜɚɬɶ ɜɨɡɦɨɠɧɨɫɬɹɦ ɢ ɜɨɡɪɚɫɬɭ 
ɨɛɭɱɚɟɦɵɯ. Ɋɟɚɥɢɡɚɰɢɢ ɞɚɧɧɵɯ ɩɪɢɧɰɢɩɨɜ ɦɨɝɭɬ ɫɩɨɫɨɛɫɬɜɨɜɚɬɶ 
ɬɚɤɢɟ ɞɢɞɚɤɬɢɱɟɫɤɢɟ ɫɜɨɣɫɬɜɚ ɦɨɛɢɥɶɧɵɯ ɬɟɯɧɨɥɨɝɢɣ, ɤɚɤ 
ɢɧɮɨɪɦɚɬɢɜɧɨɫɬɶ, ɢɧɬɟɪɚɤɬɢɜɧɨɫɬɶ ɢ ɦɝɧɨɜɟɧɧɨɫɬɶ ɞɨɫɬɭɩɚ. 
ɂɫɩɨɥɶɡɨɜɚɧɢɟ ɦɨɛɢɥɶɧɵɯ ɫɩɪɚɜɨɱɧɵɯ ɦɚɬɟɪɢɚɥɨɜ, ɬɚɤɢɯ ɤɚɤ 
ɫɥɨɜɚɪɢ ɢ ɷɧɰɢɤɥɨɩɟɞɢɢ, ɩɨɡɜɨɥɹɟɬ ɧɚɯɨɞɢɬɶ ɧɟɨɛɯɨɞɢɦɭɸ 
ɤɭɥɶɬɭɪɨɜɟɞɱɟɫɤɭɸ ɢɧɮɨɪɦɚɰɢɸ ɦɝɧɨɜɟɧɧɨ ɩɪɹɦɨ ɧɚ ɭɪɨɤɟ, ɜ ɬɨɬ 
ɦɨɦɟɧɬ, ɤɨɝɞɚ ɨɧɚ ɩɨɧɚɞɨɛɢɥɚɫɶ. Ɍɨ ɠɟ ɫɚɦɨɟ ɤɚɫɚɟɬɫɹ ɩɨɢɫɤɨɜɵɯ 
ɫɢɫɬɟɦ, ɨɞɧɚɤɨ ɧɟɨɛɯɨɞɢɦɨ ɨɛɭɱɚɬɶ ɭɱɚɳɢɯɫɹ ɩɪɚɜɢɥɶɧɨɦɭ 
ɩɨɢɫɤɭ ɜɨ ɜɫɟɦɢɪɧɨɣ ɫɟɬɢ, ɪɟɤɨɦɟɧɞɨɜɚɬɶ ɧɚɞɟɠɧɵɟ ɢɫɬɨɱɧɢɤɢ ɢ 
ɭɱɢɬɶ ɤɪɢɬɢɱɟɫɤɨɦɭ ɜɨɫɩɪɢɹɬɢɸ ɢɧɮɨɪɦɚɰɢɢ. ɂɧɬɟɪɚɤɬɢɜɧɨɫɬɶ 
ɦɨɛɢɥɶɧɵɯ ɬɟɯɧɨɥɨɝɢɣ ɩɨɡɜɨɥɹɟɬ ɨɛɦɟɧɢɜɚɬɶɫɹ ɢɧɮɨɪɦɚɰɢɟɣ, 
ɨɛɫɭɠɞɚɬɶ ɟɟ, ɫɢɫɬɟɦɚɬɢɡɢɪɨɜɚɬɶ ɫ ɩɨɦɨɳɶɸ ɦɟɧɬɚɥɶɧɵɯ ɤɚɪɬ, 
ɫɪɚɜɧɢɜɚɬɶ ɮɚɤɬɵ ɢɡɭɱɚɟɦɨɣ ɢ ɪɨɞɧɨɣ ɤɭɥɶɬɭɪ, ɚ ɬɚɤɠɟ 
ɩɪɟɞɨɫɬɚɜɥɹɟɬ ɜɨɡɦɨɠɧɨɫɬɶ ɨɛɳɟɧɢɹ ɫ ɧɨɫɢɬɟɥɹɦɢ ɢɡɭɱɚɟɦɨɝɨ 
ɹɡɵɤɚ. ɋɥɟɞɨɜɚɬɟɥɶɧɨ, ɛɥɚɝɨɞɚɪɹ ɢɧɬɟɪɚɤɬɢɜɧɨɫɬɢ ɢ 
ɢɧɮɨɪɦɚɬɢɜɧɨɫɬɢ ɬɚɤɠɟ ɦɨɠɟɬ ɛɵɬɶ ɪɟɚɥɢɡɨɜɚɧ ɩɪɢɧɰɢɩ 

ɤɭɥɶɬɭɪɧɨɣ ɪɟɮɥɟɤɫɢɢ, ɤɨɬɨɪɵɣ ɞɨɥɠɟɧ ɫɩɨɫɨɛɫɬɜɨɜɚɬɶ 
ɨɫɨɡɧɚɧɢɸ ɭɱɚɳɢɦɢɫɹ ɫɜɨɟɝɨ ɦɟɫɬɚ ɜ ɩɨɥɢɤɭɥɶɬɭɪɧɨɦ ɦɢɪɟ, 
ɤɨɬɨɪɨɝɨ ɨɧɢ ɞɨɫɬɢɝɚɸɬ, ɪɟɮɥɟɤɫɢɪɭɹ ɧɚ ɫɨɛɫɬɜɟɧɧɭɸ ɤɭɥɶɬɭɪɭ ɢ 
ɩɨɫɬɢɝɚɹ ɨɛɳɟɱɟɥɨɜɟɱɟɫɤɢɟ ɰɟɧɧɨɫɬɢ.  

ȼɵɲɟɭɩɨɦɹɧɭɬɵɟ ɫɜɨɣɫɬɜɚ ɦɨɛɢɥɶɧɵɯ ɬɟɯɧɨɥɨɝɢɣ ɬɚɤɠɟ ɦɨɝɭɬ 
ɫɩɨɫɨɛɫɬɜɨɜɚɬɶ ɪɟɚɥɢɡɚɰɢɢ ɩɪɢɧɰɢɩɚ ɞɢɚɥɨɝɚ ɤɭɥɶɬɭɪ, ɤɨɬɨɪɵɣ 
ɩɪɟɞɩɨɥɚɝɚɟɬ ɪɚɡɜɢɬɢɟ ɝɨɬɨɜɧɨɫɬɢ ɤ ɨɛɳɟɧɢɸ ɜ ɢɧɨɤɭɥɶɬɭɪɧɨɣ 
ɫɪɟɞɟ, ɨɫɧɨɜɚɧɧɨɝɨ ɧɚ ɜɡɚɢɦɨɭɜɚɠɟɧɢɢ ɩɪɟɞɫɬɚɜɢɬɟɥɟɣ ɪɚɡɧɵɯ 
ɤɭɥɶɬɭɪ ɢ ɢɯ ɜɡɚɢɦɧɨɦ ɨɛɨɝɚɳɟɧɢɢ. Ɍɚɤɠɟ ɨɧ ɩɨɞɪɚɡɭɦɟɜɚɟɬ 
ɪɚɡɜɢɬɢɟ ɭ ɭɱɚɳɢɯɫɹ ɫɩɨɫɨɛɧɨɫɬɢ ɜɵɩɨɥɧɹɬɶ ɪɨɥɶ ɫɭɛɴɟɤɬɚ 
ɞɢɚɥɨɝɚ ɤɭɥɶɬɭɪ ɢɥɢ ɤɭɥɶɬɭɪɧɨɝɨ ɩɨɫɪɟɞɧɢɤɚ ɜ ɦɟɠɤɭɥɶɬɭɪɧɨɦ 
ɨɛɳɟɧɢɢ. ȼɨɡɦɨɠɧɨɫɬɶ ɪɚɛɨɬɵ ɫɨ ɫɩɪɚɜɨɱɧɵɦɢ ɩɪɢɥɨɠɟɧɢɹɦɢ ɢ 
ɨɛɦɟɧɚ ɢɧɮɨɪɦɚɰɢɟɣ ɜ ɫɨɜɦɟɫɬɧɵɯ ɩɪɢɥɨɠɟɧɢɹɯ ɩɨɡɜɨɥɹɟɬ 
ɜɡɝɥɹɧɭɬɶ ɧɚ ɩɪɨɛɥɟɦɭ ɫ ɪɚɡɧɵɯ ɬɨɱɟɤ ɡɪɟɧɢɹ, ɱɬɨ ɫɩɨɫɨɛɫɬɜɭɟɬ 
ɪɚɡɜɢɬɢɸ ɭɜɚɠɢɬɟɥɶɧɨɝɨ ɨɬɧɨɲɟɧɢɹ ɤ ɞɪɭɝɢɦ ɤɭɥɶɬɭɪɚɦ. 

ɉɪɢɧɰɢɩ ɞɨɦɢɧɢɪɨɜɚɧɢɹ ɩɪɨɛɥɟɦɧɵɯ ɤɭɥɶɬɭɪɨɜɟɞɱɟɫɤɢɯ 

ɡɚɞɚɧɢɣ ɝɥɚɫɢɬ, ɱɬɨ ɨɜɥɚɞɟɧɢɟ ɡɧɚɧɢɹɦɢ ɨ ɤɭɥɶɬɭɪɟ ɫɬɪɚɧ 
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ɢɡɭɱɚɟɦɨɝɨ ɹɡɵɤɚ ɢ ɫɬɪɚɬɟɝɢɹɦɢ ɢɡɭɱɟɧɢɹ ɤɭɥɶɬɭɪ ɢ ɩɨɜɟɞɟɧɢɹ ɜ 
ɢɧɨɤɭɥɶɬɭɪɧɨɣ ɫɪɟɞɟ ɜɨɡɦɨɠɧɨ ɬɨɥɶɤɨ ɩɪɢ ɜɵɩɨɥɧɟɧɢɢ 
ɩɪɨɛɥɟɦɧɵɯ ɡɚɞɚɧɢɣ ɜɨ ɜɪɟɦɹ ɨɛɭɱɟɧɢɹ. ȼ.ȼ.ɋɚɮɨɧɨɜɚ ɜɵɞɟɥɹɟɬ 
ɫɥɟɞɭɸɳɢɟ ɜɢɞɵ ɩɪɨɛɥɟɦɧɵɯ ɤɭɥɶɬɭɪɨɜɟɞɱɟɫɤɢɯ ɡɚɞɚɧɢɣ: 
(ɋɚɮɨɧɨɜɚ, 2001) 

1) ɤɭɥɶɬɭɪɨɜɟɞɱɟɫɤɢɟ ɩɨɡɧɚɜɚɬɟɥɶɧɨ-ɩɨɢɫɤɨɜɵɟ ɢ 
ɩɨɡɧɚɜɚɬɟɥɶɧɨ-ɢɫɫɥɟɞɨɜɚɬɟɥɶɫɤɢɟ ɡɚɞɚɱɢ 

 ɡɚɞɚɱɢ ɧɚ ɫɢɫɬɟɦɚɬɢɡɚɰɢɸ ɢ ɨɛɨɛɳɟɧɢɟ 
ɜɟɪɛɚɥɶɧɨɣ ɫɨɰɢɨɤɭɥɶɬɭɪɧɨɣ ɢɧɮɨɪɦɚɰɢɢ  

 ɡɚɞɚɱɢ ɧɚ ɢɧɬɟɪɩɪɟɬɚɰɢɸ ɪɟɡɭɥɶɬɚɬɨɜ 
ɪɟɲɟɧɢɹ ɫɨɰɢɚɥɶɧɨ ɨɪɢɟɧɬɢɪɨɜɚɧɧɵɯ 
ɦɚɬɟɦɚɬɢɱɟɫɤɢɯ ɡɚɞɚɱ 

 ɡɚɞɚɱɢ ɧɚ ɢɧɬɟɪɩɪɟɬɚɰɢɸ ɨɛɪɚɡɧɨ-

ɫɯɟɦɚɬɢɱɟɫɤɨɣ ɫɨɰɢɨɤɭɥɶɬɭɪɧɨɣ ɢɧɮɨɪɦɚɰɢɢ  

 ɡɚɞɚɱɢ ɧɚ ɩɟɪɟɤɨɞɢɪɨɜɚɧɢɟ ɜɟɪɛɚɥɶɧɨɣ 
ɫɨɰɢɨɤɭɥɶɬɭɪɧɨɣ ɢɧɮɨɪɦɚɰɢɢ ɜ ɫɯɟɦɚɬɢɱɟɫɤɭɸ, 
ɨɛɪɚɡɧɨ-ɫɯɟɦɚɬɢɱɟɫɤɭɸ ɢɥɢ ɨɛɪɚɡɧɭɸ  

 ɡɚɞɚɱɢ ɧɚ ɩɪɨɜɟɞɟɧɢɟ ɬɟɦɚɬɢɱɟɫɤɨɝɨ 

ɚɧɤɟɬɢɪɨɜɚɧɢɹ ɫ ɩɨɫɥɟɞɭɸɳɢɦ ɨɛɨɛɳɟɧɢɟɦ ɟɝɨ 
ɪɟɡɭɥɶɬɚɬɨɜ  

 ɡɚɞɚɱɢ ɧɚ ɧɚɩɢɫɚɧɢɟ ɤɭɥɶɬɭɪɨɜɟɞɱɟɫɤɢɯ 
ɜɢɤɬɨɪɢɧ 

 ɤɭɥɶɬɭɪɨɜɟɞɱɟɫɤɢɟ ɜɢɤɬɨɪɢɧɵ ɢ ɡɚɝɚɞɤɢ 
2) ɤɭɥɶɬɭɪɨɜɟɞɱɟɫɤɢ-ɨɪɢɟɧɬɢɪɨɜɚɧɧɵɟ ɪɨɥɟɜɵɟ ɢɝɪɵ  
3) ɤɨɦɦɭɧɢɤɚɬɢɜɧɨ-ɩɨɢɫɤɨɜɵɟ ɢ ɩɨɡɧɚɜɚɬɟɥɶɧɨ-

ɩɨɢɫɤɨɜɵɟ ɤɭɥɶɬɭɪɨɜɟɞɱɟɫɤɢɟ ɩɪɨɟɤɬɵ. 
Ⱥɧɚɥɢɡ ɩɨɤɚɡɵɜɚɟɬ, ɱɬɨ ɪɟɚɥɢɡɚɰɢɢ ɞɚɧɧɨɝɨ ɩɪɢɧɰɢɩɚ ɦɨɝɭɬ 

ɫɩɨɫɨɛɫɬɜɨɜɚɬɶ ɜɫɟ ɞɢɞɚɤɬɢɱɟɫɤɢɟ ɮɭɧɤɰɢɢ ɦɨɛɢɥɶɧɵɯ 

ɬɟɯɧɨɥɨɝɢɣ, ɩɨɫɤɨɥɶɤɭ ɫ ɩɨɦɨɳɶɸ ɦɨɛɢɥɶɧɵɯ ɩɪɢɥɨɠɟɧɢɣ ɦɨɝɭɬ 
ɛɵɬɶ ɪɚɡɪɚɛɨɬɚɧɵ ɪɚɡɥɢɱɧɵɟ ɬɢɩɵ ɩɪɨɛɥɟɦɧɵɯ 
ɤɭɥɶɬɭɪɨɜɟɞɱɟɫɤɢɯ ɡɚɞɚɧɢɣ. Ɂɚɞɚɱɢ ɧɚ ɫɢɫɬɟɦɚɬɢɡɚɰɢɸ ɢ 
ɨɛɨɛɳɟɧɢɟ ɜɟɪɛɚɥɶɧɨɣ ɫɨɰɢɨɤɭɥɶɬɭɪɧɨɣ ɢɧɮɨɪɦɚɰɢɢ ɦɨɝɭɬ ɛɵɬɶ 
ɪɚɡɪɚɛɨɬɚɧɵ ɫ ɩɨɦɨɳɶɸ ɫɩɪɚɜɨɱɧɵɯ Ɇɉ (ɫɥɨɜɚɪɢ, ɷɧɰɢɤɥɨɩɟɞɢɢ, 
ɩɨɢɫɤɨɜɵɟ ɫɢɫɬɟɦɵ), ɩɪɢɥɨɠɟɧɢɣ ɞɥɹ ɫɨɜɦɟɫɬɧɨɣ ɪɚɛɨɬɵ 
(ɧɚɩɪɢɦɟɪ, Google Docs, Padlet), ɚ ɬɚɤɠɟ ɩɪɢɥɨɠɟɧɢɣ ɞɥɹ ɫɨɡɞɚɧɢɹ 
ɦɟɧɬɚɥɶɧɵɯ ɤɚɪɬ (ɧɚɩɪɢɦɟɪ, Coggle). Ⱦɥɹ ɡɚɞɚɱ ɧɚ 
ɩɟɪɟɤɨɞɢɪɨɜɚɧɢɟ ɜɟɪɛɚɥɶɧɨɣ ɫɨɰɢɨɤɭɥɶɬɭɪɧɨɣ ɢɧɮɨɪɦɚɰɢɢ ɜ 
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ɫɯɟɦɚɬɢɱɟɫɤɭɸ, ɨɛɪɚɡɧɨ-ɫɯɟɦɚɬɢɱɟɫɤɭɸ ɢɥɢ ɨɛɪɚɡɧɭɸ ɦɨɝɭɬ 
ɩɪɢɦɟɧɹɬɶɫɹ Ɇɉ ɞɥɹ ɫɨɜɦɟɫɬɧɨɣ ɪɚɛɨɬɵ ɢ ɫɨɡɞɚɧɢɹ ɦɟɧɬɚɥɶɧɵɯ 
ɤɚɪɬ ɢ ɢɧɮɨɝɪɚɮɢɤɢ (ɧɚɩɪɢɦɟɪ, Coggle, Infogram). Ɂɚɞɚɱɢ ɧɚ 
ɩɪɨɜɟɞɟɧɢɟ ɬɟɦɚɬɢɱɟɫɤɨɝɨ ɚɧɤɟɬɢɪɨɜɚɧɢɹ ɫ ɩɨɫɥɟɞɭɸɳɢɦ 
ɨɛɨɛɳɟɧɢɟɦ ɟɝɨ ɪɟɡɭɥɶɬɚɬɨɜ ɦɨɝɭɬ ɛɵɬɶ ɫɨɡɞɚɧɵ ɫ ɩɨɦɨɳɶɸ 
ɩɪɢɥɨɠɟɧɢɣ ɞɥɹ ɫɨɡɞɚɧɢɹ ɨɩɪɨɫɨɜ 
(ɧɚɩɪɢɦɟɪ, Google Forms, SurveyMonkey). ɉɨɫɥɟɞɧɢɟ, ɧɚɪɹɞɭ ɫ 
Ɇɉ ɞɥɹ ɫɨɡɞɚɧɢɹ ɢɧɬɟɪɚɤɬɢɜɧɵɯ ɬɟɫɬɨɜ, ɬɚɤɠɟ ɦɨɝɭɬ ɩɪɢɦɟɧɹɬɶɫɹ 
ɞɥɹ ɫɨɡɞɚɧɢɹ ɤɭɥɶɬɭɪɨɜɟɞɱɟɫɤɢɯ ɜɢɤɬɨɪɢɧ. ɇɚɤɨɧɟɰ, ɜɫɟ 
ɭɩɨɦɹɧɭɬɵɟ Ɇɉ, ɚ ɬɚɤɠɟ ɩɪɢɥɨɠɟɧɢɹ ɞɥɹ ɫɨɡɞɚɧɢɹ ɰɢɮɪɨɜɵɯ 
ɪɚɫɫɤɚɡɨɜ ɦɨɝɭɬ ɛɵɬɶ ɢɫɩɨɥɶɡɨɜɚɧɵ ɜ ɤɨɦɦɭɧɢɤɚɬɢɜɧɨ-ɩɨɢɫɤɨɜɵɯ 
ɢ ɩɨɡɧɚɜɚɬɟɥɶɧɨ-ɩɨɢɫɤɨɜɵɯ ɤɭɥɶɬɭɪɨɜɟɞɱɟɫɤɢɯ ɩɪɨɟɤɬɚɯ. 

ɇɟɨɛɯɨɞɢɦɨ ɨɬɦɟɬɢɬɶ, ɱɬɨ ɢɫɩɨɥɶɡɨɜɚɧɢɟ ɦɨɛɢɥɶɧɵɯ 
ɬɟɯɧɨɥɨɝɢɣ ɩɪɟɞɩɨɥɚɝɚɟɬ ɧɟ ɬɨɥɶɤɨ ɫɨɡɞɚɧɢɟ ɡɚɞɚɧɢɣ ɩɪɢɜɵɱɧɵɯ 
ɮɨɪɦɚɬɨɜ ɫ ɩɨɦɨɳɶɸ ɦɨɛɢɥɶɧɵɯ ɩɪɢɥɨɠɟɧɢɣ, ɧɨ ɢ 
ɬɪɚɧɫɮɨɪɦɚɰɢɸ ɫɭɳɟɫɬɜɭɸɳɢɯ ɮɨɪɦɚɬɨɜ. ɇɚɩɪɢɦɟɪ, ɡɚɞɚɱɚ ɧɚ 
ɫɢɫɬɟɦɚɬɢɡɚɰɢɸ ɢ ɨɛɨɛɳɟɧɢɟ ɜɟɪɛɚɥɶɧɨɣ ɫɨɰɢɨɤɭɥɶɬɭɪɧɨɣ 
ɢɧɮɨɪɦɚɰɢɢ ɦɨɠɟɬ ɛɵɬɶ ɩɪɟɨɛɪɚɡɨɜɚɧɚ ɜ ɦɨɛɢɥɶɧɵɣ ɤɜɟɫɬ, ɜ 
ɤɨɬɨɪɨɦ ɭɱɚɳɢɟɫɹ ɩɨɥɭɱɚɸɬ ɜɨɡɦɨɠɧɨɫɬɶ ɨɫɭɳɟɫɬɜɥɹɬɶ 
ɫɚɦɨɫɬɨɹɬɟɥɶɧɵɣ ɢɧɮɨɪɦɚɰɢɨɧɧɵɣ ɩɨɢɫɤ ɩɨ ɡɚɞɚɧɧɨɣ ɩɪɨɛɥɟɦɟ. 
ɗɬɨ ɫɨɡɞɚɟɬ ɜɨɡɦɨɠɧɨɫɬɢ ɞɥɹ ɨɛɭɱɟɧɢɹ ɤɭɥɶɬɭɪɟ ɪɚɛɨɬɵ ɫ 
ɢɧɮɨɪɦɚɰɢɟɣ, ɟɟ ɤɪɢɬɢɱɟɫɤɨɦɭ ɨɬɛɨɪɭ ɢ ɨɫɦɵɫɥɟɧɢɸ, 
ɫɚɦɨɫɬɨɹɬɟɥɶɧɨɫɬɢ, ɞɟɥɚɟɬ ɨɛɭɱɟɧɢɟ ɛɨɥɟɟ 
ɢɧɞɢɜɢɞɭɚɥɢɡɢɪɨɜɚɧɧɵɦ ɢ ɩɪɢɛɥɢɠɚɟɬ ɭɱɚɳɢɯɫɹ ɤ ɫɢɬɭɚɰɢɹɦ 
ɪɟɚɥɶɧɨɣ ɠɢɡɧɢ, ɜ ɤɨɬɨɪɨɣ ɢɦ ɧɟɨɛɯɨɞɢɦɨ ɨɪɢɟɧɬɢɪɨɜɚɬɶɫɹ ɜ 
ɛɨɥɶɲɨɦ ɨɛɴɟɦɟ ɢɧɮɨɪɦɚɰɢɢ. 

Ɉɩɢɫɚɧɢɟ ɷɤɫɩɟɪɢɦɟɧɬɚ 

ȼ ɯɨɞɟ ɢɫɫɥɟɞɨɜɚɧɢɹ ɛɵɥɨ ɩɪɨɜɟɞɟɧɨ ɷɤɫɩɟɪɢɦɟɧɬɚɥɶɧɨɟ 
ɨɛɭɱɟɧɢɟ ɫ ɢɫɩɨɥɶɡɨɜɚɧɢɟɦ ɦɨɛɢɥɶɧɵɯ ɬɟɯɧɨɥɨɝɢɣ ɜ ɪɚɦɤɚɯ ɤɭɪɫɚ 
―RЮssТКЧ culture sЭЮНТОs‖ ɞɥɹ ɭɱɚɳɢɯɫɹ 10-11 ɤɥɚɫɫɨɜ. Ɍɟɦɚ ɤɭɪɫɚ 
ɛɵɥɚ ɜɵɛɪɚɧɚ ɜ ɫɜɹɡɢ ɫ ɬɟɦ, ɱɬɨ ɜ ɫɨɜɪɟɦɟɧɧɨɦ ɩɨɥɢɤɭɥɶɬɭɪɧɨɦ 

ɦɢɪɟ ɨɫɨɛɨɟ ɡɧɚɱɟɧɢɟ ɢɦɟɟɬ ɞɢɚɥɨɝ ɤɭɥɶɬɭɪ, ɜɚɠɧɭɸ ɪɨɥɶ ɜ 
ɤɨɬɨɪɨɦ ɢɝɪɚɟɬ ɚɧɝɥɢɣɫɤɢɣ ɹɡɵɤ ɤɚɤ ɫɪɟɞɫɬɜɨ ɦɟɠɞɭɧɚɪɨɞɧɨɝɨ 
ɨɛɳɟɧɢɹ. ɇɚ ɧɟɦ ɨɛɳɚɸɬɫɹ ɧɟ ɬɨɥɶɤɨ ɧɨɫɢɬɟɥɢ ɹɡɵɤɚ, ɧɨ ɢ 
ɩɪɟɞɫɬɚɜɢɬɟɥɢ ɞɪɭɝɢɯ ɫɬɪɚɧ, ɞɥɹ ɤɨɬɨɪɵɯ ɷɬɨɬ ɹɡɵɤ ɧɟ ɹɜɥɹɟɬɫɹ 
ɪɨɞɧɵɦ. ɉɪɢ ɷɬɨɦ ɜɫɟ ɨɧɢ ɹɜɥɹɸɬɫɹ ɧɨɫɢɬɟɥɹɦɢ ɫɜɨɟɣ ɪɨɞɧɨɣ 
ɤɭɥɶɬɭɪɵ, ɤɨɬɨɪɭɸ ɢ ɩɪɟɞɫɬɚɜɥɹɸɬ ɜ ɧɟɡɚɜɢɫɢɦɨɫɬɢ ɨɬ ɬɨɝɨ, ɧɚ 
ɤɚɤɨɦ ɹɡɵɤɟ ɨɧɢ ɝɨɜɨɪɹɬ. ɉɨɷɬɨɦɭ ɞɥɹ ɭɫɩɟɲɧɨɝɨ ɜɡɚɢɦɨɞɟɣɫɬɜɢɹ 
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ɜ ɫɨɜɪɟɦɟɧɧɨɦ ɩɨɥɢɤɭɥɶɬɭɪɧɨɦ ɦɢɪɟ ɧɟɨɛɯɨɞɢɦɨ ɜɥɚɞɟɬɶ 
ɩɪɟɞɫɬɚɜɥɟɧɢɹɦɢ ɨ ɟɝɨ ɤɭɥɶɬɭɪɧɨɦ ɦɧɨɝɨɨɛɪɚɡɢɢ, ɦɨɞɟɥɹɯ 
ɩɨɜɟɞɟɧɢɹ ɜ ɪɚɡɥɢɱɧɵɯ ɫɢɬɭɚɰɢɹɯ ɦɟɠɤɭɥɶɬɭɪɧɨɝɨ ɨɛɳɟɧɢɹ, ɚ 
ɬɚɤɠɟ ɭɦɟɬɶ ɩɪɟɞɫɬɚɜɥɹɬɶ ɤɭɥɶɬɭɪɭ ɪɨɞɧɨɣ ɫɬɪɚɧɵ ɧɚ ɚɧɝɥɢɣɫɤɨɦ 
ɹɡɵɤɟ. Ɉɛɭɱɟɧɢɟ ɞɚɧɧɨɦɭ ɚɫɩɟɤɬɭ ɫɨɰɢɨɤɭɥɶɬɭɪɧɨɣ ɤɨɦɩɟɬɟɧɰɢɢ 
ɜɤɥɸɱɚɟɬ ɜ ɫɟɛɹ ɨɛɭɱɟɧɢɟ ɧɚɜɵɤɚɦ ɨɩɢɫɚɧɢɹ ɪɨɫɫɢɣɫɤɢɯ 
ɤɭɥɶɬɭɪɧɵɯ ɪɟɚɥɢɣ, ɩɟɪɟɞɚɱɢ ɧɚ ɚɧɝɥɢɣɫɤɨɦ ɹɡɵɤɟ ɪɭɫɫɤɢɯ ɢɦɟɧ 
ɫɨɛɫɬɜɟɧɧɵɯ ɢ ɭɦɟɧɢɹɦ ɩɪɟɞɫɬɚɜɥɹɬɶ ɪɨɞɧɭɸ ɤɭɥɶɬɭɪɭ ɜ 
ɢɧɨɹɡɵɱɧɨɣ ɫɪɟɞɟ, ɩɨɹɫɧɹɬɶ ɮɚɤɬɵ ɢ ɨɫɨɛɟɧɧɨɫɬɢ ɤɭɥɶɬɭɪɵ 
ɡɚɪɭɛɟɠɧɨɦɭ ɝɨɫɬɸ ɢ ɨɤɚɡɵɜɚɬɶ ɟɦɭ ɪɟɱɟɜɭɸ ɢ ɫɨɰɢɨɤɭɥɶɬɭɪɧɭɸ 
ɩɨɞɞɟɪɠɤɭ ɜɨ ɜɪɟɦɹ ɩɪɨɠɢɜɚɧɢɹ ɜ Ɋɨɫɫɢɢ (ɋɚɮɨɧɨɜɚ, 2004). 

ȼ ɯɨɞɟ ɷɤɫɩɟɪɢɦɟɧɬɚ ɛɵɥɨ ɩɪɨɜɟɞɟɧɨ 5 ɡɚɧɹɬɢɣ ɞɥɢɬɟɥɶɧɨɫɬɶɸ 
90 ɦɢɧɭɬ, ɩɨɫɜɹɳɟɧɧɵɯ ɫɥɟɞɭɸɳɢɦ ɬɟɦɚɦ: 
―CЮХЭЮrО and cultural sЭОrОШЭвpОs‖, ―RЮssТКЧ geography and ЧКЭЮrО‖, 
―RЮssТКЧ regional НТЯОrsТЭв‖, ―RЮssТКЧ museums and art РКХХОrТОs‖, 
―RЮssТКЧ holidaвs‖. ȼɫɟɝɨ ɜ ɡɚɧɹɬɢɹɯ ɩɪɢɧɹɥɨ ɭɱɚɫɬɢɟ 32 ɭɱɚɳɢɯɫɹ 
10-11 ɤɥɚɫɫɨɜ. Ɂɚɞɚɧɢɹ ɪɚɡɦɟɳɚɥɢɫɶ ɧɚ ɦɨɛɢɥɶɧɨɣ ɩɥɚɬɮɨɪɦɟ 
ɤɭɪɫɚ ɧɚ Google Classroom. ȼɵɛɨɪ ɞɚɧɧɨɣ ɩɥɚɬɮɨɪɦɵ ɨɛɭɫɥɨɜɥɟɧ 
ɬɟɦ, ɱɬɨ ɨɧɚ ɨɛɥɚɞɚɟɬ ɩɪɨɫɬɵɦ ɢ ɩɨɧɹɬɧɵɦ ɢɧɬɟɪɮɟɣɫɨɦ, 
ɩɨɡɜɨɥɹɟɬ ɪɚɡɦɟɳɚɬɶ ɜɫɟ ɧɟɨɛɯɨɞɢɦɵɟ ɦɚɬɟɪɢɚɥɵ, ɚ ɬɚɤɠɟ 
ɢɧɬɟɝɪɢɪɭɟɬɫɹ ɫɨ ɜɫɟɦɢ ɫɟɪɜɢɫɚɦɢ Google, ɱɬɨ ɭɩɪɨɳɚɟɬ ɞɨɫɬɭɩ ɤ 
ɪɚɡɥɢɱɧɵɦ ɢɧɫɬɪɭɦɟɧɬɚɦ, ɩɨɫɤɨɥɶɤɭ ɭɱɚɳɢɦɫɹ ɧɟ ɧɭɠɧɨ ɡɚɜɨɞɢɬɶ 
ɞɨɩɨɥɧɢɬɟɥɶɧɵɟ ɚɤɤɚɭɧɬɵ ɧɚ ɞɪɭɝɢɯ ɫɚɣɬɚɯ. Ʉɪɨɦɟ ɬɨɝɨ, ɭ 
ɞɚɧɧɨɝɨ ɫɟɪɜɢɫɚ ɟɫɬɶ ɦɨɛɢɥɶɧɨɟ ɩɪɢɥɨɠɟɧɢɟ ɞɥɹ ɨɩɟɪɚɰɢɨɧɧɵɯ 
ɫɢɫɬɟɦ Android ɢ iOs, ɫ ɤɨɬɨɪɵɦ ɭɞɨɛɧɨ ɪɚɛɨɬɚɬɶ ɧɚ ɦɨɛɢɥɶɧɨɦ 
ɬɟɥɟɮɨɧɟ ɜ ɤɥɚɫɫɟ.  

ɇɚ ɭɪɨɤɚɯ ɢɫɩɨɥɶɡɨɜɚɥɨɫɶ ɧɟɫɤɨɥɶɤɨ ɜɢɞɨɜ ɡɚɞɚɧɢɣ ɫ 
ɩɪɢɦɟɧɟɧɢɟɦ ɦɨɛɢɥɶɧɵɯ ɬɟɯɧɨɥɨɝɢɣ: ɦɨɛɢɥɶɧɵɣ ɤɜɟɫɬ (ɩɨɞɛɨɪ 
ɚɧɝɥɢɣɫɤɢɯ ɷɤɜɢɜɚɥɟɧɬɨɜ ɤ ɪɭɫɫɤɢɦ ɧɚɡɜɚɧɢɹɦ ɤɭɥɶɬɭɪɧɵɯ 
ɪɟɚɥɢɣ, ɩɨɢɫɤ ɢɧɮɨɪɦɚɰɢɢ ɞɥɹ ɡɚɩɨɥɧɟɧɢɹ ɩɪɨɩɭɫɤɨɜ ɜ ɬɟɤɫɬɟ / 
ɬɚɛɥɢɰɟ, ɩɨɢɫɤ ɚɪɝɭɦɟɧɬɨɜ ɞɥɹ ɷɫɫɟ), ɡɚɩɨɥɧɟɧɢɟ ɬɚɛɥɢɰɵ ɧɚ 
ɨɫɧɨɜɟ ɩɪɨɫɥɭɲɚɧɧɨɝɨ ɚɭɬɟɧɬɢɱɧɨɝɨ ɬɟɤɫɬɚ (ɭɱɚɳɢɟɫɹ ɫɥɭɲɚɥɢ 
ɬɟɤɫɬ ɢɧɞɢɜɢɞɭɚɥɶɧɨ ɫ ɩɨɦɨɳɶɸ ɦɨɛɢɥɶɧɵɯ ɬɟɥɟɮɨɧɨɜ), 
ɩɨɞɝɨɬɨɜɤɚ ɤ ɫɢɧɯɪɨɧɧɨɦɭ ɤɨɦɦɟɧɬɢɪɨɜɚɧɢɸ ɜɢɞɟɨɪɨɥɢɤɚ. 

Ⱥɧɚɥɢɡ ɪɟɡɭɥɶɬɚɬɨɜ ɷɤɫɩɟɪɢɦɟɧɬɚ 

ɉɨ ɨɤɨɧɱɚɧɢɢ ɷɤɫɩɟɪɢɦɟɧɬɚ ɛɵɥɨ ɩɪɨɜɟɞɟɧɨ ɚɧɤɟɬɢɪɨɜɚɧɢɟ 
ɭɱɚɳɢɯɫɹ ɫ ɰɟɥɶɸ ɭɡɧɚɬɶ ɢɯ ɦɧɟɧɢɟ ɨɛ ɢɫɩɨɥɶɡɨɜɚɧɢɢ ɦɨɛɢɥɶɧɵɯ 
ɬɟɯɧɨɥɨɝɢɣ. Ⱦɚɥɟɟ ɩɪɢɜɨɞɹɬɫɹ ɜɢɞɵ ɡɚɞɚɧɢɣ, ɩɪɨɜɟɞɟɧɧɵɯ ɧɚ 
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ɭɪɨɤɚɯ. Ɉɩɪɨɫ ɩɨɤɚɡɚɥ, ɱɬɨ 62,5 % ɭɱɚɫɬɧɢɤɨɜ ɷɤɫɩɟɪɢɦɟɧɬɚ 
ɪɟɝɭɥɹɪɧɨ ɩɨɥɶɡɭɸɬɫɹ ɦɨɛɢɥɶɧɵɦɢ ɬɟɥɟɮɨɧɚɦɢ ɧɚ ɭɪɨɤɚɯ 
ɚɧɝɥɢɣɫɤɨɝɨ ɹɡɵɤɚ ɜ ɲɤɨɥɟ. 93,8 % ɨɬɦɟɬɢɥɢ, ɱɬɨ ɡɚɧɹɬɢɹ ɨ 
ɪɭɫɫɤɨɣ ɤɭɥɶɬɭɪɟ ɛɵɥɢ ɞɥɹ ɧɢɯ ɩɨɥɟɡɧɵ, ɚ 87,5 % ɯɨɬɟɥɢ ɛɵ 
ɩɪɨɞɨɥɠɢɬɶ ɞɚɧɧɵɣ ɤɭɪɫ, ɟɫɥɢ ɩɪɟɞɫɬɚɜɢɬɫɹ ɬɚɤɚɹ ɜɨɡɦɨɠɧɨɫɬɶ. 
ȼɫɟ ɨɩɪɨɲɟɧɧɵɟ ɨɬɦɟɬɢɥɢ, ɱɬɨ ɢɦ ɩɨɧɪɚɜɢɥɨɫɶ ɪɚɛɨɬɚɬɶ ɧɚ 
ɦɨɛɢɥɶɧɨɣ ɩɥɚɬɮɨɪɦɟ ɤɭɪɫɚ. Ɍɚɤɠɟ ɭɱɚɳɢɦɫɹ ɛɵɥ ɡɚɞɚɧ ɜɨɩɪɨɫ: 
«ɉɪɢ ɜɵɩɨɥɧɟɧɢɢ ɤɚɤɢɯ ɡɚɞɚɧɢɣ ɜɚɦ ɩɨɤɚɡɚɥɨɫɶ ɩɨɥɟɡɧɵɦ 

ɩɨɥɶɡɨɜɚɬɶɫɹ ɦɨɛɢɥɶɧɵɦɢ ɬɟɥɟɮɨɧɚɦɢ?». Ɇɨɠɧɨ ɛɵɥɨ ɜɵɛɪɚɬɶ 
ɧɟɫɤɨɥɶɤɨ ɜɚɪɢɚɧɬɨɜ ɨɬɜɟɬɚ. Ɋɟɡɭɥɶɬɚɬɵ ɩɪɟɞɫɬɚɜɥɟɧɵ ɧɢɠɟ: 

1) ɩɨɞɛɨɪ ɚɧɝɥɢɣɫɤɢɯ ɷɤɜɢɜɚɥɟɧɬɨɜ ɤ ɪɭɫɫɤɢɦ 
ɧɚɡɜɚɧɢɹɦ ɤɭɥɶɬɭɪɧɵɯ ɪɟɚɥɢɣ - 78,1% 

2) ɩɨɢɫɤ ɢɧɮɨɪɦɚɰɢɢ ɞɥɹ ɡɚɩɨɥɧɟɧɢɹ 
ɩɪɨɩɭɫɤɨɜ ɜ ɬɟɤɫɬɟ / ɬɚɛɥɢɰɟ - 50 %  

3) ɩɨɢɫɤ ɚɪɝɭɦɟɧɬɨɜ ɞɥɹ ɷɫɫɟ - 50% 
4) ɡɚɩɨɥɧɟɧɢɟ ɬɚɛɥɢɰɵ ɧɚ ɨɫɧɨɜɟ 

ɩɪɨɫɥɭɲɚɧɧɨɝɨ ɚɭɬɟɧɬɢɱɧɨɝɨ ɬɟɤɫɬɚ  - 100 %  
5) ɩɨɞɝɨɬɨɜɤɚ ɤ ɫɢɧɯɪɨɧɧɨɦɭ 

ɤɨɦɦɟɧɬɢɪɨɜɚɧɢɸ ɜɢɞɟɨɪɨɥɢɤɚ - 68,8 %. 
ɇɚ ɨɫɧɨɜɟ ɩɨɥɭɱɟɧɧɵɯ ɞɚɧɧɵɯ ɦɨɠɧɨ ɫɞɟɥɚɬɶ ɜɵɜɨɞ ɨ ɬɨɦ, ɱɬɨ 

ɨɛɭɱɟɧɢɟ ɩɪɟɞɫɬɚɜɥɟɧɢɸ ɪɭɫɫɤɨɣ ɤɭɥɶɬɭɪɵ ɫ ɢɫɩɨɥɶɡɨɜɚɧɢɟɦ 
ɦɨɛɢɥɶɧɵɯ ɬɟɯɧɨɥɨɝɢɣ ɧɚɯɨɞɢɬ ɩɨɥɨɠɢɬɟɥɶɧɵɣ ɨɬɤɥɢɤ ɫɪɟɞɢ 
ɭɱɚɳɢɯɫɹ 10-11 ɤɥɚɫɫɨɜ. Ɉɞɧɚɤɨ, ɚɧɚɥɢɡɢɪɭɹ ɪɟɡɭɥɶɬɚɬɵ, ɦɨɠɧɨ 

ɡɚɦɟɬɢɬɶ, ɱɬɨ ɪɚɛɨɬɚ ɫ ɦɨɛɢɥɶɧɵɦɢ ɫɥɨɜɚɪɹɦɢ ɢ ɫɩɪɚɜɨɱɧɢɤɚɦɢ 
(1) ɢ ɩɪɨɫɥɭɲɢɜɚɧɢɟ ɚɭɞɢɨ /ɩɪɨɫɦɨɬɪ ɜɢɞɟɨ (4, 5) ɩɨɧɪɚɜɢɥɢɫɶ 
ɭɱɚɳɢɦɫɹ ɛɨɥɶɲɟ, ɱɟɦ ɩɨɢɫɤ ɢɧɮɨɪɦɚɰɢɢ ɧɚ ɪɟɤɨɦɟɧɞɨɜɚɧɧɵɯ 
ɫɚɣɬɚɯ (2, 3). ɗɬɨ ɦɨɠɟɬ ɝɨɜɨɪɢɬɶ ɨ ɬɨɦ, ɱɬɨ ɧɟ ɜɫɟ ɭɱɚɳɢɟɫɹ 
ɫɩɨɫɨɛɧɵ ɨɪɢɟɧɬɢɪɨɜɚɬɶɫɹ ɜ ɛɨɥɶɲɨɦ ɨɛɴɟɦɟ ɢɧɮɨɪɦɚɰɢɢ ɢ 
ɧɚɯɨɞɢɬɶ ɜ ɧɟɦ ɧɟɨɛɯɨɞɢɦɵɟ ɮɚɤɬɵ. 

ȼ ɯɨɞɟ ɷɤɫɩɟɪɢɦɟɧɬɚ ɢ ɩɪɢ ɚɧɚɥɢɡɟ ɟɝɨ ɪɟɡɭɥɶɬɚɬɨɜ ɛɵɥɢ 
ɜɵɹɜɥɟɧɵ ɞɨɫɬɨɢɧɫɬɜɚ ɢ ɧɟɞɨɫɬɚɬɤɢ ɢɫɩɨɥɶɡɨɜɚɧɢɹ ɦɨɛɢɥɶɧɵɯ 

ɬɟɯɧɨɥɨɝɢɣ ɞɥɹ ɪɚɡɜɢɬɢɹ ɫɨɰɢɨɤɭɥɶɬɭɪɧɨɣ ɤɨɦɩɟɬɟɧɰɢɢ. 
ɉɪɟɢɦɭɳɟɫɬɜɚɦɢ ɩɪɢɦɟɧɟɧɢɹ ɦɨɛɢɥɶɧɵɯ ɬɟɯɧɨɥɨɝɢɣ ɬɚɤɨɜɵ: 

1)  ɉɨɜɵɲɟɧɢɟ ɦɨɬɢɜɚɰɢɢ ɭɱɚɳɢɯɫɹ ɩɪɢ 
ɢɫɩɨɥɶɡɨɜɚɧɢɢ ɢɧɬɟɪɚɤɬɢɜɧɵɯ ɜɢɤɬɨɪɢɧ ɢ 
ɦɭɥɶɬɢɦɟɞɢɣɧɵɯ ɦɚɬɟɪɢɚɥɨɜ; 

2)  ȼɨɡɦɨɠɧɨɫɬɶ ɫɦɨɬɪɟɬɶ ɚɭɬɟɧɬɢɱɧɵɟ 
ɧɟɚɞɚɩɬɢɪɨɜɚɧɧɵɟ ɜɢɞɟɨ ɜ ɫɨɛɫɬɜɟɧɧɨɦ ɬɟɦɩɟ ɧɚ 
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ɩɟɪɫɨɧɚɥɶɧɵɯ ɭɫɬɪɨɣɫɬɜɚɯ, ɱɬɨ ɨɛɟɫɩɟɱɢɜɚɟɬ 
ɢɧɞɢɜɢɞɭɚɥɢɡɚɰɢɸ; 

3)  Ɇɝɧɨɜɟɧɧɚɹ ɨɛɪɚɬɧɚɹ ɫɜɹɡɶ ɜ ɬɟɫɬɨɜɵɯ ɡɚɞɚɧɢɹɯ 
(ɯɨɬɶ ɢ ɧɟ ɦɧɨɝɨɱɢɫɥɟɧɧɵɯ); 

4)  ȼɨɡɦɨɠɧɨɫɬɢ ɞɥɹ ɨɛɭɱɟɧɢɹ ɤɭɥɶɬɭɪɟ ɪɚɛɨɬɵ ɫ 
ɢɧɮɨɪɦɚɰɢɟɣ, ɟɟ ɤɪɢɬɢɱɟɫɤɨɦɭ ɨɬɛɨɪɭ ɢ ɨɫɦɵɫɥɟɧɢɸ, 
ɫɚɦɨɫɬɨɹɬɟɥɶɧɨɫɬɢ; 

5)  Ɉɬɫɭɬɫɬɜɢɟ ɧɟɨɛɯɨɞɢɦɨɫɬɢ ɪɚɛɨɬɚɬɶ ɜ 
ɤɨɦɩɶɸɬɟɪɧɨɦ ɤɥɚɫɫɟ: ɞɨɫɬɚɬɨɱɧɨ ɦɨɛɢɥɶɧɵɯ 
ɬɟɥɟɮɨɧɨɜ; 

6)  ɍɱɟɛɧɵɟ ɦɚɬɟɪɢɚɥɵ ɪɚɡɦɟɳɚɸɬɫɹ ɧɚ ɩɥɚɬɮɨɪɦɟ 
ɤɭɪɫɚ, ɤ ɤɨɬɨɪɨɣ ɭɱɚɳɢɟɫɹ ɢɦɟɸɬ ɞɨɫɬɭɩ ɜ ɥɸɛɨɣ 
ɦɨɦɟɧɬ ɱɟɪɟɡ ɦɨɛɢɥɶɧɨɟ ɩɪɢɥɨɠɟɧɢɟ, ɚ ɬɚɤ ɠɟ ɫ 
ɞɨɦɚɲɧɟɝɨ ɤɨɦɩɶɸɬɟɪɚ; 

7)  ȼɨɡɦɨɠɧɨɫɬɢ ɞɥɹ ɨɪɝɚɧɢɡɚɰɢɢ ɝɪɭɩɩɨɜɨɣ ɪɚɛɨɬɵ ɜ 
ɤɥɚɫɫɟ (ɩɨɫɤɨɥɶɤɭ ɭ ɤɚɠɞɨɝɨ ɱɥɟɧɚ ɝɪɭɩɩɵ ɟɫɬɶ 
ɦɨɛɢɥɶɧɨɟ ɭɫɬɪɨɣɫɬɜɨ, ɨɧɢ ɦɨɝɭɬ ɪɚɫɩɪɟɞɟɥɹɬɶ ɭɫɢɥɢɹ ɢ 
ɢɡɭɱɚɬɶ ɪɚɡɧɵɟ ɢɫɬɨɱɧɢɤɢ ɫ ɪɚɡɧɵɯ ɭɫɬɪɨɣɫɬɜ, ɩɨɫɥɟ 
ɱɟɝɨ ɨɛɦɟɧɢɜɚɬɶɫɹ ɪɟɡɭɥɶɬɚɬɚɦɢ ɩɨɢɫɤɨɜ) ɢ ɜɧɟ ɤɥɚɫɫɚ (ɫ 
ɩɨɦɨɳɶɸ ɩɪɢɥɨɠɟɧɢɣ ɫɨɜɦɟɫɬɧɨɝɨ ɞɨɫɬɭɩɚ). 

Ɉɞɧɚɤɨ ɧɟɨɛɯɨɞɢɦɨ ɨɬɦɟɬɢɬɶ, ɱɬɨ ɢɫɩɨɥɶɡɨɜɚɧɢɟ ɦɨɛɢɥɶɧɵɯ 
ɬɟɯɧɨɥɨɝɢɣ ɦɨɠɟɬ ɛɵɬɶ ɫɜɹɡɚɧɨ ɫ ɧɟɤɨɬɨɪɵɦɢ ɬɪɭɞɧɨɫɬɹɦɢ ɢ 
ɢɦɟɬɶ ɧɟɞɨɫɬɚɬɤɢ: 

1)  ȼ ɲɤɨɥɟ ɦɨɠɟɬ ɩɥɨɯɨ ɪɚɛɨɬɚɬɶ ɢɥɢ ɨɬɫɭɬɫɬɜɨɜɚɬɶ 
ɛɟɫɩɪɨɜɨɞɧɚɹ ɫɟɬɶ wi-fi; 

2)  ɍ ɭɱɚɳɢɯɫɹ ɦɨɠɟɬ ɛɵɬɶ ɨɝɪɚɧɢɱɟɧ ɞɨɫɬɭɩ ɤ 
ɦɨɛɢɥɶɧɨɦɭ ɢɧɬɟɪɧɟɬɭ ɢɥɢ ɛɵɬɶ ɪɚɡɪɹɠɟɧɨ ɦɨɛɢɥɶɧɨɟ ɭɫɬɪɨɣɫɬɜɨ 
(ɷɬɨ ɦɨɠɧɨ ɤɨɦɩɟɧɫɢɪɨɜɚɬɶ ɪɚɛɨɬɨɣ ɜ ɝɪɭɩɩɚɯ, ɤɨɝɞɚ ɜ ɝɪɭɩɩɟ ɟɫɬɶ 
ɦɢɧɢɦɭɦ 2 ɱɟɥɨɜɟɤɚ ɫ ɪɚɛɨɬɚɸɳɢɦ ɭɫɬɪɨɣɫɬɜɨɦ ɢ ɭɫɬɨɣɱɢɜɵɦ 
ɩɨɞɤɥɸɱɟɧɢɟɦ ɤ ɢɧɬɟɪɧɟɬɭ); 

3)  ɍɱɚɳɢɟɫɹ ɦɨɝɭɬ ɨɬɜɥɟɤɚɬɶɫɹ ɧɚ ɞɪɭɝɢɟ 
ɩɪɢɥɨɠɟɧɢɹ (ɧɚɩɪɢɦɟɪ, ɫɨɰɢɚɥɶɧɵɟ ɫɟɬɢ); 

4)  Ɋɚɛɨɬɚ ɫ ɛɨɥɶɲɢɦɢ ɨɛɴɟɦɚɦɢ ɢɧɮɨɪɦɚɰɢɢ ɦɨɠɟɬ 
ɜɵɡɵɜɚɬɶ ɡɚɬɪɭɞɧɟɧɢɹ (ɨɞɧɚɤɨ ɩɨɥɚɝɚɟɦ, ɱɬɨ ɷɬɨ ɫɜɢɞɟɬɟɥɶɫɬɜɭɟɬ ɨ 
ɧɟɨɛɯɨɞɢɦɨɫɬɢ ɪɚɡɜɢɬɢɹ ɭɦɟɧɢɣ, ɚ ɧɟ ɬɪɟɛɭɟɬ ɨɬɤɚɡɚ ɨɬ ɩɨɞɨɛɧɵɯ 
ɡɚɞɚɧɢɣ); 
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5)  ɇɟ ɜɫɟ ɫɚɣɬɵ ɦɨɝɭɬ ɢɦɟɬɶ ɦɨɛɢɥɶɧɭɸ ɜɟɪɫɢɸ, ɱɬɨ 

ɦɨɠɟɬ ɡɚɬɪɭɞɧɹɬɶ ɩɪɨɫɦɨɬɪ (ɧɟɨɛɯɨɞɢɦɨ ɜɵɛɢɪɚɬɶ ɫɚɣɬɵ ɫ 
ɦɨɛɢɥɶɧɨɣ ɜɟɪɫɢɟɣ ɞɥɹ ɭɞɨɛɫɬɜɚ ɨɛɭɱɚɸɳɢɯɫɹ). 

Ʉɚɤ ɜɢɞɢɦ, ɩɪɢ ɜɫɟɯ ɧɟɫɨɦɧɟɧɧɵɯ ɩɪɟɢɦɭɳɟɫɬɜɚɯ 
ɫɨɜɪɟɦɟɧɧɵɯ ɬɟɯɧɨɥɨɝɢɣ ɨɧɢ ɧɟ ɹɜɥɹɸɬɫɹ ɚɛɫɨɥɸɬɧɨ 
ɫɚɦɨɞɨɫɬɚɬɨɱɧɵɦɢ ɞɥɹ ɷɮɮɟɤɬɢɜɧɨɝɨ ɮɨɪɦɢɪɨɜɚɧɢɹ ɜɬɨɪɢɱɧɨɣ 
ɹɡɵɤɨɜɨɣ ɥɢɱɧɨɫɬɢ ɨɛɭɱɚɟɦɵɯ, ɢ ɪɨɥɶ ɩɪɟɩɨɞɚɜɚɬɟɥɹ ɤɚɤ 
ɨɪɝɚɧɢɡɚɬɨɪɚ ɢ ɭɱɚɫɬɧɢɤɚ ɷɬɨɝɨ ɩɪɨɰɟɫɫɚ ɨɫɬɚɟɬɫɹ ɧɟɡɚɦɟɧɢɦɨɣ. 

Ʉɚɤ ɢɪɨɧɢɱɧɨ ɨɬɦɟɱɚɟɬ ɢɡɜɟɫɬɧɵɣ ɫɩɟɰɢɚɥɢɫɬ ɩɨ ɩɪɢɤɥɚɞɧɨɣ 
ɥɢɧɝɜɢɫɬɢɤɟ Ɇɚɣɤɥ Ʉɟɪɪɢɟɪ, ―аО can be fairly certain that language 
teachers will not be made redundant in the near ПЮЭЮrО‖ (Carrier, 2017, 
p. 55).  

ȼɵɜɨɞɵ 

Ɍɚɤɢɦ ɨɛɪɚɡɨɦ, ɞɢɞɚɤɬɢɱɟɫɤɢɟ ɫɜɨɣɫɬɜɚ ɦɨɛɢɥɶɧɵɯ ɬɟɯɧɨɥɨɝɢɣ 
ɫɨɡɞɚɸɬ ɩɨɬɟɧɰɢɚɥ ɢɯ ɢɫɩɨɥɶɡɨɜɚɧɢɹ ɞɥɹ ɪɚɡɜɢɬɢɹ 
ɫɨɰɢɨɤɭɥɶɬɭɪɧɨɣ ɤɨɦɩɟɬɟɧɰɢɢ ɧɚ ɭɪɨɤɚɯ ɢɧɨɫɬɪɚɧɧɨɝɨ ɹɡɵɤɚ, 
ɩɨɡɜɨɥɹɹ ɫɨɡɞɚɜɚɬɶ ɩɪɨɛɥɟɦɧɵɟ ɤɭɥɶɬɭɪɨɜɟɞɱɟɫɤɢɟ ɡɚɞɚɧɢɹ ɫ 
ɩɨɦɨɳɶɸ ɦɨɛɢɥɶɧɵɯ ɩɪɢɥɨɠɟɧɢɣ, ɬɟɦ ɫɚɦɵɦ ɞɟɥɚɹ ɭɞɨɛɧɟɟ ɢɯ 
ɜɵɩɨɥɧɟɧɢɟ, ɚ ɬɚɤɠɟ ɪɚɫɲɢɪɹɹ ɜɨɡɦɨɠɧɨɫɬɢ ɪɚɛɨɬɵ ɫ 
ɚɭɬɟɧɬɢɱɧɵɦɢ ɦɚɬɟɪɢɚɥɚɦɢ ɢ ɫɩɟɤɬɪ ɮɨɪɦɚɬɨɜ ɩɪɨɛɥɟɦɧɵɯ 
ɤɭɥɶɬɭɪɨɜɟɞɱɟɫɤɢɯ ɡɚɞɚɧɢɣ. ɉɪɨɜɟɞɟɧɧɵɣ ɷɤɫɩɟɪɢɦɟɧɬ ɩɨɤɚɡɚɥ, 
ɱɬɨ ɢɫɩɨɥɶɡɨɜɚɧɢɟ ɦɨɛɢɥɶɧɵɯ ɬɟɯɧɨɥɨɝɢɣ ɞɥɹ ɪɚɡɜɢɬɢɹ 
ɫɨɰɢɨɤɭɥɶɬɭɪɧɨɣ ɤɨɦɩɟɬɟɧɰɢɢ ɧɚ ɭɪɨɤɟ ɦɨɠɟɬ ɢɦɟɬɶ ɤɚɤ 

ɞɨɫɬɨɢɧɫɬɜɚ, ɬɚɤ ɢ ɧɟɞɨɫɬɚɬɤɢ, ɨɞɧɚɤɨ ɜ ɰɟɥɨɦ ɧɚɛɥɸɞɚɟɬɫɹ 
ɩɨɥɨɠɢɬɟɥɶɧɵɣ ɨɬɤɥɢɤ ɫɪɟɞɢ ɭɱɚɳɢɯɫɹ, ɱɬɨ ɫɨɡɞɚɟɬ ɩɨɱɜɭ ɞɥɹ 
ɞɚɥɶɧɟɣɲɢɯ ɢɫɫɥɟɞɨɜɚɧɢɣ ɜ ɞɚɧɧɨɦ ɧɚɩɪɚɜɥɟɧɢɢ. 
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Ⱥ.Ƚ. Ⱦɚɜɬɹɧ 

Ɋɨɫɫɢɣɫɤɢɣ ɭɧɢɜɟɪɫɢɬɟɬ ɞɪɭɠɛɵ ɧɚɪɨɞɨɜ 

 

ɋɉɈɋɈȻɕ ɈȻɊȺɁɈȼȺɇɂə ɈȾɇɈɄɈɆɉɈɇȿɇɌɇɕɏ ɂ 

ɆɇɈȽɈɄɈɆɉɈɇȿɇɌɇɕɏ ɌȿɊɆɂɇɈȼ 

ɆȿɀȾɍɇȺɊɈȾɇɈȽɈ ȽɍɆȺɇɂɌȺɊɇɈȽɈ ɉɊȺȼȺ ȼ 

ɊɍɋɋɄɈɆ ɂ ȺɇȽɅɂɃɋɄɈɆ əɁɕɄȺɏ 

 

ȼ ɞɚɧɧɨɣ ɫɬɚɬɶɟ ɧɚɦɢ ɪɚɫɫɦɚɬɪɢɜɚɸɬɫɹ  ɧɚɢɛɨɥɟɟ 

ɭɩɨɬɪɟɛɢɬɟɥɶɧɵɟ ɫɩɨɫɨɛɵ ɨɛɪɚɡɨɜɚɧɢɹ ɨɞɧɨɤɨɦɩɨɧɟɧɬɧɵɯ ɢ 
ɦɧɨɝɨɤɨɦɩɨɧɟɧɬɧɵɯ ɬɟɪɦɢɧɨɜ ɦɟɠɞɭɧɚɪɨɞɧɨɝɨ ɝɭɦɚɧɢɬɚɪɧɨɝɨ 
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ɩɪɚɜɚ ɜ  ɚɧɝɥɢɣɫɤɨɦ ɢ ɪɭɫɫɤɨɦ ɹɡɵɤɚɯ. ȼɫɟɝɨ ɧɚɦɢ ɢɫɫɥɟɞɨɜɚɧɨ 

1249 ɬɟɪɦɢɧɨɜ ɜ ɪɭɫɫɤɨɦ ɢ 1189 ɬɟɪɦɢɧɨɜ ɜ ɚɧɝɥɢɣɫɤɨɦ ɹɡɵɤɚɯ, 
ɮɭɧɤɰɢɨɧɢɪɭɸɳɢɯ ɜ ɹɡɵɤɟ ɞɥɹ ɫɩɟɰɢɚɥɶɧɵɯ ɰɟɥɟɣ ɜ ɫɮɟɪɟ 
ɦɟɠɞɭɧɚɪɨɞɧɨɝɨ ɝɭɦɚɧɢɬɚɪɧɨɝɨ ɩɪɚɜɚ. 

 ɂɡɭɱɟɧɢɟ ɩɪɚɜɨɜɨɣ ɬɟɪɦɢɧɨɥɨɝɢɢ, ɹɜɥɹɸɳɟɣɫɹ ɩɨ ɫɜɨɟɦɭ 
ɫɭɳɟɫɬɜɭ ɝɭɦɚɧɢɬɚɪɧɨɣ, ɩɪɢɨɛɪɟɬɚɟɬ ɜ ɧɚɫɬɨɹɳɟɟ ɜɪɟɦɹ ɨɫɨɛɨɟ 
ɡɧɚɱɟɧɢɟ, ɩɨɫɤɨɥɶɤɭ ɡɧɚɱɢɬɟɥɶɧɨ ɪɚɫɲɢɪɢɥɢɫɶ ɞɟɥɨɜɵɟ ɤɨɧɬɚɤɬɵ 
ɜ ɨɛɥɚɫɬɢ ɩɪɚɜɚ ɜɨ ɜɫɟɦ ɦɢɪɟ. Ɋɚɫɲɢɪɟɧɢɟ ɦɟɠɝɨɫɭɞɚɪɫɬɜɟɧɧɵɯ 

ɨɬɧɨɲɟɧɢɣ ɜ ɨɛɥɚɫɬɢ ɩɪɚɜɚ ɩɪɢɜɟɥɨ ɤ ɭɜɟɥɢɱɟɧɢɸ ɤɨɥɢɱɟɫɬɜɚ 
ɫɩɟɰɢɚɥɶɧɵɯ ɥɟɤɫɢɱɟɫɤɢɯ ɟɞɢɧɢɰ (ɤɚɤ ɢɫɤɨɧɧɨ ɧɚɰɢɨɧɚɥɶɧɵɯ, ɬɚɤ ɢ 
ɡɚɢɦɫɬɜɨɜɚɧɧɵɯ), ɨɛɟɫɩɟɱɢɜɚɸɳɢɯ ɩɪɨɮɟɫɫɢɨɧɚɥɶɧɭɸ 
ɤɨɦɦɭɧɢɤɚɰɢɸ. Ɉɛɴɟɤɬɨɦ ɢɫɫɥɟɞɨɜɚɧɢɹ ɜ ɧɚɫɬɨɹɳɟɣ ɪɚɛɨɬɟ 
ɜɵɫɬɭɩɚɟɬ ɪɭɫɫɤɚɹ ɢ ɚɧɝɥɢɣɫɤɚɹ ɬɟɪɦɢɧɨɥɨɝɢɹ ɜ ɬɨɣ ɟɟ ɱɚɫɬɢ, 
ɤɨɬɨɪɚɹ ɧɨɦɢɧɢɪɭɟɬ ɩɨɧɹɬɢɹ, ɫɜɹɡɚɧɧɵɟ ɫ ɦɟɠɞɭɧɚɪɨɞɧɵɦ 

ɝɭɦɚɧɢɬɚɪɧɵɦ ɩɪɚɜɨɦ. ɐɟɥɶɸ ɞɚɧɧɨɣ ɪɚɛɨɬɵ ɹɜɥɹɟɬɫɹ ɨɩɢɫɚɧɢɟ 
ɫɨɩɨɫɬɚɜɢɬɟɥɶɧɨɝɨ ɚɧɚɥɢɡɚ ɬɟɪɦɢɧɨɜ, ɩɪɢɦɟɧɹɟɦɵɯ ɜ ɫɮɟɪɟ 

ɦɟɠɞɭɧɚɪɨɞɧɨɝɨ ɝɭɦɚɧɢɬɚɪɧɨɝɨ ɩɪɚɜɚ, ɚ ɬɚɤɠɟ ɨɫɨɛɟɧɧɨɫɬɢ ɢɯ 
ɜɟɪɛɚɥɢɡɚɰɢɢ ɜ ɭɫɥɨɜɢɹɯ ɪɚɡɧɨɫɬɪɭɤɬɭɪɧɵɯ ɹɡɵɤɨɜ – ɪɭɫɫɤɨɝɨ ɢ 
ɚɧɝɥɢɣɫɤɨɝɨ.   

Ʉɥɸɱɟɜɵɟ ɫɥɨɜɚ: ɨɞɧɨɤɨɦɩɨɧɟɧɬɧɵɟ ɬɟɪɦɢɧɵ, 
ɦɧɨɝɨɤɨɦɩɨɧɟɧɬɧɵɟ ɬɟɪɦɢɧɵ, ɬɟɪɦɢɧɨɨɛɪɚɡɨɜɚɧɢɟ, 
ɫɨɩɨɫɬɚɜɢɬɟɥɶɧɵɣ ɚɧɚɥɢɡ, ɤɨɧɜɟɪɫɢɹ, ɩɪɚɜɨɜɚɹ ɬɟɪɦɢɧɨɥɨɝɢɹ, 
ɹɡɵɤ ɞɥɹ ɫɩɟɰɢɚɥɶɧɵɯ ɰɟɥɟɣ ɜ ɫɮɟɪɟ ɦɟɠɞɭɧɚɪɨɞɧɨɝɨ 

ɝɭɦɚɧɢɬɚɪɧɨɝɨ ɩɪɚɜɚ.  
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In this article we consider the most commonly used ways of forming 

the single-component and multi-component terms of International 
Humanitarian Law in multi-structured English and Russian languages. 
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We have studied totally 1249 terms in Russian and 1189 terms in 

English functioning in the language for special purposes in the field of 
International Humanitarian Law.  

The study of legal terminology, which is essentially humanitarian, is 
nowadays of particular importance, since business contacts in the field 
of law have expanded significantly throughout the world. The 
expansion of interstate relations in the field of law has led to the 
number of special lexical units increasing (both originally national and 

borrowed), which provide professional communication. 
The object of the research is the Russian and English terminology 

that nominates concepts related to International Humanitarian Law.  
The study revealed that formation of the International Humanitarian 

Law terminology as a system is a long and multi-stage process at each 
stage of which the degree of ordering of the terminological material 

increases. 
Key words: single-component terms, multi-component terms, term 

formation, comparative analysis, conversion, legal terminology, 
language for special purposes in the field of International 
Humanitarian Law. 

 
ȼɜɟɞɟɧɢɟ 

Ɋɚɡɜɢɬɢɟ ɦɟɠɞɭɧɚɪɨɞɧɨɝɨ ɝɭɦɚɧɢɬɚɪɧɨɝɨ ɩɪɚɜɚ ɢɦɟɟɬ 
ɦɧɨɝɨɜɟɤɨɜɭɸ ɢɫɬɨɪɢɸ. Ʉɚɤ ɢɡɜɟɫɬɧɨ, ɫɨ ɜɪɟɦɟɧ ɞɪɟɜɧɢɯ 

ɰɢɜɢɥɢɡɚɰɢɣ ɜɟɞɟɧɢɟ ɜɨɟɧɧɵɯ ɞɟɣɫɬɜɢɣ ɬɪɟɛɭɟɬ ɫɨɛɥɸɞɟɧɢɹ 
ɨɩɪɟɞɟɥɟɧɧɵɯ ɨɛɵɱɚɟɜ, ɩɪɚɜɢɥ ɢ ɩɪɢɧɰɢɩɨɜ, ɫɜɹɡɚɧɧɵɯ ɫ ɡɚɳɢɬɨɣ 
ɩɪɚɜ ɥɸɞɟɣ, ɧɟ ɩɪɢɧɢɦɚɸɳɢɯ (ɢɥɢ ɩɪɟɤɪɚɬɢɜɲɢɯ) ɭɱɚɫɬɢɟ ɜ 
ɛɨɟɜɵɯ ɞɟɣɫɬɜɢɹɯ. Ʉ ɧɢɦ ɨɬɧɨɫɹɬɫɹ, ɝɥɚɜɧɵɦ ɨɛɪɚɡɨɦ, 
ɝɪɚɠɞɚɧɫɤɨɟ ɧɚɫɟɥɟɧɢɟ, ɜɨɟɧɧɨ-ɦɟɞɢɰɢɧɫɤɢɣ ɩɟɪɫɨɧɚɥ, 
ɠɭɪɧɚɥɢɫɬɵ, ɪɚɧɟɧɵɟ, ɜɨɟɧɧɨɩɥɟɧɧɵɟ, ɩɨɬɟɪɩɟɜɲɢɟ ɚɜɢɚ ɢ 
ɤɨɪɚɛɥɟɤɪɭɲɟɧɢɟ ɢ ɞɪɭɝɢɟ ɥɸɞɢ, ɢɦɟɸɳɢɟ ɩɪɚɜɨ ɧɚ 
ɨɩɪɟɞɟɥɟɧɧɵɟ ɝɚɪɚɧɬɢɢ ɩɨ ɡɚɳɢɬɟ ɢɯ ɠɢɡɧɢ, ɭɜɚɠɢɬɟɥɶɧɨɟ 
ɨɬɧɨɲɟɧɢɟ ɤ ɢɯ ɮɢɡɢɱɟɫɤɨɦɭ ɢ ɩɫɢɯɢɱɟɫɤɨɦɭ ɫɨɫɬɨɹɧɢɸ ɜ ɥɸɛɵɯ 
ɫɢɬɭɚɰɢɹɯ ɛɟɡ ɤɚɤɢɯ-ɥɢɛɨ ɢɫɤɥɸɱɟɧɢɣ. Ʉɪɨɦɟ ɦɟɠɞɭɧɚɪɨɞɧɵɯ 
ɩɪɚɜɢɥ ɢ ɬɪɟɛɨɜɚɧɢɣ ɨɬɧɨɫɢɬɟɥɶɧɨ ɡɚɳɢɬɵ ɥɸɞɟɣ, ɧɟ 
ɭɱɚɫɬɜɭɸɳɢɯ ɜ ɜɨɟɧɧɵɯ ɤɨɧɮɥɢɤɬɚɯ, ɫɭɳɟɫɬɜɭɸɬ ɱɟɬɤɨ 
ɭɡɧɚɜɚɟɦɵɟ ɷɦɛɥɟɦɵ ɢ ɨɬɥɢɱɢɬɟɥɶɧɵɟ ɡɧɚɤɢ, ɢɫɩɨɥɶɡɭɟɦɵɟ ɞɥɹ 
ɢɞɟɧɬɢɮɢɤɚɰɢɢ ɡɚɳɢɳɚɟɦɵɯ ɥɸɞɟɣ, ɫɪɟɞɫɬɜ ɝɪɚɠɞɚɧɫɤɨɣ 
ɨɛɨɪɨɧɵ, ɦɟɫɬ ɢ ɨɛɴɟɤɬɨɜ, ɩɪɟɞɫɬɚɜɥɹɸɳɢɯ ɤɭɥɶɬɭɪɧɭɸ ɰɟɧɧɨɫɬɶ. 
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ȼɫɟ ɷɬɢ ɮɚɤɬɨɪɵ ɬɪɟɛɭɸɬ ɥɢɧɝɜɢɫɬɢɱɟɫɤɨɝɨ ɨɛɟɫɩɟɱɟɧɢɹ ɢ 

ɜɵɞɜɢɝɚɸɬ ɩɟɪɟɞ ɢɫɫɥɟɞɨɜɚɬɟɥɹɦɢ ɡɚɞɚɱɢ, ɫɜɹɡɚɧɧɵɟ ɫ ɢɡɭɱɟɧɢɟɦ 
ɨɫɨɛɟɧɧɨɫɬɟɣ  ɢɫɩɨɥɶɡɭɟɦɵɯ ɜ ɞɚɧɧɨɣ ɨɬɪɚɫɥɢ ɩɪɚɜɚ ɫɩɟɰɢɚɥɶɧɵɯ 
ɹɡɵɤɨɜɵɯ ɫɪɟɞɫɬɜ ɢ ɮɭɧɤɰɢɨɧɢɪɨɜɚɧɢɹ ɹɡɵɤɚ ɞɥɹ ɫɩɟɰɢɚɥɶɧɵɯ 
ɰɟɥɟɣ ɜ ɫɮɟɪɟ ɦɟɠɞɭɧɚɪɨɞɧɨɝɨ ɝɭɦɚɧɢɬɚɪɧɨɝɨ ɩɪɚɜɚ. 

ɋɥɟɞɭɟɬ ɨɬɦɟɬɢɬɶ, ɱɬɨ ɦɟɠɞɭɧɚɪɨɞɧɨɟ ɝɭɦɚɧɢɬɚɪɧɨɟ ɩɪɚɜɨ ɤɚɤ 
ɱɚɫɬɶ ɦɟɠɞɭɧɚɪɨɞɧɨɝɨ ɩɪɚɜɚ ɜɤɥɸɱɚɟɬ ɜ ɫɟɛɹ ɩɪɚɜɨɜɵɟ ɧɨɪɦɵ, 
ɪɟɝɭɥɢɪɭɸɳɢɟ ɦɟɠɝɨɫɭɞɚɪɫɬɜɟɧɧɵɟ ɨɬɧɨɲɟɧɢɹ. Ɉɞɧɚɤɨ, 
ɫɨɝɥɚɫɨɜɚɧɢɟ ɦɟɠɞɭ ɝɨɫɭɞɚɪɫɬɜɚɦɢ ɰɟɥɨɝɨ ɪɹɞɚ ɩɪɚɜɢɥ ɢ 
ɭɧɢɜɟɪɫɚɥɶɧɚɹ ɤɨɞɢɮɢɤɚɰɢɹ ɩɪɚɜɨɜɵɯ ɧɨɪɦ ɜ ɪɚɦɤɚɯ 
ɦɟɠɞɭɧɚɪɨɞɧɨɝɨ ɝɭɦɚɧɢɬɚɪɧɨɝɨ ɩɪɚɜɚ ɧɚɱɚɥɚɫɶ ɜ XIX ɜɟɤɟ ɢ 
ɜɤɥɸɱɚɟɬ ɜ ɫɟɛɹ ɨɛɹɡɚɬɟɥɶɫɬɜɚ ɝɨɫɭɞɚɪɫɬɜ ɨɫɭɳɟɫɬɜɥɹɬɶ ɨɛɭɱɟɧɢɟ 
ɭɬɜɟɪɠɞɟɧɧɵɦ ɩɪɚɜɢɥɚɦ ɜɨɨɪɭɠɟɧɧɵɟ ɫɢɥɵ ɢ ɩɪɟɞɫɬɚɜɢɬɟɥɟɣ 
ɜɫɟɯ ɫɥɨɟɜ ɧɚɫɟɥɟɧɢɹ.  

ɋɱɢɬɚɟɦ, ɱɬɨ ɢɫɫɥɟɞɨɜɚɧɢɟ ɨɫɨɛɟɧɧɨɫɬɟɣ ɬɟɨɪɢɢ ɢ ɩɪɚɤɬɢɤɢ 
ɩɪɨɮɟɫɫɢɨɧɚɥɶɧɨɣ ɤɨɦɦɭɧɢɤɚɰɢɢ ɜ ɫɮɟɪɟ ɦɟɠɞɭɧɚɪɨɞɧɨɝɨ 

ɝɭɦɚɧɢɬɚɪɧɨɝɨ ɩɪɚɜɚ ɨɬɧɨɫɢɬɫɹ ɤ ɱɢɫɥɭ ɚɤɬɭɚɥɶɧɵɯ, ɩɨɫɤɨɥɶɤɭ 
ɜɚɠɧɟɣɲɚɹ ɮɭɧɤɰɢɹ, ɫɜɹɡɚɧɧɚɹ ɫ ɨɛɦɟɧɨɦ ɢ ɩɪɢɦɟɧɟɧɢɟɦ 
ɩɪɚɜɨɜɨɣ ɢɧɮɨɪɦɚɰɢɢ ɜ ɫɥɨɠɧɵɯ ɞɥɹ ɱɟɥɨɜɟɤɚ ɜɨɟɧɧɵɯ ɭɫɥɨɜɢɹɯ, 
ɨɫɭɳɟɫɬɜɥɹɟɬɫɹ ɩɨɫɪɟɞɫɬɜɨɦ ɹɡɵɤɚ ɞɥɹ ɫɩɟɰɢɚɥɶɧɵɯ ɰɟɥɟɣ, 
ɬɪɟɛɭɸɳɟɝɨ ɬɳɚɬɟɥɶɧɨɝɨ ɢɡɭɱɟɧɢɹ ɫɩɟɰɢɚɥɶɧɵɯ ɡɧɚɧɢɣ ɢ ɢɯ 
ɜɡɚɢɦɨɞɟɣɫɬɜɢɹ ɤɚɤ ɜ ɨɛɥɚɫɬɢ ɥɢɧɝɜɢɫɬɢɤɢ, ɬɚɤ ɢ ɜ ɫɮɟɪɟ 
ɦɟɠɞɭɧɚɪɨɞɧɨɝɨ ɝɭɦɚɧɢɬɚɪɧɨɝɨ ɩɪɚɜɚ. Ⱥɤɬɭɚɥɶɧɨɫɬɶ ɞɚɧɧɨɝɨ 

ɢɫɫɥɟɞɨɜɚɧɢɹ ɬɚɤɠɟ ɨɛɴɹɫɧɹɟɬɫɹ ɬɟɦ, ɱɬɨ ɤɚɠɞɵɣ ɝɪɚɠɞɚɧɢɧ 
ɥɸɛɨɝɨ ɝɨɫɭɞɚɪɫɬɜɚ ɞɨɥɠɟɧ ɧɟ ɬɨɥɶɤɨ ɡɧɚɬɶ ɧɨɪɦɵ 
ɦɟɠɞɭɧɚɪɨɞɧɨɝɨ ɝɭɦɚɧɢɬɚɪɧɨɝɨ ɩɪɚɜɚ, ɧɨ ɢ ɩɪɢɧɢɦɚɬɶ ɭɱɚɫɬɢɟ ɜ 
ɢɯ ɪɚɡɜɢɬɢɢ, ɩɪɨɰɟɫɫ ɤɨɬɨɪɨɝɨ ɢɦɟɟɬ ɩɨɫɬɨɹɧɧɵɣ ɯɚɪɚɤɬɟɪ ɢ 
ɨɛɭɫɥɨɜɥɟɧ ɢɡɦɟɧɟɧɢɹɦɢ ɜ ɦɟɠɞɭɧɚɪɨɞɧɨɣ ɩɨɥɢɬɢɱɟɫɤɨɣ 
ɫɢɬɭɚɰɢɢ. 

Ɉɫɨɛɨɝɨ ɜɧɢɦɚɧɢɹ ɬɪɟɛɭɟɬ ɢɡɭɱɟɧɢɟ ɨɫɧɨɜɧɵɯ ɬɟɪɦɢɧɨɜ, 
ɩɨɧɹɬɢɣ, ɩɪɢɦɟɧɟɧɢɟ ɤɨɬɨɪɵɯ ɨɩɪɟɞɟɥɟɧɨ ɬɚɤɢɦɢ ɨɫɧɨɜɧɵɦɢ 

ɞɨɤɭɦɟɧɬɚɦɢ, ɤɚɤ Ƚɚɚɝɫɤɚɹ ɤɨɧɜɟɧɰɢɹ ɨ ɡɚɳɢɬɟ ɤɭɥɶɬɭɪɧɵɯ 
ɰɟɧɧɨɫɬɟɣ ɜ ɫɥɭɱɚɟ ɜɨɨɪɭɠɟɧɧɨɝɨ ɤɨɧɮɥɢɤɬɚ 1954 ɝɨɞɚ ɢ ɞɜɚ 
ɩɪɨɬɨɤɨɥɚ ɤ ɧɟɣ ɨɬ 1954 ɝɨɞɚ ɢ 1999 ɝɨɞɚ; Ʉɨɧɜɟɧɰɢɹ ɨ 
ɡɚɩɪɟɳɟɧɢɢ ɛɢɨɥɨɝɢɱɟɫɤɨɝɨ ɢ ɬɨɤɫɢɱɟɫɤɨɝɨ ɨɪɭɠɢɹ 1972 ɝɨɞɚ; 
Ʉɨɧɜɟɧɰɢɹ ɨɛ ɨɛɵɱɧɨɦ ɨɪɭɠɢɢ 1980 ɝɨɞɚ ɢ ɩɹɬɶ ɩɪɨɬɨɤɨɥɨɜ ɤ ɧɟɣ; 
Ʉɨɧɜɟɧɰɢɹ ɨ ɡɚɩɪɟɳɟɧɢɢ ɯɢɦɢɱɟɫɤɨɝɨ ɨɪɭɠɢɹ 1993 ɝɨɞɚ; 
Ɉɬɬɚɜɫɤɚɹ ɤɨɧɜɟɧɰɢɹ ɨ ɡɚɩɪɟɳɟɧɢɢ ɩɪɨɬɢɜɨɩɟɯɨɬɧɵɯ ɦɢɧɚɯ 1997 
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ɝɨɞɚ; Ɏɚɤɭɥɶɬɚɬɢɜɧɵɣ ɩɪɨɬɨɤɨɥ ɤ Ʉɨɧɜɟɧɰɢɢ ɨ ɩɪɚɜɚɯ ɪɟɛɟɧɤɚ, 
ɤɚɫɚɸɳɢɣɫɹ ɭɱɚɫɬɢɹ ɞɟɬɟɣ ɜ ɜɨɨɪɭɠɟɧɧɵɯ ɤɨɧɮɥɢɤɬɚɯ;  
Ⱦɭɛɥɢɧɫɤɚɹ ɤɨɧɜɟɧɰɢɹ ɨ ɡɚɩɪɟɬɟ ɤɚɫɫɟɬɧɵɯ ɛɨɦɛ 2008 ɝɨɞɚ, ɚ 
ɬɚɤɠɟ ɍɫɬɚɜ Ɉɪɝɚɧɢɡɚɰɢɢ Ɉɛɴɟɞɢɧɟɧɧɵɯ ɇɚɰɢɣ ɢ ɞɪ.  

ɐɟɥɶ ɫɬɚɬɶɢ 

ȼ ɫɬɚɬɶɟ ɩɪɟɞɫɬɚɜɥɟɧɵ ɪɟɡɭɥɶɬɚɬɵ ɢɫɫɥɟɞɨɜɚɧɢɹ, ɫɜɹɡɚɧɧɵɟ ɫ 
ɩɪɨɜɟɞɟɧɢɟɦ ɦɧɨɝɨɚɫɩɟɤɬɧɨɝɨ ɫɨɩɨɫɬɚɜɢɬɟɥɶɧɨɝɨ ɚɧɚɥɢɡɚ ɪɭɫɫɤɨɣ 
ɢ ɚɧɝɥɢɣɫɤɨɣ ɬɟɪɦɢɧɨɥɨɝɢɱɟɫɤɢɯ ɫɢɫɬɟɦ ɦɟɠɞɭɧɚɪɨɞɧɨɝɨ 

ɝɭɦɚɧɢɬɚɪɧɨɝɨ ɩɪɚɜɚ ɫ ɰɟɥɶɸ ɜɵɹɜɥɟɧɢɹ ɨɫɨɛɟɧɧɨɫɬɟɣ ɢɯ 
ɮɭɧɤɰɢɨɧɢɪɨɜɚɧɢɹ ɫ ɭɱɟɬɨɦ ɪɚɡɜɢɬɢɹ ɩɪɨɮɟɫɫɢɨɧɚɥɶɧɨɝɨ 
ɦɵɲɥɟɧɢɹ ɢ ɩɪɚɤɬɢɱɟɫɤɨɣ ɞɟɹɬɟɥɶɧɨɫɬɢ. 

Ɉɛɡɨɪ ɥɢɬɟɪɚɬɭɪɵ 

Ɇɟɬɨɞɨɥɨɝɢɱɟɫɤɨɣ ɨɫɧɨɜɨɣ ɢɫɫɥɟɞɨɜɚɧɢɹ ɩɨɫɥɭɠɢɥɢ ɧɚɭɱɧɵɟ 
ɬɪɭɞɵ ɜ ɨɛɥɚɫɬɢ ɬɟɨɪɢɢ ɢ ɩɪɚɤɬɢɤɢ ɹɡɵɤɚ ɞɥɹ ɫɩɟɰɢɚɥɶɧɵɯ ɰɟɥɟɣ, 
ɚɜɬɨɪɚɦɢ ɤɨɬɨɪɵɯ ɹɜɥɹɸɬɫɹ ɨɬɟɱɟɫɬɜɟɧɧɵɟ ɢ ɡɚɪɭɛɟɠɧɵɟ ɭɱɟɧɵɟ: 
ɇ.Ȼ. Ƚɜɢɲɢɚɧɢ (Ƚɜɢɲɢɚɧɢ, 2008), ɋ.ȼ. Ƚɪɢɧɟɜ-Ƚɪɢɧɟɜɢɱ (Ƚɪɢɧɟɜ-

Ƚɪɢɧɟɜɢɱ, 2008), ȿ.ɋ. Ɂɚɤɢɪɨɜɚ (Ɂɚɤɢɪɨɜɚ, 2015), Ɉ.Ⱥ. Ɂɹɛɥɨɜɚ 
(Ɂɹɛɥɨɜɚ, 2005), Ɉ.Ⱥ. Ʉɨɦɚɪɨɜɚ (Ʉɨɦɚɪɨɜɚ, 2012), ȼ.Ɇ. Ʌɟɣɱɢɤ 
(Ʌɟɣɱɢɤ, 2014), Ʌ.ȼ. ɉɨɩɨɜɚ (ɉɨɩɨɜɚ, 2016), Ⱥ. ȼ. ɋɭɩɟɪɚɧɫɤɚɹ 
(ɋɭɩɟɪɚɧɫɤɚɹ, 2012), Ȼ. ɇ. Ƚɨɥɨɜɢɧ ɢ Ɋ. ɘ. Ʉɨɛɪɢɧ (Ƚɨɥɨɜɢɧ ɢ 
Ʉɨɛɪɢɧ, 1987), L. Bowker (Bowker, 2015), T Hutchinson; Alan 
Waters (Hutchinson, Waters, 1987) ɢ ɞɪ.   

Ɇɚɬɟɪɢɚɥɨɦ ɞɥɹ ɧɚɲɟɝɨ ɢɫɫɥɟɞɨɜɚɧɢɹ ɩɨɫɥɭɠɢɥɚ 
ɬɟɪɦɢɧɨɥɨɝɢɹ ɦɟɠɞɭɧɚɪɨɞɧɨɝɨ ɝɭɦɚɧɢɬɚɪɧɨɝɨ ɩɪɚɜɚ, ɜɵɹɜɥɟɧɧɚɹ 
ɦɟɬɨɞɨɦ ɫɩɥɨɲɧɨɣ ɜɵɛɨɪɤɢ ɢɡ ɚɧɝɥɨ-ɪɭɫɫɤɢɯ ɸɪɢɞɢɱɟɫɤɢɯ 
ɫɥɨɜɚɪɟɣ ɢ ɷɥɟɤɬɪɨɧɧɵɯ ɸɪɢɞɢɱɟɫɤɢɯ ɫɥɨɜɚɪɟɣ. Ʉɪɨɦɟ 
ɢɦɟɸɳɢɯɫɹ ɜ ɫɨɜɪɟɦɟɧɧɨɣ ɸɪɢɞɢɱɟɫɤɨɣ ɬɟɪɦɢɧɨɝɪɚɮɢɢ 
ɢɡɜɟɫɬɧɵɯ ɫɥɨɜɚɪɟɣ ɜ ɧɚɲɟɦ ɢɫɫɥɟɞɨɜɚɧɢɢ ɢɫɩɨɥɶɡɨɜɚɧ «Ⱥɧɝɥɨ-
ɪɭɫɫɤɢɣ ɸɪɢɞɢɱɟɫɤɢɣ ɫɥɨɜɚɪɶ-ɫɩɪɚɜɨɱɧɢɤ», ɪɚɡɪɚɛɨɬɱɢɤɚɦɢ 
ɤɨɬɨɪɨɝɨ ɹɜɥɹɸɬɫɹ ȿ.ɋ. Ɂɚɤɢɪɨɜɚ, Ⱦ.ɂ. Ʌɟɛɟɞɟɜ Ⱦ., Ⱥ.Ɋ. Ɋɟɜɚ, ȿ.ȼ. 
ɐɢɛɢɡɨɜɚ (Ɂɚɤɢɪɨɜɚ, Ʌɟɛɟɞɟɜ, Ɋɟɜɚ, ɐɢɛɢɡɨɜɚ, 2012). 

Ɇɟɬɨɞɵ ɢɫɫɥɟɞɨɜɚɧɢɹ 

Ʉ ɨɫɧɨɜɧɵɦ ɦɟɬɨɞɚɦ ɢɫɫɥɟɞɨɜɚɧɢɹ ɨɬɧɨɫɹɬɫɹ: ɦɟɬɨɞ 
ɷɬɢɦɨɥɨɝɢɱɟɫɤɨɝɨ ɚɧɚɥɢɡɚ, ɩɨɡɜɨɥɹɸɳɢɣ ɢɡɭɱɢɬɶ ɩɪɨɢɫɯɨɠɞɟɧɢɟ 
ɢɫɫɥɟɞɭɟɦɨɣ ɬɟɪɦɢɧɨɥɨɝɢɢ; ɦɟɬɨɞ ɢɫɬɨɪɢɤɨ-ɞɢɚɯɪɨɧɧɨɝɨ ɚɧɚɥɢɡɚ, 
ɧɚɩɪɚɜɥɟɧɧɵɣ ɧɚ ɜɵɹɜɥɟɧɢɟ ɫɭɳɧɨɫɬɧɨ-ɜɪɟɦɟɧɧɵɯ ɢɡɦɟɧɟɧɢɣ ɜ 
ɪɚɡɜɢɬɢɢ ɬɟɪɦɢɧɨɜ, ɢɫɩɨɥɶɡɭɟɦɵɯ ɜ ɨɛɥɚɫɬɢ ɦɟɠɞɭɧɚɪɨɞɧɨɝɨ 
ɝɭɦɚɧɢɬɚɪɧɨɝɨ ɩɪɚɜɚ; ɫɪɚɜɧɢɬɟɥɶɧɨ-ɫɨɩɨɫɬɚɜɢɬɟɥɶɧɵɣ ɦɟɬɨɞ, 
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ɫɩɨɫɨɛɫɬɜɭɸɳɢɣ ɜɵɹɜɥɟɧɢɸ ɫɩɟɰɢɮɢɤɢ ɪɚɡɧɨɹɡɵɱɧɵɯ ɬɟɪɦɢɧɨɜ, 
ɩɪɢɦɟɧɹɟɦɵɯ ɜ ɢɫɫɥɟɞɭɟɦɨɣ ɫɮɟɪɟ. 

Ɋɟɡɭɥɶɬɚɬɵ ɢ ɨɛɫɭɠɞɟɧɢɟ 

ȼ ɞɚɧɧɨɣ ɫɬɚɬɶɟ ɧɚɦɢ ɪɚɫɫɦɚɬɪɢɜɚɸɬɫɹ ɫɩɨɫɨɛɵ ɨɛɪɚɡɨɜɚɧɢɹ 
ɨɞɧɨɤɨɦɩɨɧɟɧɬɧɵɯ ɢ ɦɧɨɝɨɤɨɦɩɨɧɟɧɬɧɵɯ ɬɟɪɦɢɧɨɜ ɧɚ ɦɚɬɟɪɢɚɥɟ 
ɪɭɫɫɤɨɝɨ ɢ ɚɧɝɥɢɣɫɤɨɝɨ ɹɡɵɤɨɜ ɞɥɹ ɫɩɟɰɢɚɥɶɧɵɯ ɰɟɥɟɣ ɜ ɫɮɟɪɟ 
ɦɟɠɞɭɧɚɪɨɞɧɨɝɨ ɝɭɦɚɧɢɬɚɪɧɨɝɨ ɩɪɚɜɚ.  

ȼɫɟɝɨ ɧɚɦɢ ɢɫɫɥɟɞɨɜɚɧɨ 1249 ɬɟɪɦɢɧɨɜ ɜ ɪɭɫɫɤɨɦ ɢ 1189 

ɬɟɪɦɢɧɨɜ ɜ ɚɧɝɥɢɣɫɤɨɦ ɹɡɵɤɚɯ, ɮɭɧɤɰɢɨɧɢɪɭɸɳɢɯ ɜ ɹɡɵɤɟ ɞɥɹ 
ɫɩɟɰɢɚɥɶɧɵɯ ɰɟɥɟɣ ɜ ɫɮɟɪɟ ɦɟɠɞɭɧɚɪɨɞɧɨɝɨ ɝɭɦɚɧɢɬɚɪɧɨɝɨ ɩɪɚɜɚ. 
ȼ ɩɪɨɰɟɧɬɧɨɦ ɫɨɨɬɧɨɲɟɧɢɢ ɜ ɪɭɫɫɤɨɣ ɬɟɪɦɢɧɨɥɨɝɢɢ ɜɫɬɪɟɱɚɟɬɫɹ 
33,7% ɨɞɧɨɤɨɦɩɨɧɟɧɬɧɵɯ ɬɟɪɦɢɧɨɜ ɢ ɚɧɝɥɢɣɫɤɚɹ ɬɟɪɦɢɧɨɥɨɝɢɹ 
ɫɨɞɟɪɠɢɬ 31,3% ɩɪɨɰɟɧɬɨɜ ɨɞɧɨɤɨɦɩɨɧɟɧɬɧɵɯ ɬɟɪɦɢɧɨɜ. 
ɋɨɨɬɜɟɬɫɬɜɟɧɧɨ, ɦɧɨɝɨɤɨɦɩɨɧɟɧɬɧɵɟ ɬɟɪɦɢɧɵ ɫɨɫɬɚɜɥɹɸɬ 66,3 % 
ɜ ɪɭɫɫɤɨɦ ɢ 68,7 % ɜ ɚɧɝɥɢɣɫɤɨɦ ɹɡɵɤɚɯ ɞɥɹ ɫɩɟɰɢɚɥɶɧɵɯ ɰɟɥɟɣ, 
ɩɪɢɡɜɚɧɧɵɯ ɨɛɫɥɭɠɢɜɚɬɶ ɩɪɨɮɟɫɫɢɨɧɚɥɶɧɭɸ ɤɨɦɦɭɧɢɤɚɰɢɸ ɜ 
ɫɮɟɪɟ ɦɟɠɞɭɧɚɪɨɞɧɨɝɨ ɝɭɦɚɧɢɬɚɪɧɨɝɨ ɩɪɚɜɚ (Ɋɢɫ. 1, 2). 

 
Ɋɢɫ. 1 – ɉɪɨɰɟɧɬɧɨɟ ɫɨɨɬɧɨɲɟɧɢɟ ɨɞɧɨɤɨɦɩɨɧɟɧɬɧɵɯ ɢ 

ɦɧɨɝɨɤɨɦɩɨɧɟɧɬɧɵɯ ɬɟɪɦɢɧɨɜ ɜ ɚɧɝɥɢɣɫɤɨɣ ɬɟɪɦɢɧɨɥɨɝɢɢ ɩɨ 
ɆȽɉ 

 

31% 

69% 

Ⱥɧɝɥɢɣɫɤɚɹ 
ɬɟɪɦɢɧɨɥɨɝɢɹ 
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Ɋɢɫ. 2 – ɉɪɨɰɟɧɬɧɨɟ ɫɨɨɬɧɨɲɟɧɢɟ ɨɞɧɨɤɨɦɩɨɧɟɧɬɧɵɯ ɢ 
ɦɧɨɝɨɤɨɦɩɨɧɟɧɬɧɵɯ ɬɟɪɦɢɧɨɜ ɜ ɪɭɫɫɤɨɣ ɬɟɪɦɢɧɨɥɨɝɢɢ ɩɨ ɆȽɉ 

 
ȼ ɯɨɞɟ ɢɫɫɥɟɞɨɜɚɧɢɹ ɧɚɦɢ ɜɵɹɜɥɟɧɨ, ɱɬɨ ɨɛɪɚɡɨɜɚɧɢɟ ɬɟɪɦɢɧɨɜ 

ɩɪɨɢɫɯɨɞɢɬ ɧɚ ɨɫɧɨɜɟ ɬɚɤɢɯ ɬɪɚɞɢɰɢɨɧɧɵɯ ɫɩɨɫɨɛɨɜ 
ɫɥɨɜɨɨɛɪɚɡɨɜɚɧɢɹ, ɤɚɤ ɫɟɦɚɧɬɢɱɟɫɤɢɣ, ɦɨɪɮɨɥɨɝɢɱɟɫɤɢɣ, 
ɦɨɪɮɨɥɨɝɨ-ɫɢɧɬɚɤɫɢɱɟɫɤɢɣ, ɚ ɬɚɤɠɟ ɜ ɪɟɡɭɥɶɬɚɬɟ ɩɟɪɟɯɨɞɚ 
ɥɟɤɫɢɤɢ ɢɡ ɞɪɭɝɢɯ ɹɡɵɤɨɜ ɜ ɜɢɞɟ ɡɚɢɦɫɬɜɨɜɚɧɢɣ.  

ɉɨɥɭɱɟɧɧɵɟ ɜ ɯɨɞɟ ɢɫɫɥɟɞɨɜɚɧɢɹ ɪɟɡɭɥɶɬɚɬɵ ɩɨɡɜɨɥɹɸɬ 
ɭɬɜɟɪɠɞɚɬɶ, ɱɬɨ ɨɛɪɚɡɨɜɚɧɢɟ ɧɨɜɵɯ ɬɟɪɦɢɧɨɜ ɩɭɬɟɦ ɤɨɧɜɟɪɫɢɢ 
ɹɜɥɹɟɬɫɹ ɨɞɧɢɦ ɢɡ ɧɚɢɛɨɥɟɟ ɪɚɫɩɪɨɫɬɪɚɧɟɧɧɵɯ ɫɩɨɫɨɛɨɜ ɜ ɨɛɳɟɦ 
ɫɨɫɬɚɜɟ ɬɟɪɦɢɧɨɥɨɝɢɢ ɦɟɠɞɭɧɚɪɨɞɧɨɝɨ ɝɭɦɚɧɢɬɚɪɧɨɝɨ ɩɪɚɜɚ. 
ɂɡɭɱɟɧɢɸ ɤɨɧɜɟɪɫɢɢ ɩɨɫɜɹɳɟɧɵ ɢɫɫɥɟɞɨɜɚɧɢɹ ɬɚɤɢɯ ɡɚɪɭɛɟɠɧɵɯ 
ɭɱɟɧɵɯ, ɤɚɤ ȼ. Ⱥɞɚɦɟ, Ɉ. ȿɫɩɟɪɫɟɧ, Ⱦɠ. Ʌɚɣɨɧɡ, Ɏ. ɉɚɥɦɟɪ, Ƚ. 
ɋɭɢɬ, ɑ. Ɏɢɥɦɨɪ, ɑ. ɏɨɤɤɟɬ ɢ ɞɪ. ɋɪɟɞɢ ɨɬɟɱɟɫɬɜɟɧɧɵɯ ɭɱɟɧɵɯ, 
ɢɫɫɥɟɞɨɜɚɧɢɹ ɤɨɬɨɪɵɯ ɩɨɫɜɹɳɟɧɵ ɤɨɧɜɟɪɫɢɢ, ɫɥɟɞɭɟɬ ɨɬɦɟɬɢɬɶ 
ɘ.Ⱦ. Ⱥɩɪɟɫɹɧɚ, A.M. Ƚɢɥɶɛɭɪɞ, Ⱥ.Ʉ. ɀɨɥɤɨɜɫɤɨɝɨ, ɂ.Ⱥ. 
Ɇɟɥɶɱɭɤɚ, Ʌ.Ⱥ. ɇɨɜɢɤɨɜɚ, Ⱥ.ɂ. ɋɦɢɪɧɢɰɤɨɝɨ ɢ ɞɪ. 

Ɋɟɡɭɥɶɬɚɬɵ ɩɪɨɜɟɞɟɧɧɨɝɨ ɚɧɚɥɢɡɚ ɚɧɝɥɢɣɫɤɢɯ ɬɟɪɦɢɧɨɜ 
ɦɟɠɞɭɧɚɪɨɞɧɨɝɨ ɝɭɦɚɧɢɬɚɪɧɨɝɨ ɩɪɚɜɚ ɩɨɤɚɡɚɥɢ, ɱɬɨ ɩɭɬɟɦ 
ɤɨɧɜɟɪɫɢɢ ɩɪɨɢɫɯɨɞɢɬ ɨɛɪɚɡɨɜɚɧɢɟ ɦɧɨɝɨɤɨɦɩɨɧɟɧɬɧɵɯ ɟɞɢɧɢɰ, ɤ 
ɤɨɬɨɪɵɦ ɦɨɠɧɨ ɨɬɧɟɫɬɢ, ɩɪɟɠɞɟ ɜɫɟɝɨ, ɫɭɛɫɬɚɧɬɢɜɚɬɵ, 
ɨɛɪɚɡɨɜɚɧɧɵɟ ɨɬ ɝɥɚɝɨɥɨɜ: to act – an action, to appeal – an appeal, 
to attack – an attack, to blockade – a blockade, to charge – a charge, to 

34% 

66% 
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ɬеɪɦиɧɨɥɨгия 
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delegate – a delegate, to sabotage – a sabotage ɢ ɞɪ. ȼ ɩɟɪɟɜɨɞɟ ɧɚ 
ɪɭɫɫɤɢɣ ɹɡɵɤ ɪɚɫɫɦɚɬɪɢɜɚɟɦɵɟ ɬɟɪɦɢɧɵ ɦɨɠɧɨ ɩɪɟɞɫɬɚɜɢɬɶ: 
ɞɟɣɫɬɜɨɜɚɬɶ – ɞɟɣɫɬɜɢɟ, ɨɛɠɚɥɨɜɚɬɶ – ɨɛɠɚɥɨɜɚɧɢɟ, ɧɚɩɚɞɚɬɶ – 
ɧɚɩɚɞɟɧɢɟ, ɛɥɨɤɢɪɨɜɚɬɶ – ɛɥɨɤɚɞɚ, ɨɛɜɢɧɹɬɶ – ɨɛɜɢɧɟɧɢɟ, 
ɞɟɥɟɝɢɪɨɜɚɬɶ – ɞɟɥɟɝɚɰɢɹ, ɫɚɛɨɬɢɪɨɜɚɬɶ – ɫɚɛɨɬɚɠ ɢ ɞɪ.  

ɋɥɟɞɭɟɬ ɨɬɦɟɬɢɬɶ, ɱɬɨ ɜ ɪɭɫɫɤɨɦ ɹɡɵɤɟ ɞɥɹ ɫɩɟɰɢɚɥɶɧɵɯ ɰɟɥɟɣ 
ɜ ɫɮɟɪɟ ɦɟɠɞɭɧɚɪɨɞɧɨɝɨ ɝɭɦɚɧɢɬɚɪɧɨɝɨ ɩɪɚɜɚ ɧɚɛɥɸɞɚɸɬɫɹ 
ɧɟɤɨɬɨɪɵɟ ɨɬɥɢɱɢɬɟɥɶɧɵɟ ɨɫɨɛɟɧɧɨɫɬɢ ɜ ɩɪɨɹɜɥɟɧɢɢ ɤɨɧɜɟɪɫɢɢ, 
ɩɨɫɤɨɥɶɤɭ ɝɪɚɦɦɚɬɢɱɟɫɤɢɟ ɫɢɫɬɟɦɵ ɢɫɫɥɟɞɭɟɦɵɯ 
ɪɚɡɧɨɫɬɪɭɤɬɭɪɧɵɯ ɹɡɵɤɨɜ ɢɦɟɸɬ ɫɭɳɟɫɬɜɟɧɧɵɟ ɪɚɡɥɢɱɢɹ. Ʉ ɬɚɤɢɦ 
ɨɬɥɢɱɢɹɦ ɨɬɧɨɫɹɬɫɹ, ɧɚɩɪɢɦɟɪ, ɫɥɭɱɚɢ ɨɛɪɚɡɨɜɚɧɢɹ ɨɬɝɥɚɝɨɥɶɧɵɯ 
ɫɭɳɟɫɬɜɢɬɟɥɶɧɵɯ ɩɭɬɟɦ ɭɫɟɱɟɧɢɹ ɝɥɚɝɨɥɶɧɨɝɨ ɤɨɪɧɹ ɢɥɢ 
ɢɡɦɟɧɟɧɢɹ ɦɨɪɮɟɦɧɨɣ ɫɬɪɭɤɬɭɪɵ ɩɪɢ ɩɨɦɨɳɢ 
ɫɥɨɜɨɨɛɪɚɡɨɜɚɬɟɥɶɧɵɯ ɚɮɮɢɤɫɨɜ. Ɋɭɫɫɤɢɟ ɬɟɪɦɢɧɵ 
ɦɟɠɞɭɧɚɪɨɞɧɨɝɨ ɝɭɦɚɧɢɬɚɪɧɨɝɨ ɩɪɚɜɚ, ɨɛɪɚɡɨɜɚɧɧɵɟ ɞɚɧɧɵɦɢ 
ɫɩɨɫɨɛɚɦɢ, ɦɨɠɧɨ ɩɪɟɞɫɬɚɜɢɬɶ ɫɥɟɞɭɸɳɢɦɢ ɩɪɢɦɟɪɚɦɢ: ɡɚɳɢɬɚ 

(ɨɬ ɝɥɚɝɨɥɚ ɡɚɳɢɬɢɬɶ), ɧɚɤɚɡɚɧɢɟ (ɨɬ ɝɥɚɝɨɥɚ ɧɚɤɚɡɚɬɶ), 
ɧɚɩɚɞɟɧɢɟ (ɨɬ ɝɥɚɝɨɥɚ ɧɚɩɚɞɚɬɶ), ɨɬɤɚɡ (ɨɬ ɝɥɚɝɨɥɚ ɨɬɤɚɡɚɬɶ), 
ɩɨɦɨɳɶ (ɨɬ ɝɥɚɝɨɥɚ ɩɨɦɨɝɚɬɶ) ɢ ɞɪ. 

ɋɥɟɞɭɟɬ ɫɨɝɥɚɫɢɬɶɫɹ ɫ ɦɧɟɧɢɟɦ Ʌ.Ʌ. ɇɟɥɸɛɢɧɚ, ɤɨɬɨɪɵɣ 
ɨɬɦɟɱɚɟɬ ɬɨɬ ɮɚɤɬ, ɱɬɨ ɜ ɪɭɫɫɤɨɦ ɹɡɵɤɟ ɛɟɡɚɮɮɢɤɫɚɥɶɧɵɣ ɫɩɨɫɨɛ 
ɫɥɨɜɨɨɛɪɚɡɨɜɚɧɢɹ ɹɜɥɹɟɬɫɹ ɦɟɧɟɟ ɜɵɪɚɠɟɧɧɵɦ ɜ ɨɬɥɢɱɢɟ ɨɬ 
ɚɧɝɥɢɣɫɤɨɝɨ ɹɡɵɤɚ (ɇɟɥɸɛɢɧ, 2007, ɫ.106). ɇɚɦɢ ɜɵɹɜɥɟɧɨ, ɱɬɨ ɜ 
ɚɧɝɥɢɣɫɤɨɦ ɹɡɵɤɟ ɞɥɹ ɫɩɟɰɢɚɥɶɧɵɯ ɰɟɥɟɣ ɜ ɫɮɟɪɟ 
ɦɟɠɞɭɧɚɪɨɞɧɨɝɨ ɝɭɦɚɧɢɬɚɪɧɨɝɨ ɩɪɚɜɚ ɦɧɨɝɨɤɨɦɩɨɧɟɧɬɧɵɟ 
ɬɟɪɦɢɧɵ, ɨɛɪɚɡɨɜɚɧɧɵɟ ɩɭɬɟɦ ɤɨɧɜɟɪɫɢɢ ɢɥɢ ɩɪɢ ɩɨɦɨɳɢ 
ɦɨɪɮɨɥɨɝɢɱɟɫɤɨɝɨ ɫɩɨɫɨɛɚ, ɜɫɬɪɟɱɚɸɬɫɹ ɜ ɛɨɥɶɲɟɣ ɫɬɟɩɟɧɢ ɩɨ 
ɫɪɚɜɧɟɧɢɸ ɫ ɪɭɫɫɤɨɹɡɵɱɧɨɣ ɢɫɫɥɟɞɭɟɦɨɣ ɬɟɪɦɢɧɨɥɨɝɢɟɣ.  

ɋɱɢɬɚɟɦ ɧɟɨɛɯɨɞɢɦɵɦ ɨɬɦɟɬɢɬɶ, ɱɬɨ ɜ ɫɨɫɬɚɜɟ ɬɟɪɦɢɧɨɥɨɝɢɢ 
ɦɟɠɞɭɧɚɪɨɞɧɨɝɨ ɝɭɦɚɧɢɬɚɪɧɨɝɨ ɩɪɚɜɚ ɢɫɩɨɥɶɡɭɸɬɫɹ ɥɟɤɫɟɦɵ, 
ɡɚɢɦɫɬɜɨɜɚɧɧɵɟ ɢɡ ɞɪɭɝɢɯ ɧɚɭɱɧɵɯ ɨɛɥɚɫɬɟɣ ɡɧɚɧɢɹ. 
ɂɫɫɥɟɞɨɜɚɧɢɟ ɩɨɤɚɡɚɥɨ, ɱɬɨ ɩɪɢ ɩɟɪɟɯɨɞɟ ɥɟɤɫɟɦɵ ɜ 
ɬɟɪɦɢɧɨɥɨɝɢɸ ɦɟɠɞɭɧɚɪɨɞɧɨɝɨ ɝɭɦɚɧɢɬɚɪɧɨɝɨ ɩɪɚɜɚ ɢɡ ɞɪɭɝɨɣ 
ɧɚɭɱɧɨɣ ɨɛɥɚɫɬɢ ɧɚɛɥɸɞɚɟɬɫɹ ɢɡɦɟɧɟɧɢɟ ɡɧɚɱɟɧɢɹ ɨɛɪɚɡɨɜɚɧɧɨɝɨ 
ɬɟɪɦɢɧɚ.  ɇɚɦɢ ɜɵɹɜɥɟɧɨ, ɱɬɨ ɜ ɫɮɟɪɟ ɦɟɠɞɭɧɚɪɨɞɧɨɝɨ 
ɝɭɦɚɧɢɬɚɪɧɨɝɨ ɩɪɚɜɚ ɧɚɛɥɸɞɚɟɬɫɹ ɩɟɪɟɯɨɞ ɬɟɪɦɢɧɨɜ ɢɡ ɞɪɭɝɢɯ 
ɧɚɭɱɧɵɯ ɨɛɥɚɫɬɟɣ, ɧɚɩɪɢɦɟɪ: ɢɡ ɦɚɬɟɦɚɬɢɤɢ caliber (ɞɢɚɦɟɬɪ), 
divider (ɰɢɪɤɭɥɶ); ɢɡ ɝɟɨɦɟɬɪɢɢ unilateral (ɨɞɧɨɫɬɨɪɨɧɧɢɣ) ɢ ɞɪ.; ɢɡ 
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ɮɢɡɢɤɢ carbine (ɤɚɪɚɛɢɧ), power (ɦɨɳɧɨɫɬɶ), pressure (ɞɚɜɥɟɧɢɟ); 

ɢɡ ɯɢɦɢɢ ɢ ɛɢɨɥɨɝɢɢ bacteriological (ɛɚɤɬɟɪɢɨɥɨɝɢɱɟɫɤɢɣ), 
biological (ɛɢɨɥɨɝɢɱɟɫɤɢɣ); ɢɡ ɝɟɨɝɪɚɮɢɢ area (ɨɛɥɚɫɬɶ, ɫɮɟɪɚ), 
space (ɩɪɨɫɬɪɚɧɫɬɜɨ) ɢ ɞɪ. 

ȼ ɪɭɫɫɤɨɦ ɫɩɢɫɤɟ ɬɟɪɦɢɧɨɜ ɦɟɠɞɭɧɚɪɨɞɧɨɝɨ  ɝɭɦɚɧɢɬɚɪɧɨɝɨ 
ɩɪɚɜɚ ɧɚɛɥɸɞɚɟɬɫɹ ɫɟɦɚɧɬɢɱɟɫɤɢɣ ɫɩɨɫɨɛ ɢɯ ɨɛɪɚɡɨɜɚɧɢɹ, 
ɨɫɭɳɟɫɬɜɥɹɟɦɵɣ ɩɭɬɟɦ ɩɟɪɟɯɨɞɚ ɜ ɪɟɡɭɥɶɬɚɬɟ ɩɟɪɟɨɫɦɵɫɥɟɧɢɹ ɢɡ 
ɞɪɭɝɢɯ ɬɟɪɦɢɧɨɥɨɝɢɣ ɜ ɜɢɞɟ ɤɚɤ ɨɞɧɨɤɨɦɩɨɧɟɧɬɧɵɯ, ɬɚɤ ɢ ɜ 
ɫɨɫɬɚɜɟ ɦɧɨɝɨɤɨɦɩɨɧɟɧɬɧɵɯ ɬɟɪɦɢɧɨɜ, ɧɚɩɪɢɦɟɪ: 
ɦɧɨɝɨɫɬɨɪɨɧɧɢɣ, ɡɨɧɵ, ɩɪɨɥɢɜɵ, ɧɨɬɚ, ɨɪɭɠɢɟ, ɩɚɬɪɨɧ, 
ɫɭɩɟɪɤɢɫɥɨɬɵ ɢ ɞɪ.   

ɋɥɟɞɭɟɬ ɫɨɝɥɚɫɢɬɶɫɹ ɫ ɦɧɟɧɢɟɦ ȼ.ɉ. Ⱦɚɧɢɥɟɧɤɨ ɜ ɬɨɦ, ɱɬɨ 
«ɫɭɬɶ ɬɟɪɦɢɧɨɥɨɝɢɡɚɰɢɢ ɫɜɨɞɢɬɫɹ ɤ ɢɫɩɨɥɶɡɨɜɚɧɢɸ ɨɞɧɨɝɨ ɢɡ 
ɞɢɮɮɟɪɟɧɰɢɚɥɶɧɵɯ ɩɪɢɡɧɚɤɨɜ, ɡɚɤɥɸɱɟɧɧɨɝɨ ɜ ɥɟɤɫɢɱɟɫɤɨɦ 
ɡɧɚɱɟɧɢɢ, ɤɨɬɨɪɵɣ ɡɚɬɟɦ ɢɫɩɨɥɶɡɭɟɬɫɹ ɜ ɤɚɱɟɫɬɜɟ «ɨɛɳɟɣ ɢɞɟɢ» 
ɞɥɹ ɫɥɨɜɚ-ɬɟɪɦɢɧɚ. ȼ ɬɟɪɦɢɧɟ ɷɬɚ ɨɛɳɚɹ ɢɞɟɹ ɤɨɧɤɪɟɬɢɡɢɪɭɟɬɫɹ, 
ɭɬɨɱɧɹɟɬɫɹ ɜ ɫɨɨɬɜɟɬɫɬɜɢɢ ɫ ɫɨɞɟɪɠɚɧɢɟɦ ɧɚɭɱɧɨɝɨ ɩɨɧɹɬɢɹ» 
(Ⱦɚɧɢɥɟɧɤɨ, 1977, ɫ. 25). 

ɋɥɟɞɨɜɚɬɟɥɶɧɨ, ɜ ɪɟɡɭɥɶɬɚɬɟ ɪɚɫɲɢɪɟɧɢɹ ɡɧɚɱɟɧɢɹ ɩɪɨɢɫɯɨɞɢɬ 
ɫɩɟɰɢɚɥɢɡɚɰɢɹ ɩɨɧɹɬɢɹ, ɱɬɨ ɩɪɢɜɨɞɢɬ ɤ ɩɨɹɜɥɟɧɢɸ ɜɢɞɨɜɵɯ 
ɩɨɧɹɬɢɣ, ɤɨɬɨɪɵɟ, ɤɚɤ ɩɪɚɜɢɥɨ, ɧɨɦɢɧɢɪɭɸɬɫɹ 
ɦɧɨɝɨɤɨɦɩɨɧɟɧɬɧɵɦɢ ɬɟɪɦɢɧɚɦɢ (ɬɟɪɦɢɧɨɥɨɝɢɱɟɫɤɢɦɢ 
ɫɥɨɜɨɫɨɱɟɬɚɧɢɹɦɢ), ɜɤɥɸɱɚɸɳɢɦɢ ɜ ɫɟɛɹ ɛɚɡɨɜɵɣ ɤɨɦɩɨɧɟɧɬ ɢ 

ɡɚɜɢɫɢɦɵɟ ɫɥɨɜɚ (ɬɚɤ ɧɚɡɵɜɚɟɦɵɟ ɪɚɫɩɪɨɫɬɪɚɧɢɬɟɥɢ), 
ɪɟɩɪɟɡɟɧɬɢɪɭɸɳɢɟ ɞɨɩɨɥɧɢɬɟɥɶɧɵɟ ɨɬɥɢɱɢɬɟɥɶɧɵɟ ɩɪɢɡɧɚɤɢ.  

Ɍɚɤɢɦ ɨɛɪɚɡɨɦ, ɜ ɫɨɫɬɚɜ ɢɫɫɥɟɞɭɟɦɨɣ ɬɟɪɦɢɧɨɥɨɝɢɢ ɆȽɉ 
ɜɯɨɞɹɬ 38,46% ɞɜɭɯɤɨɦɩɨɧɟɧɬɧɵɯ ɬɟɪɦɢɧɨɜ ɜ ɪɭɫɫɤɨɦ ɹɡɵɤɟ ɢ 
ɫɬɨɥɶɤɨ ɠɟ ɜ ɚɧɝɥɢɣɫɤɨɦ ɹɡɵɤɟ. 

ɂɬɚɤ, ɬɟɪɦɢɧɨɥɨɝɢɱɟɫɤɢɟ ɫɨɱɟɬɚɧɢɹ ɆȽɉ, ɫɨɫɬɨɹɳɢɟ ɢɡ ɬɪɟɯ  
ɤɨɦɩɨɧɟɧɬɨɜ, ɫɨɫɬɚɜɥɹɸɬ ɜ ɩɪɨɰɟɧɬɧɨɦ ɫɨɨɬɧɨɲɟɧɢɢ ɜ 
ɚɧɝɥɢɣɫɤɨɣ ɬɟɪɦɢɧɨɥɨɝɢɢ 17,31% ɢ ɜ ɪɭɫɫɤɨɣ ɬɟɪɦɢɧɨɥɨɝɢɢ 17% 

ɢɡ ɜɫɟɝɨ ɤɨɥɢɱɟɫɬɜɚ ɢɫɫɥɟɞɭɟɦɵɯ ɧɚɦɢ ɟɞɢɧɢɰ. ɇɚɩɪɢɦɟɪ, ɜ 
ɚɧɝɥɢɣɫɤɨɦ ɹɡɵɤɟ ɤ ɧɢɦ ɨɬɧɨɫɹɬɫɹ: early preventive diplomacy, 
fundamental human rights, high contracting parties, humanitarian 
operating environment, etc. ȼ ɪɭɫɫɤɨɦ ɹɡɵɤɟ ɧɚɦɢ ɨɩɪɟɞɟɥɟɧɵ ɬɚɤɢɟ 
ɩɪɢɦɟɪɵ ɬɪɟɯɤɨɦɩɨɧɟɧɬɧɵɯ ɬɟɪɦɢɧɨɜ ɆȽɉ, ɤɚɤ: ɜɡɚɢɦɧɚɹ 

ɩɪɚɜɨɜɚɹ ɩɨɦɨɳɶ, ɢɧɬɟɪɧɚɰɢɨɧɚɥɢɡɢɪɨɜɚɧɧɵɣ ɜɨɨɪɭɠɟɧɧɵɣ 
ɤɨɧɮɥɢɤɬ, ɦɟɠɞɭɧɚɪɨɞɧɵɟ ɧɨɪɦɚɬɢɜɧɵɟ ɩɪɚɜɢɥɚ, 
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ɦɟɠɞɭɧɚɪɨɞɧɚɹ ɫɥɟɞɫɬɜɟɧɧɚɹ ɩɪɨɰɟɞɭɪɚ, ɩɪɟɥɢɦɢɧɚɪɧɵɣ ɦɢɪɧɵɣ 

ɞɨɝɨɜɨɪ ɢ ɬ.ɞ. 
ȼ ɪɟɡɭɥɶɬɚɬɟ ɫɨɩɨɫɬɚɜɢɬɟɥɶɧɨɝɨ ɚɧɚɥɢɡɚ ɪɭɫɫɤɨɣ ɢ ɚɧɝɥɢɣɫɤɨɣ 

ɬɟɪɦɢɧɨɥɨɝɢɣ ɆȽɉ ɧɚɦɢ ɜɵɹɜɥɟɧɵ ɬɚɤɠɟ ɱɟɬɵɪɟɯɤɨɦɩɨɧɟɧɬɧɵɟ 
ɬɟɪɦɢɧɨɥɨɝɢɱɟɫɤɢɟ ɫɥɨɜɨɫɨɱɟɬɚɧɢɹ, ɤɨɬɨɪɵɟ ɜ ɩɪɨɰɟɧɬɧɨɦ 
ɫɨɨɬɧɨɲɟɧɢɢ ɫɨɫɬɚɜɥɹɸɬ 4,70% ɜ ɚɧɝɥɢɣɫɤɨɦ ɹɡɵɤɟ ɢ 6% ɜ 
ɪɭɫɫɤɨɦ ɹɡɵɤɟ. ɉɪɢɜɟɞɟɦ ɫɥɟɞɭɸɳɢɟ ɩɪɢɦɟɪɵ: Inter-agency 
standing committee, International fact-finding commission, the national 

red cross society, the national red crescent society. ɉɪɢɦɟɪɚɦɢ 
ɱɟɬɵɪɟɯɤɨɦɩɨɧɟɧɬɧɵɯ ɬɟɪɦɢɧɨɜ ɜ ɫɨɫɬɚɜɟ ɪɭɫɫɤɨɣ ɬɟɪɦɢɧɨɥɨɝɢɢ 
ɆɉȽ ɦɨɝɭɬ ɫɥɭɠɢɬɶ ɫɥɟɞɭɸɳɢɟ: ɜɧɭɬɪɟɧɧɢɟ ɫɪɟɞɫɬɜɚ ɩɪɚɜɨɜɨɣ 
ɡɚɳɢɬɵ, ɜɨɨɪɭɠɟɧɧɵɣ ɤɨɧɮɥɢɤɬ ɦɟɠɞɭɧɚɪɨɞɧɨɝɨ ɯɚɪɚɤɬɟɪɚ, 
ɡɚɩɪɟɳɟɧɧɵɟ ɦɟɬɨɞɵ ɜɟɞɟɧɢɹ ɜɨɣɧɵ, ɨɛɪɚɬɧɚɹ ɫɢɥɚ 
ɦɟɠɞɭɧɚɪɨɞɧɨɝɨ ɞɨɝɨɜɨɪɚ, ɨɛɹɡɚɬɟɥɶɧɚɹ ɸɪɢɫɞɢɤɰɢɹ ɫɭɞɟɛɧɨɝɨ 

ɭɱɪɟɠɞɟɧɢɹ, ɢ ɬ.ɞ. ɇɚɦɢ ɜɵɹɜɥɟɧɨ, ɱɬɨ ɜ ɫɨɫɬɚɜɟ ɚɧɝɥɢɣɫɤɢɯ 
ɦɧɨɝɨɤɨɦɩɨɧɟɧɬɧɵɯ ɬɟɪɦɢɧɨɜ ɆȽɉ, ɜ ɨɫɧɨɜɧɨɦ, ɡɚɮɢɤɫɢɪɨɜɚɧɚ 
ɤɨɧɟɱɧɚɹ ɩɨɡɢɰɢɹ ɨɫɧɨɜɧɨɝɨ ɤɨɦɩɨɧɟɧɬɚ, ɚ ɜ ɫɨɫɬɚɜɟ ɪɭɫɫɤɢɯ 
ɦɧɨɝɨɤɨɦɩɨɧɟɧɬɧɵɯ ɬɟɪɦɢɧɨɜ ɆȽɉ ɨɫɧɨɜɧɨɣ ɤɨɦɩɨɧɟɧɬ ɦɨɠɟɬ 
ɡɚɧɢɦɚɬɶ ɥɸɛɭɸ ɩɨɡɢɰɢɸ.  

ɂɫɫɥɟɞɨɜɚɧɢɟ ɩɨɤɚɡɚɥɨ, ɱɬɨ ɩɹɬɢ-, ɲɟɫɬɢɤɨɦɩɨɧɟɧɬɧɵɟ 
ɬɟɪɦɢɧɵ ɆȽɉ ɫɨɫɬɚɜɥɹɸɬ 4,57% ɜ ɚɧɝɥɢɣɫɤɨɦ ɹɡɵɤɟ (ɧɚɩɪɢɦɟɪ, 
European committee for the prevention of torture; grave breaches of 
international humanitarian law; gross violations of human rights and 

fundamental freedoms, humanitarian) ɢ 4,9% ɜ ɪɭɫɫɤɨɦ ɹɡɵɤɟ 
(ɧɚɩɪɢɦɟɪ, ɡɚɳɢɬɧɚɹ ɮɭɧɤɰɢɹ ɦɟɠɞɭɧɚɪɨɞɧɨɝɨ ɝɭɦɚɧɢɬɚɪɧɨɝɨ 
ɩɪɚɜɚ; ɢɦɩɟɪɚɬɢɜɧɚɹ ɧɨɪɦɚ ɨɛɳɟɝɨ ɦɟɠɞɭɧɚɪɨɞɧɨɝɨ ɩɪɚɜɚ; 
ɫɬɚɬɢɱɟɫɤɚɹ ɮɭɧɤɰɢɹ ɦɟɠɞɭɧɚɪɨɞɧɨɝɨ ɝɭɦɚɧɢɬɚɪɧɨɝɨ ɩɪɚɜɚ, ɢ 
ɬ.ɞ.). 

ɋɥɟɞɭɟɬ ɫɨɝɥɚɫɢɬɶɫɹ ɫ ɦɧɟɧɢɟɦ, ɋ.ȼ. Ƚɪɢɧɟɜɚ-Ƚɪɢɧɟɜɢɱɚ, 
ɤɨɬɨɪɵɣ ɩɨɥɚɝɚɟɬ, ɱɬɨ ɬɟɪɦɢɧɨɥɨɝɢɱɟɫɤɨɟ ɫɨɱɟɬɚɧɢɟ ɦɨɠɟɬ 
ɫɨɞɟɪɠɚɬɶ ɧɟ ɛɨɥɟɟ ɫɟɦɢ ɤɨɦɩɨɧɟɧɬɨɜ (Ƚɪɢɧɟɜ-Ƚɪɢɧɟɜɢɱ, 2008, ɫ. 
143).  

ȼɵɜɨɞɵ  

ɂɫɫɥɟɞɨɜɚɧɢɟ ɩɨɤɚɡɚɥɨ, ɱɬɨ ɮɨɪɦɢɪɨɜɚɧɢɟ ɬɟɪɦɢɧɨɥɨɝɢɢ 
ɦɟɠɞɭɧɚɪɨɞɧɨɝɨ ɝɭɦɚɧɢɬɚɪɧɨɝɨ ɩɪɚɜɚ ɤɚɤ ɫɢɫɬɟɦɵ ɩɪɟɞɫɬɚɜɥɹɟɬ 
ɫɨɛɨɣ ɞɥɢɬɟɥɶɧɵɣ ɢ ɦɧɨɝɨɫɬɭɩɟɧɱɚɬɵɣ ɩɪɨɰɟɫɫ, ɧɚ ɤɚɠɞɨɣ ɫɬɚɞɢɢ 
ɤɨɬɨɪɨɝɨ ɫɬɟɩɟɧɶ ɭɩɨɪɹɞɨɱɟɧɧɨɫɬɢ ɬɟɪɦɢɧɨɥɨɝɢɱɟɫɤɨɝɨ ɦɚɬɟɪɢɚɥɚ 
ɜɨɡɪɚɫɬɚɟɬ.  
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Ɍɚɤɢɦ ɨɛɪɚɡɨɦ, ɪɟɡɭɥɶɬɚɬɵ ɢɫɫɥɟɞɨɜɚɧɢɹ ɩɨɡɜɨɥɹɸɬ 
ɭɬɜɟɪɠɞɚɬɶ, ɱɬɨ ɜ ɩɪɨɰɟɫɫɟ ɭɬɨɱɧɟɧɢɹ, ɤɨɧɤɪɟɬɢɡɚɰɢɢ ɥɢɛɨ 
ɪɚɫɲɢɪɟɧɢɹ ɩɪɚɜɨɜɵɯ ɩɨɧɹɬɢɣ, ɧɨɦɢɧɢɪɭɟɦɵɯ 
ɨɞɧɨɤɨɦɩɨɧɟɧɬɧɵɦɢ ɬɟɪɦɢɧɚɦɢ, ɩɨɹɜɥɹɸɬɫɹ ɦɧɨɝɨɤɨɦɩɨɧɟɧɬɧɵɟ 
ɬɟɪɦɢɧɵ. ɋɱɢɬɚɟɦ, ɱɬɨ ɧɚɢɛɨɥɟɟ ɪɚɫɩɪɨɫɬɪɚɧɟɧɧɵɦɢ ɫɩɨɫɨɛɚɦɢ 
ɬɟɪɦɢɧɨɨɛɪɚɡɨɜɚɧɢɹ ɜ ɹɡɵɤɟ ɞɥɹ ɫɩɟɰɢɚɥɶɧɵɯ ɰɟɥɟɣ ɜ ɫɮɟɪɟ 
ɦɟɠɞɭɧɚɪɨɞɧɨɝɨ ɝɭɦɚɧɢɬɚɪɧɨɝɨ ɩɪɚɜɚ ɹɜɥɹɸɬɫɹ ɬɚɤɢɟ ɢɡɜɟɫɬɧɵɟ ɜ 
ɥɢɧɝɜɢɫɬɢɤɟ ɫɩɨɫɨɛɵ, ɤɚɤ ɤɨɧɜɟɪɫɢɹ, ɫɩɟɰɢɚɥɢɡɚɰɢɹ ɡɧɚɱɟɧɢɹ, 
ɦɨɪɮɨɥɨɝɢɱɟɫɤɢɣ, ɫɟɦɚɧɬɢɱɟɫɤɢɣ, ɦɨɪɮɨɥɨɝɨ-ɫɢɧɬɚɤɫɢɱɟɫɤɢɣ.  
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ɍȾɄ 378+811.111 

  https://doi.org/10.25076/vpl.33.04 

ɇ.ȼ. ɂɜɚɧɨɜɚ-ɋɥɚɜɹɧɫɤɚɹ 

ɋɚɧɤɬ-ɉɟɬɟɪɛɭɪɝɫɤɢɣ Ƚɨɫɭɞɚɪɫɬɜɟɧɧɵɣ ɍɧɢɜɟɪɫɢɬɟɬ 

 

Ʉ ȼɈɉɊɈɋɍ Ɉ ɇȿɈȻɏɈȾɂɆɈɋɌɂ ɈȻɍɑȿɇɂə 

ȺɄȺȾȿɆɂɑȿɋɄɈɆɍ ɉɂɋɖɆɍ ɇȺ ȺɇȽɅɂɃɋɄɈɆ 

əɁɕɄȿ ɋɌɍȾȿɇɌɈȼ ɊɈɋɋɂɃɋɄɂɏ ȼɍɁɈȼ:  
ɄɍɅɖɌɍɊɇɕɃ ȺɋɉȿɄɌ 

 
Ⱦɚɧɧɚɹ ɫɬɚɬɶɹ ɩɨɫɜɹɳɟɧɚ ɩɪɨɛɥɟɦɟ ɩɪɟɩɨɞɚɜɚɧɢɹ 

ɚɤɚɞɟɦɢɱɟɫɤɨɝɨ ɩɢɫɶɦɚ ɧɚ ɚɧɝɥɢɣɫɤɨɦ ɹɡɵɤɟ ɜ ɪɨɫɫɢɣɫɤɨɦ ȼɍɁɟ. ȼ 
ɫɬɚɬɶɟ ɪɚɫɫɦɚɬɪɢɜɚɟɬɫɹ ɜɨɩɪɨɫ ɨ ɪɚɡɥɢɱɢɹɯ ɤɭɥɶɬɭɪɵ 

ɩɪɟɩɨɞɚɜɚɧɢɹ ɚɤɚɞɟɦɢɱɟɫɤɨɝɨ ɩɢɫɶɦɚ ɜ Ɋɨɫɫɢɢ ɢ ɧɚ ɡɚɩɚɞɟ, ɨ 
ɪɚɡɧɢɰɟ ɜ ɥɨɝɢɤɟ ɪɭɫɫɤɨɝɨ ɢ ɚɧɝɥɢɣɫɤɨɝɨ ɩɢɫɶɦɚ. ȼ ɫɬɚɬɶɟ ɬɚɤɠɟ 
ɡɚɬɪɚɝɢɜɚɟɬɫɹ ɩɪɨɛɥɟɦɚ ɫɚɦɨɫɬɨɹɬɟɥɶɧɨɣ ɪɟɝɭɥɹɰɢɢ 
ɫɬɭɞɟɧɬɚɦɢ ɩɪɨɰɟɫɫɚ ɫɜɨɟɝɨ ɨɛɭɱɟɧɢɹ ɩɢɫɶɦɭ ɧɚ ɚɧɝɥɢɣɫɤɨɦ ɹɡɵɤɟ 
ɤɚɤ ɮɚɤɬ ɦɟɬɨɞɢɱɟɫɤɨɣ ɤɭɥɶɬɭɪɵ ɩɪɟɩɨɞɚɜɚɧɢɹ ɚɧɝɥɢɣɫɤɨɝɨ 

ɹɡɵɤɚ. ɇɚ ɨɫɧɨɜɟ ɞɚɧɧɵɯ, ɩɨɥɭɱɟɧɧɵɯ ɜ ɪɟɡɭɥɶɬɚɬɟ ɢɫɫɥɟɞɨɜɚɧɢɹ, 
ɩɪɨɜɟɞɟɧɧɨɝɨ ɧɚ ɮɚɤɭɥɶɬɟɬɟ ɦɟɠɞɭɧɚɪɨɞɧɵɯ ɨɬɧɨɲɟɧɢɣ ɜ 
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ɋɚɧɤɬ-ɉɟɬɟɪɛɭɪɝɫɤɨɦ ɝɨɫɭɞɚɪɫɬɜɟɧɧɨɦ ɭɧɢɜɟɪɫɢɬɟɬɟ, ɜ ɫɬɚɬɶɟ 

ɞɟɥɚɸɬɫɹ ɜɵɜɨɞɵ ɨ ɧɟɨɛɯɨɞɢɦɨɫɬɢ «ɷɤɫɩɥɢɰɢɬɧɨɝɨ ɪɚɡɜɢɬɢɹ 
ɩɢɫɶɦɟɧɧɵɯ ɤɨɦɩɟɬɟɧɰɢɣ» (Ʉɨɪɨɬɤɢɧɚ, 2018, ɫ. 108) ɭ ɫɬɭɞɟɧɬɨɜ 
Ɋɨɫɫɢɣɫɤɢɯ ȼɍɁɨɜ, ɚ ɬɚɤɠɟ ɨ ɧɟɨɛɯɨɞɢɦɨɫɬɢ ɭɱɟɬɚ ɩɪɢ ɷɬɨɦ 
ɦɟɬɨɞɢɱɟɫɤɨɣ ɤɭɥɶɬɭɪɵ ɨɛɭɱɟɧɢɹ ɚɧɝɥɨɹɡɵɱɧɨɦɭ ɩɢɫɶɦɟɧɧɨɦɭ 
ɜɵɫɤɚɡɵɜɚɧɢɸ (ɜ ɱɚɫɬɧɨɫɬɢ, ɫɚɦɨɫɬɨɹɬɟɥɶɧɨɣ ɪɟɝɭɥɹɰɢɢ 
ɫɬɭɞɟɧɬɚɦɢ ɫɜɨɟɝɨ ɨɛɭɱɟɧɢɹ ɢɧɨɹɡɵɱɧɨɦɭ ɩɢɫɶɦɭ), ɫɥɨɠɢɜɲɟɣɫɹ 
ɧɚ ɡɚɩɚɞɟ ɢ, ɜ ɫɢɥɭ ɬɟɯ ɢɥɢ ɢɧɵɯ ɩɪɢɱɢɧ, ɧɟ ɫɮɨɪɦɢɪɨɜɚɧɧɵɯ ɟɳɟ ɜ 
ɤɨɧɬɟɤɫɬɟ Ɋɨɫɫɢɣɫɤɨɝɨ ɜɵɫɲɟɝɨ ɨɛɪɚɡɨɜɚɧɢɹ. 

Ʉɥɸɱɟɜɵɟ ɫɥɨɜɚ: ɚɤɚɞɟɦɢɱɟɫɤɨɟ ɩɢɫɶɦɨ, ɫɚɦɨɪɟɝɭɥɹɰɢɹ, 
ɩɢɫɶɦɟɧɧɵɟ ɫɬɪɚɬɟɝɢɢ ɫɚɦɨɪɟɝɭɥɹɰɢɢ, ɤɭɥɶɬɭɪɚ ɨɛɭɱɟɧɢɹ 
ɢɧɨɫɬɪɚɧɧɨɦɭ ɹɡɵɤɭ, ɦɟɬɨɞɢɱɟɫɤɚɹ ɤɭɥɶɬɭɪɚ, ɨɛɭɱɟɧɢɟ ɩɢɫɶɦɭ, 
ɜɵɫɲɟɟ ɨɛɪɚɡɨɜɚɧɢɟ,  
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TOWARDS THE AGENDA OF ENGLISH (L2) ACADEMIC 

WRITING TEACHING AT RUSSIAN UNIVERSITIES: 

CULTURAL ASPECT 

 

This paper addresses the issue of teaching English academic writing 

at the university level in Russia. The article reviews the research 
literature dedicated to the problem of the differences in the culture of 
English (L2) writing teaching and learning both in Russian and in 
Western countries; it then goes on to touch upon the difference in 
rhetoric of writing in English and in Russian. The issue of stuНОЧts’ 
self-regulation of writing is also explored in the paper as an aspect of 
the methodological culture of teaching English. Drawing on the study 
conducted at the School of International Relations of St. Petersburg 

State University, conclusions are formulated on the necessity to 
explicitly develop Russian stuНОЧts’ writing competences. It is also 
considered vital to take into account the methodological culture of 
teaching English L2 writing (with special attention to the problem of 
stuНОЧts’ self-regulation of L2 writing), which has developed in western 

countries and, due to various reasons, was neglected in the context of 
the System of Russian Higher Education.   
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ȼɜɟɞɟɧɢɟ 

ɉɪɟɩɨɞɚɜɚɧɢɟ ɢɧɨɫɬɪɚɧɧɨɝɨ ɹɡɵɤɚ ɜɤɥɸɱɚɟɬ ɜ ɫɟɛɹ ɤɭɥɶɬɭɪɧɵɣ 
ɚɫɩɟɤɬ, ɬɚɤ ɤɚɤ ɹɡɵɤ ɢ ɤɭɥɶɬɭɪɚ ɧɟɪɚɡɪɵɜɧɨ ɫɜɹɡɚɧɵ ɦɟɠɞɭ ɫɨɛɨɣ 
(Vygotsky, 1978). ɉɨɷɬɨɦɭ ɩɪɢ ɨɛɭɱɟɧɢɢ ɩɢɫɶɦɭ (ɜ ɬɨɦ ɱɢɫɥɟ ɢ 

ɚɤɚɞɟɦɢɱɟɫɤɨɦɭ) ɧɚ ɢɧɨɫɬɪɚɧɧɨɦ ɹɡɵɤɟ ɛɟɡɭɫɥɨɜɧɨ ɜɚɠɧɨ 
ɭɱɢɬɵɜɚɬɶ ɤɭɥɶɬɭɪɧɵɟ ɮɚɤɬɨɪɵ, ɤɨɬɨɪɵɟ ɦɨɝɭɬ ɜɥɢɹɬɶ ɧɚ ɬɨ, 
ɤɚɤɢɟ ɬɪɚɞɢɰɢɢ ɩɪɟɩɨɞɚɜɚɧɢɹ ɩɢɫɶɦɚ ɭɫɬɚɧɚɜɥɢɜɚɸɬɫɹ ɜ ɬɨɣ ɢɥɢ 
ɢɧɨɣ ɫɬɪɚɧɟ, ɢɥɢ ɜ ɬɨɣ ɢɥɢ ɢɧɨɣ ɤɭɥɶɬɭɪɟ ɫɨɨɬɜɟɬɫɬɜɟɧɧɨ 
(LoCastro, 1994). ɉɨɧɹɬɢɟ ɤɭɥɶɬɭɪɵ ɤɚɤ ɱɚɫɬɢ ɫɨɞɟɪɠɚɧɢɹ 
ɨɛɭɱɟɧɢɹ ɢɧɨɫɬɪɚɧɧɵɦ ɹɡɵɤɚɦ ɪɚɫɫɦɚɬɪɢɜɚɟɬɫɹ ɜ ɞɚɧɧɨɣ ɫɬɚɬɶɟ 
ɤɚɤ ɡɧɚɧɢɹ, ɧɨɪɦɵ, ɰɟɧɧɨɫɬɢ ɢ ɨɬɧɨɲɟɧɢɹ, ɨɩɪɟɞɟɥɹɸɳɢɟ 
ɜɡɚɢɦɨɞɟɣɫɬɜɢɟ ɜ ɪɚɡɥɢɱɧɵɯ (ɛɨɥɶɲɢɯ ɢɥɢ ɦɚɥɵɯ) ɫɨɰɢɚɥɶɧɵɯ 

ɝɪɭɩɩɚɯ. ɉɪɢ ɷɬɨɦ ɜ ɫɬɚɬɶɟ ɭɩɨɦɢɧɚɟɬɫɹ ɬɟɪɦɢɧ «ɮɚɤɬɵ 
ɤɭɥɶɬɭɪɵ», ɨɩɪɟɞɟɥɹɟɦɵɣ ɤɚɤ ɤɭɥɶɬɭɪɧɵɟ ɯɚɪɚɤɬɟɪɢɫɬɢɤɢ, 
ɩɪɢɫɭɬɫɬɜɭɸɳɢɟ ɜ ɤɨɥɥɟɤɬɢɜɧɨɣ ɦɟɧɬɚɥɶɧɨɫɬɢ ɬɨɝɨ ɢɥɢ ɢɧɨɝɨ 
ɧɚɪɨɞɚ. ȼɚɠɧɵɦ ɞɥɹ ɞɚɧɧɨɣ ɫɬɚɬɶɢ ɹɜɥɹɟɬɫɹ ɬɚɤɠɟ ɩɨɧɹɬɢɟ 
ɦɟɬɨɞɢɱɟɫɤɨɣ ɤɭɥɶɬɭɪɵ, ɤɨɬɨɪɚɹ ɛɭɞɟɬ ɩɨɧɢɦɚɬɶɫɹ ɤɚɤ ɧɚɛɨɪ 
ɧɨɪɦ, ɤɨɦɩɟɬɟɧɰɢɣ ɢ ɨɬɧɨɲɟɧɢɣ, ɡɚɤɪɟɩɥɟɧɧɵɯ ɜ ɬɨɦ ɢɥɢ ɢɧɨɦ 
ɩɟɞɚɝɨɝɢɱɟɫɤɨɦ ɫɨɨɛɳɟɫɬɜɟ, ɨɩɪɟɞɟɥɹɸɳɢɯ ɪɚɡɧɢɰɭ ɦɟɠɞɭ 

«ɫɜɨɢɦɢ» ɢ «ɱɭɠɢɦɢ» ɜ ɩɪɨɮɟɫɫɢɢ ɢ ɬɚɤɠɟ ɫɩɨɫɨɛɫɬɜɭɸɳɢɯ 
«ɫɨɩɪɨɬɢɜɥɟɧɢɸ ɱɭɠɞɵɦ ɩɟɞɚɝɨɝɢɱɟɫɤɢɦ ɢɧɧɨɜɚɰɢɹɦ»  
(Ɇɢɥɶɪɭɞ, 2012, c. 141). 

Ʉɭɥɶɬɭɪɚ ɩɪɟɩɨɞɚɜɚɧɢɹ ɚɤɚɞɟɦɢɱɟɫɤɨɝɨ ɩɢɫɶɦɚ ɜ Ɋɨɫɫɢɢ ɢ 
ɞɪɭɝɢɯ ɫɬɪɚɧɚɯ ɮɨɪɦɢɪɨɜɚɥɚɫɶ ɩɨ-ɪɚɡɧɨɦɭ, ɜɨ ɦɧɨɝɨɦ, ɜ ɫɢɥɭ 
ɩɨɥɢɬɢɱɟɫɤɢɯ ɢ ɢɞɟɨɥɨɝɢɱɟɫɤɢɯ ɩɪɢɱɢɧ, ɧɨ, ɜɨ ɦɧɨɝɨɦ, ɢ ɜ ɫɢɥɭ 
ɦɟɧɬɚɥɢɬɟɬɚ ɢ ɨɫɨɛɟɧɧɨɫɬɟɣ ɦɵɲɥɟɧɢɹ ɪɭɫɫɤɨɹɡɵɱɧɵɯ ɢ 
ɢɧɨɹɡɵɱɧɵɯ ɫɬɭɞɟɧɬɨɜ. ȼɨɩɪɨɫ ɨ ɩɪɟɩɨɞɚɜɚɧɢɢ ɚɤɚɞɟɦɢɱɟɫɤɨɝɨ 

ɩɢɫɶɦɚ ɜ Ɋɨɫɫɢɢ, ɯɨɬɶ ɢ ɨɛɫɭɠɞɚɟɬɫɹ ɛɨɥɟɟ ɚɤɬɢɜɧɨ, ɱɟɦ ɤɨɝɞɚ 
ɥɢɛɨ, ɧɨ ɜɫɟ-ɬɚɤɢ, ɟɝɨ ɪɚɡɪɚɛɨɬɤɚ ɧɚɯɨɞɢɬɫɹ ɟɳɟ ɜ ɫɚɦɨɦ ɡɚɱɚɬɤɟ. 
Ɇɟɠɞɭ ɬɟɦ, ɫɨɜɪɟɦɟɧɧɵɟ ɩɪɨɰɟɫɫɵ ɢɧɬɟɪɧɚɰɢɨɧɚɥɢɡɚɰɢɢ 
ɨɛɪɚɡɨɜɚɧɢɹ, ɝɥɨɛɚɥɢɡɚɰɢɢ ɧɚɭɱɧɵɯ ɢɫɫɥɟɞɨɜɚɧɢɣ, ɚ ɬɚɤɠɟ 
ɪɚɡɜɢɬɢɟ ɩɪɨɟɤɬɚ ɚɤɚɞɟɦɢɱɟɫɤɨɣ ɦɨɛɢɥɶɧɨɫɬɢ ɫɬɭɞɟɧɬɨɜ ɢ 
ɩɪɟɩɨɞɚɜɚɬɟɥɟɣ Ɋɨɫɫɢɣɫɤɢɯ ɜɭɡɨɜ ɨɩɪɟɞɟɥɹɸɬ ɨɫɬɪɟɣɲɭɸ 
ɧɟɨɛɯɨɞɢɦɨɫɬɶ ɨɛɪɚɳɟɧɢɹ ɤ ɜɨɩɪɨɫɭ ɨ ɩɪɟɩɨɞɚɜɚɧɢɢ 
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ɚɤɚɞɟɦɢɱɟɫɤɨɝɨ ɩɢɫɶɦɚ ɧɚ ɚɧɝɥɢɣɫɤɨɦ ɹɡɵɤɟ ɜ Ɋɨɫɫɢɣɫɤɢɯ ɜɭɡɚɯ 

ɤɚɤ ɨɬɞɟɥɶɧɨɣ ɞɢɫɰɢɩɥɢɧɵ.  
Ɋɚɡɪɚɛɚɬɵɜɚɹ ɩɪɨɝɪɚɦɦɵ ɞɥɹ ɨɛɭɱɟɧɢɹ ɚɤɚɞɟɦɢɱɟɫɤɨɦɭ ɩɢɫɶɦɭ 

ɧɚ ɚɧɝɥɢɣɫɤɨɦ ɹɡɵɤɟ, ɧɟɥɶɡɹ ɧɟ ɭɱɢɬɵɜɚɬɶ ɦɟɬɨɞɢɱɟɫɤɭɸ ɤɭɥɶɬɭɪɭ 
ɩɪɟɩɨɞɚɜɚɧɢɹ ɩɢɫɶɦɚ, ɫɥɨɠɢɜɲɭɸɫɹ ɜ ɞɪɭɝɢɯ ɫɬɪɚɧɚɯ. əɜɥɹɹɫɶ 
ɹɡɵɤɨɦ ɤɭɥɶɬɭɪɧɨɝɨ, ɛɢɡɧɟɫ ɢ ɧɚɭɱɧɨɝɨ ɜɡɚɢɦɨɞɟɣɫɬɜɢɹ (English as 
lingua franca), ɚɧɝɥɢɣɫɤɢɣ ɹɡɵɤ ɨɩɪɟɞɟɥɹɟɬ ɜ ɧɚɫɬɨɹɳɟɟ ɜɪɟɦɹ 
ɧɨɪɦɵ, ɩɨ ɤɨɬɨɪɵɦ ɨɫɭɳɟɫɬɜɥɹɟɬɫɹ ɭɫɬɧɚɹ ɢ ɩɢɫɶɦɟɧɧɚɹ 
ɤɨɦɦɭɧɢɤɚɰɢɹ ɜ ɚɤɚɞɟɦɢɱɟɫɤɨɣ ɫɪɟɞɟ. ɋɨɨɬɜɟɬɫɬɜɟɧɧɨ, ɨɛɭɱɚɹ 
ɫɬɭɞɟɧɬɨɜ ɩɢɫɶɦɟɧɧɨɦɭ ɜɵɫɤɚɡɵɜɚɧɢɸ ɧɚ ɚɧɝɥɢɣɫɤɨɦ ɹɡɵɤɟ, 
ɜɚɠɧɨ ɨɛɪɚɳɚɬɶ ɢɯ ɜɧɢɦɚɧɢɟ ɧɟ ɬɨɥɶɤɨ ɧɚ ɝɪɚɦɦɚɬɢɱɟɫɤɢɟ ɢ 
ɫɬɪɭɤɬɭɪɧɵɟ ɨɫɨɛɟɧɧɨɫɬɢ ɚɧɝɥɢɣɫɤɨɝɨ ɚɤɚɞɟɦɢɱɟɫɤɨɝɨ ɬɟɤɫɬɚ, ɧɨ 
ɢ ɧɚ ɬɨ, ɤɚɤɢɦ ɨɛɪɚɡɨɦ ɷɬɨɬ ɬɟɤɫɬ ɫɬɨɢɬɫɹ, ɚ ɬɚɤɠɟ ɤɚɤɢɟ ɫɬɪɚɬɟɝɢɢ 
ɢɫɩɨɥɶɡɭɟɬ ɚɜɬɨɪ (ɫɭɛɴɟɤɬ ɚɤɚɞɟɦɢɱɟɫɤɨɣ ɚɧɝɥɨɹɡɵɱɧɨɣ 
ɤɨɦɦɭɧɢɤɚɰɢɢ) ɩɪɢ ɮɨɪɦɢɪɨɜɚɧɢɢ ɬɟɤɫɬɚ. Ɋɚɫɫɦɚɬɪɢɜɚɹ ɜɨɩɪɨɫ ɨ 
ɫɬɪɚɬɟɝɢɱɟɫɤɨɦ ɩɥɚɧɢɪɨɜɚɧɢɢ ɪɚɛɨɬɵ ɩɨ ɮɨɪɦɢɪɨɜɚɧɢɸ 

ɚɧɝɥɨɹɡɵɱɧɨɝɨ ɩɢɫɶɦɟɧɧɨɝɨ ɜɵɫɤɚɡɵɜɚɧɢɹ, ɧɟɨɛɯɨɞɢɦɨ 
ɪɚɫɫɦɨɬɪɟɬɶ ɜɨɩɪɨɫ ɨ ɬɨɦ, ɤɚɤɢɦ ɨɛɪɚɡɨɦ ɫɬɭɞɟɧɬɵ ɪɟɝɭɥɢɪɭɸɬ 
ɩɪɨɰɟɫɫ ɨɛɭɱɟɧɢɹ ɚɧɝɥɨɹɡɵɱɧɨɦɭ ɩɢɫɶɦɭ, ɬɚɤ ɤɚɤ ɩɨɧɹɬɢɹ 
ɚɜɬɨɧɨɦɢɢ ɫɬɭɞɟɧɬɨɜ ɜ ɨɛɭɱɟɧɢɢ ɩɢɫɶɦɭ ɢ ɫɚɦɨɫɬɨɹɬɟɥɶɧɨɣ 
ɪɟɝɭɥɹɰɢɢ ɩɪɨɰɟɫɫɚ ɩɢɫɶɦɚ ɹɜɥɹɟɬɫɹ ɜɚɠɧɨɣ ɫɨɫɬɚɜɥɹɸɳɟɣ 
ɚɧɝɥɨɹɡɵɱɧɨɣ ɦɟɬɨɞɢɱɟɫɤɨɣ ɤɭɥɶɬɭɪɵ ɩɪɟɩɨɞɚɜɚɧɢɹ ɚɧɝɥɢɣɫɤɨɝɨ 
ɹɡɵɤɚ. Ɉɩɪɟɞɟɥɹɹ ɩɪɨɰɟɫɫ ɫɚɦɨɪɟɝɭɥɹɰɢɢ ɨɛɭɱɟɧɢɹ, ɞɚɧɧɚɹ ɫɬɚɬɶɹ 
ɨɩɢɪɚɟɬɫɹ ɧɚ ɤɨɧɰɟɩɰɢɸ, ɪɚɡɪɚɛɨɬɚɧɧɭɸ ɢɫɫɥɟɞɨɜɚɬɟɥɟɦ Ȼɚɪɪɢ 
ɐɢɦɦɟɪɦɚɧɨɦ ɜ 1990-ɯ ɝɨɞɚɯ, ɤɨɬɨɪɵɣ ɨɩɢɫɵɜɚɥ 
ɫɚɦɨɪɟɝɭɥɢɪɭɟɦɨɟ ɨɛɭɱɟɧɢɟ ɤɚɤ ɩɪɨɰɟɫɫ «ɫɚɦɨ-ɧɚɛɥɸɞɟɧɢɹ, ɫɚɦɨ-
ɨɰɟɧɤɢ ɢ ɫɚɦɨ-ɫɨɜɟɪɲɟɧɫɬɜɨɜɚɧɢɹ, ɤɨɬɨɪɵɣ ɞɨɫɬɢɝɚɟɬɫɹ ɩɭɬɟɦ 
ɭɫɬɚɧɨɜɤɢ ɧɨɜɵɯ ɰɟɥɟɣ ɢ ɩɨɥɭɱɟɧɢɹ ɩɨɥɶɡɵ ɨɬ ɭɱɟɛɧɨɣ 
ɞɟɹɬɟɥɶɧɨɫɬɢ» (Zimmerman, 1990, p. 5) (ɩɟɪɟɜɨɞ ɦɨɣ – ɇ.ɂɜɚɧɨɜɚ-
ɋɥɚɜɹɧɫɤɚɹ). ȼ ɩɨɫɥɟɞɧɢɟ ɞɟɫɹɬɢɥɟɬɢɹ ɜ ɧɚɭɱɧɨɣ ɥɢɬɟɪɚɬɭɪɟ, 
ɩɨɫɜɹɳɟɧɧɨɣ ɩɪɟɩɨɞɚɜɚɧɢɸ ɢɧɨɫɬɪɚɧɧɵɯ ɹɡɵɤɨɜ, ɚɤɬɢɜɧɨ 

ɪɚɡɪɚɛɚɬɵɜɚɟɬɫɹ ɩɪɨɛɥɟɦɚ ɫɚɦɨɪɟɝɭɥɹɰɢɢ ɫɬɭɞɟɧɬɚɦɢ ɨɫɜɨɟɧɢɹ 
ɪɚɡɥɢɱɧɵɯ ɜɢɞɨɜ ɪɟɱɟɜɨɣ ɞɟɹɬɟɥɶɧɨɫɬɢ – ɝɨɜɨɪɟɧɢɹ, 
ɮɨɪɦɢɪɨɜɚɧɢɹ ɥɟɤɫɢɱɟɫɤɢɯ ɧɚɜɵɤɨɜ ɢ ɩɢɫɶɦɚ (Boekaerts, Pintrich, 
& Zeidner, 2001). Ɋɚɛɨɬɵ, ɩɨɫɜɹɳɟɧɧɵɟ ɫɚɦɨɪɟɝɭɥɹɰɢɢ ɨɛɭɱɟɧɢɹ 
ɩɢɫɶɦɟɧɧɨɝɨ ɜɵɫɤɚɡɵɜɚɧɢɹ, ɚ ɬɚɤɠɟ ɨɩɢɫɚɧɢɸ ɫɬɪɚɬɟɝɢɣ 
ɫɚɦɨɪɟɝɭɥɹɰɢɢ ɩɢɫɶɦɚ, ɨɞɧɚɤɨ,  ɟɳɟ ɧɟ ɫɬɨɥɶɤɨ ɦɧɨɝɨɱɢɫɥɟɧɧɵ 
(Petrić, & Czпrl, 2003; Teng, & Zhan, 2016; Zimmerman, & Bandura, 
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1994; Zimmerman, & Risemberg, 1997). ȼ ɪɨɫɫɢɣɫɤɨɣ ɧɚɭɤɟ ɨ 
ɩɪɟɩɨɞɚɜɚɧɢɢ ɢɧɨɫɬɪɚɧɧɵɯ ɹɡɵɤɨɜ ɞɚɧɧɚɹ ɩɪɨɛɥɟɦɚ ɟɳɟ ɬɨɥɶɤɨ 
ɧɚɱɢɧɚɟɬ ɪɚɡɪɚɛɚɬɵɜɚɬɶɫɹ (Ʉɥɚɞɨɜɚ, 2007). 

Ɇɚɬɟɪɢɚɥɵ, ɨɛɡɨɪ ɥɢɬɟɪɚɬɭɪɵ ɢ ɦɟɬɨɞɵ 

Ɉɛɭɱɟɧɢɟ ɩɢɫɶɦɭ ɜ Ɋɨɫɫɢɢ, ɦɟɬɨɞɢɱɟɫɤɚя ɬɪɚɞɢɰɢя, 
ɢɫɬɨɪɢя ɜɨɩɪɨɫɚ, ɨɫɨɛɟɧɧɨɫɬɢ ɦɟɧɬɚɥɢɬɟɬɚ 

Ɉɛɭɱɟɧɢɟ ɩɢɫɶɦɭ – ɷɬɨ ɤɭɥɶɬɭɪɧɨ ɨɛɭɫɥɨɜɥɟɧɧɨɟ ɩɨɜɟɞɟɧɢɟ 
ɢɡɭɱɚɸɳɟɝɨ ɹɡɵɤ (Brown, 2001, p. 334). ɂɫɫɥɟɞɭɹ ɜɥɢɹɧɢɟ 
ɤɭɥɶɬɭɪɵ ɧɚ ɨɛɭɱɟɧɢɟ ɚɤɚɞɟɦɢɱɟɫɤɨɦɭ ɩɢɫɶɦɭ ɢ ɨɩɢɪɚɹɫɶ ɧɚ 
ɫɨɰɢɚɥɶɧɨ-ɫɟɦɢɨɬɢɱɟɫɤɭɸ ɬɟɨɪɢɸ Ɇɚɣɤɥɚ ɏɷɥɥɢɞɟɹ ɢ Ɋɭɤɚɣɢ 
ɏɚɫɚɧɚ, Ɋ.Ʉɥɚɪɤ ɢ Ɋ.ɂɜɚɧɢɤ ɭɬɜɟɪɠɞɚɥɢ, ɱɬɨ ɠɚɧɪɵ, ɨɬɧɨɲɟɧɢɹ 
ɜɥɚɫɬɢ, ɰɟɧɧɨɫɬɢ, ɜɟɪɨɜɚɧɢɹ ɢ ɹɡɵɤɨɜɵɟ ɤɨɦɩɟɬɟɧɰɢɢ, ɩɪɢɧɹɬɵɟ ɜ 
ɤɨɧɤɪɟɬɧɨɦ ɫɨɰɢɚɥɶɧɨ-ɤɭɥɶɬɭɪɧɨɦ ɤɨɧɬɟɤɫɬɟ ɜɥɢɹɸɬ ɧɚ 
ɤɨɦɦɭɧɢɤɚɬɢɜɧɭɸ ɫɢɬɭɚɰɢɸ ɢ ɬɟɤɫɬ, ɤɨɬɨɪɵɣ ɫɬɪɨɹɬ ɫɬɭɞɟɧɬɵ 
(Clark, Ivanic, 2013). ɂɞɟɹ ɜɥɢɹɧɢɹ ɫɨɰɢɚɥɶɧɨ-ɤɭɥɶɬɭɪɧɨɝɨ 
ɤɨɧɬɟɤɫɬɚ ɢ ɬɨɝɨ, ɤɚɤ ɢɡɭɱɚɸɳɢɣ ɹɡɵɤ ɫɬɪɨɢɬ ɫɜɨɟ ɩɢɫɶɦɟɧɧɨɟ 
ɜɵɫɤɚɡɵɜɚɧɢɟ, ɪɚɡɪɚɛɚɬɵɜɚɟɬɫɹ ɜ ɧɚɭɱɧɨɣ ɥɢɬɟɪɚɬɭɪɟ ɭɠɟ 
ɧɟɫɤɨɥɶɤɨ ɞɟɫɹɬɤɨɜ ɥɟɬ. ɑɚɳɟ ɜɫɟɝɨ, ɢɫɫɥɟɞɨɜɚɬɟɥɢ ɢɫɯɨɞɹɬ ɢɡ 
ɬɪɚɞɢɰɢɨɧɧɨɝɨ ɪɚɡɞɟɥɟɧɢɹ ɧɚ ɡɚɩɚɞɧɭɸ ɢ ɜɨɫɬɨɱɧɭɸ 
ɦɟɬɨɞɢɱɟɫɤɭɸ ɤɭɥɶɬɭɪɵ ɩɪɟɩɨɞɚɜɚɧɢɹ ɢɧɨɹɡɵɱɧɨɝɨ ɩɢɫɶɦɚ ɢ, ɜ 
ɫɨɨɬɜɟɬɫɬɜɢɢ ɫ ɷɬɢɦɢ ɦɟɬɨɞɢɱɟɫɤɢɦɢ ɬɪɚɞɢɰɢɹɦɢ, ɞɟɥɚɸɬ ɜɵɜɨɞɵ 
ɨɛ ɨɫɨɛɟɧɧɨɫɬɹɯ ɩɢɫɶɦɟɧɧɨɝɨ ɜɵɫɤɚɡɵɜɚɧɢɹ ɫɬɭɞɟɧɬɨɜ. ȼ ɧɚɭɱɧɨɣ 
ɥɢɬɟɪɚɬɭɪɟ ɫɪɚɜɧɢɜɚɸɬɫɹ ɬɚɤɢɟ ɮɚɤɬɨɪɵ, ɤɚɤ ɪɢɬɨɪɢɤɚ ɩɢɫɶɦɚ, 
ɥɨɝɢɤɚ, ɨɛɭɱɟɧɢɟ ɤɪɢɬɢɱɟɫɤɨɦɭ ɦɵɲɥɟɧɢɸ ɢ ɩɢɫɶɦɭ, ɚ ɬɚɤɠɟ 
ɫɬɚɞɢɢ ɧɚɩɢɫɚɧɢɹ ɬɟɤɫɬɚ ɢ ɩɨɞɯɨɞ ɤ ɩɪɟɩɨɞɚɜɚɧɢɸ ɩɢɫɶɦɚ 
(ɧɚɩɪɢɦɟɪ, ɩɨɞɯɨɞ, ɨɪɢɟɧɬɢɪɨɜɚɧɧɵɣ ɧɚ ɩɪɨɰɟɫɫ ɧɚɩɢɫɚɧɢɹ ɬɟɤɫɬɚ 
– process-based approach, ɢɥɢ ɧɚ ɠɚɧɪɨɜɨ-ɫɬɢɥɢɫɬɢɱɟɫɤɢɟ 
ɨɫɨɛɟɧɧɨɫɬɢ ɬɟɤɫɬɚ – genre-based approach, ɢ ɞɪɭɝɢɟ ɩɨɞɯɨɞɵ) 
(Hyland, 2003; Chuikova, 2015; Denisova-Schmidt, Leontyeva, 2014; 
Hyland, 2007; McKinley, 2013; Ʉɨɪɨɬɤɢɧɚ, 2018; ɑɭɣɤɨɜɚ, 2016). 

Ɋɚɦɤɢ ɞɚɧɧɨɣ ɫɬɚɬɶɢ ɧɟ ɩɨɡɜɨɥɹɸɬ ɪɚɫɫɦɨɬɪɟɬɶ ɜɫɟ ɮɚɤɬɵ 

ɤɭɥɶɬɭɪɵ, ɨɩɪɟɞɟɥɹɸɳɢɟ ɪɚɡɥɢɱɧɵɟ ɩɨɞɯɨɞɵ ɤ ɩɪɟɩɨɞɚɜɚɧɢɸ 
ɩɢɫɶɦɚ ɜ Ɋɨɫɫɢɢ ɢ ɞɪɭɝɢɯ ɫɬɪɚɧɚɯ, ɨɞɧɚɤɨ ɩɪɟɞɫɬɚɜɥɹɟɬɫɹ 
ɧɟɨɛɯɨɞɢɦɵɦ ɤɨɫɧɭɬɶɫɹ ɤɪɚɬɤɨ ɧɟɤɨɬɨɪɵɯ ɢɡ ɧɢɯ ɞɥɹ 
ɢɥɥɸɫɬɪɚɰɢɢ ɜɨɩɪɨɫɚ ɜɡɚɢɦɨɫɜɹɡɢ ɤɭɥɶɬɭɪɵ ɢ ɩɪɟɩɨɞɚɜɚɧɢɹ 
ɹɡɵɤɚ.  

ȼ 80-ɟ ɝɨɞɵ Ɋ.Ʉɚɩɥɚɧ ɩɪɟɞɩɪɢɧɹɥ ɩɨɩɵɬɤɭ ɫɪɚɜɧɢɬɶ Ɂɚɩɚɞɧɭɸ, 
ȼɨɫɬɨɱɧɭɸ ɢ Ɋɭɫɫɤɭɸ ɬɪɚɞɢɰɢɢ ɩɢɫɶɦɚ ɢ ɨɛɭɱɟɧɢɹ ɩɢɫɶɦɭ. 
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ɍɱɟɧɵɣ ɭɬɜɟɪɠɞɚɥ, ɱɬɨ ɩɢɫɶɦɨ ɧɚ ɚɧɝɥɢɣɫɤɨɦ ɹɡɵɤɟ ɨɬɥɢɱɚɟɬɫɹ 
ɩɪɹɦɨɣ ɢ ɹɫɧɨɣ ɥɨɝɢɤɨɣ, ɚ ɬɚɤɠɟ ɨɛɢɥɢɟɦ ɤɪɢɬɢɤɢ, ɧɚɩɪɚɜɥɟɧɧɨɣ 
ɜ ɚɞɪɟɫ ɢɫɫɥɟɞɨɜɚɧɢɣ, ɨ ɤɨɬɨɪɵɯ ɩɢɲɟɬ ɚɜɬɨɪ ɩɢɫɶɦɟɧɧɨɣ ɪɚɛɨɬɵ 
ɢɥɢ ɷɫɫɟ. Ʌɨɝɢɤɚ ɠɟ ɚɡɢɚɬɫɤɢɯ ɢ ɪɭɫɫɤɨɝɨ ɹɡɵɤɨɜ, ɫɨɝɥɚɫɧɨ 
ɢɫɫɥɟɞɨɜɚɬɟɥɸ, ɦɟɧɟɟ ɩɪɹɦɚɹ, ɩɪɟɞɩɨɥɚɝɚɸɳɚɹ, ɱɬɨ ɜɵɜɨɞɵ 
ɞɟɥɚɸɬɫɹ ɜ ɫɚɦɨɦ ɤɨɧɰɟ ɩɨɜɟɫɬɜɨɜɚɧɢɹ. ɋɜɨɢ ɡɚɤɥɸɱɟɧɢɹ Ʉɚɩɥɚɧ 
ɢɥɥɸɫɬɪɢɪɨɜɚɥ ɝɪɚɮɢɱɟɫɤɢ, ɢɡɨɛɪɚɠɚɹ ɥɨɝɢɤɭ, ɫɤɚɠɟɦ, ɚɪɚɛɫɤɨɝɨ 
ɹɡɵɤɚ ɫ ɩɨɦɨɳɶɸ ɜɡɚɢɦɨɫɜɹɡɚɧɧɵɯ ɢ ɜɡɚɢɦɨɩɟɪɟɫɟɤɚɸɳɢɯɫɹ 
ɤɪɭɝɨɜ, ɚ ɥɨɝɢɤɭ ɪɭɫɫɤɨɝɨ ɹɡɵɤɚ – ɫ ɩɨɦɨɳɶɸ ɡɢɝɡɚɝɨɜ, ɢɦɟɹ ɜ 
ɜɢɞɭ, ɱɬɨ ɪɚɡɜɢɬɢɟ ɚɪɝɭɦɟɧɬɚ ɜ ɪɭɫɫɤɨɦ ɹɡɵɤɟ ɩɪɟɞɩɨɥɚɝɚɟɬ ɭɯɨɞ 
ɨɬ ɬɟɦɵ, ɦɧɨɝɨɱɢɫɥɟɧɧɵɟ ɥɢɪɢɱɟɫɤɢɟ ɨɬɫɬɭɩɥɟɧɢɹ, ɩɪɢɜɟɞɟɧɢɹ 
ɪɚɡɥɢɱɧɵɯ ɢɞɟɣ ɜ ɧɚɱɚɥɟ ɢ ɜɵɜɨɞɨɜ ɜ ɤɨɧɰɟ ɫɨɱɢɧɟɧɢɹ (Kaplan, 
1987).  

ɋɬɪɨɟɧɢɟ ɪɭɫɫɤɨɝɨ ɚɤɚɞɟɦɢɱɟɫɤɨɝɨ ɷɫɫɟ ɢɥɢ ɫɨɱɢɧɟɧɢɹ 
ɛɟɫɫɩɨɪɧɨ ɢɦɟɟɬ ɦɟɧɟɟ ɩɪɹɦɭɸ ɚɪɝɭɦɟɧɬɚɰɢɸ, ɱɟɦ ɚɧɝɥɢɣɫɤɢɣ 
ɚɤɚɞɟɦɢɱɟɫɤɢɣ ɬɟɤɫɬ, ɧɨ ɧɚɫɤɨɥɶɤɨ ɢɧɬɟɪɟɫɧɵɦɢ ɧɢ ɤɚɡɚɥɢɫɶ ɛɵ 

ɜɵɜɨɞɵ Ʉɚɩɥɚɧɚ, ɢɯ ɧɚɞɨ ɜɨɫɩɪɢɧɢɦɚɬɶ ɫ ɨɩɪɟɞɟɥɟɧɧɨɣ ɞɨɥɟɣ 
ɤɪɢɬɢɤɢ. ȼɨ-ɩɟɪɜɵɯ, ɩɪɢɦɟɪ ɬɟɤɫɬɚ ɧɚ ɪɭɫɫɤɨɦ ɹɡɵɤɟ, ɞɨɫɬɭɩɧɵɣ 
ɢɫɫɥɟɞɨɜɚɬɟɥɸ ɜ 1987 ɝɨɞɭ, ɛɵɥ ɜɡɹɬ ɢɦ ɢɡ ɫɨɜɟɬɫɤɨɝɨ ɠɭɪɧɚɥɚ 
Socialist Courier, ɩɭɛɥɢɤɭɟɦɨɝɨ ɪɭɫɫɤɢɦɢ ɷɦɢɝɪɚɧɬɚɦɢ 
(ɩɪɟɞɫɬɚɜɢɬɟɥɹɦɢ ɩɚɪɬɢɢ ɦɟɧɶɲɟɜɢɤɨɜ) ɫɧɚɱɚɥɚ ɜ Ȼɟɪɥɢɧɟ, 
ɉɚɪɢɠɟ, ɚ ɩɨɬɨɦ ɜ ɇɶɸ Ƀɨɪɤɟ. ɋɨɨɬɜɟɬɫɬɜɟɧɧɨ, ɬɟɤɫɬ, 
ɩɪɟɞɫɬɚɜɥɟɧɧɵɣ ɞɥɹ ɚɧɚɥɢɡɚ, ɹɜɥɹɟɬɫɹ ɬɢɩɢɱɧɵɦ ɩɪɢɦɟɪɨɦ 

ɩɨɥɢɬɢɱɟɫɤɨɝɨ ɞɢɫɤɭɪɫɚ ɫɨɜɟɬɫɤɨɝɨ ɜɪɟɦɟɧɢ, ɬɟɤɫɬ, 
ɯɚɪɚɤɬɟɪɢɡɭɸɳɢɣɫɹ ɛɨɥɶɲɨɣ ɞɨɥɟɣ ɩɨɥɢɬɢɱɟɫɤɨɣ ɩɪɨɩɚɝɚɧɞɵ, 
ɥɢɲɟɧɧɵɣ ɢɧɮɨɪɦɚɬɢɜɧɨɫɬɢ ɢ ɥɨɝɢɱɟɫɤɨɣ ɚɪɝɭɦɟɧɬɚɰɢɢ, ɱɬɨ 
ɩɪɢɡɜɚɧɨ ɩɪɟɩɹɬɫɬɜɨɜɚɬɶ ɪɚɰɢɨɧɚɥɶɧɨɦɭ ɢ ɪɟɚɥɢɫɬɢɱɧɨɦɭ 
ɨɫɦɵɫɥɟɧɢɸ ɚɪɝɭɦɟɧɬɨɜ ɫɬɚɬɶɢ. Ɇɧɨɠɟɫɬɜɨ ɪɚɫɩɪɨɫɬɪɚɧɟɧɧɵɯ 
ɫɢɧɬɚɤɫɢɱɟɫɤɢɯ ɤɨɧɫɬɪɭɤɰɢɣ ɢ ɬɚɜɬɨɥɨɝɢɹ ɩɪɢɞɚɸɬ ɬɟɤɫɬɭ ɨɫɨɛɵɣ 
ɪɢɬɦ, ɤɨɬɨɪɵɣ ɛɨɥɶɲɟ ɜɨɡɞɟɣɫɬɜɭɟɬ ɧɚ ɷɦɨɰɢɢ ɱɢɬɚɬɟɥɹ, ɱɬɨ 
ɩɨɡɜɨɥɹɟɬ ɩɪɨɳɟ ɦɚɧɢɩɭɥɢɪɨɜɚɬɶ ɟɝɨ ɫɨɡɧɚɧɢɟɦ ɢ ɦɧɟɧɢɟɦ 

(ɋɥɚɜɹɧɫɤɚɹ, 2009). ɉɨɷɬɨɦɭ, ɱɬɨɛɵ ɫɭɞɢɬɶ ɨ ɫɬɢɥɟ ɪɭɫɫɤɨɝɨ 
ɚɤɚɞɟɦɢɱɟɫɤɨɝɨ (ɧɚɭɱɧɨɝɨ) ɩɢɫɶɦɚ, ɢɫɫɥɟɞɨɜɚɬɟɥɸ ɧɭɠɧɨ ɛɵɥɨ 
ɪɚɫɫɦɚɬɪɢɜɚɬɶ ɧɚɭɱɧɵɣ ɬɟɤɫɬ. ȼɨ-ɜɬɨɪɵɯ, ɧɟɫɦɨɬɪɹ ɧɚ ɬɨ, ɱɬɨ 
Ʉɚɩɥɚɧɭ ɭɞɚɥɨɫɶ ɨɛɨɡɧɚɱɢɬɶ ɜɚɠɧɵɟ ɩɪɨɛɥɟɦɵ ɜɨɫɬɨɱɧɨ-
ɚɡɢɚɬɫɤɨɣ ɦɟɬɨɞɨɥɨɝɢ ɩɪɟɩɨɞɚɜɚɧɢɹ ɩɢɫɶɦɚ, ɤɨɬɨɪɚɹ ɫɬɪɨɢɥɚɫɶ ɧɚ 
ɝɪɚɦɦɚɬɢɤɨ-ɩɟɪɟɜɨɞɧɨɦ ɦɟɬɨɞɟ (ɤɚɤ ɢ ɫɨɜɟɬɫɤɚɹ ɫɢɫɬɟɦɚ) ɢ ɧɟ 
ɩɪɟɞɩɨɥɚɝɚɥɚ ɨɛɭɱɟɧɢɟ ɪɢɬɨɪɢɤɟ, ɥɨɝɢɤɟ ɢ ɚɪɝɭɦɟɧɬɚɰɢɢ ɜ 
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ɩɢɫɶɦɟɧɧɨɣ ɪɟɱɢ, ɤɥɚɫɫɢɮɢɤɚɰɢɹ ɜɢɞɨɜ ɩɢɫɶɦɚ ɧɚ ɨɫɧɨɜɟ 
ɧɟɫɤɨɥɶɤɢɯ ɬɟɤɫɬɨɜ, ɧɚɩɢɫɚɧɧɵɯ ɧɚ ɹɡɵɤɟ, ɩɪɢɧɚɞɥɟɠɚɳɢɯ ɬɨɣ 
ɢɥɢ ɢɧɨɣ ɤɭɥɶɬɭɪɟ, ɩɪɟɞɫɬɚɜɥɹɟɬɫɹ ɧɟɫɤɨɥɶɤɨ ɨɛɨɛɳɺɧɧɨɣ.  

Ɍɟɨɪɢɹ Ɋɨɛɟɪɬɚ Ʉɚɩɥɚɧɚ ɛɵɥɚ ɩɨɞɜɟɪɝɧɭɬɚ ɤɪɢɬɢɤɟ ɫɨ ɫɬɨɪɨɧɵ 
ɦɧɨɝɢɯ ɭɱɟɧɵɯ (Kubota, Lehner, 2004), ɞɚ ɢ ɫɚɦ ɭɱɟɧɵɣ ɩɨɡɠɟ ɜɨ 
ɦɧɨɝɨɦ ɩɟɪɟɫɦɨɬɪɟɥ ɫɜɨɢ ɜɡɝɥɹɞɵ. ɇɨ ɜɫɟ ɠɟ, ɧɟɤɨɬɨɪɵɟ ɟɝɨ ɢɞɟɢ 
ɧɟ ɩɨɬɟɪɹɥɢ ɫɜɨɟɣ ɚɤɬɭɚɥɶɧɨɫɬɢ ɢ ɫɟɝɨɞɧɹ. ɇɚɩɪɢɦɟɪ, ɛɪɢɬɚɧɫɤɢɣ 
ɢɫɫɥɟɞɨɜɚɬɟɥɶ Ⱦɠɢɦ ɆɚɤɄɢɧɥɢ, ɢɡɭɱɚɜɲɢɣ ɨɫɨɛɟɧɧɨɫɬɢ 

ɚɤɚɞɟɦɢɱɟɫɤɨɝɨ ɩɢɫɶɦɚ ɹɩɨɧɫɤɢɯ ɢ ɚɧɝɥɢɣɫɤɢɯ ɫɬɭɞɟɧɬɨɜ, 
ɪɚɫɫɦɚɬɪɢɜɚɟɬ ɞɜɟ ɦɨɞɟɥɢ ɚɪɝɭɦɟɧɬɚɰɢɢ ɫɬɭɞɟɧɬɚɦɢ ɫɜɨɢɯ ɢɞɟɣ, 
ɢɧɞɭɤɬɢɜɧɭɸ ɢ ɞɟɞɭɤɬɢɜɧɭɸ.  Ɍɚɤɭɸ ɦɨɞɟɥɶ ɚɪɝɭɦɟɧɬɚɰɢɢ, ɝɞɟ 
ɚɪɝɭɦɟɧɬɚɰɢɹ ɫɬɪɨɢɬɫɹ ɜ ɧɚɩɪɚɜɥɟɧɢɢ ɨɬ ɬɟɡɢɫɨɜ ɢ ɚɪɝɭɦɟɧɬɨɜ ɤ 
ɜɵɜɨɞɚɦ, ɦɨɠɧɨ ɧɚɡɜɚɬɶ «ɢɧɞɭɤɬɢɜɧɨɣ» (inductive), ɜ 
ɩɪɨɬɢɜɨɩɨɫɬɚɜɥɟɧɢɟ ɟɣ, ɞɟɞɭɤɬɢɜɧɚɹ ɦɚɧɟɪɚ ɢɡɥɨɠɟɧɢɹ ɦɵɫɥɟɣ 
ɯɚɪɚɤɬɟɪɢɡɭɟɬɫɹ ɢɡɥɨɠɟɧɢɟɦ ɫɚɦɵɯ ɝɥɚɜɧɵɯ ɜɵɜɨɞɨɜ ɜɧɚɱɚɥɟ ɢ 
ɞɚɥɶɧɟɣɲɢɦ ɪɚɡɜɢɬɢɟɦ ɢɯ ɢ ɩɨɞɬɜɟɪɠɞɟɧɢɟɦ ɚɪɝɭɦɟɧɬɚɦɢ ɢ 

ɩɪɢɦɟɪɚɦɢ. ȼ ɬɨ ɜɪɟɦɹ ɤɚɤ ɢɧɞɭɤɬɢɜɧɚɹ ɬɪɚɞɢɰɢɹ ɩɢɫɶɦɚ, 
ɫɨɝɥɚɫɧɨ ɢɫɫɥɟɞɨɜɚɬɟɥɸ, ɛɨɥɟɟ ɬɢɩɢɱɧɚ ɞɥɹ ɜɨɫɬɨɱɧɵɯ ɫɬɪɚɧ, 
ɞɟɞɭɤɬɢɜɧɚɹ ɦɨɞɟɥɶ ɯɚɪɚɤɬɟɪɢɡɭɟɬ ɡɚɩɚɞɧɭɸ ɤɭɥɶɬɭɪɭ ɩɢɫɶɦɚ 
(McKinley, 2013). ɉɪɢɧɢɦɚɹ ɜɨ ɜɧɢɦɚɧɢɟ ɩɨɞɨɛɧɵɟ ɜɵɜɨɞɵ, 
ɥɨɝɢɱɧɨ ɡɚɞɚɬɶɫɹ ɜɨɩɪɨɫɨɦ ɨ ɧɟɨɛɯɨɞɢɦɨɫɬɢ ɷɤɫɩɥɢɰɢɬɧɨɝɨ 
ɨɛɭɱɟɧɢɹ ɫɬɭɞɟɧɬɨɜ ɥɨɝɢɤɟ ɢɧɨɹɡɵɱɧɨɝɨ ɩɢɫɶɦɚ, ɩɨɦɢɦɨ ɞɪɭɝɢɯ 
ɟɝɨ ɚɫɩɟɤɬɨɜ (ɝɪɚɦɦɚɬɢɤɚ, ɫɢɧɬɚɤɫɢɫ, ɩɭɧɤɬɭɚɰɢɹ ɢ ɬ.ɞ.).  ɇɟɥɶɡɹ 
ɧɟ ɫɨɝɥɚɫɢɬɶɫɹ ɫ Ɋ.Ʉɚɩɥɚɧɨɦ ɜ ɬɨɦ,  ɱɬɨ ɫɬɭɞɟɧɬ ɦɨɠɟɬ ɩɨɧɹɬɶ ɜɟɫɶ 
ɤɨɧɬɟɤɫɬ ɷɫɫɟ, ɬɨɥɶɤɨ ɟɫɥɢ ɨɧ ɩɨɧɢɦɚɟɬ ɥɨɝɢɤɭ, ɧɚ ɤɨɬɨɪɨɣ ɷɬɨɬ 
ɤɨɧɬɟɤɫɬ ɨɫɧɨɜɵɜɚɟɬɫɹ: «ɢɡɭɱɚɸɳɢɣ ɢɧɨɫɬɪɚɧɧɵɣ ɹɡɵɤ ɫɬɭɞɟɧɬ, 
ɩɪɟɤɪɚɫɧɨ ɨɬɬɨɱɢɜɲɢɣ ɡɧɚɧɢɹ ɫɢɧɬɚɤɫɢɫɚ ɢ ɝɪɚɦɦɚɬɢɤɢ ɹɡɵɤɚ, ɩɨ-
ɩɪɟɠɧɟɦɭ ɦɨɠɟɬ ɧɚɩɢɫɚɬɶ ɩɥɨɯɨɣ ɩɚɪɚɝɪɚɮ ɢɥɢ ɷɫɫɟ, ɧɟ ɨɬɬɨɱɢɜ 
ɟɝɨ ɥɨɝɢɤɭ» (ɚɪɝɭɦɟɧɬɚɰɢɸ – ɤɭɪɫɢɜ ɦɨɣ – ɇ.ȼ.ɂɜɚɧɨɜɚ-
ɋɥɚɜɹɧɫɤɚɹ) (Kaplan, 1987, p. 21).  

ȼɚɠɧɨɣ ɨɬɥɢɱɢɬɟɥɶɧɨɣ ɨɫɨɛɟɧɧɨɫɬɶɸ ɡɚɩɚɞɧɨɣ ɢ ɪɭɫɫɤɨɣ 

ɦɟɬɨɞɢɱɟɫɤɨɣ ɤɭɥɶɬɭɪɵ ɨɛɭɱɟɧɢɹ ɩɢɫɶɦɟɧɧɨɦɭ ɜɵɫɤɚɡɵɜɚɧɢɸ ɧɚ 
ɚɧɝɥɢɣɫɤɨɦ ɹɡɵɤɟ ɹɜɥɹɟɬɫɹ ɬɚɤɠɟ ɪɚɡɥɢɱɢɟ ɜ ɚɤɰɟɧɬɚɯ, ɤɨɬɨɪɵɟ 
ɞɟɥɚɸɬɫɹ ɩɪɢ ɧɚɩɢɫɚɧɢɢ ɚɤɚɞɟɦɢɱɟɫɤɢɯ ɬɟɤɫɬɨɜ (ɧɚɩɪɢɦɟɪ, 
ɬɟɤɫɬɨɜ ɷɫɫɟ). ȼ ɬɨ ɜɪɟɦɹ ɤɚɤ ɜ ɡɚɩɚɞɧɨɣ ɤɭɥɶɬɭɪɟ ɛɨɥɶɲɟɟ 
ɜɧɢɦɚɧɢɟ ɭɞɟɥɹɟɬɫɹ ɨɬɪɚɠɟɧɢɸ ɜ ɩɢɫɶɦɟɧɧɨɣ ɤɨɦɦɭɧɢɤɚɰɢɢ 
ɤɪɢɬɢɱɟɫɤɨɝɨ ɦɵɲɥɟɧɢɹ ɫɬɭɞɟɧɬɚ, ɬɨ ɟɫɬɶ ɟɝɨ ɫɩɨɫɨɛɧɨɫɬɢ 
ɪɚɡɦɵɲɥɹɬɶ ɢ ɤɪɢɬɢɱɟɫɤɢ ɩɨɞɯɨɞɢɬɶ ɤ ɚɧɚɥɢɡɭ ɧɚɭɱɧɨɣ 
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ɥɢɬɟɪɚɬɭɪɵ, ɮɨɪɦɭɥɢɪɭɹ ɩɪɢ ɷɬɨɦ ɨɛɨɫɧɨɜɚɧɧɵɟ ɚɪɝɭɦɟɧɬɵ. Ʌɸɤ 

ɋɬɪɨɧɦɷɧ ɜ ɤɧɢɝɟ ɨɛ ɚɤɚɞɟɦɢɱɟɫɤɨɦ ɩɢɫɶɦɟ ɩɢɲɟɬ ɨ ɜɚɠɧɨɫɬɢ 
ɢɞɟɢ ɦɵɲɥɟɧɢɹ, ɤɨɬɨɪɚɹ ɡɚɥɨɠɟɧɚ ɜ ɩɪɨɰɟɫɫɟ ɩɢɫɶɦɚ: 
«ɮɭɧɞɚɦɟɧɬɚɥɶɧɚɹ ɨɫɧɨɜɚ ɧɚɩɢɫɚɧɢɹ ɷɫɫɟ – ɷɬɨ ɩɪɨɰɟɫɫ 
ɦɵɲɥɟɧɢɹ. ɗɫɫɟ ɨɬɪɚɠɚɟɬ ɦɵɫɥɶ, ɫɨɡɧɚɧɢɟ ɢ ɢɞɟɢ. 
ɋɨɨɬɜɟɬɫɬɜɟɧɧɨ, ɩɪɨɰɟɫɫ ɩɢɫɶɦɚ ɞɟɥɚɟɬ ɦɵɫɥɶ ɜɢɞɢɦɨɣ, ɚ 
ɤɚɱɟɫɬɜɟɧɧɨ ɨɛɞɭɦɚɧɧɭɸ ɦɵɫɥɶ ɟɳɟ ɛɨɥɟɟ ɜɢɞɢɦɨɣ. Ɍɚɤɢɦ 
ɨɛɪɚɡɨɦ, ɮɨɪɦɢɪɭɸɬɫɹ ɧɨɜɵɟ ɤɨɝɧɢɬɢɜɧɵɟ ɫɜɹɡɢ» (Strongman, 

2013, p. 2).  
 ȼ ɪɨɫɫɢɣɫɤɨɣ ɫɢɫɬɟɦɟ ɨɛɪɚɡɨɜɚɧɢɹ (ɜ ɲɤɨɥɟ ɢ ɜ 

ɭɧɢɜɟɪɫɢɬɟɬɚɯ) ɧɚɩɢɫɚɧɢɟ ɚɧɝɥɨɹɡɵɱɧɨɝɨ ɷɫɫɟ ɜ ɧɚɫɬɨɹɳɢɣ 
ɦɨɦɟɧɬ ɜɨ ɦɧɨɝɨɦ ɫɜɨɞɢɬɫɹ ɤ ɛɨɥɟɟ ɩɪɚɝɦɚɬɢɱɟɫɤɢɦ ɰɟɥɹɦ 
ɧɚɩɢɫɚɧɢɹ ɷɫɫɟ ɤɚɤ ɩɢɫɶɦɟɧɧɨɣ ɱɚɫɬɢ ɷɤɡɚɦɟɧɚ ɬɟɤɫɬɨɜ ɩɨ 
ɚɧɝɥɢɣɫɤɨɦɭ ɹɡɵɤɭ (ɧɚɩɪɢɦɟɪ, ȿȽɗ ɢɥɢ ɬɟɫɬɵ, ɤɨɬɨɪɵɟ ɫɬɭɞɟɧɬɵ 
ɫɞɚɸɬ ɜ ɭɧɢɜɟɪɫɢɬɟɬɚɯ). Ʉɪɢɬɟɪɢɢ ɨɰɟɧɤɢ ɬɚɤɢɯ ɷɫɫɟ ɨɱɟɧɶ ɱɟɬɤɨ 
ɨɩɪɟɞɟɥɹɸɬɫɹ ɤɚɠɞɵɣ ɝɨɞ ɢ ɬɪɟɛɭɸɬ ɨɬ ɫɬɭɞɟɧɬɨɜ 

ɛɟɫɩɪɟɤɨɫɥɨɜɧɨɝɨ ɫɥɟɞɨɜɚɧɢɹ ɨɩɪɟɞɟɥɟɧɧɨɦɭ ɲɚɛɥɨɧɭ, ɤɨɬɨɪɵɣ 
ɞɚɟɬɫɹ ɤɚɤ ɨɛɪɚɡɟɰ ɭɞɚɱɧɨɝɨ ɷɫɫɟ. ɉɪɢ ɩɪɨɜɟɪɤɟ ɭɞɟɥɹɟɬɫɹ ɛɨɥɶɲɟ 
ɜɧɢɦɚɧɢɟ ɨɪɮɨɝɪɚɮɢɱɟɫɤɢɦ ɢ ɝɪɚɦɦɚɬɢɱɟɫɤɢɦ ɨɲɢɛɤɚɦ, ɤɨɬɨɪɵɟ 
ɞɟɥɚɸɬ ɫɬɭɞɟɧɬɵ.  

ɉɨɞɨɛɧɚɹ ɪɚɡɧɢɰɚ ɜ ɫɨɞɟɪɠɚɧɢɢ ɨɛɭɱɟɧɢɹ ɩɢɫɶɦɭ ɜɩɨɥɧɟ 
ɡɚɤɨɧɨɦɟɪɧɚ, ɟɫɥɢ ɩɪɨɫɥɟɞɢɬɶ ɬɨ, ɤɚɤɢɦ ɨɛɪɚɡɨɦ ɮɨɪɦɢɪɨɜɚɥɚɫɶ 
ɫɨɜɟɬɫɤɚɹ, ɚ ɡɚɬɟɦ ɪɨɫɫɢɣɫɤɚɹ ɫɢɫɬɟɦɚ ɨɛɭɱɟɧɢɹ ɩɢɫɶɦɭ. ȼ 

ɛɵɜɲɟɦ ɫɨɜɟɬɫɤɨɦ ɫɨɸɡɟ ɩɪɟɩɨɞɚɜɚɧɢɟ ɩɢɫɶɦɚ ɧɚ ɚɧɝɥɢɣɫɤɨɦ 
ɹɡɵɤɟ ɨɫɧɨɜɵɜɚɥɨɫɶ ɧɚ ɢɞɟɹɯ ɋ.Ɏ. ɒɚɬɢɥɨɜɚ, ɤɨɬɨɪɵɣ ɫɱɢɬɚɥ, ɱɬɨ 
ɩɢɫɶɦɨ (writing) ɧɟ ɞɨɥɠɧɨ ɛɵɬɶ ɰɟɥɶɸ ɩɪɟɩɨɞɚɜɚɧɢɹ, ɚ ɹɜɥɹɟɬɫɹ 
ɥɢɲɶ ɫɪɟɞɫɬɜɨɦ ɞɥɹ ɨɛɭɱɟɧɢɹ ɞɪɭɝɢɦ ɚɫɩɟɤɬɚɦ ɢɧɨɫɬɪɚɧɧɨɝɨ 
ɹɡɵɤɚ, ɬɚɤɢɦ, ɤɚɤ ɝɪɚɦɦɚɬɢɤɚ, ɥɟɤɫɢɤɚ ɢɥɢ ɱɬɟɧɢɟ (Chuikova, 
2011). ɑɬɨ ɤɚɫɚɟɬɫɹ ɫɚɦɨɝɨ ɬɟɪɦɢɧɚ «ɚɤɚɞɟɦɢɱɟɫɤɨɟ ɩɢɫɶɦɨ», ɨɧ 
ɛɵɥ ɜɜɟɞɟɧ ɜ ɧɚɭɱɧɵɣ ɨɛɨɪɨɬ ɢ ɫɬɚɥ ɭɩɨɬɪɟɛɥɹɬɶɫɹ ɩɪɢɦɟɧɢɬɟɥɶɧɨ 
ɤ ɩɪɨɛɥɟɦɚɦ ɫɪɟɞɧɟɝɨ ɢ ɜɵɫɲɟɝɨ ɨɛɪɚɡɨɜɚɧɢɹ ɜ Ɋɨɫɫɢɢ ɬɨɥɶɤɨ ɜ 
1990. ɉɪɨɧɢɤɧɭɜ ɜ ɨɛɥɚɫɬɶ ɧɚɭɱɧɵɯ ɢɫɫɥɟɞɨɜɚɧɢɣ, ɷɬɨɬ ɬɟɪɦɢɧ, 
ɨɞɧɚɤɨ, ɧɟ ɩɨɞɪɚɡɭɦɟɜɚɥ ɨɛɭɱɟɧɢɟ ɢɫɫɥɟɞɨɜɚɬɟɥɟɣ ɫɩɨɫɨɛɚɦ ɢ 
ɫɬɪɚɬɟɝɢɹɦ ɢɡɥɨɠɟɧɢɹ ɪɟɡɭɥɶɬɚɬɨɜ ɫɜɨɟɝɨ ɢɫɫɥɟɞɨɜɚɧɢɹ ɧɚ 
ɚɧɝɥɢɣɫɤɨɦ ɹɡɵɤɟ. Ʉɨɦɦɟɧɬɢɪɭɹ ɨɬɫɭɬɫɬɜɢɟ ɩɪɟɩɨɞɚɜɚɧɢɹ 
ɞɢɫɰɢɩɥɢɧɵ ɚɤɚɞɟɦɢɱɟɫɤɨɝɨ ɩɢɫɶɦɚ, Ʉɨɪɨɬɤɢɧɚ ɂ.Ȼ. (Korotkina, 
2014, p. 6) ɡɚɦɟɱɚɟɬ, ɱɬɨ ɜɨɡɦɨɠɧɚɹ ɩɪɢɱɢɧɚ ɞɚɧɧɨɣ ɫɢɬɭɚɰɢɢ 
ɡɚɤɥɸɱɚɥɚɫɶ ɜ ɬɨɦ, ɱɬɨ ɫɬɭɞɟɧɬɚɦ ɱɚɳɟ ɜɫɟɝɨ ɡɚɩɪɟɳɚɥɨɫɶ 
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ɜɵɪɚɠɚɬɶ ɫɜɨɢ ɫɨɛɫɬɜɟɧɧɵɟ ɜɡɝɥɹɞɵ, ɚ ɩɭɛɥɢɤɚɰɢɢ ɨ ɞɨɫɬɢɠɟɧɢɹɯ 

ɜ ɨɛɥɚɫɬɢ ɧɚɭɤɢ ɢ ɬɟɯɧɢɤɢ ɧɟ ɛɵɥɚ ɧɟɨɛɯɨɞɢɦɨɣ, ɬɚɤ ɤɚɤ, ɜɨ 
ɦɧɨɝɨɦ, ɨɧɢ ɜɨɫɩɪɢɧɢɦɚɥɢɫɶ ɫɟɤɪɟɬɧɨɣ ɢɧɮɨɪɦɚɰɢɟɣ, ɤɨɬɨɪɚɹ 
ɩɪɟɞɩɨɥɚɝɚɥɚɫɶ ɛɵɬɶ ɞɨɫɬɭɩɧɨɣ ɬɨɥɶɤɨ ɭɡɤɨɦɭ ɤɪɭɝɭ 
ɫɩɟɰɢɚɥɢɫɬɨɜ. ȼ ɨɬɫɭɬɫɬɜɢɢ ɨɛɭɱɟɧɢɹ ɬɨɦɭ, ɤɚɤ ɩɢɫɚɬɶ ɫɬɚɬɶɢ ɧɚ 
ɚɧɝɥɢɣɫɤɨɦ ɹɡɵɤɟ, ɬɟ ɢɡ ɧɢɯ, ɤɨɬɨɪɵɟ ɜɫɟ-ɬɚɤɢ ɩɭɛɥɢɤɨɜɚɥɢɫɶ, 
ɤɚɡɚɥɢɫɶ ɦɧɨɝɨɫɥɨɜɧɵɦɢ ɢ ɧɟ ɢɦɟɸɳɢɦɢ ɞɨɫɬɚɬɨɱɧɨ ɥɨɝɢɱɧɨɣ 
ɫɬɪɭɤɬɭɪɵ ɢ ɚɪɝɭɦɟɧɬɚɰɢɢ (Korotkina, 2014) (ɩɪɢɦɟɱɚɬɟɥɶɧɨ, ɱɬɨ 

ɩɪɨɛɥɟɦɚ ɨɬɪɚɠɟɧɢɹ ɥɨɝɢɤɢ ɢ ɹɫɧɨɫɬɢ ɜɵɪɚɠɟɧɢɹ ɦɵɫɥɢ ɧɚ 
ɚɧɝɥɢɣɫɤɨɦ ɹɡɵɤɟ ɹɜɥɹɟɬɫɹ ɞɨ ɫɢɯ ɩɨɪ ɚɤɬɭɚɥɶɧɨɣ, ɤɚɤ ɩɨɤɚɡɵɜɚɟɬ 
ɢɫɫɥɟɞɨɜɚɧɢɟ Ɍɟɪɟɧɢɧɚ Ⱥ.ȼ.  (Terenin, 2015)). 

ɉɨɫɥɟ ɩɟɪɟɫɬɪɨɣɤɢ ɫ ɩɨɹɜɥɟɧɢɟɦ ɜ ɫɬɪɚɧɟ ɚɭɬɟɧɬɢɱɧɵɯ 
ɡɚɩɚɞɧɵɯ ɭɱɟɛɧɢɤɨɜ ɩɨ ɚɧɝɥɢɣɫɤɨɦɭ ɹɡɵɤɭ, ɤɨɬɨɪɵɟ ɬɚɤɠɟ 
ɩɪɢɧɟɫɥɢ ɨɩɪɟɞɟɥɟɧɧɵɟ ɫɬɚɧɞɚɪɬɵ ɩɢɫɶɦɚ ɧɚ ɢɧɨɫɬɪɚɧɧɨɦ ɹɡɵɤɟ, 
ɫɢɬɭɚɰɢɹ ɫ ɩɪɟɩɨɞɚɜɚɧɢɟɦ ɚɤɚɞɟɦɢɱɟɫɤɨɝɨ ɩɢɫɶɦɚ ɧɚ ɚɧɝɥɢɣɫɤɨɦ 
ɹɡɵɤɟ ɜ Ɋɨɫɫɢɢ ɧɚɱɚɥɚ ɦɟɧɹɬɶɫɹ. Ɉɪɢɝɢɧɚɥɶɧɵɟ ɫɬɢɥɢ ɩɢɫɶɦɚ 
(ɷɫɫɟ, ɨɬɡɵɜ ɧɚ ɤɧɢɝɭ ɢ ɬɞ.) ɫɬɚɥɢ ɩɪɟɩɨɞɚɜɚɬɶɫɹ ɪɨɫɫɢɣɫɤɢɦ 
ɫɬɭɞɟɧɬɚɦ. ȼɜɟɞɟɧɢɟ ɜ 2005 ɝɨɞɭ ɟɞɢɧɨɝɨ ɝɨɫɭɞɚɪɫɬɜɟɧɧɨɝɨ 
ɷɤɡɚɦɟɧɚ ɩɨ ɚɧɝɥɢɣɫɤɨɦɭ ɹɡɵɤɭ ɬɚɤɠɟ ɩɨɜɥɢɹɥɨ ɧɚ ɪɚɡɜɢɬɢɟ 
ɩɪɨɰɟɫɫɚ ɨɛɭɱɟɧɢɹ ɚɤɚɞɟɦɢɱɟɫɤɨɦɭ ɩɢɫɶɦɭ. Ȼɭɞɭɱɢ ɨɫɧɨɜɚɧɧɵɦ 
ɧɚ ɫɢɫɬɟɦɟ ɬɟɫɬɢɪɨɜɚɧɢɹ ɨɛɳɟɟɜɪɨɩɟɣɫɤɨɣ ɲɤɚɥɵ ɨɰɟɧɤɢ ɡɧɚɧɢɹ 
ɢɧɨɫɬɪɚɧɧɵɯ ɹɡɵɤɨɜ (Common European Framework testing system), 
ɷɤɡɚɦɟɧ ȿȽɗ ɩɨ ɚɧɝɥɢɣɫɤɨɦɭ ɹɡɵɤɭ ɜɤɥɸɱɚɥ ɨɛɹɡɚɬɟɥɶɧɵɣ 

ɩɢɫɶɦɟɧɧɵɣ ɤɨɦɩɨɧɟɧɬ, ɱɬɨ ɨɛɹɡɵɜɚɥɨ ɪɨɫɫɢɣɫɤɢɯ ɲɤɨɥɶɧɢɤɨɜ 
ɢɡɭɱɚɬɶ ɫɬɪɭɤɬɭɪɭ ɚɧɝɥɨɹɡɵɱɧɨɝɨ ɷɫɫɟ ɢ ɩɨɧɢɦɚɬɶ ɲɤɚɥɭ ɨɰɟɧɤɢ ɢ 
ɤɪɢɬɟɪɢɢ, ɩɨ ɤɨɬɨɪɵɦ ɷɬɨ ɷɫɫɟ ɨɰɟɧɢɜɚɥɨɫɶ (Denisova-Schmidt, & 
Leontyeva, 2014).  

Ɍɟɪɦɢɧ «ɚɤɚɞɟɦɢɱɟɫɤɨɟ ɩɢɫɶɦɨ» ɛɵɥ ɜɜɟɞɟɧ ɜ ɧɚɭɱɧɵɣ ɨɛɨɪɨɬ 
ɂ.Ȼ. Ʉɨɪɨɬɤɢɧɨɣ, ɫ ɟɟ ɡɚɳɢɬɨɣ ɤɚɧɞɢɞɚɬɫɤɨɣ ɞɢɫɫɟɪɬɚɰɢɢ ɜ 2009 
ɝɨɞɭ, ɩɨɫɜɹɳɟɧɧɨɣ ɩɪɟɩɨɞɚɜɚɧɢɸ ɚɤɚɞɟɦɢɱɟɫɤɨɝɨ ɩɢɫɶɦɚ ɢ, ɬɚɤɢɦ 
ɨɛɪɚɡɨɦ, ɛɵɥɨ ɩɨɥɨɠɟɧɨ ɧɚɱɚɥɨ ɧɚɭɱɧɵɦ ɞɢɫɤɭɫɫɢɹɦ, 
ɢɧɢɰɢɢɪɨɜɚɧɧɵɦ ɧɚɭɱɧɵɦ ɠɭɪɧɚɥɨɦ ȼɵɫɲɟɟ ɨɛɪɚɡɨɜɚɧɢɟ ɜ 
Ɋɨɫɫɢɢ. ɇɚɪɹɞɭ ɫ ɩɨɧɹɬɢɟɦ «ɚɤɚɞɟɦɢɱɟɫɤɨɟ ɩɢɫɶɦɨ» ɩɨ-ɩɪɟɠɧɟɦɭ, 
ɨɞɧɚɤɨ, ɭɩɨɬɪɟɛɥɹɥɢɫɶ ɬɚɤɢɟ ɬɟɪɦɢɧɵ, ɤɚɤ «ɚɤɚɞɟɦɢɱɟɫɤɚɹ 
ɪɚɛɨɬɚ», «ɧɚɭɱɧɚɹ ɪɚɛɨɬɚ», «ɚɤɚɞɟɦɢɱɟɫɤɚɹ ɤɭɥɶɬɭɪɚ», «ɧɚɭɱɧɵɣ 
ɬɟɤɫɬ». Ɋɟɮɟɪɚɬ, ɤɭɪɫɨɜɚɹ ɪɚɛɨɬɚ, ɜɩɭɫɤɧɚɹ ɤɜɚɥɢɮɢɤɚɰɢɨɧɧɚɹ 
ɪɚɛɨɬɚ (ɞɢɩɥɨɦ) ɩɨ-ɩɪɟɠɧɟɦɭ ɧɚɯɨɞɹɬɫɹ ɜ ɭɩɨɬɪɟɛɥɟɧɢɢ ɜ 
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ɫɨɜɪɟɦɟɧɧɨɦ ɪɨɫɫɢɣɫɤɨɦ ɨɛɪɚɡɨɜɚɬɟɥɶɧɨɦ ɤɨɧɬɟɤɫɬɟ (Kostrova, & 

Kulinich, 2015).  
ȼ 2010 ɝɨɞɭ Ɇɢɧɢɫɬɟɪɫɬɜɨ Ɉɛɪɚɡɨɜɚɧɢɹ Ɋɨɫɫɢɢ ɩɨɫɬɚɜɢɥɨ 

ɰɟɥɶɸ ɫɪɟɞɧɟɝɨ ɢ ɜɵɫɲɟɝɨ ɨɛɪɚɡɨɜɚɧɢɹ ɜɵɜɟɫɬɢ ɨɛɭɱɟɧɢɟ 
ɚɧɝɥɢɣɫɤɨɦɭ ɹɡɵɤɭ ɧɚ ɦɟɠɞɭɧɚɪɨɞɧɵɣ ɭɪɨɜɟɧɶ ɢ ɫɞɟɥɚɬɶ ɟɝɨ 
ɫɨɨɬɜɟɬɫɬɜɭɸɳɢɦ ɦɟɠɞɭɧɚɪɨɞɧɵɦ ɫɬɚɧɞɚɪɬɚɦ, ɜ ɬɨɦ ɱɢɫɥɟ, 
ɫɬɚɧɞɚɪɬɚɦ ɩɢɫɶɦɚ ɧɚ ɚɧɝɥɢɣɫɤɨɦ ɹɡɵɤɟ. ɇɟɫɦɨɬɪɹ ɧɚ ɬɨ, ɱɬɨ ɛɵɥɢ 
ɨɩɪɟɞɟɥɟɧɵ ɨɫɧɨɜɧɵɟ ɠɚɧɪɵ ɩɢɫɶɦɟɧɧɵɯ ɬɟɤɫɬɨɜ, ɤɨɬɨɪɵɟ 
ɫɬɭɞɟɧɬɵ ɞɨɥɠɧɵ ɛɵɥɢ ɨɫɜɨɢɬɶ ɜ ɪɚɦɤɚɯ ɞɚɧɧɨɝɨ ɪɚɫɩɨɪɹɠɟɧɢɹ 
(ɷɫɫɟ, ɤɪɚɬɤɨɟ ɢɡɥɨɠɟɧɢɟ ɬɟɤɫɬɚ – summary), ɦɧɨɝɢɟ ɩɪɟɩɨɞɚɜɚɬɟɥɢ 
ɚɧɝɥɢɣɫɤɨɝɨ ɹɡɵɤɚ ɧɟ ɦɨɝɥɢ ɩɪɟɞɨɫɬɚɜɢɬɶ ɤɜɚɥɢɰɢɪɨɜɚɧɧɵɯ 
ɤɨɧɫɭɥɶɬɚɰɢɣ ɨɬɧɨɫɢɬɟɥɶɧɨ ɬɨɝɨ, ɤɚɤ ɩɢɫɚɬɶ ɷɬɢ ɬɟɤɫɬɵ, ɬɚɤ ɤɚɤ 
ɫɚɦɢ ɨɧɢ ɧɟ ɢɡɭɱɚɥɢ ɢɯ ɢ ɧɟ ɩɪɨɯɨɞɢɥɢ ɨɛɭɱɟɧɢɹ ɚɧɝɥɨɹɡɵɱɧɨɦɭ 
ɩɢɫɶɦɭ (Chuikova, 2011). 

ɍɤɚɡ ɩɪɟɡɢɞɟɧɬɚ ɊɎ «Ɉ ɦɟɪɚɯ ɩɨ ɪɟɚɥɢɡɚɰɢɢ ɝɨɫɭɞɚɪɫɬɜɟɧɧɨɣ 
ɩɨɥɢɬɢɤɢ ɜ ɨɛɥɚɫɬɢ ɨɛɪɚɡɨɜɚɧɢɹ ɢ ɧɚɭɤɢ» (ɍɤɚɡ ɉɪɟɡɢɞɟɧɬɚ ɊɎ, 

2012), ɩɨɞɩɢɫɚɧɧɵɣ ɜ 2012 ɝɨɞɭ, ɜ ɪɹɞɭ ɞɪɭɝɢɯ ɰɟɥɟɣ ɩɪɟɞɩɢɫɚɥ 
ɩɨɜɵɫɢɬɶ ɤɨɥɢɱɟɫɬɜɨ ɩɭɛɥɢɤɚɰɢɣ ɪɨɫɫɢɣɫɤɢɯ ɢɫɫɥɟɞɨɜɚɬɟɥɟɣ ɜ 
ɡɚɪɭɛɟɠɧɵɯ ɧɚɭɱɧɵɯ ɠɭɪɧɚɥɚɯ, ɢɧɞɟɤɫɢɪɭɟɦɵɯ ɜ ɛɚɡɟ ɞɚɧɧɵɯ 
WEB of Science ɢ ɞɪɭɝɢɯ ɧɚɭɱɧɵɯ ɛɚɡɚɯ ɞɚɧɧɵɯ. Ⱦɥɹ ɛɨɥɶɲɢɧɫɬɜɚ 
ɝɨɫɭɞɚɪɫɬɜɟɧɧɵɯ ɭɧɢɜɟɪɫɢɬɟɬɨɜ ɫɬɚɜɢɬɫɹ ɡɚɞɚɱɚ ɤ 2020 ɩɨɩɚɫɬɶ ɜ 
ɪɟɣɬɢɧɝ ɫɬɚ ɥɭɱɲɢɯ ɭɧɢɜɟɪɫɢɬɟɬɨɜ, ɤɨɬɨɪɵɣ ɫɨɫɬɚɜɥɹɟɬɫɹ 
ɛɪɢɬɚɧɫɤɨɣ ɤɨɧɫɚɥɬɢɧɝɨɜɨɣ ɤɨɦɩɚɧɢɟɣ Quacquarelli Symonds 

(Quacquarelli Symonds World University Ranking - QS WUR) (Butler 
ɢ ɞɪ., 2014). Ⱦɥɹ ɪɟɚɥɢɡɚɰɢɢ ɷɬɢɯ ɰɟɥɟɣ ɭɧɢɜɟɪɫɢɬɟɬɚɦ ɧɭɠɧɨ 
ɫɨɨɬɜɟɬɫɬɜɨɜɚɬɶ ɧɟ ɬɨɥɶɤɨ Ɋɨɫɫɢɣɫɤɢɦ ɫɬɚɧɞɚɪɬɚɦ ɨɛɪɚɡɨɜɚɧɢɹ, ɧɨ 
ɬɚɤɠɟ ɫɬɭɞɟɧɬɚɦ ɩɪɢɞɟɬɫɹ ɫɨɨɬɜɟɬɫɬɜɨɜɚɬɶ ɬɪɟɛɨɜɚɧɢɹɦ, 
ɩɪɟɞɴɹɜɥɹɟɦɵɦɢ ɡɚɩɚɞɧɵɦɢ ɭɧɢɜɟɪɫɢɬɟɬɚɦɢ ɤ ɭɪɨɜɧɸ ɜɥɚɞɟɧɢɸ 
ɚɧɝɥɢɣɫɤɢɦ ɹɡɵɤɨɦ (ɨɛɵɱɧɨ ɷɬɨ ɪɟɡɭɥɶɬɚɬ ɷɤɜɢɜɚɥɟɧɬɧɵɣ 7 - 7.5 
ɡɚ ɷɤɡɚɦɟɧ  IELTS) (Rasskazova, Guzikova, & Green, 2017). 
Ȼɟɡɭɫɥɨɜɧɨ, ɷɬɨ ɩɨɬɪɟɛɭɟɬ ɜɜɟɞɟɧɢɟ ɤɭɪɫɨɜ ɩɨ ɩɢɫɶɦɟɧɧɨɦɭ 

ɚɧɝɥɢɣɫɤɨɦɭ ɜ ɩɪɨɝɪɚɦɦɵ ɭɧɢɜɟɪɫɢɬɟɬɨɜ, ɚ ɬɚɤɠɟ ɨɬɤɪɵɬɢɹ 
ɰɟɧɬɪɨɜ ɚɤɚɞɟɦɢɱɟɫɤɨɝɨ ɩɢɫɶɦɚ, ɤɨɬɨɪɵɟ ɛɵ ɦɨɝɥɢ ɩɨɦɨɱɶ 
ɪɨɫɫɢɣɫɤɢɦ ɢɫɫɥɟɞɨɜɚɬɟɥɹɦ ɩɨɞɝɨɬɚɜɥɢɜɚɬɶ ɫɬɚɬɶɢ ɤ ɩɭɛɥɢɤɚɰɢɹɦ 
ɜ ɡɚɩɚɞɧɵɯ ɧɚɭɱɧɵɯ ɠɭɪɧɚɥɚɯ. 

ȼ Ɋɨɫɫɢ ɭɠɟ ɪɚɛɨɬɚɸɬ ɧɟɫɤɨɥɶɤɨ ɰɟɧɬɪɨɜ ɚɤɚɞɟɦɢɱɟɫɤɨɝɨ 
ɩɢɫɶɦɚ. ɇɟɡɚɜɢɫɢɦɨ ɞɪɭɝ ɨɬ ɞɪɭɝɚ ɜ 2011 ɝɨɞɭ ɜ Ɇɨɫɤɜɟ ɛɵɥɢ 
ɨɬɤɪɵɬɵ ɞɜɚ ɬɚɤɢɯ ɰɟɧɬɪɚ: ɰɟɧɬɪ ɚɤɚɞɟɦɢɱɟɫɤɨɝɨ ɩɢɫɶɦɚ 
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(Academic Writing Center, AWC) ȼɒɗ ɢ ɰɟɧɬɪ ɩɢɫɶɦɟɧɧɨɣ ɢ 

ɭɫɬɧɨɣ ɤɨɦɦɭɧɢɤɚɰɢɢ Ɋɗɒ. ɑɟɪɟɡ ɞɜɚ ɝɨɞɚ ɩɨɹɜɢɥɫɹ ɬɪɟɬɢɣ ɰɟɧɬɪ 
ɚɤɚɞɟɦɢɱɟɫɤɨɝɨ ɩɢɫɶɦɚ, ɨɬɤɪɵɜɲɢɣɫɹ ɜ Ɍɨɦɫɤɨɦ 
Ƚɨɫɭɞɚɪɫɬɜɟɧɧɨɦ ɍɧɢɜɟɪɫɢɬɟɬɟ. ɉɪɢɦɟɪɧɨ ɜ ɷɬɨ ɠɟ ɜɪɟɦɹ ɜ 
ȿɤɚɬɟɪɢɧɛɭɪɝɟ ɛɵɥ ɨɫɧɨɜɚɧ ɩɟɪɜɵɣ ɤɨɦɦɟɪɱɟɫɤɢɣ ɰɟɧɬɪ 
ɚɤɚɞɟɦɢɱɟɫɤɨɝɨ ɩɢɫɶɦɚ, ɪɚɛɨɬɚɸɳɢɣ ɧɟ ɫ ɩɪɟɩɨɞɚɜɚɬɟɥɹɦɢ ɢ 
ɫɬɭɞɟɧɬɚɦɢ ȼɍɁɨɜ, ɚ ɫ ɩɭɛɥɢɤɭɸɳɢɦɢɫɹ ɭɱɟɧɵɦɢ ɢɧɫɬɢɬɭɬɨɜ 
ɊȺɇ. Ⱥɤɰɟɧɬ ɜ ɞɟɹɬɟɥɶɧɨɫɬɢ ɰɟɧɬɪɚ ɞɟɥɚɟɬɫɹ ɧɟ ɧɚ ɪɚɡɪɚɛɨɬɤɭ 

ɦɟɬɨɞɢɤɢ ɨɛɭɱɟɧɢɹ ɚɤɚɞɟɦɢɱɟɫɤɨɦɭ ɩɢɫɶɦɭ, ɚ ɧɚ ɩɟɪɟɜɨɞ ɢ 
ɪɟɞɚɤɬɢɪɨɜɚɧɢɟ ɧɚɭɱɧɵɯ ɫɬɚɬɟɣ. Ɉɞɢɧ ɢɯ ɩɨɫɥɟɞɧɢɯ ɰɟɧɬɪɨɜ, 
ɨɬɤɪɵɬɵɯ ɜ Ɋɨɫɫɢɢ, ɦɨɠɧɨ ɫɱɢɬɚɬɶ ɰɟɧɬɪ ɚɤɚɞɟɦɢɱɟɫɤɨɝɨ ɩɢɫɶɦɚ 
ɢ ɤɨɦɦɭɧɢɤɚɰɢɢ (ɐȺɉɄ), ɨɬɤɪɵɬɵɣ ɂ.Ȼ.Ʉɨɪɨɬɤɢɧɨɣ, ɚ ɬɚɤɠɟ 
ɜɚɠɧɨ ɭɩɨɦɹɧɭɬɶ ɧɚɰɢɨɧɚɥɶɧɵɣ ɤɨɧɫɨɪɰɢɭɦ ɰɟɧɬɪɨɜ ɩɢɫɶɦɚ, 
ɬɚɤɠɟ ɨɫɧɨɜɚɧɧɵɣ ɩɪɢ ɧɟɩɨɫɪɟɞɫɬɜɟɧɧɨɦ ɭɱɚɫɬɢɢ ɂɪɢɧɵ 
Ȼɨɪɢɫɨɜɧɵ.  

ȼ ɋɚɧɤɬ-ɉɟɬɟɪɛɭɪɝɟ ɩɨɤɚ ɧɟɬ ɫɜɨɟɝɨ ɰɟɧɬɪɚ ɚɤɚɞɟɦɢɱɟɫɤɨɝɨ 

ɩɢɫɶɦɚ, ɨɞɧɚɤɨ ɧɚ ɮɚɤɭɥɶɬɟɬɟ ɫɨɰɢɨɥɨɝɢɢ ɋɚɧɤɬ-ɉɟɬɟɪɛɭɪɝɫɤɨɝɨ 
ɝɨɫɭɞɚɪɫɬɜɟɧɧɨɝɨ ɭɧɢɜɟɪɫɢɬɟɬɚ ɩɪɟɞɥɚɝɚɟɬɫɹ ɤɭɪɫ ɩɨ 
ɚɤɚɞɟɦɢɱɟɫɤɨɦɭ ɩɢɫɶɦɭ ɞɥɹ ɫɬɭɞɟɧɬɨɜ-ɦɚɝɢɫɬɪɨɜ. 

ȼɨɩɪɨɫ ɨ ɫɚɦɨɫɬɨяɬɟɥɶɧɨɣ ɪɟɝɭɥяɰɢɢ ɫɬɭɞɟɧɬɚɦɢ ɩɪɨɰɟɫɫɚ 

ɨɛɭɱɟɧɢя ɩɢɫɶɦɭ ɧɚ ɚɧɝɥɢɣɫɤɨɦ яɡɵɤɟ 

Ɉɞɧɨɣ ɢɡ ɨɫɨɛɟɧɧɨɫɬɟɣ ɨɛɭɱɟɧɢɹ ɚɤɚɞɟɦɢɱɟɫɤɨɦɭ ɩɢɫɶɦɭ ɧɚ 
ɢɧɨɫɬɪɚɧɧɨɦ ɹɡɵɤɟ, ɩɪɢɫɭɳɟɣ ɡɚɩɚɞɧɨɣ ɦɟɬɨɞɢɱɟɫɤɨɣ ɤɭɥɶɬɭɪɟ, ɫ 
ɤɨɬɨɪɨɣ ɫɬɚɥɤɢɜɚɸɬɫɹ ɪɨɫɫɢɣɫɤɢɟ ɫɬɭɞɟɧɬɵ, ɹɜɥɹɟɬɫɹ ɩɨɧɹɬɢɟ 
ɫɚɦɨɪɟɝɭɥɹɰɢɢ ɩɪɨɰɟɫɫɚ ɩɢɫɶɦɚ, ɬɨ ɟɫɬɶ ɬɨ, ɤɚɤ ɫɬɭɞɟɧɬ 
ɫɚɦɨɫɬɨɹɬɟɥɶɧɨ ɨɫɭɳɟɫɬɜɥɹɟɬ ɩɨɫɬɚɧɨɜɤɭ ɰɟɥɟɣ ɞɥɹ ɧɚɩɢɫɚɧɢɹ 
ɚɤɚɞɟɦɢɱɟɫɤɨɝɨ ɬɟɤɫɬɚ (ɷɫɫɟ, ɫɬɚɬɶɹ), ɩɥɚɧɢɪɨɜɚɧɢɟ ɟɝɨ 
ɫɨɞɟɪɠɚɧɢɹ ɢ ɤɨɧɬɪɨɥɶ ɧɚɞ ɭɩɨɬɪɟɛɥɟɧɢɟɦ ɝɪɚɦɦɚɬɢɱɟɫɤɢɯ, 
ɥɟɤɫɢɱɟɫɤɢɯ ɢ ɹɡɵɤɨɜɵɯ ɫɪɟɞɫɬɜ, ɚ ɬɚɤɠɟ ɫɪɟɞɫɬɜ ɫɜɹɡɧɨɫɬɢ ɢ 
ɚɪɝɭɦɟɧɬɚɰɢɢ. ɉɪɨɰɟɫɫ ɫɚɦɨɪɟɝɭɥɹɰɢɢ ɩɨɞɪɚɡɭɦɟɜɚɟɬ ɬɚɤɠɟ 
ɢɫɩɨɥɶɡɨɜɚɧɢɟ ɫɬɭɞɟɧɬɚɦɢ ɫɬɪɚɬɟɝɢɣ, ɧɚɩɪɚɜɥɟɧɧɵɯ ɧɚ ɬɨ, ɱɬɨɛɵ 

ɦɨɬɢɜɢɪɨɜɚɬɶ ɫɟɛɹ ɧɚ ɧɚɩɢɫɚɧɢɟ ɬɨɝɨ ɢɥɢ ɢɧɨɝɨ ɬɟɤɫɬɚ, 
ɫɮɨɪɦɢɪɨɜɚɬɶ ɭ ɫɟɛɹ ɢɧɬɟɪɟɫ ɤ ɬɟɦɟ ɷɫɫɟ, ɚ ɬɚɤɠɟ ɱɬɨɛɵ 
ɩɪɟɨɞɨɥɟɬɶ ɫɬɪɟɫɫ, ɤɨɬɨɪɵɟ ɦɧɨɝɢɟ ɩɢɫɚɬɟɥɢ ɢ ɫɬɭɞɟɧɬɵ 
ɢɫɩɵɬɵɜɚɸɬ ɩɪɢ ɧɟɨɛɯɨɞɢɦɨɫɬɢ ɜɵɩɨɥɧɢɬɶ ɡɚɞɚɧɢɟ ɩɨ ɧɚɩɢɫɚɧɢɸ 
ɷɫɫɟ (writing block, writing anxiety) (Zimmerman, & Risemberg, 
1997). 
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Ɉɛɭɱɟɧɢɟ ɩɢɫɶɦɭ ɩɪɟɞɫɬɚɜɥɹɟɬɫɹ ɨɞɧɢɦ ɢɡ ɫɚɦɵɯ ɫɥɨɠɧɵɯ 

ɚɫɩɟɤɬɨɜ ɩɪɟɩɨɞɚɜɚɧɢɹ ɚɧɝɥɢɣɫɤɨɝɨ ɹɡɵɤɚ ɜ ɬɨɱɤɢ ɡɪɟɧɢɹ 
ɫɚɦɨɪɟɝɭɥɹɰɢɢ. ɉɢɫɶɦɨ ɬɪɟɛɭɟɬ ɬɜɨɪɱɟɫɤɢɯ ɭɫɢɥɢɣ, ɩɪɨɰɟɫɫ 
ɧɚɩɢɫɚɧɢɹ ɷɫɫɟ ɪɚɫɬɹɧɭɬ ɜɨ ɜɪɟɦɟɧɢ, ɢ ɦɧɨɝɢɦ ɫɬɭɞɟɧɬɚɦ 
ɩɫɢɯɨɥɨɝɢɱɟɫɤɢ ɬɪɭɞɧɨ ɫɩɪɚɜɢɬɶɫɹ ɫ ɨɳɭɳɟɧɢɟɦ, ɱɬɨ ɨɧɢ ɧɟ 
ɡɧɚɸɬ, ɤɚɤɨɣ ɛɭɞɟɬ ɪɟɡɭɥɶɬɚɬ ɷɬɨɝɨ ɩɪɨɰɟɫɫɚ, ɫɦɨɝɭɬ ɥɢ ɨɧɢ 
ɧɚɩɢɫɚɬɶ ɬɨɬ ɬɟɤɫɬ, ɤɨɬɨɪɵɣ ɡɚɞɭɦɚɥɢ. ɑɚɫɬɨ ɬɟɤɫɬ, ɤɨɬɨɪɵɣ 
ɫɬɭɞɟɧɬɵ ɮɨɪɦɢɪɭɸɬ ɫ ɩɟɪɜɨɣ ɩɨɩɵɬɤɢ ɨɤɚɡɵɜɚɟɬɫɹ ɧɟɞɨɫɬɚɬɨɱɧɨ 

ɱɟɬɤɢɦ ɢ ɥɨɝɢɱɧɵɦ, ɧɭɠɞɚɹɫɶ ɜ ɦɧɨɝɨɤɪɚɬɧɨɦ ɪɟɞɚɤɬɢɪɨɜɚɧɢɢ, 
ɱɬɨ ɦɨɠɟɬ ɨɬɪɚɡɢɬɶɫɹ ɧɚ ɦɨɬɢɜɚɰɢɢ ɫɬɭɞɟɧɬɨɜ. ɇɚɩɢɫɚɧɢɟ 
ɚɤɚɞɟɦɢɱɟɫɤɨɝɨ ɷɫɫɟ ɹɜɥɹɟɬɫɹ ɬɚɤɠɟ ɫɟɪɶɟɡɧɵɦ ɢɫɩɵɬɚɧɢɟɦ ɞɥɹ 
ɫɚɦɨɞɢɫɰɢɩɥɢɧɵ, ɬɚɤ ɤɚɤ ɷɬɨɬ ɜɢɞ ɞɟɹɬɟɥɶɧɨɫɬɢ ɨɫɭɳɟɫɬɜɥɹɟɬɫɹ 
ɧɚɟɞɢɧɟ ɫ ɫɨɛɨɣ, ɢ ɞɨɥɠɟɧ ɛɵɬɶ ɫɚɦɨɫɬɨɹɬɟɥɶɧɨ ɫɩɥɚɧɢɪɨɜɚɧ, 
ɫɚɦɨɫɬɨɹɬɟɥɶɧɨ ɢɧɢɰɢɢɪɨɜɚɧ ɢ ɫɚɦɨɫɬɨɹɬɟɥɶɧɨ ɜɵɩɨɥɧɟɧ («self-
planned, self-initiated, and self-sustained» (Zimmerman, & Risemberg, 
1997, p. 73) – ɩɟɪɟɜɨɞ ɦɨɣ. – ɇ.ɂɜɚɧɨɜɚ-ɋɥɚɜɹɧɫɤɚɹ). 

Ⱦɟɣɫɬɜɢɬɟɥɶɧɨ, «ɩɢɫɶɦɨ — ɷɬɨ ɫɥɨɠɧɵɣ ɤɨɝɧɢɬɢɜɧɵɣ ɩɪɨɰɟɫɫ, 
ɬɪɟɛɭɸɳɢɣ ɢɧɬɟɥɥɟɤɬɭɚɥɶɧɨɝɨ ɭɫɢɥɢɹ, ɤɨɬɨɪɨɟ ɧɭɠɧɨ 
ɩɨɞɞɟɪɠɢɜɚɬɶ ɜ ɬɟɱɟɧɢɟ ɨɩɪɟɞɟɥɟɧɧɨɝɨ ɩɟɪɢɨɞɚ ɜɪɟɦɟɧɢ» (Nunan, 
1999, p. 273) (ɩɟɪɟɜɨɞ ɦɨɣ – ɇ.ɂɜɚɧɨɜɚ-ɋɥɚɜɹɧɫɤɚɹ). ɉɨɦɢɦɨ 
ɧɟɨɛɯɨɞɢɦɨɫɬɢ ɪɟɝɭɥɢɪɨɜɚɬɶ ɩɪɨɰɟɫɫ ɩɢɫɶɦɚ ɫ ɬɨɱɤɢ ɡɪɟɧɢɹ 
ɩɨɜɟɞɟɧɢɹ, ɤɨɧɬɪɨɥɹ ɧɚɞ ɨɤɪɭɠɚɸɳɢɦɢ ɭɫɥɨɜɢɹɦɢ ɪɚɛɨɬɵ, 
ɜɪɟɦɟɧɟɦ ɢ ɤɨɝɧɢɬɢɜɧɵɦɢ ɩɪɨɰɟɫɫɚɦɢ, ɩɪɨɰɟɫɫ ɩɢɫɶɦɚ ɬɚɤɠɟ 
ɫɥɨɠɟɧ ɫ ɬɨɱɤɢ ɡɪɟɧɢɹ ɜɵɛɨɪɚ ɥɢɧɝɜɢɫɬɢɱɟɫɤɢɯ ɫɪɟɞɫɬɜ, ɤɨɬɨɪɵɣ 
ɫɬɭɞɟɧɬ ɞɨɥɠɟɧ ɫɞɟɥɚɬɶ ɜɨ ɜɪɟɦɹ ɩɢɫɶɦɚ. ɍɫɩɟɯ ɜ ɷɬɨɦ ɜɢɞɟ 
ɞɟɹɬɟɥɶɧɨɫɬɢ ɡɚɜɢɫɢɬ ɜɨ ɦɧɨɝɨɦ ɨɬ ɫɮɨɪɦɢɪɨɜɚɧɧɨɫɬɢ ɞɪɭɝɢɯ 
ɹɡɵɤɨɜɵɯ ɧɚɜɵɤɨɜ (Weigle, 2005), ɱɬɨɛɵ ɩɟɪɟɞɚɬɶ ɬɨɱɧɵɣ ɫɦɵɫɥ ɫ 
ɜ ɫɬɢɥɟ, ɫɨɨɬɜɟɬɫɬɜɭɸɳɟɦ ɚɤɚɞɟɦɢɱɟɫɤɨɣ ɤɨɦɦɭɧɢɤɚɰɢɢ. ɂɦɟɧɧɨ 
ɩɨɷɬɨɦɭ ɪɚɡɜɢɬɢɟ ɫɩɨɫɨɛɧɨɫɬɢ ɭɩɪɚɜɥɹɬɶ ɢ ɧɚɩɪɚɜɥɹɬɶ ɩɪɨɰɟɫɫɵ 
ɮɨɪɦɢɪɨɜɚɧɢɹ ɬɟɤɫɬɚ ɹɜɥɹɸɬɫɹ ɜɚɠɧɟɣɲɢɦ ɚɫɩɟɤɬɨɦ ɜ 
ɩɪɟɩɨɞɚɜɚɧɢɢ ɢɧɨɫɬɪɚɧɧɨɝɨ ɹɡɵɤɚ (Flower & Hayes, 1981). 

ɉɪɨɰɟɫɫ ɫɚɦɨɪɟɝɭɥɹɰɢɢ ɩɢɫɶɦɟɧɧɨɣ ɞɟɹɬɟɥɶɧɨɫɬɢ ɨɫɭɳɟɫɬɜɥɹɟɬɫɹ 
ɫ ɩɨɦɨɳɶɸ ɩɪɢɦɟɧɟɧɢɹ ɫɬɪɚɬɟɝɢɣ ɫɚɦɨɪɟɝɭɥɹɰɢɢ ɨɛɭɱɟɧɢɹ 
ɩɢɫɶɦɭ (Teng, & Zhan, 2016; Zimmerman & Risemberg, 1997). 

Ɇɟɬɨɞ ɢ ɩɪɨɰɟɞɭɪɚ ɢɫɫɥɟɞɨɜɚɧɢя 

ɉɪɟɠɞɟ, ɱɟɦ ɪɚɡɪɚɛɚɬɵɜɚɬɶ ɩɪɨɝɪɚɦɦɭ ɨɛɭɱɟɧɢɹ ɩɢɫɶɦɭ ɢ 
ɫɬɪɚɬɟɝɢɹɦ ɫɚɦɨɪɟɝɭɥɹɰɢɢ ɩɢɫɶɦɟɧɧɨɣ ɪɟɱɢ, ɩɪɟɞɫɬɚɜɥɹɟɬɫɹ 
ɧɟɨɛɯɨɞɢɦɵɦ ɢɫɫɥɟɞɨɜɚɬɶ, ɤɚɤɢɦ ɨɛɪɚɡɨɦ ɫɬɭɞɟɧɬɵ ɧɚ ɫɟɝɨɞɧɹ 
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ɪɟɝɭɥɢɪɭɸɬ ɩɪɨɰɟɫɫ ɨɛɭɱɟɧɢɹ ɚɤɚɞɟɦɢɱɟɫɤɨɦɭ ɩɢɫɶɦɭ ɧɚ 
ɚɧɝɥɢɣɫɤɨɦ ɹɡɵɤɟ, ɤɚɤɢɟ ɫɬɪɚɬɟɝɢɢ ɪɟɝɭɥɹɰɢɢ ɩɢɫɶɦɟɧɧɨɣ ɪɟɱɢ 
ɢɫɩɨɥɶɡɭɸɬ ɢɥɢ ɧɟ ɢɫɩɨɥɶɡɭɸɬ ɜ ɤɨɧɬɟɤɫɬɟ ɪɭɫɫɤɨɣ ɦɟɬɨɞɢɱɟɫɤɨɣ 
ɤɭɥɶɬɭɪɵ ɩɪɟɩɨɞɚɜɚɧɢɹ ɚɧɝɥɢɣɫɤɨɝɨ  ɹɡɵɤɚ. 

Ⱦɥɹ ɪɟɚɥɢɡɚɰɢɢ ɨɛɨɡɧɚɱɟɧɧɵɯ ɜɵɲɟ ɰɟɥɟɣ ɧɚ ɮɚɤɭɥɶɬɟɬɟ 
ɦɟɠɞɭɧɚɪɨɞɧɵɯ ɨɬɧɨɲɟɧɢɣ ɋɚɧɤɬ-ɉɟɬɟɪɛɭɪɝɫɤɨɝɨ 
Ƚɨɫɭɞɚɪɫɬɜɟɧɧɨɝɨ ɍɧɢɜɟɪɫɢɬɟɬɚ ɛɵɥɨ ɩɪɨɜɟɞɟɧɨ ɫɨɰɢɨɥɨɝɢɱɟɫɤɨɟ 
ɢɫɫɥɟɞɨɜɚɧɢɟ. ɂɫɫɥɟɞɨɜɚɧɢɟ ɛɵɥɨ ɜɵɩɨɥɧɟɧɨ ɫ ɩɨɦɨɳɶɸ ɦɟɬɨɞɨɜ 

ɤɨɥɢɱɟɫɬɜɟɧɧɨɝɨ ɚɧɚɥɢɡɚ (quantitative method) ɫ ɞɨɩɨɥɧɟɧɢɹɦɢ 
ɦɟɬɨɞɨɜ ɤɚɱɟɫɬɜɟɧɧɨɝɨ ɚɧɚɥɢɡɚ (5 ɫɬɭɞɟɧɬɨɜ ɩɪɨɲɥɨ ɭɫɬɧɵɟ 
ɢɧɬɟɪɜɶɸ – qualitative method). 

ȼ ɢɫɫɥɟɞɨɜɚɧɢɢ ɩɪɢɧɹɥɢ ɭɱɚɫɬɢɟ ɫɬɭɞɟɧɬɵ ɩɟɪɜɨɝɨ ɢ ɜɬɨɪɨɝɨ 
ɤɭɪɫɨɜ ɛɚɤɚɥɚɜɪɢɚɬɚ (N=231), ɨɛɭɱɚɸɳɢɯɫɹ ɩɨ ɩɪɨɝɪɚɦɦɟ 
ɦɟɠɞɭɧɚɪɨɞɧɵɟ ɨɬɧɨɲɟɧɢɹ. ɋɬɭɞɟɧɬɵ ɩɟɪɜɨɝɨ ɢ ɜɬɨɪɨɝɨ ɤɭɪɫɨɜ 
ɩɨɫɟɳɚɸɬ ɡɚɧɹɬɢɹ ɩɨ ɨɛɳɟɦɭ ɚɧɝɥɢɣɫɤɨɦɭ ɹɡɵɤɭ (General English) 
ɞɜɚ ɪɚɡɚ ɜ ɧɟɞɟɥɸ. ɉɪɨɝɪɚɦɦɚ ɧɟ ɩɨɡɜɨɥɹɟɬ ɩɪɨɜɨɞɢɬɶ ɨɛɭɱɟɧɢɟ 
ɩɢɫɶɦɭ ɜ ɜɢɞɭ ɨɝɪɚɧɢɱɟɧɧɵɯ ɜɪɟɦɟɧɧɵɯ ɪɚɦɨɤ, ɧɨ ɜɵɞɟɥɹɸɬɫɹ 
ɧɟɫɤɨɥɶɤɨ ɡɚɧɹɬɢɣ ɜ ɫɟɦɟɫɬɪ ɧɚ ɪɚɡɛɨɪ ɨɫɧɨɜɧɵɯ ɠɚɧɪɨɜ 
ɚɤɚɞɟɦɢɱɟɫɤɨɝɨ ɩɢɫɶɦɚ (ɷɫɫɟ, ɩɢɫɶɦɨ, ɨɩɢɫɚɧɢɟ ɝɪɚɮɢɤɚ).  

ɂɧɫɬɪɭɦɟɧɬɚɦɢ ɢɫɫɥɟɞɨɜɚɧɢɹ ɜɵɫɬɭɩɢɥɢ ɪɚɡɪɚɛɨɬɚɧɧɵɣ ɢ 
ɚɩɪɨɛɢɪɨɜɚɧɧɵɣ ɭɱɟɧɵɦɢ ɋɨɮɢɟɣ Ɍɟɧ ɢ Ʌɨɭɪɟɧɫɨɦ ɀɚɧɨɦ 
ɨɩɪɨɫɧɢɤ (Teng, & Zhan, 2016),  ɩɢɫɶɦɟɧɧɵɣ ɬɟɫɬ ɢ ɢɧɬɟɪɜɶɸ.  

ɉɢɫɶɦɟɧɧɵɣ ɬɟɫɬ ɡɚɤɥɸɱɚɥɫɹ ɜ ɧɚɩɢɫɚɧɢɢ ɫɬɭɞɟɧɬɚɦɢ ɷɫɫɟ. 
ȼɨɩɪɨɫɵ ɩɢɫɶɦɟɧɧɨɝɨ ɡɚɞɚɧɢɹ ɢ ɮɨɪɦɚɬ ɩɨɥɧɨɫɬɶɸ 
ɫɨɨɬɜɟɬɫɬɜɨɜɚɥɢ ɜɬɨɪɨɦɭ ɩɢɫɶɦɟɧɧɨɦɭ ɡɚɞɚɧɢɸ ɚɤɚɞɟɦɢɱɟɫɤɨɝɨ 
ɷɤɡɚɦɟɧɚ IELTS. Ɍɟɦɵ ɛɵɥɢ ɫɮɨɪɦɭɥɢɪɨɜɚɧɵ ɜ ɫɨɨɬɜɟɬɫɬɜɢɟ ɫ 
ɚɤɬɭɚɥɶɧɨɣ ɩɪɨɝɪɚɦɦɨɣ ɩɨ ɚɧɝɥɢɣɫɤɨɦɭ ɹɡɵɤɭ, ɤɨɬɨɪɭɸ 
ɩɪɨɯɨɞɢɥɢ ɫɬɭɞɟɧɬɵ.  ɋɬɭɞɟɧɬɚɦ ɛɵɥɨ ɞɚɧɨ 45 ɦɢɧɭɬ, ɱɬɨɛɵ 
ɧɚɩɢɫɚɬɶ ɷɫɫɟ ɨɛɴɟɦɨɦ ɜ 250-280 ɫɥɨɜ. ɉɨɫɥɟ ɷɬɨɝɨ ɫɬɭɞɟɧɬɵ 
ɨɬɜɟɬɢɥɢ ɧɚ ɜɨɩɪɨɫɵ ɚɧɤɟɬɵ.  
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questionnaire (WSSRLQ) (ɫɬɪɚɬɟɝɢɢ ɩɢɫɶɦɚ ɞɥɹ 
ɫɚɦɨɪɟɝɭɥɢɪɭɟɦɨɝɨ ɨɛɭɱɟɧɢɹ) - ɫɨɫɬɨɹɥ ɢɡ 40 ɜɨɩɪɨɫɨɜ, ɤɚɠɞɵɣ ɢɡ 
ɤɨɬɨɪɵɯ ɫɨɨɬɜɟɬɫɬɜɨɜɚɥ ɫɬɪɚɬɟɝɢɢ ɫɚɦɨɪɟɝɭɥɹɰɢɢ, ɤɨɬɨɪɭɸ 
ɫɬɭɞɟɧɬ ɦɨɠɟɬ ɢɫɩɨɥɶɡɨɜɚɬɶ ɜɨ ɜɪɟɦɹ ɨɛɭɱɟɧɢɹ ɩɢɫɶɦɭ ɧɚ 
ɚɧɝɥɢɣɫɤɨɦ ɹɡɵɤɟ. Ɉɬɜɟɱɚɹ ɧɚ ɤɚɠɞɵɣ ɜɨɩɪɨɫ, ɫɬɭɞɟɧɬ ɞɨɥɠɟɧ 
ɛɵɥ ɜɵɛɪɚɬɶ ɨɬɜɟɬ, ɫɨɨɬɜɟɬɫɬɜɭɸɳɢɣ ɫɬɟɩɟɧɢ ɬɨɝɨ, ɧɚɫɤɨɥɶɤɨ 
ɫɬɭɞɟɧɬ ɫɨɝɥɚɫɟɧ ɫ ɤɚɠɞɵɦ ɜɵɫɤɚɡɵɜɚɧɢɟɦ. Ɉɰɟɧɢɬɶ ɫɜɨɣ ɨɬɜɟɬ 
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ɨɩɪɚɲɢɜɚɟɦɵɣ ɦɨɝ ɩɨ ɲɤɚɥɟ ɨɬ 1 ɞɨ 7 (ɩɫɢɯɨɦɟɬɪɢɱɟɫɤɚɹ ɲɤɚɥɚ 
Ʌɢɤɟɪɬɚ), ɝɞɟ 1 ɢɦɟɥɨ ɡɧɚɱɟɧɢɟ «ɚɛɫɨɥɸɬɧɨ ɧɟ ɫɨɝɥɚɫɟɧ», ɚ 7 – 
«ɚɛɫɨɥɸɬɧɨ ɫɨɝɥɚɫɟɧ», ɫɨɨɬɜɟɬɫɬɜɟɧɧɨ, 4 ɠɟ ɢɦɟɥɨ ɡɧɚɱɟɧɢɟ 
«ɡɚɬɪɭɞɧɹɸɫɶ ɨɬɜɟɬɢɬɶ».  

 ɋɨɪɨɤ ɜɵɫɤɚɡɵɜɚɧɢɣ, ɫɨɨɬɜɟɬɫɬɜɭɸɳɢɯ ɫɬɪɚɬɟɝɢɹɦ 
ɫɚɦɨɪɟɝɭɥɹɰɢɢ ɩɢɫɶɦɚ, ɩɨɞɪɚɡɞɟɥɹɥɢɫɶ ɧɚ ɱɟɬɵɪɟ ɛɨɥɶɲɢɯ 
ɝɪɭɩɩɵ: ɤɨɝɧɢɬɢɜɧɵɟ ɫɬɪɚɬɟɝɢɢ, ɦɟɬɚɤɨɝɧɢɬɢɜɧɵɟ, ɫɬɪɚɬɟɝɢɢ 
ɫɨɰɢɚɥɶɧɨɝɨ ɜɡɚɢɦɨɞɟɣɫɬɜɢɹ ɢ ɫɬɪɚɬɟɝɢɢ ɦɨɬɢɜɚɰɢɢ.  

Ʉɨɝɧɢɬɢɜɧɵɟ ɫɬɪɚɬɟɝɢɢ ɜɤɥɸɱɚɸɬ ɜ ɫɟɛɹ 6 ɜɨɩɪɨɫɨɜ, 
ɨɬɧɨɫɹɳɢɯɫɹ ɤ ɫɬɪɚɬɟɝɢɹɦ ɤɨɝɧɢɬɢɜɧɨɣ ɚɧɚɥɢɡɚ ɬɟɤɫɬɚ (text-
processing). Ʉ ɷɬɨɣ ɝɪɭɩɩɟ ɛɵɥɢ ɨɬɧɟɫɟɧɵ ɜɨɩɪɨɫɵ ɨɛ 
ɢɫɩɨɥɶɡɨɜɚɧɢɢ ɫɬɭɞɟɧɬɚɦɢ ɨɛɪɚɡɧɵɯ ɫɪɟɞɫɬɜ ɞɥɹ ɬɨɝɨ, ɱɬɨɛɵ 
ɫɞɟɥɚɬɶ ɚɪɝɭɦɟɧɬɵ ɷɫɫɟ ɛɨɥɟɟ ɧɚɝɥɹɞɧɵɦɢ, ɜɨɩɪɨɫɵ ɨ ɬɨɦ, 
ɩɪɨɜɟɪɹɟɬ ɥɢ ɫɬɭɞɟɧɬ ɝɪɚɦɦɚɬɢɱɟɫɤɢɟ ɨɲɢɛɤɢ ɜɨ ɜɪɟɦɹ ɧɚɩɢɫɚɧɢɹ 
ɷɫɫɟ, ɚ ɬɚɤɠɟ ɨɪɮɨɝɪɚɮɢɸ ɢ ɩɭɧɤɬɭɚɰɢɸ. ɋɸɞɚ ɠɟ ɨɬɧɨɫɹɬɫɹ 
ɜɨɩɪɨɫɵ ɨ ɬɨɦ, ɩɵɬɚɟɬɫɹ ɥɢ ɫɬɭɞɟɧɬ ɫɞɟɥɚɬɶ ɬɟɤɫɬ ɫɜɨɟɝɨ ɷɫɫɟ 
ɛɨɥɟɟ ɫɜɹɡɧɵɦ ɢ ɥɨɝɢɱɧɵɦ, ɢɫɩɨɥɶɡɭɹ ɫɪɟɞɫɬɜɚ ɫɜɹɡɧɨɫɬɢ, ɚ ɬɚɤɠɟ 
ɩɪɨɜɟɪɹɟɬ ɥɢ ɹɫɧɨɫɬɶ ɢɡɥɨɠɟɧɢɹ ɦɵɫɥɢ ɢ ɫɨɨɬɜɟɬɫɬɜɢɟ ɬɟɦɵ ɷɫɫɟ 
ɟɝɨ ɫɨɞɟɪɠɚɧɢɸ. Ʉɨ ɜɬɨɪɨɣ ɩɨɞɝɪɭɩɩɟ ɫɬɪɚɬɟɝɢɣ, ɨɬɧɨɫɹɳɟɣɫɹ ɤ 
ɤɨɝɧɢɬɢɜɧɵɦ ɫɬɪɚɬɟɝɢɹɦ, ɨɬɧɨɫɹɬɫɹ ɬɚɤ ɧɚɡɵɜɚɟɦɵɟ ɫɬɪɚɬɟɝɢɢ 
ɡɚɩɨɦɢɧɚɧɢɹ ɟɞɢɧɢɰ ɹɡɵɤɚ, ɩɪɨɣɞɟɧɧɵɯ ɫɬɭɞɟɧɬɚɦɢ ɜɨ ɜɪɟɦɹ 
ɤɭɪɫɚ ɩɨ ɨɛɭɱɟɧɢɸ ɩɢɫɶɦɟɧɧɨɦɭ ɜɵɫɤɚɡɵɜɚɧɢɸ (course memory), 
ɷɬɢ ɫɬɪɚɬɟɝɢɢ ɛɵɥɢ ɨɬɪɚɠɟɧɵ ɜ ɬɪɟɯ ɜɨɩɪɨɫɚɯ: ɜɵɩɢɫɵɜɚɧɢɟ 
ɫɬɭɞɟɧɬɨɦ ɫɥɨɜ ɢ ɜɵɪɚɠɟɧɢɣ, ɜɫɬɪɟɱɚɸɳɢɯɫɹ ɜɨ ɜɪɟɦɹ ɨɛɭɱɟɧɢɹ, 
ɩɪɨɝɨɜɚɪɢɜɚɧɢɟ ɧɨɜɵɯ ɫɥɨɜ, ɩɟɪɟɱɢɬɵɜɚɧɢɟ ɦɚɬɟɪɢɚɥɨɜ ɨɛɭɱɟɧɢɹ.   

Ƚɪɭɩɩɚ ɦɟɬɚɤɨɝɧɢɬɢɜɧɵɯ ɫɬɪɚɬɟɝɢɣ ɜɤɥɸɱɚɥɚ ɜ ɫɟɛɹ ɫɬɪɚɬɟɝɢɢ 
ɩɨ ɩɥɚɧɢɪɨɜɚɧɢɸ ɫɨɞɟɪɠɚɧɢɹ ɷɫɫɟ (ɱɬɟɧɢɟ ɫɬɚɬɟɣ, ɢɧɬɟɪɧɟɬ 
ɪɟɫɭɪɫɨɜ, ɩɥɚɧɢɪɨɜɚɧɢɟ ɫɬɪɭɤɬɭɪɵ ɷɫɫɟ), ɫɬɪɚɬɟɝɢɢ ɩɨ ɩɨɫɬɚɧɨɜɤɟ 
ɰɟɥɟɣ ɢ ɤɨɧɬɪɨɥɸ ɧɚɞ ɢɯ ɞɨɫɬɢɠɟɧɢɟɦ, ɚ ɬɚɤɠɟ ɩɨ ɨɰɟɧɤɟ 
ɪɟɡɭɥɶɬɚɬɨɜ ɞɨɫɬɢɠɟɧɢɹ ɰɟɥɢ (ɫɥɟɠɭ ɡɚ ɩɪɨɝɪɟɫɫɨɦ, ɨɰɟɧɢɜɚɸ 
ɧɚɜɵɤɢ ɢ ɭɦɟɧɢɹ, ɤɨɬɨɪɵɟ ɩɪɢɨɛɪɟɥ).   

ɋɬɪɚɬɟɝɢɢ ɫɨɰɢɚɥɶɧɨɝɨ ɜɡɚɢɦɨɞɟɣɫɬɜɢɹ ɫɬɭɞɟɧɬɨɜ ɜɤɥɸɱɚɥɢ 
ɬɚɤɢɟ ɩɨɧɹɬɢɹ, ɤɚɤ ɨɛɦɟɧ ɨɩɵɬɨɦ ɫ ɨɞɧɨɝɪɭɩɩɧɢɤɚɦɢ, 
ɜɡɚɢɦɨɨɛɭɱɟɧɢɟ (peer-learning) ɢ ɪɟɚɤɰɢɹ ɧɚ ɤɨɦɦɟɧɬɚɪɢɢ 
ɩɪɟɩɨɞɚɜɚɬɟɥɹ («ɨɬɤɪɵɬ ɞɥɹ ɤɨɦɦɟɧɬɚɪɢɟɜ ɢ ɩɪɟɩɨɞɚɜɚɬɟɥɹ ɢ 
ɨɞɧɨɝɪɭɩɩɧɢɤɨɜ», «ɫɬɚɪɚɸɫɶ ɭɥɭɱɲɢɬɶ ɪɟɡɭɥɶɬɚɬ, ɨɫɧɨɜɵɜɚɹɫɶ ɧɚ 
ɤɨɦɦɟɧɬɚɪɢɹɯ ɩɪɟɩɨɞɚɜɚɬɟɥɹ ɢ ɨɞɧɨɝɪɭɩɩɧɢɤɨɜ»). 
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ɋɬɪɚɬɟɝɢɢ ɦɨɬɢɜɚɰɢɢ ɜɤɥɸɱɚɥɢ ɜ ɫɟɛɹ ɜɨɩɪɨɫɵ ɨɬɧɨɫɢɬɟɥɶɧɨ 

ɬɨɝɨ, ɤɚɤɢɦ ɨɛɪɚɡɨɦ ɫɬɭɞɟɧɬ ɡɚɢɧɬɟɪɟɫɨɜɵɜɚɟɬ ɫɟɛɹ ɩɪɨɰɟɫɫɨɦ 
ɧɚɩɢɫɚɧɢɹ ɩɢɫɶɦɚ (4 ɜɨɩɪɨɫɚ: ɜɵɛɨɪ ɢɧɬɟɪɟɫɧɵɯ ɬɟɦ, ɩɨɢɫɤ ɫɜɹɡɢ 
ɦɟɠɞɭ ɪɟɚɥɶɧɵɦɢ ɫɨɛɵɬɢɹɦɢ ɢ ɬɟɦɨɣ ɷɫɫɟ, ɫɜɹɡɶ ɦɟɠɞɭ ɬɟɦɨɣ ɢ 
ɢɧɬɟɪɟɫɚɦɢ ɫɬɭɞɟɧɬɚ, ɩɨɢɫɤ ɩɭɬɟɣ, ɤɨɬɨɪɵɣ ɫɞɟɥɚɸɬ ɧɚɩɢɫɚɧɢɟ 
ɷɫɫɟ ɛɨɥɟɟ ɢɧɬɟɪɟɫɧɵɦ ɢ ɜɟɫɟɥɵɦ ɡɚɧɹɬɢɟɦ). Ʉ ɫɬɪɚɬɟɝɢɹɦ 
ɦɨɬɢɜɚɰɢɢ ɬɚɤɠɟ ɨɬɧɨɫɢɬɫɹ ɦɨɬɢɜɚɰɢɨɧɧɵɣ ɜɧɭɬɪɟɧɧɢɣ ɞɢɚɥɨɝ (8 
ɜɨɩɪɨɫɨɜ: ɭɛɟɠɞɟɧɢɹ ɫɟɛɹ ɩɪɨɞɨɥɠɚɬɶ ɩɢɫɚɬɶ, ɭɛɟɠɞɟɧɢɟ ɫɟɛɹ ɜ 
ɧɟɨɛɯɨɞɢɦɨɫɬɢ ɜ ɢɡɭɱɚɬɶ ɬɨ, ɤɚɤ ɩɢɫɚɬɶ ɧɚ ɚɧɝɥɢɣɫɤɨɦ ɹɡɵɤɟ, ɚ 
ɬɚɤɠɟ ɭɛɟɠɞɟɧɢɟ ɫɟɛɹ ɜ ɧɟɨɛɯɨɞɢɦɨɫɬɢ ɭɫɨɜɟɪɲɟɧɫɬɜɨɜɚɧɢɹ 
ɭɪɨɜɧɹ ɜɥɚɞɟɧɢɹ ɹɡɵɤɨɦ), ɤɨɧɬɪɨɥɶ ɷɦɨɰɢɨɧɚɥɶɧɨɝɨ ɫɨɫɬɨɹɧɢɹ (3 
ɜɨɩɪɨɫɚ: ɧɚɯɨɠɞɟɧɢɟ ɫɩɨɫɨɛɨɜ ɭɩɪɚɜɥɹɬɶ ɧɚɫɬɪɨɟɧɢɟɦ, ɤɨɝɞɚ 
ɯɨɱɟɬɫɹ ɛɪɨɫɢɬɶ ɩɢɫɚɬɶ, ɭɛɟɠɞɟɧɢɟ ɫɟɛɹ ɧɟ ɜɨɥɧɨɜɚɬɶɫɹ ɤɨɝɞɚ 
ɫɬɭɞɟɧɬ ɩɢɲɟɬ ɧɚ ɚɧɝɥɢɣɫɤɨɦ ɹɡɵɤɟ, ɭɛɟɠɞɟɧɢɟ ɫɟɛɹ ɧɟ 
ɜɨɥɧɨɜɚɬɶɫɹ, ɤɨɝɞɚ ɧɭɠɧɨ ɜɵɩɨɥɧɢɬɶ ɩɢɫɶɦɟɧɧɨɟ ɤɨɧɬɪɨɥɶɧɨɟ 
ɡɚɞɚɧɢɟ). 

Ɉɩɪɨɫɧɢɤ ɛɵɥ ɩɟɪɟɜɟɞɟɧ ɧɚ ɪɭɫɫɤɢɣ ɹɡɵɤ, ɱɬɨɛɵ 
ɭɞɨɫɬɨɜɟɪɢɬɶɫɹ ɜ ɬɨɦ, ɱɬɨ ɜɫɟ ɫɬɭɞɟɧɬɵ ɩɨɧɹɥɢ ɜɨɩɪɨɫɵ ɚɧɤɟɬɵ 
ɨɞɢɧɚɤɨɜɨ ɯɨɪɨɲɨ.  

ȼɫɟ ɷɫɫɟ (N=231) ɛɵɥɢ ɩɪɨɜɟɪɟɧɵ ɚɜɬɨɪɨɦ ɫɬɚɬɶɢ ɢ 
ɨɰɟɧɢɜɚɥɢɫɶ ɩɨ ɲɤɚɥɟ, ɪɚɡɪɚɛɨɬɚɧɧɨɣ ɞɥɹ ɩɢɫɶɦɟɧɧɨɝɨ ɷɤɡɚɦɟɧɚ 
IETLS. ɉɨɦɢɦɨ ɷɬɨɝɨ, ɜ ɧɚɱɚɥɟ ɩɪɨɜɟɪɤɢ ɩɹɬɶ ɷɫɫɟ ɛɵɥɨ ɨɰɟɧɟɧɨ 
ɩɨɜɬɨɪɧɨ ɜɬɨɪɵɦ ɩɪɟɩɨɞɚɜɚɬɟɥɟɦ, ɹɜɥɹɸɳɢɦɫɹ ɬɚɤɠɟ 
ɫɟɪɬɢɮɢɰɢɪɨɜɚɧɧɵɦ ɷɤɡɚɦɟɧɚɬɨɪɨɦ ɞɥɹ ɩɢɫɶɦɟɧɧɨɣ ɱɚɫɬɢ 
ɷɤɡɚɦɟɧɚ IELTS, ɱɬɨɛɵ ɭɫɬɚɧɨɜɢɬɶ ɜɡɚɢɦɧɭɸ ɞɨɫɬɨɜɟɪɧɨɫɬɶ (inter-
rater reliability) ɪɟɡɭɥɶɬɚɬɨɜ ɨɰɟɧɢɜɚɧɢɹ. Ɋɟɡɭɥɶɬɚɬɵ ɨɛɨɢɯ ɫɟɫɫɢɣ 
ɩɪɨɜɟɪɤɢ ɩɪɚɤɬɢɱɟɫɤɢ ɩɨɥɧɨɫɬɶɸ ɫɨɜɩɚɥɢ. Ɋɟɡɭɥɶɬɚɬɵ ɚɧɤɟɬɵ 
ɛɵɥɢ ɨɛɪɚɛɨɬɚɧɵ ɫ ɩɨɦɨɳɶɸ ɫɬɚɬɢɫɬɢɱɟɫɤɨɣ ɩɪɨɝɪɚɦɦɵ SPSS ɢ 
R.  

Ɋɟɡɭɥɶɬɚɬɵ ɢ ɨɛɫɭɠɞɟɧɢɟ  

Ɋɟɡɭɥɶɬɚɬɵ ɷɫɫɟ ɩɨɤɚɡɚɥɢ, ɱɬɨ 58% ɫɬɭɞɟɧɬɨɜ (18, % - 6 ɛɚɥɥɨɜ 

ɢ 40,7 % - 6,5 ɛɚɥɥɨɜ ɩɨ ɲɤɚɥɟ, ɜ ɫɨɨɬɜɟɬɫɬɜɢɢ ɫɨ ɲɤɚɥɨɣ 
ɨɰɟɧɢɜɚɧɢɹ ɷɤɡɚɦɟɧɚ IELTS) ɧɚɩɢɫɚɥɢ ɩɢɫɶɦɟɧɧɵɣ ɬɟɫɬ  (ɷɫɫɟ) ɧɚ 
ɭɪɨɜɧɟ upper-intermediate (B1-B2), 17%  ɫɬɭɞɟɧɬɨɜ  (17, 3 %  - 7 
ɛɚɥɥɨɜ ɢ 10 % - 7,5 ɛɚɥɥɨɜ) ɧɚɩɢɫɚɥɢ ɷɫɫɟ ɧɚ ɭɪɨɜɧɟ advanced (C1) 
ɢ 8 ɱɟɥɨɜɟɤ (3%) ɧɚɩɢɫɚɥɢ ɧɚ ɭɪɨɜɧɟ proficiency. ɂɧɬɟɪɟɫɧɨ, ɱɬɨ 
ɪɟɡɭɥɶɬɚɬɵ ɷɫɫɟ ɩɪɚɤɬɢɱɟɫɤɢ ɧɟ ɡɚɜɢɫɟɥɢ ɨɬ ɩɨɞɝɨɬɨɜɤɢ ɫɬɭɞɟɧɬɨɜ 
ɢ ɢɯ ɢɡɧɚɱɚɥɶɧɨɝɨ ɭɪɨɜɧɹ ɜɥɚɞɟɧɢɹ ɹɡɵɤɨɦ. Ɍɚɤ, ɝɪɭɩɩɵ, 
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ɨɛɭɱɚɸɳɟɟɫɹ ɧɚ ɬɪɚɟɤɬɨɪɢɢ B1-B2 ɩɨɥɭɱɢɥɢ ɫɪɟɞɧɢɣ ɛɚɥɥ 6,4, ɱɬɨ 

ɫɨɨɬɜɟɬɫɬɜɭɟɬ ɢɯ ɭɪɨɜɧɸ, ɨɞɧɚɤɨ ɝɪɭɩɩɵ C1, ɜ ɨɛɳɟɦ, ɧɚɩɢɫɚɥɢ 
ɷɫɫɟ ɧɚ ɨɰɟɧɤɭ ɧɢɠɟ ɫɜɨɟɝɨ ɭɪɨɜɧɹ, ɢɯ ɫɪɟɞɧɢɣ ɛɚɥ ɫɨɫɬɚɜɢɥ 6,9. 

Ⱥɧɚɥɢɡ ɞɟɫɤɪɢɩɬɢɜɧɨɣ ɫɬɚɬɢɫɬɢɤɢ ɩɨɤɚɡɚɥ, ɱɬɨ ɧɚɢɛɨɥɟɟ 
ɱɚɫɬɨɬɧɵɦɢ ɜ ɢɫɩɨɥɶɡɨɜɚɧɢɢ ɫɬɭɞɟɧɬɚɦɢ-ɦɟɠɞɭɧɚɪɨɞɧɢɤɚɦɢ 
ɹɜɥɹɸɬɫɹ ɤɨɝɧɢɬɢɜɧɵɟ ɫɬɪɚɬɟɝɢɢ ɚɧɚɥɢɡɚ ɬɟɤɫɬɚ. 60% ɨɩɪɨɲɟɧɧɵɯ 
ɩɨɞɬɜɟɪɞɢɥɢ ɢɫɩɨɥɶɡɨɜɚɧɢɟ ɫɬɪɚɬɟɝɢɢ ɩɪɨɜɟɪɤɢ ɬɟɫɬɚ ɧɚ 
ɝɪɚɦɦɚɬɢɱɟɫɤɢɟ ɨɲɢɛɤɢ, ɫɬɪɚɬɟɝɢɢ ɩɪɨɜɟɪɤɢ ɬɟɤɫɬɚ ɧɚ 
ɥɨɝɢɱɟɫɤɭɸ ɫɜɹɡɧɨɫɬɶ ɢ ɧɚ ɢɫɩɨɥɶɡɨɜɚɧɢɟ ɫɪɟɞɫɬɜ ɫɜɹɡɧɨɫɬɢ. 
ɉɨɦɢɦɨ ɷɬɨɝɨ, ɫɬɭɞɟɧɬɵ ɞɨɫɬɚɬɨɱɧɨ ɚɤɬɢɜɧɨ ɢɫɩɨɥɶɡɨɜɚɥɢ 
ɫɬɪɚɬɟɝɢɸ ɩɪɨɜɟɪɤɢ ɫɨɨɬɜɟɬɫɬɜɢɹ ɬɟɦɵ ɷɫɫɟ ɟɝɨ ɫɨɞɟɪɠɚɧɢɸ, 
ɫɬɪɚɬɟɝɢɸ ɜɵɩɢɫɵɜɚɧɢɹ ɫɥɨɜ ɢ ɜɵɪɚɠɟɧɢɣ ɜ ɤɚɱɟɫɬɜɟ ɩɨɞɝɨɬɨɜɤɢ 
ɤ ɧɚɩɢɫɚɧɢɸ ɷɫɫɟ. ɋɬɨɢɬɶ ɨɬɦɟɬɢɬɶ, ɨɞɧɚɤɨ, ɱɬɨ ɪɟɡɭɥɶɬɚɬ 
ɢɫɩɨɥɶɡɨɜɚɧɢɹ ɫɬɪɚɬɟɝɢɣ ɚɧɚɥɢɡɚ, ɤɨɝɧɢɬɢɜɧɨɣ ɪɚɛɨɬɵ ɫ ɬɟɤɫɬɨɦ 
ɧɟ ɫɬɨɥɶ ɚɛɫɨɥɸɬɟɧ, ɤɚɤ ɯɨɬɟɥɨɫɶ ɛɵ. ɋɪɟɞɧɢɣ ɩɨɤɚɡɚɬɟɥɶ ɨɬɜɟɬɨɜ 
ɧɚ ɜɨɩɪɨɫ ɨɛ ɢɫɩɨɥɶɡɨɜɚɧɢɢ ɞɚɧɧɵɯ ɫɬɪɚɬɟɝɢɣ – 5.20 (Ɇ=5.20, SD 

.803), ɱɬɨ ɫɨɨɬɜɟɬɫɬɜɭɸɬ ɡɧɚɱɟɧɢɸ «ɱɚɫɬɢɱɧɨ ɫɨɝɥɚɫɟɧ». ɉɪɢ 
ɫɭɳɟɫɬɜɨɜɚɧɢɢ ɜɨɡɦɨɠɧɵɯ ɜɚɪɢɚɧɬɨɜ ɨɬɜɟɬɚ «ɫɨɝɥɚɫɟɧ» ɢ 
«ɩɨɥɧɨɫɬɶɸ ɫɨɝɥɚɫɟɧ», ɪɟɡɭɥɶɬɚɬ, ɪɚɜɧɵɣ 5 («ɱɚɫɬɢɱɧɨ ɫɨɝɥɚɫɟɧ») 
ɩɪɟɞɫɬɚɜɥɹɟɬɫɹ ɧɟ ɨɱɟɧɶ ɜɵɫɨɤɢɦ. 

ɋɪɟɞɧɢɣ ɩɨɤɚɡɚɬɟɥɶ ɢɫɩɨɥɶɡɨɜɚɧɢɹ ɨɫɬɚɥɶɧɵɯ ɫɬɪɚɬɟɝɢɣ 
ɨɛɭɱɟɧɢɹ ɩɢɫɶɦɭ ɫɨɫɬɚɜɢɥ 4 ɛɚɥɥɚ, ɱɬɨ ɫɨɨɬɜɟɬɫɬɜɭɟɬ ɡɧɚɱɟɧɢɸ 
«ɡɚɬɪɭɞɧɹɸɫɶ ɨɬɜɟɬɢɬɶ» (ɦɟɬɚɤɨɝɧɢɬɢɜɧɵɟ ɫɬɪɚɬɟɝɢɢ M=4.66, 

SD=.926; ɫɬɪɚɬɟɝɢɢ ɫɨɰɢɚɥɶɧɨɝɨ ɜɡɚɢɦɨɞɟɣɫɬɜɢɹ - Ɇ=4.22, SD 
=1.056 ɢ ɫɬɪɚɬɟɝɢɢ ɪɟɝɭɥɹɰɢɢ ɦɨɬɢɜɚɰɢɢ - Ɇ= 4.94, SD = .901).  

  Ɉɞɧɨɣ ɢɡ ɰɟɥɟɣ ɢɫɫɥɟɞɨɜɚɧɢɹ ɛɵɥɨ ɜɵɹɜɢɬɶ ɜɨɡɦɨɠɧɵɟ 
ɤɨɪɪɟɥɹɰɢɢ ɦɟɠɞɭ ɢɫɩɨɥɶɡɨɜɚɧɢɟɦ ɫɬɭɞɟɧɬɚɦɢ ɬɟɯ ɢɥɢ ɢɧɵɯ 
ɫɬɪɚɬɟɝɢɣ ɢ ɪɟɡɭɥɶɬɚɬɚɦɢ ɢɯ ɩɢɫɶɦɟɧɧɵɯ ɡɚɞɚɧɢɣ. Ɍɨ ɟɫɬɶ 
ɧɟɨɛɯɨɞɢɦɨ ɛɵɥɨ ɭɡɧɚɬɶ, ɜɥɢɹɟɬ ɥɢ ɢɫɩɨɥɶɡɨɜɚɧɢɟ ɫɬɪɚɬɟɝɢɣ 
ɪɟɝɭɥɹɰɢɢ ɩɢɫɶɦɚ ɧɚ ɪɟɡɭɥɶɬɚɬɵ ɷɫɫɟ. Ʉɨɪɪɟɥɹɰɢɨɧɧɵɣ ɚɧɚɥɢɡ, 
ɩɪɨɜɟɞɟɧɧɵɣ ɩɨ ɦɟɬɨɞɭ ɋɩɢɪɦɟɧɚ, ɩɨɤɚɡɚɥ, ɱɬɨ ɬɨɥɶɤɨ 

ɢɫɩɨɥɶɡɨɜɚɧɢɟ ɤɨɝɧɢɬɢɜɧɵɯ ɫɬɪɚɬɟɝɢɣ ɚɧɚɥɢɡɚ ɬɟɤɫɬɚ ɡɧɚɱɢɬɟɥɶɧɨ 
ɨɬɪɚɠɚɟɬɫɹ ɧɚ ɪɟɡɭɥɶɬɚɬɚɯ ɩɢɫɶɦɟɧɧɵɯ ɪɚɛɨɬ ɫɬɭɞɟɧɬɨɜ (ɩɪɢ ɷɬɨɦ 
ɤɨɪɪɟɥɹɰɢɹ ɫɢɥɶɧɨ ɡɧɚɱɢɦɚ ɩɪɢ r=0.272, p<0.001). ɗɬɨ ɡɧɚɱɢɬ, ɱɬɨ 
ɫ ɜɟɪɨɹɬɧɨɫɬɶɸ 99% ɪɟɡɭɥɶɬɚɬɵ ɩɢɫɶɦɟɧɧɵɯ ɪɚɛɨɬ ɡɚɜɢɫɹɬ ɨɬ 
ɬɨɝɨ, ɱɬɨ ɫɬɭɞɟɧɬ ɩɪɨɜɟɪɹɟɬ ɬɟɤɫɬ ɧɚ ɝɪɚɦɦɚɬɢɱɟɫɤɢɟ ɨɲɢɛɤɢ 
(r=0.211, p=0.002), ɧɚ ɥɨɝɢɱɟɫɤɭɸ ɫɬɪɭɤɬɭɪɭ ɬɟɤɫɬɚ (r=0.252, 
p<0.001), ɧɚ ɫɨɨɬɜɟɬɫɬɜɢɟ ɬɟɦɵ ɫɨɞɟɪɠɚɧɢɸ ( r=0.204, p=0.002) ɢ 
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ɧɚ ɫɜɹɡɧɨɫɬɶ ɢ ɭɩɨɬɪɟɛɥɟɧɢɟ ɫɪɟɞɫɬɜ ɫɜɹɡɢ (r=0.290, p<0.001). ɉɪɢ 

ɩɪɟɨɛɪɚɡɨɜɚɧɢɢ ɩɟɪɟɦɟɧɧɵɯ, ɛɵɥ ɬɚɤɠɟ ɩɪɨɢɡɜɟɞɟɧ ɚɧɚɥɢɡ 
ɤɨɪɪɟɥɹɰɢɢ ɦɟɠɞɭ 4 ɚɫɩɟɤɬɚɦɢ ɫɚɦɨɪɟɝɭɥɹɰɢɢ (ɤɨɝɧɢɰɢɹ, 
ɦɟɬɚɤɨɝɧɢɰɢɹ, ɫɨɰɢɚɥɶɧɨɟ ɜɡɚɢɦɨɞɟɣɫɬɜɢɟ ɢ ɪɟɝɭɥɹɰɢɹ 
ɦɨɬɢɜɚɰɢɢ), ɪɟɡɭɥɶɬɚɬɨɦ ɱɟɝɨ ɫɬɚɥɨ ɜɵɹɜɥɟɧɢɟ ɞɨɫɬɚɬɨɱɧɨ 
ɡɧɚɱɢɦɨɣ ɡɚɜɢɫɢɦɨɫɬɢ ɬɨɥɶɤɨ ɦɟɠɞɭ ɩɪɨɰɟɫɫɨɦ ɪɚɛɨɬɵ ɧɚɞ 
ɝɪɚɦɦɚɬɢɱɟɫɤɢɦɢ ɢ ɫɨɞɟɪɠɚɬɟɥɶɧɵɦɢ ɨɫɨɛɟɧɧɨɫɬɹɦɢ ɷɫɫɟ 
ɫɬɭɞɟɧɬɨɜ ɢ ɪɟɡɭɥɶɬɚɬɨɦ ɢɯ ɩɢɫɶɦɟɧɧɵɯ ɪɚɛɨɬ. Ɋɟɡɭɥɶɬɚɬɵ 

ɩɢɫɶɦɟɧɧɨɝɨ ɡɞɚɧɢɹ ɧɟ ɡɚɜɢɫɟɥɢ ɨɬ ɜɡɚɢɦɨɨɛɭɱɟɧɢɹ ɫɬɭɞɟɧɬɨɜ, ɨɬ 
ɢɯ ɫɚɦɨ-ɦɨɬɢɜɚɰɢɢ ɢ ɦɟɬɚɤɨɝɧɢɰɢɢ.  

ɂɬɚɤ, ɪɟɡɭɥɶɬɚɬɵ ɢɫɫɥɟɞɨɜɚɧɢɹ ɩɨɤɚɡɚɥɢ, ɱɬɨ ɩɪɢ ɧɚɩɢɫɚɧɢɢ 
ɷɫɫɟ ɫɬɭɞɟɧɬɵ-ɦɟɠɞɭɧɚɪɨɞɧɢɤɢ (ɫɬɭɞɟɧɬɵ ɧɟɹɡɵɤɨɜɵɯ ɩɪɨɝɪɚɦɦ), 
ɨɛɭɱɚɸɳɢɟɫɹ ɩɨ ɩɪɨɝɪɚɦɦɟ ɨɛɳɟɝɨ ɚɧɝɥɢɣɫɤɨɝɨ ɞɜɚ ɪɚɡɚ ɜ 
ɧɟɞɟɥɸ, ɨɛɪɚɳɚɸɬ ɜɧɢɦɚɧɢɟ ɬɨɥɶɤɨ ɧɚ ɛɚɡɨɜɵɟ  ɨɩɟɪɚɰɢɢ, 
ɫɜɹɡɚɧɧɵɟ ɫ ɮɨɪɦɢɪɨɜɚɧɢɟɦ ɩɢɫɶɦɟɧɧɨɝɨ ɜɵɫɤɚɡɵɜɚɧɢɹ, ɚ 
ɢɦɟɧɧɨ, ɨɧɢ ɩɪɨɜɟɪɹɸɬ ɫɜɨɣ ɬɟɤɫɬ ɧɚ ɧɚɥɢɱɢɟ/ɨɬɫɭɬɫɬɜɢɟ 
ɝɪɚɦɦɚɬɢɱɟɫɤɢɯ ɨɲɢɛɨɤ, ɧɚ ɧɚɥɢɱɢɟ/ɨɬɫɭɬɫɬɜɢɟ ɫɪɟɞɫɬɜ ɫɜɹɡɧɨɫɬɢ 
ɢ ɧɚ ɫɨɨɬɜɟɬɫɬɜɢɟ ɫɨɞɟɪɠɚɧɢɹ ɷɫɫɟ ɟɝɨ ɬɟɦɟ. ɋɬɭɞɟɧɬɵ ɬɚɤɠɟ 
ɮɨɪɦɢɪɭɸɬ ɥɟɤɫɢɱɟɫɤɢɟ ɧɚɜɵɤɢ, ɧɟɨɛɯɨɞɢɦɵɟ ɞɥɹ ɧɚɩɢɫɚɧɢɹ 
ɩɢɫɶɦɟɧɧɵɯ ɪɚɛɨɬ ɩɨɫɪɟɞɫɬɜɨɦ ɜɵɩɢɫɵɜɚɧɢɹ ɫɥɨɜ, ɩɟɪɟɱɢɬɵɜɚɧɢɹ 
ɦɚɬɟɪɢɚɥɨɜ ɢ ɡɚɩɢɫɟɣ ɫ ɡɚɧɹɬɢɣ ɩɨ ɚɧɝɥɢɣɫɤɨɦɭ ɹɡɵɤɭ. Ɍɚɤɢɟ 
ɪɟɡɭɥɶɬɚɬɵ ɩɨɤɚɡɵɜɚɸɬ, ɱɬɨ, ɧɟɫɦɨɬɪɹ ɧɚ ɬɨ, ɱɬɨ ɩɨɫɥɟ ɨɤɨɧɱɚɧɢɹ 
ɲɤɨɥɵ ɢ ɫɞɚɱɢ ɷɤɡɚɦɟɧɚ ȿȽɗ ɩɨ ɚɧɝɥɢɣɫɤɨɦɭ ɹɡɵɤɭ ɜ 
ɨɞɢɧɧɚɞɰɚɬɨɦ ɤɥɚɫɫɟ, ɫɬɭɞɟɧɬɵ ɩɪɨɯɨɞɹɬ ɨɛɭɱɟɧɢɟ ɜ ɭɧɢɜɟɪɫɢɬɟɬɟ 
ɜ ɬɟɱɟɧɢɟ ɝɨɞɚ ɢɥɢ ɞɜɭɯ, ɩɪɨɝɪɚɦɦɟ ɩɨ ɚɧɝɥɢɣɫɤɨɦɭ ɜ 
ɭɧɢɜɟɪɫɢɬɟɬɟ ɧɟ ɭɞɚɟɬɫɹ ɪɚɡɜɢɬɶ ɭ ɫɬɭɞɟɧɬɨɜ ɧɨɜɵɟ ɩɢɫɶɦɟɧɧɵɟ 
ɤɨɦɩɟɬɟɧɰɢɢ, ɢ ɩɨɷɬɨɦɭ, ɞɚɠɟ ɩɪɨ ɩɪɨɲɟɫɬɜɢɢ ɜɪɟɦɟɧɢ, ɫɬɭɞɟɧɬɵ 
ɜɫɟ ɟɳɟ ɨɩɢɪɚɸɬɫɹ ɧɚ ɧɚɜɵɤɢ ɢ ɭɦɟɧɢɹ, ɡɚɥɨɠɟɧɧɵɟ ɜ ɧɢɯ 
ɲɤɨɥɶɧɨɣ ɫɢɫɬɟɦɨɣ ɩɨɞɝɨɬɨɜɤɢ ɤ ɩɢɫɶɦɟɧɧɨɣ ɱɚɫɬɢ ȿȽɗ.  

Ɇɟɠɞɭ ɬɟɦ, ɧɚɜɵɤɢ ɦɟɬɚɤɨɝɧɢɰɢɢ, ɫɩɨɫɨɛɧɨɫɬɶ ɨɛɦɟɧɢɜɚɬɶɫɹ 
ɨɩɵɬɨɦ ɫ ɤɨɥɥɟɝɚɦɢ ɢ ɭɱɢɬɶɫɹ ɞɪɭɝ ɢ ɞɪɭɝɚ, ɫɩɨɫɨɛɧɨɫɬɶ 
ɦɨɬɢɜɢɪɨɜɚɬɶ ɫɟɛɹ ɧɚ ɨɫɭɳɟɫɬɜɥɟɧɢɟ ɭɱɟɛɧɨɣ ɞɟɹɬɟɥɶɧɨɫɬɢ 
(ɧɚɜɵɤɢ, ɤɨɬɨɪɵɟ, ɤɚɤ ɩɨɤɚɡɚɥɨ ɢɫɫɥɟɞɨɜɚɧɢɟ, ɧɟ ɫɮɨɪɦɢɪɨɜɚɧɵ ɭ 
ɫɨɜɪɟɦɟɧɧɵɯ ɫɬɭɞɟɧɬɨɜ) ɨɬɥɢɱɚɸɬ ɭɱɟɧɢɤɚ ɲɤɨɥɵ, ɭɱɚɳɟɝɨɫɹ 
ɱɚɫɬɨ «ɢɡ-ɩɨɞ ɩɚɥɤɢ, ɩɨɬɨɦɭ ɱɬɨ ɪɨɞɢɬɟɥɢ, ɭɱɢɬɟɥɶ ɢɥɢ ɫɢɫɬɟɦɚ 
ɡɚɫɬɚɜɥɹɸɬ», ɨɬ ɫɬɭɞɟɧɬɚ ɭɧɢɜɟɪɫɢɬɟɬɚ, ɝɞɟ ɩɪɢɧɰɢɩɵ ɚɜɬɨɧɨɦɢɢ, 
ɫɚɦɨɫɬɨɹɬɟɥɶɧɨɫɬɢ ɢ ɨɬɜɟɬɫɬɜɟɧɧɨɫɬɢ ɡɚ ɫɜɨɟ ɨɛɪɚɡɨɜɚɧɢɟ ɞɨɥɠɧɵ 
ɛɵɬɶ ɝɥɚɜɟɧɫɬɜɭɸɳɢɦɢ  
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ɉɪɨɹɜɥɟɧɧɨɟ ɜ ɪɟɡɭɥɶɬɚɬɟ ɢɫɫɥɟɞɨɜɚɧɢɟ ɨɬɫɭɬɫɬɜɢɟ ɭ ɫɬɭɞɟɧɬɨɜ 

ɧɚɜɵɤɨɜ ɦɟɬɚɤɨɝɧɢɰɢɢ ɨɡɧɚɱɚɟɬ, ɱɬɨ ɫɬɭɞɟɧɬ ɧɟ ɧɚɭɱɟɧ 
ɤɨɧɬɪɨɥɢɪɨɜɚɬɶ ɢ ɭɫɩɟɲɧɨ ɭɩɪɚɜɥɹɬɶ ɩɪɨɰɟɫɫɨɦ ɫɜɨɟɝɨ 
ɦɵɲɥɟɧɢɹ, ɟɦɭ ɧɟ ɩɪɢɜɢɬɚ ɫɩɨɫɨɛɧɨɫɬɶ ɚɧɚɥɢɡɢɪɨɜɚɬɶ ɢ 
ɨɰɟɧɢɜɚɬɶ ɬɨ, ɤɚɤɢɦ ɨɛɪɚɡɨɦ ɨɧ ɨɫɭɳɟɫɬɜɥɹɟɬ ɫɜɨɟɸ ɭɱɟɛɧɭɸ 
ɞɟɹɬɟɥɶɧɨɫɬɶ. Ɇɟɬɚɤɨɝɧɢɰɢɹ ɨɬɜɟɱɚɟɬ ɡɚ ɭɦɟɧɢɟ ɫɬɚɜɢɬɶ ɰɟɥɢ ɢ 
ɨɩɪɟɞɟɥɹɬɶ ɡɚɞɚɱɢ, ɩɥɚɧɢɪɨɜɚɬɶ ɫɜɨɸ ɞɟɹɬɟɥɶɧɨɫɬɶ, ɭɫɬɚɧɚɜɥɢɜɚɬɶ 
ɫɬɚɧɞɚɪɬɵ, ɤɨɬɨɪɵɦ ɞɨɥɠɧɵ ɫɨɨɬɜɟɬɫɬɜɨɜɚɬɶ ɪɟɡɭɥɶɬɚɬɵ ɷɬɨɣ 

ɞɟɹɬɟɥɶɧɨɫɬɢ, ɚ ɬɚɤɠɟ ɤɨɧɬɪɨɥɢɪɨɜɚɬɶ, ɧɚɫɤɨɥɶɤɨ ɞɨɫɬɢɝɧɭɬɵɟ 
ɪɟɡɭɥɶɬɚɬɵ ɫɨɨɬɜɟɬɫɬɜɭɸɬ ɷɬɢɦ ɫɬɚɧɞɚɪɬɚɦ, ɤɪɢɬɢɱɟɫɤɢ ɨɰɟɧɢɜɚɹ 
ɪɟɡɭɥɶɬɚɬɵ ɫɜɨɟɣ ɪɚɛɨɬɵ (Baker & Brown, 1984; Flavell, 1971; 
Nelson, Leonesio, & Eagle, 1992). ɇɟ ɷɬɢ ɥɢ ɫɬɪɚɬɟɝɢɢ ɹɜɥɹɸɬɫɹ 
ɤɥɸɱɟɜɵɦɢ ɩɪɢ ɮɨɪɦɢɪɨɜɚɧɢɢ ɢɫɫɥɟɞɨɜɚɬɟɥɶɫɤɢɯ ɧɚɜɵɤɨɜ ɢ 
ɧɚɜɵɤɨɜ ɚɤɚɞɟɦɢɱɟɫɤɨɝɨ ɩɢɫɶɦɚ – ɧɚɜɵɤɨɜ, ɝɥɚɜɟɧɫɬɜɭɸɳɢɯ ɩɪɢ 
ɨɛɭɱɟɧɢɢ ɧɚ ɭɧɢɜɟɪɫɢɬɟɬɫɤɨɦ ɭɪɨɜɧɟ?.. 

ȼɨɡɦɨɠɧɨ, ɩɨɝɨɧɹ ɡɚ ɜɵɫɨɤɢɦɢ ɪɟɡɭɥɶɬɚɬɚɦɢ ɬɟɫɬɢɪɨɜɚɧɢɹ ɜ 
ɲɤɨɥɟ ɨɩɪɟɞɟɥɢɥɚ ɤɨɧɰɟɧɬɪɚɰɢɸ ɫɬɭɞɟɧɬɨɜ ɢ ɩɪɟɩɨɞɚɜɚɬɟɥɟɣ 
ɢɦɟɧɧɨ ɧɚ ɝɪɚɦɦɚɬɢɱɟɫɤɢɯ, ɩɭɧɤɬɭɚɰɢɨɧɧɵɯ ɢ ɫɢɧɬɚɤɫɢɱɟɫɤɢɯ 
ɚɫɩɟɤɬɚɯ ɩɢɫɶɦɚ, ɧɟ ɞɚɜɚɹ ɫɬɭɞɟɧɬɚɦ ɜɨɡɦɨɠɧɨɫɬɢ ɧɚɭɱɢɬɶɫɹ 
ɧɚɜɵɤɚɦ ɤɪɢɬɢɱɟɫɤɨɝɨ ɦɵɲɥɟɧɢɹ, ɦɟɬɚɤɨɝɧɢɰɢɢ ɢ ɩɪɨɹɜɢɬɶ ɢɯ. 
Ɇɟɠɞɭ ɬɟɦ, ɜɵɩɭɫɤɧɢɤɢ ɲɤɨɥ, ɫɞɚɸɳɢɟ ȿȽɗ ɩɨ ɚɧɝɥɢɣɫɤɨɦɭ 
ɹɡɵɤɭ, ɜɫɤɨɪɟ ɫɬɚɧɨɜɹɬɫɹ ɫɬɭɞɟɧɬɚɦɢ, ɠɟɥɚɸɳɢɦɢ ɩɪɢɧɢɦɚɬɶ 
ɭɱɚɫɬɢɟ ɜ ɩɪɨɝɪɚɦɦɚɯ ɫɬɭɞɟɧɱɟɫɤɨɣ ɦɨɛɢɥɶɧɨɫɬɢ, ɭɱɚɫɬɜɭɹ ɜ 
ɦɟɠɞɭɧɚɪɨɞɧɵɯ ɤɨɧɮɟɪɟɧɰɢɹɯ ɢ ɩɪɨɝɪɚɦɦɚɯ ɫɬɭɞɟɧɱɟɫɤɨɝɨ 
ɨɛɦɟɧɚ. ɉɪɢɟɡɠɚɹ ɜ ɭɧɢɜɟɪɫɢɬɟɬɵ ɞɪɭɝɢɯ ɫɬɪɚɧ ɧɚ ɧɟɫɤɨɥɶɤɨ 
ɦɟɫɹɰɟɜ, ɫɟɦɟɫɬɪ ɢɥɢ ɝɨɞ, ɪɭɫɫɤɢɟ ɫɬɭɞɟɧɬɵ ɫɬɚɥɤɢɜɚɸɬɫɹ ɫ 
ɞɪɭɝɨɣ ɤɭɥɶɬɭɪɨɣ ɧɚɩɢɫɚɧɢɹ ɚɤɚɞɟɦɢɱɟɫɤɨɝɨ ɷɫɫɟ. ɗɬɨ ɷɫɫɟ, 
ɤɨɬɨɪɨɟ ɬɪɟɛɭɟɬ ɨɬ ɫɬɭɞɟɧɬɨɜ, ɜɨ-ɩɟɪɜɵɯ, ɧɚɜɵɤɨɜ ɤɪɢɬɢɱɟɫɤɨɝɨ 
ɦɵɲɥɟɧɢɹ ɢ ɩɢɫɶɦɚ, ɧɚɜɵɤɨɜ ɜɵɫɨɤɨɣ ɨɪɝɚɧɢɡɚɰɢɢ ɩɪɨɰɟɫɫɚ 
ɧɚɩɢɫɚɧɢɹ ɩɢɫɶɦɟɧɧɨɣ ɪɚɛɨɬɵ, ɬɚɤ ɤɚɤ ɜ ɡɚɩɚɞɧɨɣ ɫɢɫɬɟɦɟ 
ɞɟɣɫɬɜɭɟɬ ɠɟɫɬɨɱɚɣɲɚɹ ɫɢɫɬɟɦɚ ɞɟɞɥɚɣɧɨɜ, ɢ ɫɬɭɞɟɧɬɵ ɞɨɥɠɧɵ 

ɭɦɟɬɶ ɩɥɚɧɢɪɨɜɚɬɶ ɜɪɟɦɹ ɢ ɫɢɥɵ, ɤɨɬɨɪɵɟ ɢɦ ɩɪɢɞɟɬɫɹ ɡɚɬɪɚɬɢɬɶ 
ɧɚ ɜɵɩɨɥɧɟɧɢɟ ɡɚɞɚɧɢɹ, ɧɚ ɫɛɨɪ ɦɚɬɟɪɢɚɥɚ, ɟɝɨ ɚɧɚɥɢɡ, ɧɚɩɢɫɚɧɢɟ 
ɱɟɪɧɨɜɢɤɚ, ɢ ɟɝɨ ɪɟɞɚɤɬɢɪɨɜɚɧɢɟ. ɋɨɨɬɜɟɬɫɬɜɟɧɧɨ, ɩɪɢ  ɪɚɡɪɚɛɨɬɤɟ 
ɩɪɨɝɪɚɦɦ ɩɨ ɚɤɚɞɟɦɢɱɟɫɤɨɦɭ ɩɢɫɶɦɭ ɞɥɹ ɫɬɭɞɟɧɬɨɜ ɧɟɨɛɯɨɞɢɦɨ 
ɜɤɥɸɱɚɬɶ ɡɚɧɹɬɢɹ ɩɨ ɮɨɪɦɢɪɨɜɚɧɢɸ ɫɬɪɚɬɟɝɢɣ ɦɟɬɚɤɨɝɧɢɰɢɢ. 

ɇɟɫɮɨɪɦɢɪɨɜɚɧɧɨɫɬɶ ɭɦɟɧɢɹ ɦɨɬɢɜɢɪɨɜɚɬɶ ɫɟɛɹ ɧɚ ɜɵɩɨɥɧɟɧɢɟ 
ɩɢɫɶɦɟɧɧɨɣ ɭɱɟɛɧɨɣ ɞɟɹɬɟɥɶɧɨɫɬɢ, ɧɚɯɨɞɢɬɶ ɢɧɬɟɪɟɫ ɜ 
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ɜɵɩɨɥɧɹɟɦɨɣ ɪɚɛɨɬɟ, ɜɨɡɦɨɠɧɨ, ɹɜɥɹɟɬɫɹ ɨɬɪɚɠɟɧɢɟɦ ɟɳɟ ɨɞɧɨɣ 

ɨɫɨɛɟɧɧɨɫɬɢ ɪɭɫɫɤɨɣ ɦɟɬɨɞɢɱɟɫɤɨɣ ɤɭɥɶɬɭɪɵ, ɤɨɬɨɪɚɹ ɜɨ ɦɧɨɝɨɦ 
ɨɫɧɨɜɵɜɚɥɚɫɶ ɧɚ ɩɨɞɯɨɞɟ, ɨɪɢɟɧɬɢɪɭɸɳɢɦɫɹ ɧɚ ɡɧɚɱɢɦɨɫɬɶ 
ɮɢɝɭɪɵ ɩɪɟɩɨɞɚɜɚɬɟɥɹ ɜ ɪɚɡɜɢɬɢɢ ɧɚɜɵɤɨɜ ɢ ɭɦɟɧɢɣ ɫɬɭɞɟɧɬɚ 
(teacher-centred learning). ɍɱɢɬɟɥɶ ɚɧɝɥɢɣɫɤɨɝɨ ɹɡɵɤɚ 
ɜɨɫɩɪɢɧɢɦɚɥɫɹ ɤɚɤ ɢɫɬɨɱɧɢɤ ɥɢɧɝɜɢɫɬɢɱɟɫɤɨɣ ɢ ɤɭɥɶɬɭɪɧɨɣ 
ɢɧɮɨɪɦɚɰɢɢ, ɚ ɬɚɤɠɟ ɨɫɧɨɜɧɚɹ ɥɢɧɝɜɢɫɬɢɱɟɫɤɚɹ ɦɨɞɟɥɶ ɞɥɹ 
ɩɨɞɪɚɠɚɧɢɹ ɞɥɹ ɫɬɭɞɟɧɬɚ (Ter-Minasova, 2005). ɋɨɨɬɜɟɬɫɬɜɟɧɧɨ, ɜ 
ɪɚɦɤɚɯ ɷɬɨɝɨ ɩɨɞɯɨɞɚ ɫɬɭɞɟɧɬɚɦ ɧɟ ɧɭɠɧɨ ɛɵɥɨ ɦɨɬɢɜɢɪɨɜɚɬɶ 
ɫɟɛɹ ɧɚ ɜɵɩɨɥɧɟɧɢɹ ɡɚɞɚɧɢɹ, ɬɚɤ ɤɚɤ ɜɫɟ ɡɚɞɚɧɢɹ ɢɫɯɨɞɢɥɢ ɨɬ 
ɩɪɟɩɨɞɚɜɚɬɟɥɹ, ɢ ɫɬɭɞɟɧɬɭ ɧɟ ɧɭɠɧɨ ɛɵɥɨ ɫɚɦɨɫɬɨɹɬɟɥɶɧɨ ɫɬɚɜɢɬɶ 
ɭɱɟɛɧɵɟ ɰɟɥɢ ɢ ɞɨɫɬɢɝɚɬɶ ɢɯ. ȼ ɧɚɫɬɨɹɳɟɟ ɜɪɟɦɹ ɤɭɥɶɬɭɪɚ 
ɩɪɟɩɨɞɚɜɚɧɢɹ ɢɧɨɫɬɪɚɧɧɵɯ ɹɡɵɤɨɜ ɩɨɫɬɟɩɟɧɧɨ ɦɟɧɹɟɬɫɹ, ɢ 
ɩɨɞɯɨɞ, ɨɫɧɨɜɚɧɧɵɣ ɧɚ ɜɧɢɦɚɧɢɟ ɤ ɫɬɭɞɟɧɬɭ, ɟɝɨ ɥɢɱɧɨɫɬɢ, 
ɡɚɩɪɨɫɚɦ ɢ ɧɭɠɞɚɦ (student-centred approach), ɩɨɫɬɟɩɟɧɧɨ ɧɚɱɢɧɚɟɬ 
ɨɩɪɟɞɟɥɹɬɶ ɬɨ, ɤɚɤ ɩɪɟɩɨɞɚɸɬɫɹ ɢɧɨɫɬɪɚɧɧɵɟ ɹɡɵɤɢ. Ⱦɚɧɧɵɣ 

ɩɨɞɯɨɞ ɩɪɟɞɩɨɥɚɝɚɟɬ, ɱɬɨ ɫɬɭɞɟɧɬ ɫɚɦ ɨɬɜɟɱɚɟɬ ɡɚ ɫɜɨɟ 
ɨɛɪɚɡɨɜɚɧɢɟ, ɪɚɡɜɢɜɚɹ ɫɜɨɸ ɚɜɬɨɧɨɦɢɸ ɢ ɦɨɬɢɜɚɰɢɸ. ɇɚɲɟ 
ɢɫɫɥɟɞɨɜɚɧɢɟ ɩɨɤɚɡɚɥɨ, ɱɬɨ ɧɟɫɦɨɬɪɹ ɧɚ ɩɨɫɬɟɩɟɧɧɨɟ ɜɧɟɞɪɟɧɢɟ 
ɩɨɞɯɨɞɚ, ɨɪɢɟɧɬɢɪɨɜɚɧɧɨɝɨ ɧɚ ɫɬɭɞɟɧɬɚ, ɫɬɭɞɟɧɬɵ ɧɟ ɢɦɟɸɬ ɟɳɟ 
ɞɨɫɬɚɬɨɱɧɨɝɨ ɩɪɟɞɫɬɚɜɥɟɧɢɹ ɨ ɬɨɦ, ɤɚɤɢɦ ɨɛɪɚɡɨɦ ɨɧɢ ɦɨɝɭ 
ɨɩɪɟɞɟɥɹɬɶ ɜɟɤɬɨɪ ɫɜɨɟɝɨ ɨɛɭɱɟɧɢɹ ɩɢɫɶɦɭ ɧɚ ɚɧɝɥɢɣɫɤɨɦ ɹɡɵɤɟ, 
ɦɨɬɢɜɢɪɨɜɚɬɶ ɫɟɛɹ, ɫɚɦɨɫɬɨɹɬɟɥɶɧɨ ɡɚɢɧɬɟɪɟɫɨɜɵɜɚɬɶ ɫɟɛɹ 
ɜɨɩɪɨɫɚɦɢ, ɤɨɬɨɪɵɟ ɞɚɸɬɫɹ ɞɥɹ ɢɡɭɱɟɧɢɹ ɜ ɪɚɦɤɚɯ ɩɪɨɝɪɚɦɦɵ, ɚ 
ɬɚɤɠɟ ɧɚɯɨɞɢɬɶ ɢ ɢɫɩɨɥɶɡɨɜɚɬɶ ɫɩɨɫɨɛɵ, ɤɨɬɨɪɵɟ ɦɨɝɭ ɩɨɦɨɱɶ 
ɫɩɪɚɜɢɬɶ ɫ ɫɨɫɬɨɹɧɢɟɦ ɬɪɟɜɨɝɢ, ɤɨɬɨɪɭɸ ɢɫɩɵɬɵɜɚɸɬ ɦɧɨɝɢɟ 
ɫɬɭɞɟɧɬɵ ɞɨ ɢɥɢ ɜɨ ɜɪɟɦɹ ɜɵɩɨɥɧɟɧɢɹ ɩɢɫɶɦɟɧɧɵɯ ɡɚɞɚɧɢɣ ɩɨ 
ɚɧɝɥɢɣɫɤɨɦɭ ɹɡɵɤɭ. ɋɨɨɬɜɟɬɫɬɜɟɧɧɨ, ɩɪɟɞɫɬɚɜɥɹɟɬɫɹ 
ɧɟɨɛɯɨɞɢɦɵɦ ɷɤɫɩɥɢɰɢɬɧɨ ɨɛɴɹɫɧɹɬɶ ɫɬɭɞɟɧɬɚɦ, ɤɚɤɢɟ ɫɬɪɚɬɟɝɢɢ 
ɦɨɬɢɜɚɰɢɢ ɢ ɤɨɧɬɪɨɥɹ ɧɚɞ ɷɦɨɰɢɨɧɚɥɶɧɵɦ ɫɨɫɬɨɹɧɢɟɦ ɫɬɭɞɟɧɬɵ 
ɦɨɝɭ ɢɫɩɨɥɶɡɨɜɚɬɶ ɜɨ ɜɪɟɦɹ ɪɚɛɨɬɵ ɧɚɞ ɩɢɫɶɦɟɧɧɵɦ ɡɚɞɚɧɢɟɦ, 
ɜɵɩɨɥɧɹɟɦɨɦ ɧɚ ɢɧɨɫɬɪɚɧɧɨɦ ɹɡɵɤɟ. 

ɂɫɫɥɟɞɨɜɚɧɢɟ ɬɚɤɠɟ ɩɨɤɚɡɚɥɨ, ɱɬɨ ɜ ɪɚɛɨɬɟ ɧɚɞ ɧɚɩɢɫɚɧɢɟɦ ɢ 
ɪɟɞɚɤɬɢɪɨɜɚɧɢɟɦ ɬɟɤɫɬɚ ɫɬɭɞɟɧɬɵ ɩɨɥɚɝɚɸɬɫɹ ɬɨɥɶɤɨ ɧɚ ɦɧɟɧɢɟ 
ɩɪɟɩɨɞɚɜɚɬɟɥɹ ɩɨ ɚɧɝɥɢɣɫɤɨɦɭ ɹɡɵɤɭ, ɧɟ ɭɦɟɹ ɢ ɩɨɤɚ ɧɟ 
ɢɫɩɵɬɵɜɚɹ ɠɟɥɚɧɢɹ ɞɟɥɢɬɶɫɹ ɨɩɵɬɨɦ ɞɪɭɝ ɫ ɞɪɭɝɨɦ. ȼ ɭɫɥɨɜɢɹɯ 
ɫɨɤɪɚɳɟɧɢɹ ɚɭɞɢɬɨɪɧɵɯ ɱɚɫɨɜ, ɤɨɝɞɚ ɩɪɟɩɨɞɚɜɚɬɟɥɶ ɮɢɡɢɱɟɫɤɢ 
ɢɦɟɟɬ ɜɨɡɦɨɠɧɨɫɬɶ ɞɚɬɶ ɫɬɭɞɟɧɬɚɦ ɨɛɪɚɬɧɭɸ ɫɜɹɡɶ ɨɬɧɨɫɢɬɟɥɶɧɨ 
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ɬɨɝɨ, ɤɚɤ ɨɧɢ ɧɚɩɢɫɚɥɢ ɬɨ ɢɥɢ ɢɧɨɟ ɩɢɫɶɦɟɧɧɨɟ ɡɚɞɚɧɢɟ, ɫɬɭɞɟɧɬɵ 

ɦɨɝɥɢ ɛɵ ɭɥɭɱɲɚɬɶ ɤɚɱɟɫɬɜɨ ɫɜɨɟɝɨ ɩɢɫɶɦɚ, ɨɪɢɟɧɬɢɪɭɹɫɶ ɧɚ ɨɩɵɬ 
ɞɪɭɝ ɞɪɭɝɚ ɜ ɢɫɩɨɥɶɡɨɜɚɧɢɢ ɫɬɪɚɬɟɝɢɣ ɫɨɰɢɚɥɶɧɨɝɨ 
ɜɡɚɢɦɨɞɟɣɫɬɜɢɹ6 ɱɬɨ ɦɨɝɥɨ ɛɵ ɩɨɞɧɹɬɶ ɭɪɨɜɟɧɶ ɩɢɫɶɦɟɧɧɵɯ ɪɚɛɨɬ 
ɫɬɭɞɟɧɬɨɜ. ɇɟɫɮɨɪɦɢɪɨɜɚɧɧɨɫɬɶ ɧɚɜɵɤɨɜ ɫɨɰɢɚɥɶɧɨɝɨ 
ɜɡɚɢɦɨɞɟɣɫɬɜɢɹ ɜɨ ɜɪɟɦɹ ɪɚɛɨɬɵ ɧɚɞ ɩɢɫɶɦɟɧɧɵɦɢ ɪɚɛɨɬɚɦɢ, 
ɜɨɡɦɨɠɧɨ, ɬɚɤɠɟ ɩɪɨɢɫɯɨɞɢɬ ɢɡ ɜɫɟ ɟɳɟ ɚɤɬɢɜɧɨɣ ɦɨɞɟɥɢ 
ɜɡɚɢɦɨɞɟɣɫɬɜɢɹ ɭɱɢɬɟɥɶ-ɭɱɟɧɢɤ (teacher-pupil), ɯɚɪɚɤɬɟɪɧɨɣ ɞɥɹ 
ɩɨɞɯɨɞɚ, ɨɪɢɟɧɬɢɪɭɸɳɟɝɨɫɹ ɧɚ ɥɢɱɧɨɫɬɶ ɭɱɢɬɟɥɹ ɜ ɩɪɟɩɨɞɚɜɚɧɢɢ 
ɹɡɵɤɚ. 

ȼɵɜɨɞɵ  

ɉɪɨɜɟɞɟɧɧɨɟ ɢɫɫɥɟɞɨɜɚɧɢɟ ɩɨɤɚɡɚɥɨ, ɱɬɨ ɧɚ ɫɨɜɪɟɦɟɧɧɨɦ ɷɬɚɩɟ 
ɫɬɭɞɟɧɬɵ ɪɨɫɫɢɣɫɤɢɯ ȼɍɁɨɜ ɧɟ ɝɨɬɨɜɵ ɤ ɨɫɭɳɟɫɬɜɥɟɧɢɸ ɭɱɟɛɧɨɣ 
ɞɟɹɬɟɥɶɧɨɫɬɢ ɩɨ ɮɨɪɦɢɪɨɜɚɧɢɸ ɧɚɜɵɤɨɜ ɚɤɚɞɟɦɢɱɟɫɤɨɝɨ ɩɢɫɶɦɚ. 
ȼɵɩɨɥɧɹɹ ɡɚɞɚɧɢɹ ɩɨ ɧɚɩɢɫɚɧɢɸ ɚɤɚɞɟɦɢɱɟɫɤɨɝɨ ɷɫɫɟ ɜ ȼɍɁɟ 
ɫɬɭɞɟɧɬɵ ɩɨɥɶɡɭɸɬɫɹ ɛɚɡɨɜɵɦɢ ɫɬɪɚɬɟɝɢɹɦɢ, ɤɨɬɨɪɵɟ ɨɧɢ ɨɫɜɨɢɥɢ 

ɟɳɟ ɜ ɲɤɨɥɟ, ɱɬɨ ɫɜɢɞɟɬɟɥɶɫɬɜɭɟɬ ɨ ɬɨɦ, ɱɬɨ ɫɨɜɪɟɦɟɧɧɚɹ 
ɩɪɨɝɪɚɦɦɚ ɩɨ ɚɧɝɥɢɣɫɤɨɦɭ ɹɡɵɤɭ ɜ ȼɍɁɟ ɧɟ ɨɛɟɫɩɟɱɢɜɚɟɬ 
ɫɬɭɞɟɧɬɨɜ ɧɟɨɛɯɨɞɢɦɵɦɢ ɭɫɥɨɜɢɹɦɢ ɞɥɹ ɮɨɪɦɢɪɨɜɚɧɢɹ 
ɩɢɫɶɦɟɧɧɵɯ ɤɨɦɩɟɬɟɧɰɢɣ.  

Ɋɟɲɟɧɢɟ ɷɬɢɯ ɩɪɨɛɥɟɦ ɬɪɟɛɭɟɬ ɮɨɪɦɢɪɨɜɚɧɢɹ ɨɩɪɟɞɟɥɟɧɧɵɯ 
ɦɟɬɨɞɨɥɨɝɢɱɟɫɤɢɯ ɧɚɩɪɚɜɥɟɧɢɣ ɜ ɫɮɟɪɟ ɩɪɟɩɨɞɚɜɚɧɢɹ ɚɧɝɥɢɣɫɤɨɝɨ 
ɹɡɵɤɚ ɧɚ ɭɧɢɜɟɪɫɢɬɟɬɫɤɨɦ ɭɪɨɜɧɟ, ɱɬɨ ɩɪɟɞɩɨɥɚɝɚɟɬ ɢɡɦɟɧɟɧɢɟ 
ɦɟɬɨɞɢɱɟɫɤɨɣ ɤɭɥɶɬɭɪɵ ɩɪɟɩɨɞɚɜɚɧɢɹ ɚɧɝɥɢɣɫɤɨɝɨ ɹɡɵɤɚ ɜ ȼɍɁɚɯ, 
ɜ ɱɚɫɬɧɨɫɬɢ, ɩɪɟɩɨɞɚɜɚɧɢɹ ɚɤɚɞɟɦɢɱɟɫɤɨɝɨ ɩɢɫɶɦɚ ɧɚ ɚɧɝɥɢɣɫɤɨɦ 
ɹɡɵɤɟ. ɉɪɟɞɫɬɚɜɥɹɟɬɫɹ ɧɟɨɛɯɨɞɢɦɵɦ ɚɤɬɢɜɧɨɟ ɜɧɟɞɪɟɧɢɟ ɩɨɞɯɨɞɚ, 
ɨɪɢɟɧɬɢɪɨɜɚɧɧɨɝɨ ɧɚ ɧɭɠɞɵ ɫɬɭɞɟɧɬɨɜ, ɱɬɨ ɜɤɥɸɱɚɟɬ ɜ ɫɟɛɹ ɬɚɤɠɟ 
ɢɫɩɨɥɶɡɨɜɚɧɢɟ ɦɨɞɟɥɢ ɜɡɚɢɦɨɞɟɣɫɬɜɢɹ ɫɬɭɞɟɧɬ-ɫɬɭɞɟɧɬ. 
ɇɟɨɛɯɨɞɢɦɨ ɨɛɭɱɚɬɶ ɫɬɭɞɟɧɬɨɜ ɧɟ ɩɪɨɫɬɨ ɥɟɤɫɢɱɟɫɤɢɦ, 
ɝɪɚɦɦɚɬɢɱɟɫɤɢɦ ɢ ɫɢɧɬɚɤɫɢɱɟɫɤɢɦ ɨɫɨɛɟɧɧɨɫɬɹɦ ɚɧɝɥɢɣɫɤɨɝɨ 
ɚɤɚɞɟɦɢɱɟɫɤɨɝɨ ɞɢɫɤɭɪɫɚ ɢ ɬɟɤɫɬɚ, ɧɟ ɩɪɨɫɬɨ ɮɨɪɦɢɪɨɜɚɬɶ ɢɯ 
ɡɧɚɧɢɹ ɨ ɪɢɬɨɪɢɤɟ ɚɤɚɞɟɦɢɱɟɫɤɨɝɨ ɬɟɤɫɬɚ ɢ ɨɫɨɛɟɧɧɨɫɬɹɯ 
ɚɪɝɭɦɟɧɬɚɰɢɢ ɚɧɝɥɨɹɡɵɱɧɨɝɨ ɬɟɤɫɬɚ, ɧɨ ɬɚɤɠɟ ɧɟɨɛɯɨɞɢɦɨ 
ɷɤɫɩɥɢɰɢɬɧɨ ɮɨɪɦɢɪɨɜɚɬɶ ɦɟɬɚɤɨɝɧɢɬɢɜɧɵɟ, ɫɨɰɢɚɥɶɧɵɟ ɢ 
ɦɨɬɢɜɚɰɢɨɧɧɵɟ ɤɨɦɩɟɬɟɧɰɢɢ. ɇɟɨɛɯɨɞɢɦɨ ɷɤɫɩɥɢɰɢɬɧɨɟ 
ɨɛɭɱɟɧɢɟ ɫɬɪɚɬɟɝɢɹɦ ɫɚɦɨɪɟɝɭɥɹɰɢɢ ɩɪɢ ɨɛɭɱɟɧɢɢ 
ɚɤɚɞɟɦɢɱɟɫɤɨɦɭ ɩɢɫɶɦɭ. 
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. Ɇɧɨɝɢɟ ɦɨɝɭ ɫɤɚɡɚɬɶ, ɱɬɨ ɚɤɰɟɧɬ ɧɚ ɫɬɪɚɬɟɝɢɹɯ ɫɚɦɨɪɟɝɭɥɹɰɢɢ 

ɩɢɫɶɦɚ – ɷɬɨ «ɱɭɠɞɚɹ [ɧɚɦ] ɩɟɞɚɝɨɝɢɱɟɫɤ[ɚɹ]ɢɧɧɨɜɚɰɢ[ɹ]» 
(Ɇɢɥɶɪɭɞ) ɢ ɩɨɩɵɬɤɚ ɜɧɟɞɪɢɬɶ ɱɭɠɟɪɨɞɧɭɸ ɤɭɥɶɬɭɪɭ ɨɛɭɱɟɧɢɹ. ɋ 
ɨɞɧɨɣ ɫɬɨɪɨɧɵ, ɫ ɷɬɢɦ ɧɟɥɶɡɹ ɧɟ ɫɨɝɥɚɫɢɬɶɫɹ, ɪɨɫɫɢɣɫɤɚɹ 
ɦɟɬɨɞɢɱɟɫɤɚɹ ɤɭɥɶɬɭɪɚ ɨɫɧɨɜɵɜɚɟɬɫɹ ɧɚ ɞɪɭɝɢɯ ɩɪɢɧɰɢɩɚɯ, ɢ, 
ɛɟɡɭɫɥɨɜɧɨ, ɷɬɢ ɩɪɢɧɰɢɩɵ ɧɚɞɨ ɭɱɢɬɵɜɚɬɶ ɩɪɢ ɚɧɚɥɢɡɟ ɬɨɝɨ, ɤɚɤ 
ɫɬɭɞɟɧɬɵ ɨɛɭɱɚɸɬɫɹ. ȿ.Ɏɨɤɫ ɟɳɟ ɜ 1994 ɝɨɞɭ, ɪɚɡɦɵɲɥɹɹ ɨɛ 
ɨɫɨɛɟɧɧɨɫɬɹɯ ɢ ɬɪɚɞɢɰɢɹɯ ɨɛɭɱɟɧɢɹ ɩɢɫɶɦɭ ɧɚ ɡɚɩɚɞɟ ɢ ɜ ɞɪɭɝɢɯ 

ɫɬɪɚɧɚɯ, ɚ ɬɚɤɠɟ ɚɧɚɥɢɡɢɪɭɹ ɪɚɡɥɢɱɧɵɟ ɫɬɢɥɢ ɪɚɛɨɬɵ ɧɚɞ 
ɚɤɚɞɟɦɢɱɟɫɤɢɦ ɩɢɫɶɦɨɦ, ɩɪɢɫɭɳɢɦ ɚɧɝɥɨɹɡɵɱɧɵɦ ɫɬɭɞɟɧɬɚɦ,ɢ 
ɦɟɠɞɭɧɚɪɨɞɧɵɦ ɫɬɭɞɟɧɬɚɦ, ɩɪɢɟɡɠɚɸɳɢɦ ɢɡ ɞɪɭɝɢɯ ɤɭɥɶɬɭɪ, 
ɩɪɟɞɭɩɪɟɠɞɚɥɚ ɨɛ ɨɩɚɫɧɨɫɬɢ ɧɚɜɹɡɵɜɚɧɢɹ ɬɪɚɞɢɰɢɣ 
«ɚɤɚɞɟɦɢɱɟɫɤɨɝɨ ɩɢɫɶɦɚ», «ɚɧɚɥɢɬɢɱɟɫɤɨɝɨ ɩɢɫɶɦɚ» ɢ 
ɤɪɢɬɢɱɟɫɤɨɝɨ ɦɵɲɥɟɧɢɹ, ɫɮɨɪɦɢɪɨɜɚɧɧɵɟ ɜ Ɂɚɩɚɞɧɨɣ ɤɭɥɶɬɭɪɟ, 
ɫɬɭɞɟɧɬɚɦ, ɩɪɢɧɚɞɥɟɠɚɳɢɦ ɤ ɞɪɭɝɢɦ ɤɭɥɶɬɭɪɧɵɦ ɬɪɚɞɢɰɢɹɦ: 
«ɧɚɦ ɧɚɞɨ ɩɪɢɡɧɚɬɶ, ɱɬɨ ɧɚɲɢ ɫɬɭɞɟɧɬɵ ɜɨɫɩɢɬɚɧɵ ɬɚɤ, ɱɬɨ ɨɧɢ 

ɞɭɦɚɸɬ ɢ ɜɵɪɚɠɚɸɬ ɫɟɛɹ ɫɨɜɫɟɦ ɩɨ-ɞɪɭɝɨɦɭ, ɢ ɫɩɨɫɨɛɵ, ɤɨɬɨɪɵɦɢ 
ɨɧɢ ɜɵɪɚɠɚɸɬ ɫɟɛɹ, ɞɨɥɠɧɵ ɡɚɫɥɭɠɢɬɶ ɧɚɲɟɝɨ ɜɧɢɦɚɧɢɹ ɢ 
ɩɨɧɢɦɚɧɢɹ» (Fox, 1994, p. xxi). ȼ ɪɚɦɤɚɯ ɢɧɬɟɪɧɚɥɢɡɚɰɢɢ ɜɵɫɲɟɝɨ 
ɨɛɪɚɡɨɜɚɧɢɹ ɜɨ ɦɧɨɝɨɦ ɩɟɪɟɫɦɚɬɪɢɜɚɸɬɫɹ ɢ ɫɬɚɧɞɚɪɬɵ 
ɚɤɚɞɟɦɢɱɟɫɤɨɝɨ ɩɢɫɶɦɚ, ɩɪɟɞɴɹɜɥɹɟɦɵɟ ɫɬɭɞɟɧɬɚɦ ɢ ɜ ɡɚɩɚɞɧɵɯ 
ɭɧɢɜɟɪɫɢɬɟɬɚɯ. ɇɨ ɜɫɟ ɠɟ, ɩɨɤɚ ɚɧɝɥɢɣɫɤɢɣ ɹɡɵɤ ɜɵɯɨɞɢɬ ɧɚ 
ɩɟɪɜɨɟ ɦɟɫɬɨ ɤɚɤ ɹɡɵɤ, ɧɚ ɤɨɬɨɪɨɦ ɝɨɜɨɪɢɬ ɧɚɭɤɚ, ɜɚɠɧɨ ɧɚɭɱɢɬɶ 
ɫɬɭɞɟɧɬɚɦ ɷɬɨɦɭ ɹɡɵɤɭ ɢ ɤɭɥɶɬɭɪɟ, ɩɪɢɫɭɳɟɣ ɷɬɨɦɭ ɹɡɵɤɭ ɞɥɹ 
ɬɨɝɨ, ɱɬɨɛɵ ɨɧɢ ɦɨɝɥɢ ɜɧɨɫɢɬɶ ɜɤɥɚɞ ɜ ɪɚɡɜɢɬɢɟ ɧɚɭɤɢ ɧɟ ɬɨɥɶɤɨ ɜ 
ɧɚɲɟɣ ɫɬɪɚɧɟ, ɧɨ ɢ ɜɨ ɜɫɟɦ ɦɢɪɟ, ɤɨɦɮɨɪɬɧɨ ɫɟɛɹ ɱɭɜɫɬɜɭɹ ɜ 
ɭɫɥɨɜɢɹɯ ɭɫɥɨɠɧɹɸɳɟɝɨɫɹ ɝɥɨɛɚɥɶɧɨɝɨ ɨɛɪɚɡɨɜɚɬɟɥɶɧɨɝɨ 
ɤɨɧɬɟɤɫɬɚ.  

 

Иɫɫɥɟɞɨɜɚɧɢɟ ɩɪɨɜɟɞɟɧɨ ɫ ɢɫɩɨɥɶɡɨɜɚɧɢɟɦ ɨɛɨɪɭɞɨɜɚɧɢя 

ɪɟɫɭɪɫɧɨɝɨ ɰɟɧɬɪɚ ɇɚɭɱɧɨɝɨ ɩɚɪɤɚ ɋɉɛȽУ «ɋɨɰɢɨɥɨɝɢɱɟɫɤɢɟ ɢ 

ɢɧɬɟɪɧɟɬ ɢɫɫɥɟɞɨɜɚɧɢя» / The study was conducted with help of 

the Research park of St.Petersburg State University «Center for 

Sociological and Internet Research». 
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Ⱥ.Ⱥ. Ʉɭɡɧɟɰɨɜ 

Ɇɨɫɤɨɜɫɤɢɣ ɝɨɫɭɞɚɪɫɬɜɟɧɧɵɣ ɭɧɢɜɟɪɫɢɬɟɬ  

ɢɦɟɧɢ Ɇ.ȼ. Ʌɨɦɨɧɨɫɨɜɚ 
 

ɆȿɌɈȾɂɑȿɋɄȺə ɄɈɇɐȿɉɐɂə ɉɊɈȿɄɌȺ 

LANGTEACH-ONLINE ȾɅə ɋȺɆɈɋɌɈəɌȿɅɖɇɈȽɈ 

ɂɁɍɑȿɇɂə ɊɍɋɋɄɈȽɈ əɁɕɄȺ ɂ ɄɍɅɖɌɍɊɕ ɊɈɋɋɂɂ 

ɂɇɈɋɌɊȺɇɇɕɆɂ ɋɌɍȾȿɇɌȺɆɂ 
 

ɉɪɢ ɪɚɛɨɬɟ ɫ ɢɧɨɫɬɪɚɧɧɵɦɢ ɫɬɭɞɟɧɬɚɦɢ ɜ ɧɟɛɨɥɶɲɢɯ ɝɪɭɩɩɚɯ 
ɜ ɜɭɡɟ ɛɵɥɨ ɜɵɹɜɥɟɧɨ ɩɪɚɤɬɢɱɟɫɤɢ ɩɨɥɧɨɟ ɨɬɫɭɬɫɬɜɢɟ ɦɨɬɢɜɚɰɢɢ 
ɢ ɫɚɦɨɫɬɨɹɬɟɥɶɧɨɣ ɞɟɹɬɟɥɶɧɨɫɬɢ ɨɛɭɱɚɟɦɨɝɨ ɜ ɢɡɭɱɟɧɢɢ ɪɭɫɫɤɨɝɨ 
ɹɡɵɤɚ ɤɚɤ ɢɧɨɫɬɪɚɧɧɨɝɨ ɜɨ ɜɧɟɚɭɞɢɬɨɪɧɨɟ ɜɪɟɦɹ. ɐɟɥɶɸ ɞɚɧɧɨɣ 
ɪɚɛɨɬɵ ɹɜɥɹɟɬɫɹ ɨɩɢɫɚɧɢɟ ɦɟɬɨɞɢɱɟɫɤɨɣ ɤɨɧɰɟɩɰɢɢ ɩɪɨɟɤɬɚ 

Langteach-online, ɤɨɬɨɪɚɹ ɩɨɡɜɨɥɹɟɬ ɚɞɚɩɬɢɪɨɜɚɬɶ ɩɪɨɰɟɫɫ 
ɨɛɭɱɟɧɢɹ ɪɭɫɫɤɨɦɭ ɹɡɵɤɭ ɢɧɞɢɜɢɞɭɚɥɶɧɨ ɩɨɞ ɡɚɩɪɨɫ ɤɚɠɞɨɝɨ 
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ɨɛɭɱɚɟɦɨɝɨ ɫ ɭɱɺɬɨɦ ɟɝɨ ɥɢɱɧɨɫɬɧɵɯ ɤɚɱɟɫɬɜ, ɜɵɛɪɚɧɧɨɣ 

ɫɩɟɰɢɚɥɢɡɚɰɢɢ ɜɵɫɲɟɝɨ ɨɛɪɚɡɨɜɚɧɢɹ, ɮɚɤɬɨɪɨɜ ɥɢɱɧɨɣ ɦɨɬɢɜɚɰɢɢ 
ɜ ɭɫɥɨɜɢɹɯ ɨɛɭɱɟɧɢɹ ɜ ɝɪɭɩɩɟ ɜ ɜɭɡɟ ɫ ɢɫɩɨɥɶɡɨɜɚɧɢɟɦ 
ɢɧɮɨɪɦɚɰɢɨɧɧɵɯ ɬɟɯɧɨɥɨɝɢɣ. ȼ ɯɨɞɟ ɮɨɪɦɢɪɨɜɚɧɢɹ (ɪɚɡɪɚɛɨɬɤɢ) 
ɩɪɨɟɤɬɚ Langteach-online ɢɫɩɨɥɶɡɨɜɚɥɢɫɶ ɫɥɟɞɭɸɳɢɟ 
ɩɟɞɚɝɨɝɢɱɟɫɤɢɟ ɩɪɢɺɦɵ: ɫɚɦɨɫɬɨɹɬɟɥɶɧɨɟ ɩɨɥɭɱɟɧɢɟ ɧɨɜɨɝɨ 
ɡɧɚɧɢɹ, ɮɨɪɦɢɪɨɜɚɧɢɟ ɥɢɱɧɨɫɬɧɨɣ ɨɛɪɚɡɨɜɚɬɟɥɶɧɨɣ ɬɪɚɟɤɬɨɪɢɢ ɫ 
ɭɱɺɬɨɦ ɢɧɬɟɪɟɫɚ ɢ ɧɚɩɪɚɜɥɟɧɢɹ ɩɨɞɝɨɬɨɜɤɢ ɨɛɭɱɚɟɦɨɝɨ, ɫɛɨɪ ɢ 

ɚɧɚɥɢɡ ɩɨɥɭɱɟɧɧɨɣ ɢɧɮɨɪɦɚɰɢɢ, ɮɨɪɦɢɪɨɜɚɧɢɟ ɫɨɜɦɟɫɬɧɨɣ 
ɤɨɥɥɟɤɬɢɜɧɨɣ ɞɟɹɬɟɥɶɧɨɫɬɢ, ɮɨɪɦɢɪɨɜɚɧɢɟ ɝɨɬɨɜɧɨɫɬɢ 
ɫɬɭɞɟɧɬɨɜ ɤ ɢɫɩɨɥɶɡɨɜɚɧɢɸ ɢɧɮɨɪɦɚɰɢɨɧɧɨ-ɤɨɦɦɭɧɢɤɚɰɢɨɧɧɵɯ 
ɬɟɯɧɨɥɨɝɢɣ ɜ ɧɚɭɱɧɨ-ɢɫɫɥɟɞɨɜɚɬɟɥɶɫɤɨɣ ɞɟɹɬɟɥɶɧɨɫɬɢ. 
ɉɪɢɤɥɚɞɧɨɟ ɡɧɚɱɟɧɢɟ ɢɫɫɥɟɞɨɜɚɧɢɹ ɫɨɫɬɨɢɬ ɜ ɬɨɦ, ɱɬɨ ɨɩɢɫɚɧɧɚɹ 
ɦɟɬɨɞɢɱɟɫɤɚɹ ɤɨɧɰɟɩɰɢɹ ɜ ɫɨɜɨɤɭɩɧɨɫɬɢ ɫ ɨɧɥɚɣɧ-ɫɪɟɞɨɣ 

Langteach-online ɩɨɡɜɨɥɢɬ ɫɭɳɟɫɬɜɟɧɧɨ ɭɜɟɥɢɱɢɬɶ ɤɨɥɢɱɟɫɬɜɨ 
ɢɡɭɱɚɟɦɵɯ ɦɚɬɟɪɢɚɥɚ ɜ ɪɚɦɤɚɯ ɨɞɧɨɝɨ ɡɚɧɹɬɢɹ ɞɥɢɬɟɥɶɧɨɫɬɶɸ 2 

ɚɤɚɞɟɦɢɱɟɫɤɢɯ ɱɚɫɚ, ɚ ɬɚɤɠɟ ɦɨɬɢɜɢɪɨɜɚɬɶ ɫɬɭɞɟɧɬɨɜ ɧɚ 
ɨɪɝɚɧɢɡɚɰɢɸ ɫɚɦɨɫɬɨɹɬɟɥɶɧɭɸ ɧɚɭɱɧɨ-ɢɫɫɥɟɞɨɜɚɬɟɥɶɫɤɭɸ 
ɞɟɹɬɟɥɶɧɨɫɬɶ ɧɚ ɪɭɫɫɤɨɦ ɹɡɵɤɟ ɜɨ ɜɧɟɚɭɞɢɬɨɪɧɨɟ ɜɪɟɦɹ.   

Ʉɥɸɱɟɜɵɟ ɫɥɨɜɚ: Ɇɟɬɨɞɢɱɟɫɤɚɹ ɤɨɧɰɟɩɰɢɹ, Langteach-online, 
ɊɄɂ, ɢɧɨɫɬɪɚɧɧɵɟ ɫɬɭɞɟɧɬɵ, ɫɚɦɨɤɨɧɬɪɨɥɶ, ɫɚɦɨɫɬɨɹɬɟɥɶɧɚɹ 
ɞɟɹɬɟɥɶɧɨɫɬɶ, ɦɨɬɢɜɚɰɢɹ. 
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Ⱥ.Ⱥ. Kuznetsov 

Lomonosov Moscow State University 
 

THE METHODOLOGICAL CONCEPT FOR THE 

LANGTECH-ONLINE PROJECT AIMED AT AUTONOMOUS 

RUSSIAN LANGUAGE AND CULTURE LEARNING BY 

INTERNATIONAL STUDENTS  
 
When working with foreign students in small groups at University 

was revealed almost complete lack of motivation and independent 
activity of the student in the study of Russian as a foreign language in 

extracurricular time. The purpose of this work is to describe the 
methodological concept of the project Langteach-online, which allows 
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you to adapt the process of learning the Russian language individually 

at the request of each student, taking into account his personal 
qualities, the chosen specialization of higher education, factors of 
personal motivation in a group learning at the University using 
information technology. During the formation (development) of the 
Langteach-online project, the following pedagogical techniques were 
used: self-acquisition of new knowledge, formation of personal 
educational trajectory taking into account the interest and direction of 

training of the student, collection and analysis of the information 
received, formation of joint collective activity, formation of students' 
readiness for the use of information and communication technologies in 
research activities.   Methods of data analysis, systematization and 
visualization of the obtained data are used to publish the results. As a 
result of research, we have developed and tested a method of teaching 

foreign students, taking into account the creativity of the individual and 
the development of self-control skills and independent research 

activities in Russian. Results of the study is that the described 
methodological concept in conjunction with the online environment 
Langteach-online will significantly increase the number of studied 
materials in one class lasting 2 academic hours, as well as motivate 
students to organize independent research activities in Russian in 
extracurricular time.  

Keywords: methodical concept, Langteach-online language, 

international students, self-control, self-activity, motivation. 
 
ȼɜɟɞɟɧɢɟ  

ȼ ɫɨɜɪɟɦɟɧɧɨɦ ɦɢɪɟ ɩɪɚɤɬɢɱɟɫɤɢ ɤɚɠɞɚɹ ɫɮɟɪɚ ɞɟɹɬɟɥɶɧɨɫɬɢ 
ɱɟɥɨɜɟɤɚ ɧɟ ɨɛɯɨɞɢɬɫɹ ɛɟɡ ɢɫɩɨɥɶɡɨɜɚɧɢɹ ɢɧɮɨɪɦɚɰɢɨɧɧɵɯ 
ɬɟɯɧɨɥɨɝɢɣ, ɜ ɬɨɦ ɱɢɫɥɟ ɢ ɫɮɟɪɚ ɨɛɪɚɡɨɜɚɧɢɹ.  Ɉɫɧɨɜɧɚɹ ɡɚɞɚɱɚ 
ɞɚɧɧɨɝɨ ɢɫɫɥɟɞɨɜɚɧɢɹ ɡɚɤɥɸɱɚɟɬɫɹ ɜ ɪɚɫɫɦɨɬɪɟɧɢɢ ɫɨɜɦɟɫɬɢɦɨɫɬɢ 
ɢ ɩɪɚɤɬɢɱɟɫɤɨɣ ɩɪɢɦɟɧɹɟɦɨɫɬɢ ɦɟɬɨɞɢɱɟɫɤɨɣ ɤɨɧɰɟɩɰɢɢ ɩɪɨɟɤɬɚ 
Langteach-online ɧɚ ɨɫɧɨɜɟ ɤɪɨɫɫ-ɩɥɚɬɮɨɪɦɟɧɧɨɣ ɦɨɞɟɥɢ ɨɛɭɱɟɧɢɹ 
ɜ ɪɚɦɤɚɯ ɪɚɛɨɱɢɯ ɩɪɨɝɪɚɦɦ ɩɨ ɪɭɫɫɤɨɦɭ ɹɡɵɤɭ ɞɥɹ ɢɧɨɫɬɪɚɧɧɵɯ 
ɫɬɭɞɟɧɬɨɜ ɜɵɫɲɢɯ ɭɱɟɛɧɵɯ ɡɚɜɟɞɟɧɢɣ ɩɨ ɧɚɩɪɚɜɥɟɧɢɹɦ 
ɩɨɞɝɨɬɨɜɤɢ: «Ʌɢɧɝɜɢɫɬɢɤɚ» ɢ «ɉɟɪɟɜɨɞ ɢ ɩɟɪɟɜɨɞɨɜɟɞɟɧɢɟ». 

Ɇɚɬɟɪɢɚɥɵ ɢ ɦɟɬɨɞɵ 

Ⱦɥɹ ɧɚɱɚɥɚ ɧɚɲɟɝɨ ɢɫɫɥɟɞɨɜɚɧɢɹ ɨɛɪɚɬɢɦɫɹ ɤ ɞɚɧɧɵɦ 
ɢɫɫɥɟɞɨɜɚɧɢɹ ɩɨ ɬɟɦɟ «Ɉ ɬɟɧɞɟɧɰɢɹɯ ɪɚɡɜɢɬɢɹ ɜɵɫɲɟɝɨ 
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ɨɛɪɚɡɨɜɚɧɢɹ ɜ ɭɫɥɨɜɢɹɯ ɰɢɮɪɨɜɢɡɚɰɢɢ», ɩɪɨɜɟɞɟɧɧɨɦɭ 

ɫɨɬɪɭɞɧɢɤɚɦɢ ɇɚɰɢɨɧɚɥɶɧɨɝɨ ɂɫɫɥɟɞɨɜɚɬɟɥɶɫɤɨɝɨ ɍɧɢɜɟɪɫɢɬɟɬɚ 
«ȼɵɫɲɚɹ ɲɤɨɥɚ ɗɤɨɧɨɦɢɤɢ», ɤɨɬɨɪɨɟ ɛɵɥɨ ɩɪɟɞɫɬɚɜɥɟɧɨ ɜ ɪɚɦɤɚɯ 
ɤɨɧɮɟɪɟɧɰɢɢ «EХОКrЧТЧР Summit and Stakeholders 2018» ɪɟɤɬɨɪɨɦ 
ɇɂɍ ȼɒɗ ə.ɂ. Ʉɭɡɶɦɢɧɨɜɵɦ: «Ɇɵ ɠɢɜɟɦ ɜ ɛɵɫɬɪɨɦɟɧɹɸɳɟɦɫɹ 
ɦɢɪɟ, ɤɨɬɨɪɵɣ ɡɚɫɬɚɜɥɹɟɬ ɧɚɫ ɫɨɜɟɪɲɟɧɫɬɜɨɜɚɬɶ ɦɟɬɨɞɵ ɨɛɭɱɟɧɢɹ 
ɢ ɢɡɭɱɟɧɢɹ ɨɤɪɭɠɚɸɳɟɣ ɧɚɫ ɞɟɣɫɬɜɢɬɟɥɶɧɨɫɬɢ: 1) ɉɪɨɢɫɯɨɞɢɬ 
ɫɨɜɟɪɲɟɧɫɬɜɨɜɚɧɢɟ ɦɟɬɨɞɨɜ ɢ ɩɨɞɯɨɞɨɜ ɤ ɨɛɭɱɟɧɢɸ; 2) Ɇɚɫɫɨɜɚɹ 
ɢɧɞɢɜɢɞɭɚɥɢɡɚɰɢɹ ɨɛɪɚɡɨɜɚɬɟɥɶɧɵɯ ɬɪɚɟɤɬɨɪɢɣ;  3) ɉɨɹɜɥɟɧɢɟ 
ɤɨɥɥɟɤɬɢɜɧɨɣ ɩɪɨɟɤɬɧɨɣ ɞɟɹɬɟɥɶɧɨɫɬɢ ɫɬɭɞɟɧɬɨɜ ɪɚɡɧɵɯ 
ɧɚɩɪɚɜɥɟɧɢɣ ɩɨɞɝɨɬɨɜɤɢ ɫ ɢɫɩɨɥɶɡɨɜɚɧɢɟɦ ɢɧɮɨɪɦɚɰɢɨɧɧɵɯ 
ɬɟɯɧɨɥɨɝɢɣ; 4) 200 ɦɥɧ. ɱɟɥɨɜɟɤ ɭɱɚɬɫɹ ɞɢɫɬɚɧɰɢɨɧɧɨ ɧɚ 
ɩɥɚɬɮɨɪɦɚɯ Coursera ɢ EdX; 5) Ʉɚɱɟɫɬɜɨ ɡɧɚɧɢɣ, ɩɨɥɭɱɟɧɧɵɯ ɜ 
ɬɚɤɨɦ ɮɨɪɦɚɬɟ ɪɚɜɧɨ ɨɱɧɨɦɭ ɨɛɭɱɟɧɢɸ ɜ ɜɭɡɚɯ; 6) ɇɚɥɢɱɢɟ ɫɜɹɡɨɤ 
ɤɭɪɫɨɜ ɢ ɫɩɟɰɢɚɥɢɡɚɰɢɣ ɫ ɩɨɫɥɟɞɭɸɳɟɣ ɫɟɪɬɢɮɢɤɚɰɢɟɣ». 
(Ʉɭɡɶɦɢɧɨɜ, 2018).  ɂɫɯɨɞɹ ɢɡ ɜɵɲɟɢɡɥɨɠɟɧɧɨɝɨ ɦɨɠɧɨ ɫɞɟɥɚɬɶ 
ɜɵɜɨɞ ɨ ɬɨɦ, ɱɬɨ ɞɚɧɧɵɟ ɢɡɦɟɧɟɧɢɹ ɩɪɨɢɫɯɨɞɹɬ ɛɟɡ ɩɪɢɜɹɡɤɢ ɤ 
ɨɩɪɟɞɟɥɟɧɧɵɦ ɭɱɟɛɧɵɦ ɞɢɫɰɢɩɥɢɧɚɦ. Ɍɚɤɢɟ ɩɟɪɟɦɟɧɵ ɧɟ 
ɦɢɧɨɜɚɥɢ ɢ ɫɮɟɪɭ ɩɪɟɩɨɞɚɜɚɧɢɹ ɪɭɫɫɤɨɝɨ ɹɡɵɤɚ ɜ ɢɧɨɹɡɵɱɧɨɣ 
ɫɪɟɞɟ ɨɛɭɱɟɧɢɹ (Ʉɭɡɧɟɰɨɜ, 2018).  

ɉɪɨɜɟɞɺɦ ɧɟɛɨɥɶɲɨɣ ɚɧɚɥɢɡ ɫɬɚɬɟɣ ɧɚɭɱɧɨɝɨ ɠɭɪɧɚɥɚ 
«Ɋɭɫɫɤɢɣ ɹɡɵɤ ɡɚ ɪɭɛɟɠɨɦ» Ƚɨɫɭɞɚɪɫɬɜɟɧɧɨɝɨ ɂɧɫɬɢɬɭɬɚ Ɋɭɫɫɤɨɝɨ 
əɡɵɤɚ ɢɦɟɧɢ Ⱥ.ɋ. ɉɭɲɤɢɧɚ  ɜ ɩɟɪɢɨɞ ɫ 2010 ɩɨ 2014 ɝɨɞ. ɋɪɟɞɢ 

ɨɬɨɛɪɚɧɧɵɯ ɤɪɢɬɟɪɢɟɜ ɞɥɹ ɚɧɚɥɢɡɚ ɛɭɞɭɬ:  
1. Ƚɨɞ ɜɵɯɨɞɚ ɧɨɦɟɪɚ ɠɭɪɧɚɥɚ; 
2. ɇɚɢɛɨɥɟɟ ɜɨɫɬɪɟɛɨɜɚɧɧɵɟ ɚɫɩɟɤɬɵ 

ɦɟɬɨɞɢɤɢ ɨɛɭɱɟɧɢɹ ɊɄɂ;  
3. ɇɚɢɛɨɥɟɟ ɪɚɫɫɦɚɬɪɢɜɚɟɦɚɹ ɬɟɦɚ ɧɚɭɱɧɨɝɨ 

ɠɭɪɧɚɥɚ «Ɋɭɫɫɤɢɣ ɹɡɵɤ ɡɚ ɪɭɛɟɠɨɦ» ɡɚ ɨɞɢɧ ɝɨɞ; 
4. ɇɚɢɛɨɥɟɟ ɪɚɫɫɦɚɬɪɢɜɚɟɦɵɟ ɦɟɬɨɞɵ ɢ 

ɩɨɞɯɨɞɵ ɤ ɩɪɟɩɨɞɚɜɚɧɢɸ ɊɄɂ ɡɚ ɨɞɢɧ ɝɨɞ; 

Ƚɨɞ ɇɚɢɛɨɥɟɟ 

ɜɨɫɬɪɟɛɨɜɚɧɧɵɟ 

ɚɫɩɟɤɬɵ 

ɦɟɬɨɞɢɤɢ 

ɨɛɭɱɟɧɢɹ ɊɄɂ 

ɇɚɢɛɨɥɟɟ 

ɪɚɫɫɦɚɬɪɢɜɚɟɦɵɟ 

ɬɟɦɵ ɡɚ ɨɞɢɧ ɝɨɞ 

ɇɚɢɛɨɥɟɟ 

ɪɚɫɫɦɚɬɪɢɜɚɟɦ
ɵɟ ɦɟɬɨɞɵ ɢ 

ɩɨɞɯɨɞɵ 

ɩɪɟɩɨɞɚɜɚɧɢɹ 
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ɊɄɂ 

2010 
ɝɨɞ 

3 ɫɬɚɬɶɢ ɩɨ 
ɬɟɫɬɢɪɨɜɚɧɢɸ ɧɚ 
6 ɜɵɩɭɫɤɨɜ;  8 
ɫɬɚɬɟɣ ɫ ɨɩɨɪɨɣ 
ɧɚ ɤɥɚɫɫɢɱɟɫɤɭɸ 

ɪɭɫɫɤɭɸ 
ɥɢɬɟɪɚɬɭɪɭ; (ɧɟ 
ɫɱɢɬɚɹ 
ɬɪɚɞɢɰɢɨɧɧɵɯ 
ɪɭɛɪɢɤ ɠɭɪɧɚɥɚ: 
«ɏɪɨɧɢɤɚ» ɢ «Ʉ 
ɸɛɢɥɟɸ») 

Ɉɛɭɱɟɧɢɟ ɊɄɂ 
ɱɟɪɟɡ 
ɯɭɞɨɠɟɫɬɜɟɧɧɵɟ 
ɩɪɨɢɡɜɟɞɟɧɢɹ; 

Ɉɪɝɚɧɢɡɚɰɢɹ 

ɬɟɫɬɢɪɨɜɚɧɢɣ ɩɨ 
ɪɭɫɫɤɨɦɭ ɹɡɵɤɭ; 

Ɋɚɫɫɦɨɬɪɟɧɢɟ 
ɥɟɤɫɟɦ ɢ ɫɢɧɬɚɤɫɟɦ 
ɢ ɢɯ ɪɨɥɢ ɜ 
ɩɪɟɩɨɞɚɜɚɧɢɢ ɊɄɂ; 

ɉɥɚɜɧɵɣ 
ɩɟɪɟɯɨɞ ɨɬ 
ɫɢɬɭɚɬɢɜɧɨɝɨ ɤ 
ɤɨɦɦɭɧɢɤɚɬɢɜɧ
ɨɦɭ ɩɨɞɯɨɞɭ ɜ 

ɨɛɭɱɟɧɢɢ ɊɄɂ 

2011 
ɝɨɞ 

Ȼɨɥɶɲɢɧɫɬɜɨ 
ɫɬɚɬɟɣ 
ɩɨɫɜɹɳɟɧɨ 
ɨɛɭɱɟɧɢɸ 
ɥɟɤɫɢɤɟ, 
ɮɪɚɡɟɨɥɨɝɢɢ ɜ 

ɊɄɂ;  ɉɟɪɜɨɟ 
ɭɩɨɦɢɧɚɧɢɟ ɂɄɌ 
ɤɚɤ ɫɪɟɞɫɬɜɚ 
ɨɛɭɱɟɧɢɹ ɊɄɂ (6 
ɧɨɦɟɪ);  

Ʌɟɤɫɢɤɚ, 
ɥɟɤɫɢɤɨɥɨɝɢɹ, 
ɮɪɚɡɟɨɥɨɝɢɹ, 
ɥɢɬɟɪɚɬɭɪɚ; 

Ɉɛɭɱɟɧɢɟ 
ɱɟɪɟɡ 
ɩɟɪɟɜɨɞɱɟɫɤɭɸ 
ɞɟɹɬɟɥɶɧɨɫɬɶ 
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2012 
ɝɨɞ 

Ȼɨɥɶɲɢɧɫɬɜɨ 
ɫɬɚɬɟɣ 
ɨɪɢɟɧɬɢɪɨɜɚɧɨ 
ɧɚ ɪɚɫɫɦɨɬɪɟɧɢɟ 
ɨɛɭɱɟɧɢɹ 
ɪɭɫɫɤɨɦɭ ɹɡɵɤɭ 
ɝɪɭɩɩ ɫɬɭɞɟɧɬɨɜ 
ɫ ɪɚɡɧɵɦɢ 
ɪɨɞɧɵɦɢ 
ɹɡɵɤɚɦɢ; 

Ɉɛɭɱɟɧɢɟ ɊɄɂ 
ɱɟɪɟɡ 
ɯɭɞɨɠɟɫɬɜɟɧɧɵɟ 
ɩɪɨɢɡɜɟɞɟɧɢɹ; 

Ʉɨɦɦɭɧɢɤɚɬɢɜɧɨ
-ɨɪɢɟɧɬɢɪɨɜɚɧɧɵɟ 
ɦɟɬɨɞɢɤɢ; 

Ɉɛɭɱɟɧɢɟ 
ɱɟɪɟɡ 
ɤɭɥɶɬɭɪɨɜɟɞɱɟɫ
ɤɢ-
ɦɚɪɤɢɪɨɜɚɧɧɵɟ 
ɦɚɬɟɪɢɚɥɵ; 

Ɉɛɭɱɟɧɢɟ ɜ 
ɭɝɥɭɛɥɟɧɧɨɣ 
ɹɡɵɤɨɜɨɣ ɫɪɟɞɟ 

2013 
ɝɨɞ 

Ɉɫɧɨɜɧɵɟ 
ɬɟɦɵ ɠɭɪɧɚɥɚ: 
Ⱥɤɰɟɧɬɨɥɨɝɢɹ, 
əɡɵɤ ɋɆɂ, 
Ɏɨɧɟɬɢɤɚ ɢ 

ɦɟɠɤɭɥɶɬɭɪɧɚɹ 
ɤɨɦɦɭɧɢɤɚɰɢɹ 

ɉɟɪɟɯɨɞ ɧɚ 
ɢɫɩɨɥɶɡɨɜɚɧɢɟ ɂɄɌ 
ɜ ɩɪɟɩɨɞɚɜɚɧɢɢ 
ɊɄɂ, ɫɨɜɦɟɫɬɧɨ ɫ 
ɬɪɚɞɢɰɢɨɧɧɵɦɢ 

ɦɟɬɨɞɢɤɚɦɢ 

Ɇɟɬɨɞ 
ɩɪɨɟɤɬɨɜ; 
ɤɪɨɫɫ-
ɤɭɥɶɬɭɪɧɵɟ 
ɦɟɬɨɞɵ 

2014 

ɝɨɞ 
Ɉɫɧɨɜɧɵɟ 

ɬɟɦɵ ɠɭɪɧɚɥɚ: 
ɦɟɠɤɭɥɶɬɭɪɧɚɹ 
ɤɨɦɦɭɧɢɤɚɰɢɹ, 
ɪɟɱɟɜɨɟ 
ɜɡɚɢɦɨɞɟɣɫɬɜɢɟ, 
ɨɛɭɱɟɧɢɟ ɭɫɬɧɨɣ 
ɢ ɩɢɫɶɦɟɧɧɨɣ 

ɪɟɱɟɜɨɣ 
ɤɨɦɦɭɧɢɤɚɰɢɢ ɜ 
ɪɚɡɥɢɱɧɵɯ 
ɫɮɟɪɚɯ 
ɞɟɹɬɟɥɶɧɨɫɬɢ 

ɂɫɩɨɥɶɡɨɜɚɧɢɟ 

ɂɄɌ ɜ 
ɩɪɟɩɨɞɚɜɚɧɢɢ ɊɄɂ 
(ɗɥɟɤɬɪɨɧɧɨɟ 
ɩɨɪɬɮɨɥɢɨ, 
ɩɪɨɟɤɬɧɚɹ 
ɞɟɹɬɟɥɶɧɨɫɬɶ, 
ɦɨɛɢɥɶɧɵɟ 

ɬɟɯɧɨɥɨɝɢɢ) 

Ɂɚɪɨɠɞɟɧɢɟ 

ɦɚɫɫɨɜɵɯ 
ɨɬɤɪɵɬɵɯ 
ɨɧɥɚɣɧ-ɤɭɪɫɨɜ 

 

ȼɬɨɪɚɹ ɤɨɥɨɧɤɚ ɨɬɪɚɠɚɟɬ ɢɡɦɟɧɟɧɢɹ ɚɭɞɢɬɨɪɢɢ ɨɛɭɱɚɟɦɵɯ, 
ɰɟɥɟɣ ɢ ɡɚɞɚɱ ɨɛɭɱɟɧɢɹ.  

ɇɚ ɨɫɧɨɜɟ ɬɪɟɬɶɟɣ ɤɨɥɨɧɤɢ ɞɚɧɧɨɣ ɬɚɛɥɢɰɵ ɦɨɠɧɨ ɩɪɨɫɥɟɞɢɬɶ 
ɢɡɦɟɧɟɧɢɹ ɢɧɬɟɪɟɫɚ ɩɪɟɩɨɞɚɜɚɬɟɥɟɣ ɪɭɫɫɤɨɝɨ ɹɡɵɤɚ ɤɚɤ 
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ɢɧɨɫɬɪɚɧɧɨɝɨ ɜ ɭɫɥɨɜɢɹɯ ɩɨɹɜɥɟɧɢɹ ɨɩɢɫɚɧɢɣ ɧɨɜɵɯ ɫɪɟɞɫɬɜ ɢ 

ɬɟɯɧɨɥɨɝɢɣ ɨɛɭɱɟɧɢɹ ɊɄɂ ɜ ɪɚɡɧɵɯ ɫɬɪɚɧɚɯ. 
ɑɟɬɜɟɪɬɚɹ ɤɨɥɨɧɤɚ ɨɬɪɚɠɚɟɬ ɷɜɨɥɸɰɢɸ ɫɪɟɞɫɬɜ, ɩɨɞɯɨɞɨɜ ɢ 

ɬɟɯɧɨɥɨɝɢɣ ɜ ɩɪɟɩɨɞɚɜɚɧɢɢ ɊɄɂ ɜ ɭɫɥɨɜɢɹɯ ɝɥɨɛɚɥɢɡɚɰɢɢ ɜ 
ɩɟɪɢɨɞ ɫ 2010 ɩɨ 2014 ɝɝ. 

ɇɚɱɢɧɚɹ ɫ 2006 ɝɨɞɚ, ɫɬɚɥɢ ɩɭɛɥɢɤɨɜɚɬɶɫɹ ɬɟɨɪɟɬɢɱɟɫɤɢɟ ɢ 
ɦɟɬɨɞɢɱɟɫɤɢɟ ɪɚɛɨɬɵ (ɞɢɫɫɟɪɬɚɰɢɢ, ɭɱɟɛɧɵɟ ɩɨɫɨɛɢɹ, 
ɬɟɨɪɟɬɢɱɟɫɤɢɟ ɤɭɪɫɵ ɢ ɬ.ɞ.), ɩɨɫɜɹɳɟɧɧɵɟ ɩɪɟɩɨɞɚɜɚɧɢɸ ɊɄɂ ɫ 
ɢɫɩɨɥɶɡɨɜɚɧɢɟɦ ɂɄɌ (Ʌ.Ⱥ. Ⱦɭɧɚɟɜɚ (2006); Ⱥ.ɇ. Ȼɨɝɨɦɨɥɨɜ 
(2008); Ⱥ.Ⱥ. Ⱥɬɚɛɟɤɨɜɚ (2008); ɗ.Ƚ. Ⱥɡɢɦɨɜ (2011); Ⱥ.ȼ. 
Ɍɪɹɩɟɥɶɧɢɤɨɜ (2014)). Ⱦɚɧɧɵɟ ɪɚɛɨɬɵ ɡɚɥɨɠɢɥɢ ɨɫɧɨɜɭ 
ɮɨɪɦɢɪɨɜɚɧɢɹ ɩɪɨɟɤɬɚ Langteach-online ɢ ɜɩɨɫɥɟɞɫɬɜɢɢ 
ɦɟɬɨɞɢɱɟɫɤɨɣ ɤɨɧɰɟɩɰɢɢ ɞɚɧɧɨɣ ɨɧɥɚɣɧ-ɫɪɟɞɵ. Ɉɩɢɪɚɹɫɶ ɧɚ 
ɪɚɛɨɬɵ ɭɤɚɡɚɧɧɵɯ ɜɵɲɟ ɚɜɬɨɪɨɜ, ɫɬɭɞɟɧɬɨɦ 5 ɤɭɪɫɚ ɮɚɤɭɥɶɬɟɬɚ 
ɢɧɨɫɬɪɚɧɧɵɯ ɹɡɵɤɨɜ ɢ ɪɟɝɢɨɧɨɜɟɞɟɧɢɹ ɆȽɍ ɢɦɟɧɢ 
Ɇ.ȼ.Ʌɨɦɨɧɨɫɨɜɚ Ⱥ.Ⱥ.Ʉɭɡɧɟɰɨɜɵɦ ɛɵɥɚ ɜɵɞɜɢɧɭɬɚ ɢɞɟɹ ɨ ɤɪɨɫɫ-

ɩɥɚɬɮɨɪɦɟɧɧɨɣ ɦɨɞɟɥɢ ɨɛɭɱɟɧɢɹ, ɤɨɬɨɪɚɹ ɛɵɥɚ ɨɫɧɨɜɚɧɚ ɧɚ 
ɢɫɩɨɥɶɡɨɜɚɧɢɢ ɪɹɞɚ ɛɟɫɩɥɚɬɧɵɯ ɨɧɥɚɣɧ-ɫɟɪɜɢɫɨɜ, 
ɢɧɬɟɝɪɢɪɨɜɚɧɧɵɯ ɜ ɥɢɱɧɵɣ ɜɟɛ-ɫɚɣɬ ɩɪɟɩɨɞɚɜɚɬɟɥɹ.  

Ɍɟɪɦɢɧ ɛɵɥ ɜɩɟɪɜɵɟ ɭɩɨɬɪɟɛɥɟɧ ɜ ɯɨɞɟ ɚɜɬɨɪɫɤɨɝɨ ɞɨɤɥɚɞɚ ɜ 
ɪɚɦɤɚɯ ɧɚɭɱɧɨ-ɦɟɬɨɞɢɱɟɫɤɨɣ ɦɟɠɞɭɧɚɪɨɞɧɨɣ ɤɨɧɮɟɪɟɧɰɢɢ 
«ɗɮɮɟɤɬɢɜɧɵɟ ɦɟɬɨɞɵ ɩɪɟɩɨɞɚɜɚɧɢɹ ɢɧɨɫɬɪɚɧɧɵɯ ɹɡɵɤɨɜ: ɬɟɨɪɢɹ 
ɢ ɩɪɚɤɬɢɤɚ», 6 ɚɩɪɟɥɹ 2017 ɝɨɞɚ ɜ ɂɧɫɬɢɬɭɬɟ ɫɬɪɚɧ Ⱥɡɢɢ ɢ 

Ⱥɮɪɢɤɢ. Ⱥɜɬɨɪ, ɜɦɟɫɬɟ ɫɨ ɫɜɨɢɦ ɧɚɭɱɧɵɦ ɪɭɤɨɜɨɞɢɬɟɥɟɦ, 
ɩɪɨɮɟɫɫɨɪɨɦ ɆȽɍ ɋ.ȼ. Ɍɢɬɨɜɨɣ ɨɩɪɟɞɟɥɢɥ, ɱɬɨ: 

Ʉɪɨɫɫ-ɩɥɚɬɮɨɪɦɟɧɧɚɹ ɦɨɞɟɥɶ ɨɛɭɱɟɧɢɹ – ɨɫɧɨɜɚɧɚ ɧɚ ɟɞɢɧɨɣ 
ɫɢɫɬɟɦɟ ɭɩɪɚɜɥɟɧɢɹ ɨɛɭɱɟɧɢɟɦ (LMS), ɨɛɴɟɞɢɧɹɸɳɟɣ 
ɢɧɬɟɝɪɢɪɨɜɚɧɧɵɟ ɜ ɧɟɟ ɪɚɡɥɢɱɧɵɟ ɫɨɰɢɚɥɶɧɵɟ ɫɟɪɜɢɫɵ ȼɟɛ 2.0, 
ɨɛɥɚɞɚɸɳɢɟ ɨɩɪɟɞɟɥɟɧɧɵɦɢ ɞɢɞɚɤɬɢɱɟɫɤɢɦɢ ɫɜɨɣɫɬɜɚɦɢ ɢ 
ɜɵɩɨɥɧɹɸɳɢɦɢ ɨɩɪɟɞɟɥɟɧɧɵɟ ɞɢɞɚɤɬɢɱɟɫɤɢɟ ɮɭɧɤɰɢɢ (Ʉɭɡɧɟɰɨɜ, 
2017). 

Ⱦɚɧɧɚɹ ɦɨɞɟɥɶ ɨɛɭɱɟɧɢɹ ɛɵɥɚ ɪɟɚɥɢɡɨɜɚɧɚ ɜ ɪɚɦɤɚɯ 
ɨɛɪɚɡɨɜɚɬɟɥɶɧɨɝɨ ɪɟɫɭɪɫɚ Langteach-online, ɨɬɤɪɵɬɨɝɨ ɜ 2015 ɝɨɞɭ, 
ɫ ɰɟɥɶɸ ɨɛɭɱɟɧɢɹ ɢ ɩɨɩɭɥɹɪɢɡɚɰɢɢ ɪɭɫɫɤɨɝɨ ɹɡɵɤɚ ɢ ɤɭɥɶɬɭɪɵ ɜ 
ɦɢɪɟ (Ʉɭɡɧɟɰɨɜ, 2018). Ɉɧɥɚɣɧ-ɫɪɟɞɚ Langteach-online ɨɛɥɚɞɚɟɬ 
ɫɥɟɞɭɸɳɢɦɢ ɞɢɞɚɤɬɢɱɟɫɤɢɦɢ ɮɭɧɤɰɢɹɦɢ ɢ ɫɜɨɣɫɬɜɚɦɢ:  
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Ⱦɢɞɚɤɬɢɱɟɫɤɢɟ 

ɮɭɧɤɰɢɢ ɨɧɥɚɣɧ-ɫɪɟɞɵ 

Langteach-online 

Ⱦɢɞɚɤɬɢɱɟɫɤɢɟ ɫɜɨɣɫɬɜɚ  

ɨɧɥɚɣɧ-ɫɪɟɞɵ Langteach-online 

ɂɧɞɢɜɢɞɭɚɥɢɡɚɰɢɹ ɢ 
ɞɢɮɮɟɪɟɧɰɢɚɰɢɹ ɩɪɨɰɟɫɫɚ 
ɨɛɭɱɟɧɢɹ;  

Ɉɬɨɛɪɚɠɟɧɢɟ ɢ ɩɟɪɟɞɚɱɚ 
ɢɧɮɨɪɦɚɰɢɢ ɜ ɬɟɤɫɬɨɜɨɦ, 
ɝɪɚɮɢɱɟɫɤɨɦ, ɡɜɭɤɨɜɨɦ, ɜɢɞɟɨ-, 
ɚɧɢɦɚɰɢɨɧɧɨɦ ɮɨɪɦɚɬɟ;  

Ɉɫɭɳɟɫɬɜɥɟɧɢɟ 
ɤɨɧɬɪɨɥɹ ɢ ɫɚɦɨɤɨɧɬɪɨɥɹ 
ɡɧɚɧɢɣ; 

Ɉɪɝɚɧɢɡɚɰɢɹ ɨɛɳɟɧɢɹ ɫ 
ɩɪɟɩɨɞɚɜɚɬɟɥɟɦ ɤɭɪɫɚ;  

Ɉɛɥɟɝɱɟɧɢɟ ɩɨɧɢɦɚɧɢɹ 
ɢ ɡɚɩɨɦɢɧɚɧɢɹ 
ɢɧɮɨɪɦɚɰɢɢ; 

Ⱥɫɢɧɯɪɨɧɧɵɣ ɨɛɦɟɧ 
ɢɧɮɨɪɦɚɰɢɟɣ (ɬɟɤɫɬɨɜɨɣ, 
ɝɪɚɮɢɱɟɫɤɨɣ, ɡɜɭɤɨɜɨɣ) ɦɟɠɞɭ 
ɩɟɞɚɝɨɝɨɦ ɢ ɨɛɭɱɚɸɳɢɦɢɫɹ; 
ɜɨɡɦɨɠɧɨɫɬɶ ɨɪɝɚɧɢɡɚɰɢɢ 
ɤɨɧɫɭɥɶɬɚɰɢɣ, ɮɨɪɦ ɤɨɧɬɪɨɥɹ ɢ 
ɬ.ɞ.; 

ɋɨɨɛɳɟɧɢɟ ɫɜɟɞɟɧɢɣ ɢ 
ɩɪɟɞɨɫɬɚɜɥɟɧɢɟ 
ɞɨɩɨɥɧɢɬɟɥɶɧɵɯ 
ɦɚɬɟɪɢɚɥɨɜ; 

ɏɪɚɧɟɧɢɟ ɢɧɮɨɪɦɚɰɢɢ ɜ 
ɬɟɱɟɧɢɟ ɧɟɨɝɪɚɧɢɱɟɧɧɨ ɞɨɥɝɨɝɨ 
ɜɪɟɦɟɧɢ, ɝɨɬɨɜɨɣ ɤ ɩɟɪɟɞɚɱɟ ɩɨ 
ɡɚɩɪɨɫɭ ɨɛɭɱɚɸɳɟɝɨɫɹ; ɩɨɞɝɨɬɨɜɤɚ 
ɢ ɪɟɞɚɤɬɢɪɨɜɚɧɢɟ ɬɟɤɫɬɨɜɨɣ 
ɢɧɮɨɪɦɚɰɢɢ; 

Ɉɪɝɚɧɢɡɚɰɢɹ 
ɪɚɡɥɢɱɧɨɝɨ ɪɨɞɚ 
ɫɨɜɦɟɫɬɧɵɯ 
ɢɫɫɥɟɞɨɜɚɬɟɥɶɫɤɢɯ ɪɚɛɨɬ;  

ȼɨɡɦɨɠɧɨɫɬɶ ɨɪɝɚɧɢɡɚɰɢɢ ɮɨɪɦ 
ɤɨɧɬɪɨɥɹ;  

Ɉɪɝɚɧɢɡɚɰɢɹ 
ɞɢɫɬɚɧɰɢɨɧɧɨɝɨ ɨɛɭɱɟɧɢɹ 
ɩɨ ɨɛɪɚɡɨɜɚɬɟɥɶɧɵɦ 

ɩɪɨɝɪɚɦɦɚɦ ɞɥɹ ɪɚɡɧɵɯ 
ɤɚɬɟɝɨɪɢɣ ɨɛɭɱɚɸɳɢɯɫɹ; 

ȼɨɡɦɨɠɧɨɫɬɶ ɫɚɦɨɫɬɨɹɬɟɥɶɧɨɣ 
ɪɟɝɢɫɬɪɚɰɢɢ ɫɬɭɞɟɧɬɨɜ; 
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Ɉɩɟɪɚɬɢɜɧɵɣ ɨɛɦɟɧ 
ɢɧɮɨɪɦɚɰɢɟɣ, ɢɞɟɹɦɢ, 
ɩɥɚɧɚɦɢ ɩɨ ɢɧɬɟɪɟɫɭɸɳɢɦ 
ɭɱɚɫɬɧɢɤɨɜ ɫɨɜɦɟɫɬɧɵɯ 
ɩɪɨɟɤɬɨɜ ɜɨɩɪɨɫɚɦ, ɬɟɦɚɦ 

ɞɥɹ ɪɚɫɲɢɪɟɧɢɹ ɢɯ 
ɤɪɭɝɨɡɨɪɚ ɢ ɩɨɜɵɲɟɧɢɹ 
ɤɭɥɶɬɭɪɧɨɝɨ ɭɪɨɜɧɹ; 

ȼɨɡɦɨɠɧɨɫɬɶ ɜɵɛɨɪɚ ɦɚɬɟɪɢɚɥɚ 
ɞɥɹ ɢɡɭɱɟɧɢɹ ɥɟɤɫɢɱɟɫɤɢɯ ɢ 
ɝɪɚɦɦɚɬɢɱɟɫɤɢɯ ɬɟɦ ɧɚ ɨɫɧɨɜɟ 
ɬɟɤɫɬɨɜ 

Ɏɨɪɦɢɪɨɜɚɧɢɟ ɭ 
ɨɛɭɱɚɸɳɢɯɫɹ ɢ ɩɟɞɚɝɨɝɨɜ 
ɤɨɦɦɭɧɢɤɚɬɢɜɧɵɯ 
ɧɚɜɵɤɨɜ, ɤɭɥɶɬɭɪɵ 
ɨɛɳɟɧɢɹ 

 

Ɏɨɪɦɢɪɨɜɚɧɢɟ ɧɚɜɵɤɨɜ 
ɢɫɫɥɟɞɨɜɚɬɟɥɶɫɤɨɣ 
ɞɟɹɬɟɥɶɧɨɫɬɢ; 

 

 

Ɂɚ ɨɫɧɨɜɭ ɞɥɹ ɮɨɪɦɢɪɨɜɚɧɢɹ ɫɬɪɭɤɬɭɪɵ ɩɪɨɟɤɬɚ Langteach-

online ɜɡɹɬɚ ɦɨɞɟɥɶ, ɤɨɬɨɪɚɹ ɢɫɩɨɥɶɡɭɟɬɫɹ ɜ ɪɚɦɤɚɯ ɦɚɫɫɨɜɵɯ 
ɨɬɤɪɵɬɵɯ ɨɧɥɚɣɧ-ɤɭɪɫɨɜ (ɆɈɈɄ) ɧɚ ɛɚɡɟ Moodle ɢ Stepik: 1) 
ɢɧɮɨɪɦɚɰɢɨɧɧɵɣ ɛɥɨɤ, ɤɨɬɨɪɵɣ ɨɛɵɱɧɨ ɫɨɞɟɪɠɢɬ ɢɧɮɨɪɦɚɰɢɸ ɨ 
ɰɟɥɹɯ ɢ ɡɚɞɚɱɚɯ ɤɭɪɫɚ, ɤɨɦɩɟɬɟɧɰɢɹɯ, ɤɨɬɨɪɵɟ ɨɧ ɪɚɡɜɢɜɚɟɬ; 2) 
ɫɨɞɟɪɠɚɬɟɥɶɧɵɣ ɦɨɞɭɥɶ ɫɨɫɬɨɢɬ ɢɡ ɦɨɞɭɥɟɣ (ɬɟɦ) ɨɛɭɱɟɧɢɹ, 
ɤɚɠɞɵɣ ɢɡ ɤɨɬɨɪɵɯ ɜɤɥɸɱɚɟɬ: ɩɪɟɡɟɧɬɚɰɢɸ ɢɥɢ ɨɛɴɹɫɧɟɧɢɟ 
ɦɚɬɟɪɢɚɥɚ ɜ ɮɨɪɦɟ ɬɟɤɫɬɨɜɨɝɨ ɞɨɤɭɦɟɧɬɚ, ɚɭɞɢɨ- ɢɥɢ 

ɜɢɞɟɨɨɬɪɵɜɤɚ ɢɥɢ PPT-ɩɪɟɡɟɧɬɚɰɢɢ; ɬɟɨɪɟɬɢɱɟɫɤɢɣ ɦɚɬɟɪɢɚɥ 
(ɧɚɩɪɢɦɟɪ, ɜ ɜɢɞɟ ɫɩɢɫɤɚ ɩɟɱɚɬɧɵɯ ɢɡɞɚɧɢɣ ɢ ɜɟɛɥɢɨɝɪɚɮɢɢ); 
ɡɚɞɚɧɢɹ; ɢɧɫɬɪɭɤɰɢɢ ɩɨ ɜɵɩɨɥɧɟɧɢɸ ɡɚɞɚɧɢɣ; 3) ɤɨɧɬɪɨɥɶɧɨ-
ɩɪɨɜɟɪɨɱɧɵɣ ɦɨɞɭɥɶ, ɤɨɬɨɪɵɣ ɫɨɞɟɪɠɢɬ ɫɬɪɚɧɢɰɵ ɞɥɹ 
ɜɵɩɨɥɧɟɧɢɹ ɢ ɫɞɚɱɢ ɡɚɞɚɧɢɣ ɪɚɡɧɵɯ ɮɨɪɦɚɬɨɜ, ɚ ɬɚɤɠɟ ɤɪɢɬɟɪɢɢ 
ɨɰɟɧɢɜɚɧɢɹ, ɩɪɢɦɟɪɵ ɥɭɱɲɢɯ ɪɚɛɨɬ; 4) ɦɨɞɭɥɶ ɫɚɦɨɪɚɡɜɢɬɢɹ 
ɨɛɭɱɚɟɦɨɝɨ, ɜ ɤɨɬɨɪɨɦ ɨɧ ɦɨɠɟɬ ɧɚɣɬɢ ɞɨɩɨɥɧɢɬɟɥɶɧɵɟ ɬɟɤɫɬɵ, 
ɦɚɬɟɪɢɚɥɵ ɢ ɡɚɞɚɧɢɹ ɩɨ ɢɡɭɱɚɟɦɵɦ ɬɟɦɚɦ ɜ ɪɚɦɤɚɯ ɤɭɪɫɚ ɪɭɫɫɤɨɝɨ 

ɹɡɵɤɚ ɞɥɹ ɢɧɨɫɬɪɚɧɧɵɯ ɫɬɭɞɟɧɬɨɜ; 5) ɦɨɞɭɥɶ ɨɛɪɚɬɧɨɣ ɫɜɹɡɢ (ɞɚɟɬ 
ɜɨɡɦɨɠɧɨɫɬɶ ɛɵɫɬɪɨɣ ɢ ɷɮɮɟɤɬɢɜɧɨɣ ɤɨɦɦɭɧɢɤɚɰɢɢ ɜ ɪɚɦɤɚɯ 
ɞɢɫɬɚɧɰɢɨɧɧɨɝɨ ɢ ɫɦɟɲɚɧɧɨɝɨ ɨɛɭɱɟɧɢɹ) (Ʉɭɡɧɟɰɨɜ, 2018). 
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ɇɚ ɧɚɫɬɨɹɳɟɟ ɜɪɟɦɹ ɩɥɚɬɮɨɪɦɚ ɫɨɫɬɨɢɬ ɢɡ ɫɥɟɞɭɸɳɢɯ 

ɨɫɧɨɜɧɵɯ ɪɚɡɞɟɥɨɜ:  
1. Ƚɪɚɦɦɚɬɢɱɟɫɤɢɣ ɦɨɞɭɥɶ «Ƚɪɚɦɦɚɬɢɤɚ (Ʉɚɬɚɥɨɝ 

ɭɩɪɚɠɧɟɧɢɣ)», ɜ ɤɨɬɨɪɨɦ ɫɨɞɟɪɠɚɬɫɹ ɭɩɪɚɠɧɟɧɢɹ ɧɚ 
ɨɬɪɚɛɨɬɤɭ ɝɪɚɦɦɚɬɢɤɢ ɜ ɨɧɥɚɣɧ-ɪɟɠɢɦɟ (Ƚɪɚɦɦɚɬɢɱɟɫɤɢɣ 
ɦɨɞɭɥɶ ɩɪɨɟɤɬɚ Langteach-online «Ƚɪɚɦɦɚɬɢɤɚ (Ʉɚɬɚɥɨɝ 
ɭɩɪɚɠɧɟɧɢɣ)» ) ; 

2. Ɍɟɤɫɬɨɜɵɣ ɦɨɞɭɥɶ «Ɍɟɤɫɬɨɬɟɤɚ»: ɬɟɤɫɬɵ ɩɨ 86 

ɬɟɦɚɦ, ɢɡɭɱɚɟɦɵɦ ɜ ɪɚɦɤɚɯ ɪɚɛɨɱɢɯ ɩɪɨɝɪɚɦɦ ɛɚɤɚɥɚɜɪɢɚɬɚ 
ɢ ɦɚɝɢɫɬɪɚɬɭɪɵ ɎɂəɊ ɆȽɍ ɢɦɟɧɢ Ɇ.ȼ. Ʌɨɦɨɧɨɫɨɜɚ; 

3. Ʌɟɤɫɢɱɟɫɤɢɣ ɦɨɞɭɥɶ «Ɍɟɦɚɬɢɱɟɫɤɢɣ ɫɥɨɜɚɪɶ»: 
ɥɟɤɫɢɱɟɫɤɢɟ ɦɢɧɢɦɭɦɵ ɩɨ 86 ɬɟɦɚɦ, ɢɡɭɱɚɟɦɵɦ ɜ ɪɚɦɤɚɯ 
ɪɚɛɨɱɢɯ ɩɪɨɝɪɚɦɦ ɛɚɤɚɥɚɜɪɢɚɬɚ ɢ ɦɚɝɢɫɬɪɚɬɭɪɵ ɎɂəɊ 
ɆȽɍ ɢɦɟɧɢ Ɇ.ȼ. Ʌɨɦɨɧɨɫɨɜɚ (Ʌɟɤɫɢɱɟɫɤɢɣ ɦɨɞɭɥɶ 
ɩɪɨɟɤɬɚ Langteach-online «Ɍɟɦɚɬɢɱɟɫɤɢɣ ɫɥɨɜɚɪɶ») ; 

4. Ɇɨɞɭɥɶ «ɉɨɥɟɡɧɵɟ ɫɫɵɥɤɢ»: ɫɫɵɥɤɢ ɧɚ 
ɩɭɛɥɢɤɚɰɢɢ: ɩɨ ɦɟɬɨɞɢɤɚɦ ɩɪɟɩɨɞɚɜɚɧɢɹ ɢɧɨɫɬɪɚɧɧɵɯ 
ɹɡɵɤɨɜ ɢ ɊɄɂ, ɩɨ ɢɫɩɨɥɶɡɨɜɚɧɢɸ ɢɧɮɨɪɦɚɰɢɨɧɧɨ-
ɤɨɦɦɭɧɢɤɚɰɢɨɧɧɵɯ ɢ ɦɨɛɢɥɶɧɵɯ ɬɟɯɧɨɥɨɝɢɣ, ɩɨ 
ɩɟɪɟɜɨɞɨɜɟɞɟɧɢɸ ɢ ɫɦɟɠɧɵɦ ɞɢɫɰɢɩɥɢɧɚɦ (Ɇɨɞɭɥɶ 
«ɉɨɥɟɡɧɵɟ ɪɟɫɭɪɫɵ»); 

5. Ɍɟɨɪɟɬɢɱɟɫɤɢɣ ɦɨɞɭɥɶ «Ɍɟɨɪɢɹ»: ɫɨɞɟɪɠɚɬɫɹ ɨɛɴɹɫɧɟɧɢɹ 
ɨɫɧɨɜɧɵɯ ɩɪɚɜɢɥ ɪɭɫɫɤɨɝɨ ɹɡɵɤɚ ɬɭɞɚ ɠɟ ɜɯɨɞɹɬ ɞɚɧɧɵɟ 
ɪɟɡɭɥɶɬɚɬɨɜ ɚɩɪɨɛɚɰɢɢ ɢ ɩɥɚɧɵ ɭɪɨɤɨɜ ɨɱɧɨɣ ɚɩɪɨɛɚɰɢɢ. 

Ⱦɚɧɧɵɟ ɪɚɡɞɟɥɵ ɨɬɪɚɠɚɸɬ ɬɪɟɛɨɜɚɧɢɹ ɤ ɢɧɮɨɪɦɚɰɢɨɧɧɨɣ 
ɨɛɪɚɡɨɜɚɬɟɥɶɧɨɣ ɫɪɟɞɟ (ɂɈɋ) ɢ ɷɥɟɤɬɪɨɧɧɵɦ ɨɛɪɚɡɨɜɚɬɟɥɶɧɵɦ 
ɪɟɫɭɪɫɚɦ (ɗɈɊ), ɩɪɟɞɴɹɜɥɹɟɦɵɟ ɜɨ ɎȽɈɋ 44.03.01 
«ɉɟɞɚɝɨɝɢɱɟɫɤɨɟ ɨɛɪɚɡɨɜɚɧɢɟ» ɢ ɞɪɭɝɢɯ ɨɮɢɰɢɚɥɶɧɵɯ ɞɨɤɭɦɟɧɬɚɯ 
Ɇɢɧɢɫɬɟɪɫɬɜɚ Ɉɛɪɚɡɨɜɚɧɢɹ Ɋɨɫɫɢɣɫɤɨɣ Ɏɟɞɟɪɚɰɢɢ (ɎȽɈɋ).  

ɉɨɫɤɨɥɶɤɭ ɜ ɆȽɍ ɩɪɢɧɹɬɵ Ɉɛɪɚɡɨɜɚɬɟɥɶɧɵɟ ɫɬɚɧɞɚɪɬɵ ɢ 
ɬɪɟɛɨɜɚɧɢɹ ɤ ɜɵɩɭɫɤɧɢɤɚɦ ɜɭɡɚ ɩɨ ɜɫɟɦ ɧɚɩɪɚɜɥɟɧɢɹɦ, ɫɥɟɞɭɟɬ 
ɨɛɪɚɬɢɬɶɫɹ ɤ Ɉɋ ɆȽɍ ɩɨ ɧɚɩɪɚɜɥɟɧɢɸ ɩɨɞɝɨɬɨɜɤɢ «Ʌɢɧɝɜɢɫɬɢɤɚ» 
(Ɉɛɪɚɡɨɜɚɬɟɥɶɧɵɣ ɫɬɚɧɞɚɪɬ ɆȽɍ, 2011) ɢ ɤɨ ɎȽɈɋ ȼɈ 3+ ɩɨ 
ɧɚɩɪɚɜɥɟɧɢɸ ɩɨɞɝɨɬɨɜɤɢ 45.04.02 «Ʌɢɧɝɜɢɫɬɢɤɚ (ɭɪɨɜɟɧɶ 
ɢɧɬɟɝɪɢɪɨɜɚɧɧɨɣ ɦɚɝɢɫɬɪɚɬɭɪɵ)» (ɩɪɢɤɚɡ Ɇɢɧɢɫɬɟɪɫɬɜɚ 
ɨɛɪɚɡɨɜɚɧɢɹ ɢ ɧɚɭɤɢ Ɋɨɫ. Ɏɟɞɟɪɚɰɢɢ ɨɬ 04.12.2015 №1426, 2016). 
ȼ ɧɢɯ ɨɫɨɛɨɟ ɦɟɫɬɨ ɡɚɧɢɦɚɟɬ ɪɚɡɜɢɬɢɟ ɫɚɦɨɫɬɨɹɬɟɥɶɧɨɣ 
ɞɟɹɬɟɥɶɧɨɫɬɢ ɢ ɩɢɫɶɦɟɧɧɨ-ɪɟɱɟɜɵɯ ɧɚɜɵɤɨɜ, ɨɛɭɱɚɸɳɢɯɫɹ ɜ 
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ɭɫɥɨɜɢɹɯ ɩɨɥɭɱɟɧɢɹ ɜɵɫɲɟɝɨ ɨɛɪɚɡɨɜɚɧɢɹ ɩɨ ɭɤɚɡɚɧɧɨɦɭ 

ɧɚɩɪɚɜɥɟɧɢɸ ɩɪɢ ɢɧɞɢɜɢɞɭɚɥɶɧɨɣ ɪɚɛɨɬɟ ɫ ɢɫɩɨɥɶɡɨɜɚɧɢɟɦ 
ɢɧɮɨɪɦɚɰɢɨɧɧɵɯ ɬɟɯɧɨɥɨɝɢɣ: 

1. ɎȽɈɋ ȼɈ 3+ (ɈɄ-8, OɄ-9, ɈɉɄ-4, ɈɉɄ-5, ɈɉɄ-6, ɈɉɄ-9, 
ɈɉɄ-11, ɈɉɄ-22, ɈɉɄ-23, ɈɉɄ-24, ɉɄ-28, ɉɄ-33); 

2. Ɉɋ ɆȽɍ (ɋɄ-1, ɋɄ-3, ɉɄ-4, ɉɄ-6, ɉɄ-8, ɉɄ-13); 
Ɋɚɡɜɢɬɢɟ ɭɤɚɡɚɧɧɵɯ ɤɨɦɩɟɬɟɧɰɢɣ ɩɪɨɢɫɯɨɞɢɬ ɩɪɢ 

ɢɫɩɨɥɶɡɨɜɚɧɢɢ ɩɪɨɟɤɬɚ, ɤɚɤ ɜ ɫɦɟɲɚɧɧɨɦ, ɬɚɤ ɢ ɜ ɞɢɫɬɚɧɰɢɨɧɧɨɦ 

ɮɨɪɦɚɬɟ.  
Ɋɟɡɭɥɶɬɚɬɵ 

Ɇɟɬɨɞɢɱɟɫɤɚɹ ɤɨɧɰɟɩɰɢɹ ɩɪɨɟɤɬɚ Langteach-online ɨɫɧɨɜɚɧɚ ɧɚ 
ɝɢɩɨɬɟɡɟ ɨ ɰɟɥɟɧɚɩɪɚɜɥɟɧɧɨɦ ɫɢɫɬɟɦɧɨɦ ɮɨɪɦɢɪɨɜɚɧɢɢ 
ɫɚɦɨɫɬɨɹɬɟɥɶɧɨɣ ɥɢɱɧɨɫɬɢ ɢɧɨɫɬɪɚɧɧɨɝɨ ɫɬɭɞɟɧɬɚ ɩɭɬɺɦ 
ɪɚɫɤɪɵɬɢɹ ɟɺ ɬɜɨɪɱɟɫɤɨɝɨ ɧɚɱɚɥɚ ɫ ɢɫɩɨɥɶɡɨɜɚɧɢɟɦ 
ɦɨɬɢɜɚɰɢɨɧɧɵɯ ɮɚɤɬɨɪɨɜ ɢ ɜɧɭɬɪɟɧɧɟɝɨ ɫɚɦɨɤɨɧɬɪɨɥɹ. 

ȼ ɯɨɞɟ ɚɩɪɨɛɚɰɢɢ ɞɚɧɧɨɣ ɝɢɩɨɬɟɡɵ ɧɚ ɛɚɡɟ ɨɧɥɚɣɧ-ɫɪɟɞɵ 

Langteach-online ɛɵɥɢ ɢɫɩɨɥɶɡɨɜɚɧɵ ɦɚɬɟɪɢɚɥɵ ɬɟɦɵ 
«ɉɭɬɟɲɟɫɬɜɢɹ ɢ ɩɭɬɟɲɟɫɬɜɟɧɧɢɤɢ» (Ɋɭɫɫɤɢɟ ɩɭɬɟɲɟɫɬɜɟɧɧɢɤɢ). 

ȼ ɷɤɫɩɟɪɢɦɟɧɬɟ ɜ ɫɦɟɲɚɧɧɨɦ ɮɨɪɦɚɬɟ ɨɛɭɱɟɧɢɹ ɜ ɪɚɦɤɚɯ 
ɩɟɞɚɝɨɝɢɱɟɫɤɨɣ ɩɪɚɤɬɢɤɢ ɜ ɝɪɭɩɩɟ ɢɧɨɫɬɪɚɧɧɵɯ ɫɬɭɞɟɧɬɨɜ 
ɜɧɟɲɧɟɣ ɦɚɝɢɫɬɪɚɬɭɪɵ ɩɨ ɧɚɩɪɚɜɥɟɧɢɸ «Ʌɢɧɝɜɢɫɬɢɤɚ» 
ɩɪɢɧɢɦɚɥɢ ɭɱɚɫɬɢɟ 11 ɱɟɥɨɜɟɤ (ɝɪɚɠɞɚɧɟ Ʉɢɬɚɹ: 7 ɞɟɜɭɲɟɤ ɢ 4 
ɦɨɥɨɞɵɯ ɱɟɥɨɜɟɤɚ ɜ ɜɨɡɪɚɫɬɟ ɨɬ 21 ɞɨ 24 ɥɟɬ).  

ɇɚ ɷɬɚɩɟ ɜɧɟɞɪɟɧɢɹ ɭɤɚɡɚɧɧɵɦ ɫɬɭɞɟɧɬɚɦ ɛɵɥ ɜɵɞɚɧ ɨɩɪɨɫɧɢɤ 
ɫ 3 ɜɨɩɪɨɫɚɦɢ: 

1. Ⱦɥɹ ɱɟɝɨ ȼɵ ɢɡɭɱɚɟɬɟ ɪɭɫɫɤɢɣ ɹɡɵɤ? 
2. ɉɨ ɤɚɤɨɣ ɫɩɟɰɢɚɥɶɧɨɫɬɢ ȼɵ ɩɨɥɭɱɚɥɢ ɫɜɨɟ ɩɟɪɜɨɟ ɜɵɫɲɟɟ 

ɨɛɪɚɡɨɜɚɧɢɟ? 
3. Ʉɚɤ ȼɵ ɩɪɨɜɨɞɢɬɟ ɫɜɨɟ ɫɜɨɛɨɞɧɨɟ ɜɪɟɦɹ? ȿɫɬɶ ɥɢ ɭ ȼɚɫ 

ɯɨɛɛɢ? 
Ɉɬɜɟɬɢɬɶ ɧɚ ɞɚɧɧɵɟ ɜɨɩɪɨɫɵ ɧɭɠɧɨ ɛɵɥɨ ɜ ɫɜɨɛɨɞɧɨɣ ɮɨɪɦɟ 

(1-2 ɩɪɟɞɥɨɠɟɧɢɹ ɧɚ ɤɚɠɞɵɣ ɜɨɩɪɨɫ).  
ɉɨɫɥɟ ɡɚɩɨɥɧɟɧɢɹ ɨɩɪɨɫɧɢɤɚ ɢɦ ɛɵɥ ɩɪɟɞɥɨɠɟɧ ɧɚɩɟɱɚɬɚɧɧɵɣ 

ɬɟɤɫɬ ɞɥɹ ɱɬɟɧɢɹ «Ɏɟɞɨɪ Ʉɨɧɸɯɨɜ» (Ɋɟɡɨɥɸɰɢɹ ɩɨ ɢɬɨɝɚɦ 
ɦɟɠɞɭɧɚɪɨɞɧɨɣ ɤɨɧɮɟɪɟɧɰɢɢ ɊɈɉɊəɅ) ɫ ɜɨɩɪɨɫɚɦɢ ɩɨ 
ɩɪɨɱɢɬɚɧɧɨɦɭ ɬɟɤɫɬɭ ɢ ɫɩɢɫɤɨɦ ɥɟɤɫɢɤɢ ɞɥɹ ɨɛɥɟɝɱɟɧɢɹ 
ɩɨɧɢɦɚɧɢɹ. ɉɨ ɡɚɜɟɪɲɟɧɢɢ ɩɟɪɜɨɝɨ ɩɪɨɱɬɟɧɢɹ ɬɟɤɫɬɚ ɫɨ 
ɫɬɭɞɟɧɬɚɦɢ ɛɵɥɚ ɪɚɡɨɛɪɚɧɚ ɧɟɩɨɧɹɬɚɹ ɢɦɢ ɥɟɤɫɢɤɚ ɢ ɡɚɞɚɧɵ 
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ɜɨɩɪɨɫɵ ɧɚ ɨɛɳɟɟ ɩɨɧɢɦɚɧɢɟ ɫɦɵɫɥɚ ɩɪɨɢɡɜɟɞɟɧɢɹ.  Ɍɚɤɠɟ 
ɫɬɭɞɟɧɬɵ ɛɵɥɢ ɨɡɧɚɤɨɦɥɟɧɵ ɫ ɩɪɨɯɨɠɞɟɧɢɟɦ ɪɟɝɢɫɬɪɚɰɢɢ ɧɚ 
ɩɥɚɬɮɨɪɦɟ Langteach-online ɞɥɹ ɩɨɥɭɱɟɧɢɹ ɞɨɫɬɭɩɚ ɤ ɜɵɩɨɥɧɟɧɢɸ 
ɞɨɦɚɲɧɟɝɨ ɡɚɞɚɧɢɹ ɧɚ ɨɫɧɨɜɟ ɢɡɭɱɟɧɧɵɯ ɧɚ ɭɪɨɤɟ ɦɚɬɟɪɢɚɥɨɜ ɢ 
ɞɪɭɝɢɦ ɦɚɬɟɪɢɚɥɚɦ ɬɟɦɵ (ɜɤɥɸɱɚɹ ɦɚɬɟɪɢɚɥɵ, ɢɡɭɱɟɧɧɵɟ ɧɚ 
ɭɪɨɤɟ).  ɋɬɭɞɟɧɬɵ ɦɨɝɭɬ ɡɚɯɨɞɢɬɶ ɧɚ ɩɥɚɬɮɨɪɦɭ ɞɥɹ ɜɵɩɨɥɧɟɧɢɹ 
ɞɨɦɚɲɧɢɯ ɡɚɞɚɧɢɣ, ɤɚɤ ɫɨ ɫɬɚɰɢɨɧɚɪɧɵɯ ɤɨɦɩɶɸɬɟɪɨɜ ɢ 
ɧɨɭɬɛɭɤɨɜ, ɬɚɤ ɢ ɫ ɦɨɛɢɥɶɧɵɯ ɭɫɬɪɨɣɫɬɜ. ɉɨɫɥɟ ɜɬɨɪɨɝɨ ɩɪɨɱɬɟɧɢɹ 
ɧɚ ɨɫɧɨɜɟ ɬɟɤɫɬɚ ɛɵɥɚ ɨɬɪɚɛɨɬɚɧɚ ɝɪɚɦɦɚɬɢɱɟɫɤɚɹ ɬɟɦɚ «ɉɚɞɟɠɢ» 
ɧɚ ɧɚɯɨɠɞɟɧɢɟ ɮɨɪɦ ɪɨɞɢɬɟɥɶɧɨɝɨ, ɞɚɬɟɥɶɧɨɝɨ ɢ ɩɪɟɞɥɨɠɧɨɝɨ 
ɩɚɞɟɠɟɣ ɢɦɺɧ ɫɭɳɟɫɬɜɢɬɟɥɶɧɵɯ ɢ ɩɪɢɥɚɝɚɬɟɥɶɧɵɯ.   

ȼ ɤɚɱɟɫɬɜɟ ɞɨɦɚɲɧɟɝɨ ɡɚɞɚɧɢɹ ɫɬɭɞɟɧɬɚɦ ɛɵɥɨ ɡɚɞɚɧɨ:  
1. Ɉɬɜɟɬɢɬɶ ɧɚ 6 ɜɨɩɪɨɫɨɜ ɫ ɜɵɛɨɪɨɦ ɨɬɜɟɬɚ ɧɚ ɩɥɚɬɮɨɪɦɟ 

Langteach-online ɩɨ ɢɡɭɱɟɧɧɨɦɭ ɧɚ ɭɪɨɤɟ ɬɟɤɫɬɭ «Ɏɟɞɨɪ Ʉɨɧɸɯɨɜ» 
2. Ɉɬɜɟɬɢɬɶ ɧɚ 2 ɜɨɩɪɨɫɚ ɫɨ ɫɜɨɛɨɞɧɵɦ ɨɬɜɟɬɨɦ ɧɚ ɩɥɚɬɮɨɪɦɟ 

Langteach-online ɫ ɢɫɩɨɥɶɡɨɜɚɧɢɟɦ ɥɟɤɫɢɱɟɫɤɢɯ ɟɞɢɧɢɰ ɢɡ ɬɟɤɫɬɚ ɢ 

ɢɡɭɱɟɧɧɵɯ ɝɪɚɦɦɚɬɢɱɟɫɤɢɯ ɩɪɚɜɢɥ:  
 ɇɚɣɞɢɬɟ ɢ ɜɵɩɢɲɢɬɟ ɢɡ ɬɟɤɫɬɚ "Ɏɟɞɨɪ Ʉɨɧɸɯɨɜ" 

ɫɥɨɜɨɫɨɱɟɬɚɧɢɹ ɜ ɪɨɞɢɬɟɥɶɧɨɦ, ɞɚɬɟɥɶɧɨɦ ɢ ɩɪɟɞɥɨɠɧɨɦ ɩɚɞɟɠɚɯ. 
Ɉɬɦɟɬɶɬɟ ɜ ɫɤɨɛɤɚɯ, ɝɞɟ ɭɩɨɬɪɟɛɥɟɧ ɪɨɞɢɬɟɥɶɧɵɣ ɩɚɞɟɠ (ɪ.ɩ.), ɝɞɟ 
ɞɚɬɟɥɶɧɵɣ ɩɚɞɟɠ (ɞ.ɩ.), ɚ ɝɞɟ ɩɪɟɞɥɨɠɧɵɣ ɩɚɞɟɠ (ɩ.ɩ.); 

 ɇɚɩɢɲɢɬɟ ɧɟɛɨɥɶɲɨɣ ɪɚɫɫɤɚɡ ɨɛ ɢɡɜɟɫɬɧɨɦ 

ɩɭɬɟɲɟɫɬɜɟɧɧɢɤɟ ɢɡ ȼɚɲɟɣ ɢɥɢ ɥɸɛɨɣ ɞɪɭɝɨɣ ɫɬɪɚɧɵ ɢ 
ɪɚɫɫɤɚɠɢɬɟ ɨ ɧɺɦ ɭɫɬɧɨ ɧɚ ɡɚɧɹɬɢɢ. Ɉɛɴɟɦ ɨɬ 150 ɞɨ 250 ɫɥɨɜ; 

ȼ ɬɟɱɟɧɢɟ ɧɟɞɟɥɢ ɧɚ ɩɥɚɬɮɨɪɦɟ ɫɬɭɞɟɧɬɵ ɩɭɛɥɢɤɨɜɚɥɢ ɫɜɨɢ 
ɩɢɫɶɦɟɧɧɵɟ ɞɨɦɚɲɧɢɟ ɡɚɞɚɧɢɹ. ȼ ɞɨɦɚɲɧɢɯ ɡɚɞɚɧɢɹɯ ɛɵɥɨ 
ɜɵɹɜɥɟɧɨ ɬɜɨɪɱɟɫɤɨɟ ɧɚɱɚɥɨ ɥɢɱɧɨɫɬɢ ɢ ɭɧɢɤɚɥɶɧɨɫɬɶ ɤɚɠɞɨɝɨ 
ɫɬɭɞɟɧɬɚ ɩɪɢ ɜɵɩɨɥɧɟɧɢɢ ɡɚɞɚɧɢɹ «ɇɚɩɢɲɢɬɟ ɧɟɛɨɥɶɲɨɣ ɪɚɫɫɤɚɡ 
ɨɛ ɢɡɜɟɫɬɧɨɦ ɩɭɬɟɲɟɫɬɜɟɧɧɢɤɟ ɢɡ ȼɚɲɟɣ ɢɥɢ ɥɸɛɨɣ ɞɪɭɝɨɣ 
ɫɬɪɚɧɵ».  

ɋɬɭɞɟɧɬɚɦɢ ɛɵɥɢ ɜɵɛɪɚɧɵ ɫɥɟɞɭɸɳɢɟ ɩɭɬɟɲɟɫɬɜɟɧɧɢɤɢ: 
ɩɨɪɬɭɝɚɥɶɫɤɢɣ ɩɭɬɟɲɟɫɬɜɟɧɢɤ Ɇɚɝɟɥɥɚɧ Ɏɟɪɧɚɧ, 
ɢɬɚɥɶɹɧɫɤɢɣ ɩɭɬɟɲɟɫɬɜɟɧɧɢɤ ɢ ɤɭɩɟɰ Ɇɚɪɤɨ ɉɨɥɨ, 

ɛɪɢɬɚɧɫɤɢɣ ɩɭɬɟɲɟɫɬɜɟɧɧɢɤ Ɇɚɣɤɥ Ȼɟɚɪ  Ƚɪɢɥɥɫ, ɤɢɬɚɣɫɤɢɟ 

ɩɭɬɟɲɟɫɬɜɟɧɧɢɤɢ: Ƚɚɧɞɡɢɧ, ɑɠɷɧ ɏɷ ɋɹ ɋɢɹɧ, ɋɸɣ ɋɹɤɷ, 
ɋɸɚɧɶɰɡɚɧ, ɉɚɧ Ⱦɟɦɢɧɝ, ɋɵɦɚ ɐɹɧɶ, Ʌɢ Ȼɨ.  ɇɟɤɨɬɨɪɵɟ 
ɫɬɭɞɟɧɬɵ ɬɜɨɪɱɟɫɤɢ ɩɨɞɨɲɥɢ ɤ ɜɵɩɨɥɧɟɧɢɸ ɞɨɦɚɲɧɟɝɨ ɡɚɞɚɧɢɹ. 
ȼ ɞɨɩɨɥɧɟɧɢɟ ɤ ɫɜɨɟɦɭ ɭɫɬɧɨɦɭ ɜɵɫɬɭɩɥɟɧɢɸ ɧɚ ɭɪɨɤɟ ɨɧɢ 
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ɩɪɟɞɫɬɚɜɥɹɥɢ ɤɪɚɫɨɱɧɵɟ ɩɪɟɡɟɧɬɚɰɢɢ ɫ ɨɫɧɨɜɧɨɣ ɢɧɮɨɪɦɚɰɢɟɣ ɨ 
ɩɭɬɟɲɟɫɬɜɟɧɧɢɤɚɯ, ɫɨɡɞɚɧɧɵɟ ɫɪɟɞɫɬɜɚɦɢ PowerPoint.  

ȼɵɜɨɞɵ 

ȼ ɡɚɤɥɸɱɟɧɢɟ ɨɬɦɟɱɚɟɦ, ɱɬɨ ɜɵɩɨɥɧɟɧɧɵɟ ɞɨɦɚɲɧɢɟ ɡɚɞɚɧɢɹ 
ɧɚ ɩɥɚɬɮɨɪɦɟ Langteach-online ɩɨɤɚɡɚɥɢ ɩɨɜɵɲɟɧɢɟ ɭɪɨɜɧɹ 
ɥɢɱɧɨɣ ɡɚɢɧɬɟɪɟɫɨɜɚɧɧɨɫɬɢ, ɜɧɭɬɪɟɧɧɟɝɨ ɫɚɦɨɤɨɧɬɪɨɥɹ, 
ɭɧɢɤɚɥɶɧɨɫɬɢ ɢ ɦɨɬɢɜɚɰɢɢ ɤɚɠɞɨɝɨ ɨɬɞɟɥɶɧɨɝɨ ɫɬɭɞɟɧɬɚ.  
ɋɬɭɞɟɧɬɵ ɜɵɪɚɡɢɥɢ ɝɨɬɨɜɧɨɫɬɶ ɱɢɬɚɬɶ ɢ ɭɝɥɭɛɥɺɧɧɨ 

ɚɧɚɥɢɡɢɪɨɜɚɬɶ ɞɨɩɨɥɧɢɬɟɥɶɧɵɟ ɦɚɬɟɪɢɚɥɵ ɜ ɪɚɦɤɚɯ ɢɡɭɱɚɟɦɵɯ 
ɬɟɦ ɧɚ ɩɥɚɬɮɨɪɦɟ Langteach-online. 
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ȾɂɋɄɍɊɋȿ 

 
ɋɬɚɬɶɹ ɩɨɫɜɹɳɟɧɚ ɮɭɧɤɰɢɨɧɢɪɨɜɚɧɢɸ ɝɥɚɝɨɥɶɧɵɯ ɫɪɟɞɫɬɜ ɫɨ 
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ɝɥɚɝɨɥɶɧɵɯ ɫɪɟɞɫɬɜ ɫɨ ɡɧɚɱɟɧɢɟɦ ɤɨɦɦɭɧɢɤɚɰɢɢ ɜ ɜɵɫɬɪɚɢɜɚɧɢɢ 

ɪɟɱɟɜɵɯ ɫɬɪɚɬɟɝɢɣ ɢ ɬɚɤɬɢɤ ɫ ɬɨɱɤɢ ɡɪɟɧɢɹ ɢɯ ɤɨɧɫɬɪɭɤɬɢɜɧɨɝɨ 
ɜɥɢɹɧɢɹ ɧɚ ɨɛɳɟɟ ɫɦɵɫɥɨɜɨɟ ɩɪɨɫɬɪɚɧɫɬɜɨ ɪɟɱɢ ɜ 
ɩɪɨɮɟɫɫɢɨɧɚɥɶɧɵɯ ɫɢɬɭɚɰɢɹɯ. ȼ ɯɨɞɟ ɚɧɚɥɢɡɚ ɹɡɵɤɨɜɨɝɨ 
ɦɚɬɟɪɢɚɥɚ ɪɚɫɤɪɵɜɚɟɬɫɹ ɪɨɥɶ ɝɥɚɝɨɥɨɜ ɤɨɦɦɭɧɢɤɚɰɢɢ ɤɚɤ 
ɨɩɟɪɚɬɨɪɨɜ ɫɬɪɚɬɟɝɢɣ ɢ ɬɚɤɬɢɤ ɤɨɧɬɚɤɬɢɪɨɜɚɧɢɹ, ɚ ɬɚɤɠɟ ɢɯ 
ɩɨɞɞɟɪɠɤɚ ɞɪɭɝɢɦɢ ɹɡɵɤɨɜɵɦɢ ɫɪɟɞɫɬɜɚɦɢ (ɦɟɠɞɨɦɟɬɢɹɦɢ, 
ɧɚɪɟɱɢɹɦɢ ɢ ɬ.ɞ.). ɂɡɥɚɝɚɟɦɵɟ ɩɨɡɢɰɢɢ ɢɥɥɸɫɬɪɢɪɭɸɬɫɹ 

ɩɪɢɦɟɪɚɦɢ ɢɡ ɜɵɫɬɭɩɥɟɧɢɣ ɩɨɥɢɬɢɤɨɜ ɢ ɨɛɳɟɫɬɜɟɧɧɵɯ ɞɟɹɬɟɥɟɣ, 
ɭɱɚɫɬɧɢɤɨɜ ɞɟɛɚɬɨɜ, ɚ ɬɚɤɠɟ ɢɡ ɫɬɚɬɟɣ ɞɟɥɨɜɵɯ ɩɟɪɢɨɞɢɱɟɫɤɢɯ 
ɢɡɞɚɧɢɣ, ɭɱɟɛɧɵɯ ɦɚɬɟɪɢɚɥɨɜ ɩɨ ɞɟɥɨɜɨɦɭ ɚɧɝɥɢɣɫɤɨɦɭ ɢ 
ɨɬɪɵɜɤɨɜ ɢɡ ɯɭɞɨɠɟɫɬɜɟɧɧɨɣ ɥɢɬɟɪɚɬɭɪɵ ɧɚ ɬɟɦɭ ɠɢɡɧɢ 
ɞɟɥɨɜɵɯ ɤɪɭɝɨɜ.. 

Аɜɬɨɪɵ ɞɨɤɚɡɵɜɚɸɬ, ɱɬɨ ɛɥɚɝɨɞɚɪɹ ɫɥɟɞɨɜɚɧɢɸ ɩɪɢɧɰɢɩɚɦ 

ɤɨɨɩɟɪɚɰɢɢ ɢ ɢɫɩɨɥɶɡɨɜɚɧɢɸ ɤɨɦɩɥɟɤɫɚ ɫɪɟɞɫɬɜ ɩɨɡɢɬɢɜɧɨɝɨ 
ɪɟɱɟɜɨɝɨ ɜɨɡɞɟɣɫɬɜɢɹ ɦɨɠɧɨ ɞɨɛɢɬɶɫɹ ɜɡɚɢɦɨɩɪɢɟɦɥɟɦɨɝɨ 

ɩɪɚɝɦɚɬɢɱɟɫɤɨɝɨ ɷɮɮɟɤɬɚ, ɚ ɷɬɨ ɜ ɫɜɨɸ ɨɱɟɪɟɞɶ ɨɛɟɫɩɟɱɢɬ ɛɨɥɟɟ 
ɷɮɮɟɤɬɢɜɧɨɟ ɞɜɢɠɟɧɢɟ ɞɢɫɤɭɪɫɚ ɩɚɪɬɧɟɪɨɜ ɤ ɫɨɜɦɟɫɬɧɨ 
ɩɪɢɧɹɬɨɣ ɤɨɦɦɭɧɢɤɚɬɢɜɧɨɣ ɰɟɥɢ. 

Ʉɥɸɱɟɜɵɟ ɫɥɨɜɚ: ɞɟɥɨɜɨɣ ɞɢɫɤɭɪɫ, ɪɟɱɟɜɵɟ ɫɬɪɚɬɟɝɢɢ ɢ 
ɬɚɤɬɢɤɢ, ɝɥɚɝɨɥɵ ɫɨ ɡɧɚɱɟɧɢɟɦ ɤɨɦɦɭɧɢɤɚɰɢɢ, ɫɬɪɚɬɟɝɢɹ 
ɤɨɧɬɚɤɬɢɪɨɜɚɧɢɹ, ɩɪɚɝɦɚɬɢɱɟɫɤɨɟ ɜɨɡɞɟɣɫɬɜɢɟ. 
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authors base on the generalized classification of cooperative strategies 

and tactics and pay special attention to the contact strategy. 
The objective of this paper is to follow the participation of verb 

tools denoting communication in building up speech strategies and 
tactics in terms of their constructive impact on the general sense space 
in professionally related situations. 

The language material analysis reveals the role of verbs denoting 
communication as operators of contact strategies and tactics; their 

support by some other linguistic means (like interjections, adverbs, 
etc.) is also considered herein. 

The КutСШrs’ vision is illustrated by examples of pШlТtТМТКЧs’ 
speeches, debates, articles from business periodicals, Business English 
learning materials and excerpts from fiction books depicting business 
МТrМlОs’ way of life. 

The authors prove that through observing the principles of 
cooperation and employing a complex of means of positive speech 

influence, mutually acceptable pragmatic impacts can be achieved, 
with a more efficient advance of the pКrtЧОrs’ discourse system towards 
their common communicative purpose. 

Keywords: business discourse, discursive strategies and tactics, 
verbs denoting communication, contact strategy, pragmatic impact. 

 
ȼɜɟɞɟɧɢɟ 

ȼ ɯɨɞɟ ɪɚɡɜɢɬɢɹ ɢ ɭɫɥɨɠɧɟɧɢɹ ɯɚɪɚɤɬɟɪɚ ɫɮɟɪɵ ɝɥɨɛɚɥɶɧɨɝɨ 
ɛɢɡɧɟɫɚ, ɦɟɧɹɸɬɫɹ ɢ ɦɟɬɨɞɵ ɜɟɞɟɧɢɹ ɤɨɦɦɭɧɢɤɚɰɢɢ; 
ɫɨɨɬɜɟɬɫɬɜɟɧɧɨ, ɬɚɤɨɣ ɜɚɠɧɵɣ ɚɫɩɟɤɬ, ɤɚɤ ɫɬɪɚɬɟɝɢɱɟɫɤɨɟ 
ɩɥɚɧɢɪɨɜɚɧɢɟ ɪɟɱɢ, ɩɪɢɨɛɪɟɬɚɟɬ ɟɳɟ ɛɨɥɶɲɭɸ ɚɤɬɭɚɥɶɧɨɫɬɶ, 
ɩɨɫɤɨɥɶɤɭ ɛɟɡ ɧɟɝɨ ɞɨɫɬɢɠɟɧɢɟ ɤɨɦɦɭɧɢɤɚɬɢɜɧɨɣ ɰɟɥɢ 
ɧɟɜɨɡɦɨɠɧɨ (ɜɧɟ ɡɚɜɢɫɢɦɨɫɬɢ ɨɬ ɬɨɝɨ, ɩɪɨɢɫɯɨɞɢɬ ɷɬɨ ɫɨɡɧɚɬɟɥɶɧɨ 
ɢ ɰɟɥɟɧɚɩɪɚɜɥɟɧɧɨ ɢɥɢ ɢɧɬɭɢɬɢɜɧɨ). Ʉɚɤ ɢɡɜɟɫɬɧɨ, ɡɚɞɚɱɚ 
ɞɟɥɨɜɨɝɨ ɨɛɳɟɧɢɹ ɫɨɫɬɨɢɬ ɜ ɬɨɦ, ɱɬɨɛɵ ɞɨɫɬɢɱɶ ɤɚɤɨɝɨ-ɬɨ 
ɩɨɥɟɡɧɨɝɨ ɪɟɡɭɥɶɬɚɬɚ, ɩɨɷɬɨɦɭ ɦɵ ɫɨɫɪɟɞɨɬɨɱɢɥɢ ɜɧɢɦɚɧɢɟ ɧɚ 
ɤɨɨɩɟɪɚɬɢɜɧɵɯ ɫɬɪɚɬɟɝɢɹɯ ɢ ɢɫɩɨɥɶɡɨɜɚɥɢ ɬɪɭɞɵ ɬɚɤɢɯ 
ɫɩɟɰɢɚɥɢɫɬɨɜ, ɤɚɤ Ɍ.ɇ. Ⱥɫɬɚɮɭɪɨɜɚ, Ɉ.ɂ. ɂɫɫɟɪɫ, Ⱦɠ.Ɇ. Ʌɷɣɯɢɮɮ 
ɢ Ⱦɠ.Ɇ. ɉɟɧɪɨɭɡ, ȿ.ȼ. ɉɨɧɨɦɚɪɟɧɤɨ, Ⱥ.ȼ. Ɋɚɞɸɤ, Ⱦ.ɋ. ɏɪɚɦɱɟɧɤɨ 
ɢ ɞɪɭɝɢɯ (Ⱥɫɬɚɮɭɪɨɜɚ, 1997; ɂɫɫɟɪɫ, 2008; ɉɨɧɨɦɚɪɟɧɤɨ, 2012; 
ɏɪɚɦɱɟɧɤɨ, 2015; Lahiff, & Penrose, 1997; Radyuk, & Khramchenko, 
2014).  
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ȼ ɤɨɧɬɟɤɫɬɟ ɩɪɨɛɥɟɦɵ ɫɬɪɚɬɟɝɢɱɟɫɤɨɝɨ ɩɥɚɧɢɪɨɜɚɧɢɹ ɞɥɹ ɧɚɫ 
ɨɫɨɛɵɣ ɢɧɬɟɪɟɫ ɩɪɟɞɫɬɚɜɥɹɸɬ ɚɧɝɥɢɣɫɤɢɟ ɝɥɚɝɨɥɵ ɫɨ ɡɧɚɱɟɧɢɟɦ 
ɤɨɦɦɭɧɢɤɚɰɢɢ, ɬɚɤ ɤɚɤ ɦɟɬɚɪɟɝɭɥɹɰɢɹ ɪɟɱɟɜɨɝɨ ɨɛɳɟɧɢɹ, 
ɧɟɫɨɦɧɟɧɧɨ, ɜɵɩɨɥɧɹɟɬ ɜɚɠɧɵɟ ɩɪɚɝɦɚɬɢɱɟɫɤɢɟ ɮɭɧɤɰɢɢ. ɋɥɟɞɭɟɬ 
ɨɬɦɟɬɢɬɶ, ɱɬɨ ɩɨɦɢɦɨ ɬɨɝɨ, ɱɬɨ ɬɚɤɢɟ ɝɥɚɝɨɥɵ ɲɢɪɨɤɨ 
ɢɫɩɨɥɶɡɭɸɬɫɹ ɜ ɥɸɛɵɯ ɪɟɱɟɜɵɯ ɚɤɬɚɯ, ɢɯ ɫɟɦɚɧɬɢɤɚ ɨɯɜɚɬɵɜɚɟɬ 
ɪɚɡɥɢɱɧɵɟ ɯɚɪɚɤɬɟɪɢɫɬɢɤɢ ɨɛɳɟɧɢɹ, ɱɬɨ ɞɚɟɬ ɜɨɡɦɨɠɧɨɫɬɶ 
ɫɬɪɭɤɬɭɪɢɪɨɜɚɬɶ ɪɟɱɟɜɭɸ ɞɟɹɬɟɥɶɧɨɫɬɶ ɤɨɦɦɭɧɢɤɚɧɬɨɜ (ɧɚɩɪɢɦɟɪ, 
ɱɟɪɟɡ ɪɚɫɩɪɟɞɟɥɟɧɢɟ ɜ ɬɟɤɫɬɟ ɝɥɚɝɨɥɨɜ say, tell, address, note ɢ ɞɪ.) 
ɫɩɨɫɨɛɫɬɜɭɟɬ ɨɛɳɧɨɫɬɢ ɫɦɵɫɥɨɜɨɝɨ ɩɪɨɫɬɪɚɧɫɬɜɚ ɞɢɫɤɭɪɫɢɜɧɵɯ 
ɩɨɞɫɢɫɬɟɦ ɫɨɛɟɫɟɞɧɢɤɨɜ (answer, reply, agree/disagree, proceed ɢ 
ɞɪ.), ɜɵɪɚɠɚɟɬ ɧɟɤɨɬɨɪɵɟ ɨɬɬɟɧɤɢ ɦɨɞɚɥɶɧɨɫɬɢ ɜ ɨɬɧɨɲɟɧɢɢ 
ɤɨɦɦɭɧɢɤɚɧɬɨɜ (chatter, grumble, slander, swear, whimper ɢ ɞɪ.). 
Ɍɚɤɢɦ ɨɛɪɚɡɨɦ, ɩɪɚɝɦɚɬɢɱɟɫɤɢ ɭɦɟɫɬɧɨɟ ɢɫɩɨɥɶɡɨɜɚɧɢɟ ɷɬɢɯ 
ɝɥɚɝɨɥɨɜ ɦɨɠɟɬ ɭɥɭɱɲɢɬɶ ɜɡɚɢɦɨɩɨɧɢɦɚɧɢɟ ɩɚɪɬɧɟɪɨɜ ɢɥɢ ɞɚɬɶ 
ɛɨɥɟɟ ɱɟɬɤɭɸ ɤɜɚɥɢɮɢɤɚɰɢɸ ɩɪɨɰɟɫɫɚ ɨɛɳɟɧɢɹ (ɤɚɤ ɭɱɚɫɬɧɢɤɭ 

ɨɛɳɟɧɢɹ, ɬɚɤ ɢ ɫɬɨɪɨɧɧɟɦɭ ɧɚɛɥɸɞɚɬɟɥɸ), ɜ ɬɨ ɜɪɟɦɹ ɤɚɤ 
ɧɟɭɦɟɫɬɧɨɟ ɢɥɢ ɱɪɟɡɦɟɪɧɨɟ ɢɫɩɨɥɶɡɨɜɚɧɢɟ ɦɨɠɟɬ ɫɨɡɞɚɬɶ 
ɞɟɫɬɪɭɤɬɢɜɧɵɟ ɬɟɧɞɟɧɰɢɢ ɜ ɪɚɡɜɢɬɢɢ ɫɦɵɫɥɨɜɨɣ ɫɢɫɬɟɦɵ 
ɞɢɫɤɭɪɫɚ, ɩɟɪɟɤɥɸɱɚɹ ɜɧɢɦɚɧɢɟ ɩɚɪɬɧɟɪɚ ɫ ɫɭɳɟɫɬɜɚ 
ɨɛɫɭɠɞɚɟɦɵɯ ɜɨɩɪɨɫɨɜ ɧɚ ɫɚɦ ɮɨɪɦɚɬ ɜɵɫɬɪɚɢɜɚɧɢɹ ɪɟɱɢ.  

ȼ ɞɚɧɧɨɣ ɪɚɛɨɬɟ ɚɜɬɨɪɵ ɫɬɚɜɹɬ ɩɟɪɟɞ ɫɨɛɨɣ ɰɟɥɶ ɩɪɨɫɥɟɞɢɬɶ 
ɭɱɚɫɬɢɟ ɝɥɚɝɨɥɶɧɵɯ ɫɪɟɞɫɬɜ ɫɨ ɡɧɚɱɟɧɢɟɦ ɤɨɦɦɭɧɢɤɚɰɢɢ ɜ 
ɜɵɫɬɪɚɢɜɚɧɢɢ ɪɟɱɟɜɵɯ ɫɬɪɚɬɟɝɢɣ ɢ ɬɚɤɬɢɤ ɫ ɬɨɱɤɢ ɡɪɟɧɢɹ ɢɯ 
ɤɨɧɫɬɪɭɤɬɢɜɧɨɝɨ ɜɥɢɹɧɢɹ ɧɚ ɨɛɳɟɟ ɫɦɵɫɥɨɜɨɟ ɩɪɨɫɬɪɚɧɫɬɜɨ ɪɟɱɢ 
ɜ ɩɪɨɮɟɫɫɢɨɧɚɥɶɧɵɯ ɫɢɬɭɚɰɢɹɯ. 

Ɇɚɬɟɪɢɚɥɵ ɢ ɦɟɬɨɞɵ 

ɉɨɫɤɨɥɶɤɭ ɩɪɨɛɥɟɦɚ ɷɮɮɟɤɬɢɜɧɨɫɬɢ ɨɛɳɟɧɢɹ ɢ ɪɟɱɟɜɨɝɨ 
ɜɨɡɞɟɣɫɬɜɢɹ ɩɪɢɨɛɪɟɬɚɟɬ ɨɫɨɛɨɟ ɡɧɚɱɟɧɢɟ ɜ ɤɨɧɬɟɤɫɬɟ 
ɩɪɨɮɟɫɫɢɨɧɚɥɶɧɨɣ ɞɟɹɬɟɥɶɧɨɫɬɢ ɫɩɟɰɢɚɥɢɫɬɨɜ ɥɸɛɨɝɨ ɩɪɨɮɢɥɹ, 
ɦɵ ɫɨɫɪɟɞɨɬɨɱɢɥɢ ɜɧɢɦɚɧɢɟ ɧɚ ɮɭɧɤɰɢɨɧɢɪɨɜɚɧɢɢ ɝɥɚɝɨɥɨɜ 

ɤɨɦɦɭɧɢɤɚɰɢɢ ɜ ɞɟɥɨɜɨɦ ɨɛɳɟɧɢɢ ɷɤɨɧɨɦɢɫɬɨɜ ɢ ɩɨɥɢɬɢɤɨɜ – 
ɢɦɟɧɧɨ ɷɬɢ ɫɮɟɪɵ ɞɟɹɬɟɥɶɧɨɫɬɢ ɹɜɥɹɸɬɫɹ ɨɩɪɟɞɟɥɹɸɳɢɦɢ ɞɥɹ 
ɩɨɥɨɠɟɧɢɹ ɞɟɥ ɜɨ ɜɫɟɦ ɦɢɪɟ, ɚ ɩɪɟɨɛɥɚɞɚɸɳɢɦ ɫɪɟɞɫɬɜɨɦ 
ɨɛɳɟɧɢɹ ɜ ɷɬɢɯ ɫɮɟɪɚɯ, ɤɚɤ ɢɡɜɟɫɬɧɨ, ɫɥɭɠɢɬ ɚɧɝɥɢɣɫɤɢɣ ɹɡɵɤ. ȼ 
ɤɚɱɟɫɬɜɟ ɦɚɬɟɪɢɚɥɚ ɚɧɚɥɢɡɚ ɢɫɩɨɥɶɡɭɸɬɫɹ ɨɛɪɚɡɰɵ ɭɫɬɧɨɝɨ ɢ 
ɩɢɫɶɦɟɧɧɨɝɨ ɞɟɥɨɜɨɝɨ ɞɢɫɤɭɪɫɚ ɪɚɡɧɵɯ ɪɟɝɢɫɬɪɨɜ (ɫɬɚɬɶɢ ɢɡ 
ɞɟɥɨɜɨɣ ɩɟɪɢɨɞɢɤɢ, ɜɢɞɟɨɪɨɥɢɤɢ ɜɵɫɬɭɩɥɟɧɢɣ ɩɨɥɢɬɢɱɟɫɤɢɯ ɢ 



113 

ɨɛɳɟɫɬɜɟɧɧɵɯ ɞɟɹɬɟɥɟɣ, ɧɨɜɨɫɬɧɵɟ ɩɟɪɟɞɚɱɢ, ɦɚɬɟɪɢɚɥɵ 

ɚɭɬɟɧɬɢɱɧɵɯ ɭɱɟɛɧɵɯ ɤɭɪɫɨɜ ɩɨ ɞɟɥɨɜɨɦɭ ɚɧɝɥɢɣɫɤɨɦɭ, 
ɮɪɚɝɦɟɧɬɵ ɯɭɞɨɠɟɫɬɜɟɧɧɵɯ ɩɪɨɢɡɜɟɞɟɧɢɣ ɧɚ ɬɟɦɭ ɠɢɡɧɢ ɞɟɥɨɜɵɯ 
ɤɪɭɝɨɜ ɢ ɞɪ.). ɋɬɪɭɤɬɭɪɧɨ-ɫɦɵɫɥɨɜɵɟ ɫɜɨɣɫɬɜɚ ɚɧɚɥɢɡɢɪɭɟɦɵɯ 
ɮɪɚɝɦɟɧɬɨɜ ɞɢɫɤɭɪɫɚ ɪɚɫɤɪɵɜɚɸɬɫɹ ɩɪɢ ɩɨɦɨɳɢ ɦɟɬɨɞɨɜ 
ɮɭɧɤɰɢɨɧɚɥɶɧɨɣ ɥɢɧɝɜɢɫɬɢɤɢ, ɤɨɬɨɪɵɟ ɜɵɹɜɥɹɸɬ ɩɪɚɝɦɚɬɢɱɟɫɤɢɟ, 
ɫɟɦɚɧɬɢɱɟɫɤɢɟ ɢ ɫɬɢɥɢɫɬɢɱɟɫɤɢɟ ɮɭɧɤɰɢɢ ɟɞɢɧɢɰ ɪɟɱɢ ɜ ɢɯ 
ɤɨɦɩɥɟɤɫɧɨɦ ɜɡɚɢɦɨɞɟɣɫɬɜɢɢ, ɫɢɫɬɟɦɧɨɣ ɫɜɹɡɢ ɞɪɭɝ ɫ ɞɪɭɝɨɦ. 
ɂɦɟɧɧɨ ɜ ɫɨɨɬɧɨɲɟɧɢɢ ɷɥɟɦɟɧɬɨɜ ɢ ɱɚɫɬɟɣ ɫɢɫɬɟɦɵ ɞɢɫɤɭɪɫɚ 
ɮɨɪɦɢɪɭɟɬɫɹ ɨɫɧɨɜɚ ɷɦɨɰɢɨɧɚɥɶɧɨɝɨ ɢ ɫɦɵɫɥɨɜɨɝɨ ɜɨɡɞɟɣɫɬɜɢɹ 
ɪɟɱɢ ɧɚ ɪɟɰɢɩɢɟɧɬɚ. 

Ɋɟɡɭɥɶɬɚɬɵ ɢ ɨɛɫɭɠɞɟɧɢɟ 

ȼ ɪɚɡɪɚɛɨɬɤɟ ɩɪɨɛɥɟɦɵ ɤɨɨɩɟɪɚɬɢɜɧɵɯ ɫɬɪɚɬɟɝɢɣ ɹɡɵɤɨɜɟɞɵ 
ɢɫɯɨɞɹɬ ɢɡ ɢɡɜɟɫɬɧɨɝɨ ɉɪɢɧɰɢɩɚ Ʉɨɨɩɟɪɚɰɢɢ ɛɪɢɬɚɧɫɤɨɝɨ ɢ 
ɚɦɟɪɢɤɚɧɫɤɨɝɨ ɭɱɟɧɨɝɨ Ƚɟɪɛɟɪɬɚ ɉɨɥɚ Ƚɪɚɣɫɚ. ȼ ɪɚɛɨɬɟ «Ʌɨɝɢɤɚ ɢ 
ɪɟɱɟɜɨɟ ɨɛɳɟɧɢɟ» ɨɧ ɭɬɜɟɪɠɞɚɟɬ, ɱɬɨ ɨɫɧɨɜɭ ɪɟɱɟɜɨɣ 

ɤɨɦɦɭɧɢɤɚɰɢɢ ɫɨɫɬɚɜɥɹɟɬ ɉɪɢɧɰɢɩ Ʉɨɨɩɟɪɚɰɢɢ, ɩɪɟɞɩɨɥɚɝɚɸɳɢɣ 
ɝɨɬɨɜɧɨɫɬɶ ɫɨɛɟɫɟɞɧɢɤɨɜ ɞɟɣɫɬɜɨɜɚɬɶ ɜ ɫɨɨɬɜɟɬɫɬɜɢɢ ɫ ɩɪɢɧɹɬɨɣ 
ɰɟɥɶɸ ɢ ɧɚɩɪɚɜɥɟɧɢɟɦ ɪɚɡɝɨɜɨɪɚ, ɝɨɬɨɜɧɨɫɬɶ ɤ ɫɨɬɪɭɞɧɢɱɟɫɬɜɭ. 
ɉɪɢ ɷɬɨɦ ɜɤɥɚɞ ɤɚɠɞɨɝɨ ɭɱɚɫɬɧɢɤɚ ɨɛɳɟɧɢɹ ɞɨɥɠɟɧ ɛɵɬɶ 
ɨɩɬɢɦɚɥɶɧɵɦ ɜ ɪɚɦɤɚɯ ɞɨɫɬɢɠɟɧɢɹ ɤɨɦɦɭɧɢɤɚɬɢɜɧɨɣ ɰɟɥɢ, 
ɩɪɢɧɹɬɨɣ ɫɨɜɦɟɫɬɧɨ (Ƚɪɚɣɫ, 1985). 

ɉɪɢɧɰɢɩ Ʉɨɨɩɟɪɚɰɢɢ ɤɨɧɤɪɟɬɢɡɢɪɭɟɬɫɹ Ƚ.ɉ. Ƚɪɚɣɫɨɦ ɜ 
ɱɟɬɵɪɟɯ ɩɨɫɬɭɥɚɬɚɯ – ɦɚɤɫɢɦɚɯ, ɫɨɫɬɚɜɥɹɸɳɢɯ ɨɫɧɨɜɭ ɞɥɹ 
ɛɥɚɝɨɩɪɢɹɬɧɨɝɨ ɬɟɱɟɧɢɹ ɤɨɦɦɭɧɢɤɚɰɢɢ.  

Ɇɚɤɫɢɦɚ ɤɨɥɢɱɟɫɬɜɚ ɩɨɞɪɚɡɭɦɟɜɚɟɬ, ɱɬɨ ɨɛɳɟɧɢɟ ɞɨɥɠɧɨ 
ɫɨɞɟɪɠɚɬɶ ɪɨɜɧɨ ɫɬɨɥɶɤɨ ɢɧɮɨɪɦɚɰɢɢ, ɫɤɨɥɶɤɨ ɧɟɨɛɯɨɞɢɦɨ ɞɥɹ 
ɚɞɟɤɜɚɬɧɨɝɨ ɜɨɫɩɪɢɹɬɢɹ ɩɚɪɬɧɟɪɚɦɢ ɦɧɟɧɢɹ ɞɪɭɝ ɞɪɭɝɚ – ɧɟ 
ɛɨɥɶɲɟ ɢ ɧɟ ɦɟɧɶɲɟ.  

Ɇɚɤɫɢɦɚ ɤɚɱɟɫɬɜɚ ɭɬɜɟɪɠɞɚɟɬ ɧɟɨɛɯɨɞɢɦɨɫɬɶ ɢɫɬɢɧɧɨɫɬɢ 
ɜɵɫɤɚɡɵɜɚɧɢɹ (ɩɨ ɤɪɚɣɧɟɣ ɦɟɪɟ ɜ ɩɨɧɢɦɚɧɢɢ ɝɨɜɨɪɹɳɟɝɨ) ɢ 

ɪɟɤɨɦɟɧɞɭɟɬ ɢɡɛɟɝɚɬɶ ɜɵɫɤɚɡɵɜɚɧɢɣ, ɞɥɹ ɤɨɬɨɪɵɯ ɧɟɬ 
ɞɨɫɬɚɬɨɱɧɵɯ ɨɫɧɨɜɚɧɢɣ (ɩɪɨɳɟ ɝɨɜɨɪɹ, ɞɥɹ ɩɨɞɞɟɪɠɚɧɢɹ 
ɤɨɧɫɬɪɭɤɬɢɜɧɨɝɨ ɨɛɳɟɧɢɹ ɧɟ ɫɥɟɞɭɟɬ ɥɝɚɬɶ ɞɪɭɝ ɞɪɭɝɭ).  

Ɇɚɤɫɢɦɚ ɨɬɧɨɲɟɧɢɹ ɝɥɚɫɢɬ ɨ ɬɨɦ, ɱɬɨ ɨɬɜɟɬɧɚɹ ɪɟɚɤɰɢɹ ɧɚ 
ɨɛɳɟɧɢɟ ɞɨɥɠɧɚ ɛɵɬɶ ɷɤɜɢɜɚɥɟɧɬɧɚ (ɢɥɢ ɚɞɟɤɜɚɬɧɚ) ɬɨɦɭ, ɱɬɨ 
ɩɨɛɭɞɢɥɨ ɤ ɨɛɳɟɧɢɸ; ɧɟ ɫɥɟɞɭɟɬ ɭɤɥɨɧɹɬɶɫɹ ɨɬ ɬɟɦɵ.  

Ɇɚɤɫɢɦɚ ɫɩɨɫɨɛɚ ɚɤɰɟɧɬɢɪɭɟɬ ɜɧɢɦɚɧɢɟ ɧɚ ɹɫɧɨɫɬɢ ɢɡɴɹɫɧɟɧɢɹ 
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ɢ ɧɟɨɛɯɨɞɢɦɨɫɬɢ ɢɡɛɟɝɚɬɶ ɧɟɩɨɧɹɬɧɵɯ ɜɵɪɚɠɟɧɢɣ, 
ɧɟɨɞɧɨɡɧɚɱɧɨɫɬɢ, ɦɧɨɝɨɫɥɨɜɢɹ, ɱɬɨɛɵ ɨɛɟɫɩɟɱɢɬɶ ɩɨɧɢɦɚɧɢɟ 
ɫɥɭɲɚɬɟɥɟɦ ɥɸɛɨɣ ɱɚɫɬɢ ɢɥɢ ɷɬɚɩɚ ɨɛɳɟɧɢɹ. 

ȼ ɪɚɡɜɢɬɢɟ ɉɪɢɧɰɢɩɚ Ʉɨɨɩɟɪɚɰɢɢ ɜ ɩɪɨɜɟɞɟɧɢɢ ɧɚɫɬɨɹɳɟɝɨ 
ɢɫɫɥɟɞɨɜɚɧɢɹ ɦɵ ɭɞɟɥɹɟɦ ɨɫɨɛɨɟ ɜɧɢɦɚɧɢɟ ɜɵɹɜɥɟɧɢɸ ɤɨɦɩɥɟɤɫɚ 
ɫɪɟɞɫɬɜ ɩɨɡɢɬɢɜɧɨɝɨ ɪɟɱɟɜɨɝɨ ɜɨɡɞɟɣɫɬɜɢɹ, ɜ ɱɢɫɥɟ ɤɨɬɨɪɵɯ 
ɝɥɚɝɨɥɵ ɫɨ ɡɧɚɱɟɧɢɟɦ ɤɨɦɦɭɧɢɤɚɰɢɢ, ɢ ɨɩɪɟɞɟɥɟɧɢɸ 
ɫɨɨɬɜɟɬɫɬɜɢɣ ɧɚɢɛɨɥɟɟ ɯɚɪɚɤɬɟɪɧɵɯ ɬɚɤɬɢɤ ɢɧɬɟɪɟɫɭɸɳɢɦ ɧɚɫ 
ɫɬɪɚɬɟɝɢɹɦ. 

ɉɨɧɹɬɢɟ ɪɟɱɟɜɨɣ ɫɬɪɚɬɟɝɢɢ ɯɚɪɚɤɬɟɪɢɡɭɟɬɫɹ ɤɚɤ ɨɫɨɡɧɚɧɢɟ 
ɫɢɬɭɚɰɢɢ ɜ ɰɟɥɨɦ, ɨɩɪɟɞɟɥɟɧɢɟ ɧɚɩɪɚɜɥɟɧɢɹ ɪɚɡɜɢɬɢɹ, 
ɩɥɚɧɢɪɨɜɚɧɢɟ ɢ ɪɟɚɥɢɡɚɰɢɹ ɤɨɦɦɭɧɢɤɚɰɢɢ ɜ ɡɚɜɢɫɢɦɨɫɬɢ ɨɬ 
ɰɟɥɟɣ, ɤɨɧɤɪɟɬɧɵɯ ɭɫɥɨɜɢɣ ɨɛɳɟɧɢɹ ɢ ɥɢɱɧɨɫɬɟɣ ɤɨɦɦɭɧɢɤɚɧɬɨɜ . 
Ɍɨ ɟɫɬɶ, ɪɟɱɟɜɚɹ ɫɬɪɚɬɟɝɢɹ – ɷɬɨ ɨɛɳɢɣ ɩɥɚɧ ɦɟɧɬɚɥɶɧɵɯ ɢ 
ɪɟɱɟɜɵɯ ɞɟɣɫɬɜɢɣ, ɧɚɩɪɚɜɥɟɧɧɵɯ ɧɚ ɞɨɫɬɢɠɟɧɢɟ ɩɨɫɬɚɜɥɟɧɧɨɣ 
ɰɟɥɢ. ɉɪɚɤɬɢɱɟɫɤɢɟ ɩɪɢɟɦɵ, ɫɩɨɫɨɛɫɬɜɭɸɳɢɟ ɪɟɚɥɢɡɚɰɢɢ 

ɫɬɪɚɬɟɝɢɢ, – ɷɬɨ ɪɟɱɟɜɵɟ ɬɚɤɬɢɤɢ (Ⱥɫɬɚɮɭɪɨɜɚ, 1997; ɂɫɫɟɪɫ, 
2006; ɉɨɧɨɦɚɪɟɧɤɨ, 2012).  

ɂɧɬɟɪɟɫɭɸɳɚɹ ɧɚɫ ɤɨɨɩɟɪɚɬɢɜɧɚɹ ɪɟɱɟɜɚɹ ɫɬɪɚɬɟɝɢɹ 
ɯɚɪɚɤɬɟɪɢɡɭɟɬɫɹ ɤɚɤ ɫɨɜɨɤɭɩɧɨɫɬɶ ɬɟɨɪɟɬɢɱɟɫɤɢ ɡɚɩɥɚɧɢɪɨɜɚɧɧɵɯ 
ɞɟɣɫɬɜɢɣ, ɧɚɩɪɚɜɥɟɧɧɵɯ ɧɚ ɞɨɫɬɢɠɟɧɢɟ ɰɟɥɢ ɩɭɬɟɦ 
ɨɛɨɸɞɨɩɪɢɟɦɥɟɦɨɝɨ ɜɡɚɢɦɨɞɟɣɫɬɜɢɹ (Ɋɚɞɸɤ, 2016; Radyuk & 
Khramchenko, 2014). Ƚɥɚɜɧɵɦ ɪɟɡɭɥɶɬɚɬɨɦ ɷɬɨɝɨ ɩɪɨɰɟɫɫɚ 
ɹɜɥɹɟɬɫɹ ɬɨ ɩɪɚɝɦɚɬɢɱɟɫɤɨɟ (ɠɟɥɚɬɟɥɶɧɨ ɩɨɥɨɠɢɬɟɥɶɧɨɟ) 
ɜɨɡɞɟɣɫɬɜɢɟ, ɤɨɬɨɪɨɟ ɤɨɦɦɭɧɢɤɚɧɬɵ ɨɤɚɡɵɜɚɸɬ ɞɪɭɝ ɧɚ ɞɪɭɝɚ. 
Ɋɚɡɪɚɛɨɬɚɧɧɚɹ Ⱥ.ȼ. Ɋɚɞɸɤ ɨɛɨɛɳɟɧɧɚɹ ɤɥɚɫɫɢɮɢɤɚɰɢɹ 
ɤɨɨɩɟɪɚɬɢɜɧɵɯ ɫɬɪɚɬɟɝɢɣ ɢ ɬɚɤɬɢɤ ɜɤɥɸɱɚɟɬ ɩɹɬɶ ɤɨɪɧɟɜɵɯ 
ɫɬɪɚɬɟɝɢɣ:  

- ɤɨɧɬɚɤɬɢɪɨɜɚɧɢɟ,  
- ɭɫɢɥɟɧɢɟ ɩɪɚɝɦɚɬɢɱɟɫɤɨɝɨ ɜɨɡɞɟɣɫɬɜɢɹ,  
- ɨɫɥɚɛɥɟɧɢɟ ɩɪɚɝɦɚɬɢɱɟɫɤɨɝɨ ɜɨɡɞɟɣɫɬɜɢɹ,  
- ɦɚɧɢɩɭɥɹɰɢɹ,  
- ɪɚɫɩɨɡɧɚɜɚɧɢɟ ɢ ɧɟɣɬɪɚɥɢɡɚɰɢɹ ɪɟɱɟɜɨɝɨ ɜɨɡɞɟɣɫɬɜɢɹ.  
ȼ ɫɜɨɸ ɨɱɟɪɟɞɶ ɤɚɠɞɨɟ ɢɡ ɜɵɲɟɭɤɚɡɚɧɧɵɯ ɫɬɪɚɬɟɝɢɱɟɫɤɢɯ 

ɧɚɩɪɚɜɥɟɧɢɣ ɩɪɟɞɩɨɥɚɝɚɟɬ ɧɚɛɨɪ ɛɨɥɟɟ ɤɨɧɤɪɟɬɧɵɯ ɫɬɪɚɬɟɝɢɣ ɢ 
ɬɚɤɬɢɤ.  

ɉɨɫɤɨɥɶɤɭ ɨɛɹɡɚɬɟɥɶɧɵɦ ɧɚɱɚɥɶɧɵɦ ɷɬɚɩɨɦ ɨɛɳɟɧɢɹ ɹɜɥɹɟɬɫɹ 
ɭɫɬɚɧɨɜɥɟɧɢɟ ɤɨɧɬɚɤɬɚ, ɨɛɪɚɬɢɦɫɹ ɤ ɫɬɪɚɬɟɝɢɢ ɤɨɧɬɚɤɬɢɪɨɜɚɧɢɹ. 
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ɗɬɚ ɫɬɪɚɬɟɝɢɹ ɢɦɟɟɬ ɩɟɪɜɨɫɬɟɩɟɧɧɨɟ ɡɧɚɱɟɧɢɟ, ɬɚɤ ɤɚɤ ɮɚɬɢɱɟɫɤɚɹ 
ɮɭɧɤɰɢɹ (ɭɫɬɚɧɨɜɥɟɧɢɟ ɤɨɧɬɚɤɬɚ) ɜɯɨɞɢɬ ɜ ɪɹɞ ɨɛɳɟɩɪɢɡɧɚɧɧɵɯ, 
ɧɟɨɬɴɟɦɥɟɦɵɯ ɮɭɧɤɰɢɣ ɹɡɵɤɚ. Ⱦɥɹ ɷɮɮɟɤɬɢɜɧɨɝɨ ɜɡɚɢɦɨɞɟɣɫɬɜɢɹ 
ɜ ɛɢɡɧɟɫɟ ɭɦɟɧɢɟ ɪɚɫɩɨɥɨɠɢɬɶ ɤ ɫɟɛɟ ɩɚɪɬɧɟɪɚ ɫ ɩɟɪɜɵɯ ɦɢɧɭɬ 
ɡɧɚɤɨɦɫɬɜɚ ɱɪɟɡɜɵɱɚɣɧɨ ɜɚɠɧɨ ɜ ɪɭɫɥɟ ɤɨɨɩɟɪɚɬɢɜɧɨɣ 
ɤɨɦɦɭɧɢɤɚɰɢɢ. ɇɟɫɥɭɱɚɣɧɨ ɜ ɚɧɝɥɢɣɫɤɨɦ ɹɡɵɤɟ ɫɭɳɟɫɬɜɭɟɬ 
ɩɨɫɥɨɜɢɰɚ A good beginning is half the battle! ɉɨɷɬɨɦɭ 
ɤɨɦɦɭɧɢɤɚɰɢɨɧɧɚɹ ɤɨɦɩɟɬɟɧɬɧɨɫɬɶ ɭɱɚɫɬɧɢɤɨɜ ɨɛɳɟɧɢɹ 
ɩɪɨɹɜɥɹɟɬɫɹ ɜ ɬɨɦ, ɱɬɨɛɵ ɜ ɡɚɜɢɫɢɦɨɫɬɢ ɨɬ ɫɢɬɭɚɰɢɢ, 
ɤɨɦɦɭɧɢɤɚɬɢɜɧɨɝɨ ɡɚɦɵɫɥɚ ɢ ɥɢɱɧɨɫɬɢ ɩɚɪɬɧɟɪɚ ɩɨ ɨɛɳɟɧɢɸ 
ɬɳɚɬɟɥɶɧɨ ɜɡɜɟɫɢɬɶ ɢ ɩɪɚɜɢɥɶɧɨ ɨɩɪɟɞɟɥɢɬɶ, ɱɬɨ ɜ ɞɚɧɧɨɦ 
ɤɨɧɤɪɟɬɧɨɦ ɫɥɭɱɚɟ ɛɭɞɟɬ ɛɨɥɟɟ ɩɪɢɟɦɥɟɦɵɦ – ɨɞɧɨɡɧɚɱɧɨɫɬɶ ɢ 
ɩɪɹɦɨɥɢɧɟɣɧɨɫɬɶ ɢɥɢ ɝɢɛɤɨɫɬɶ ɢ ɞɟɥɢɤɚɬɧɨɫɬɶ.  

ɉɪɚɤɬɢɱɟɫɤɚɹ ɪɟɚɥɢɡɚɰɢɹ ɢɡɛɪɚɧɧɨɣ ɫɬɪɚɬɟɝɢɢ ɩɪɨɢɫɯɨɞɢɬ ɩɪɢ 
ɩɨɦɨɳɢ ɰɟɥɨɝɨ ɪɹɞɚ ɪɟɱɟɜɵɯ ɬɚɤɬɢɤ, ɤɨɬɨɪɵɟ ɦɨɝɭɬ 
ɢɫɩɨɥɶɡɨɜɚɬɶɫɹ ɤɚɤ ɫɚɦɨɫɬɨɹɬɟɥɶɧɵɟ ɢɧɫɬɪɭɦɟɧɬɵ ɜɨɡɞɟɣɫɬɜɢɹ, ɧɨ 
ɛɨɥɟɟ ɷɮɮɟɤɬɢɜɧɵ ɜ ɤɨɦɛɢɧɚɰɢɹɯ ɞɪɭɝ ɫ ɞɪɭɝɨɦ. ɉɪɢ ɷɬɨɦ 
ɨɬɦɟɱɚɟɬɫɹ ɫɨɟɞɢɧɟɧɢɟ ɝɥɚɝɨɥɨɜ ɤɨɦɦɭɧɢɤɚɰɢɢ ɫ ɞɪɭɝɢɦɢ 
ɫɪɟɞɫɬɜɚɦɢ – ɩɪɢɥɚɝɚɬɟɥɶɧɵɦɢ, ɦɟɠɞɨɦɟɬɢɹɦɢ, ɧɚɪɟɱɢɹɦɢ ɢ ɬ.ɩ., - 
ɢ, ɤɪɨɦɟ ɬɨɝɨ, ɫɚɦɢ ɝɥɚɝɨɥɵ ɭɩɨɬɪɟɛɥɹɸɬɫɹ ɜ ɪɚɡɧɵɯ, ɜ ɬɨɦ ɱɢɫɥɟ 
ɧɟɮɢɧɢɬɧɵɯ, ɮɨɪɦɚɯ ɢ ɫɨɱɟɬɚɧɢɹɯ.  ɂɦɟɧɧɨ ɩɨɷɬɨɦɭ ɦɵ ɫɬɚɜɢɦ 
ɜɨɩɪɨɫ ɨ ɝɥɚɝɨɥɶɧɵɯ ɫɪɟɞɫɬɜɚɯ ɜ ɰɟɥɨɦ, ɚ ɧɟ ɬɨɥɶɤɨ ɨ ɝɥɚɝɨɥɚɯ ɤɚɤ 
ɨɩɟɪɚɬɨɪɚɯ ɫɬɪɚɬɟɝɢɱɟɫɤɨɝɨ ɩɥɚɧɢɪɨɜɚɧɢɹ ɞɢɫɤɭɪɫɚ. 

ȼ ɬɢɩɨɥɨɝɢɢ, ɧɚ ɤɨɬɨɪɭɸ ɦɵ ɨɩɢɪɚɟɦɫɹ ɜ ɞɚɧɧɨɣ ɪɚɛɨɬɟ, 
ɫɬɪɚɬɟɝɢɹ ɤɨɧɬɚɤɬɢɪɨɜɚɧɢɹ ɩɪɟɞɫɬɚɜɥɟɧɚ ɧɟɫɤɨɥɶɤɢɦɢ ɜɚɪɢɚɧɬɚɦɢ 
ɜ ɡɚɜɢɫɢɦɨɫɬɢ ɨɬ ɷɬɚɩɚ ɤɨɦɦɭɧɢɤɚɬɢɜɧɨɝɨ ɩɪɨɰɟɫɫɚ:  

1) ɫɬɪɚɬɟɝɢɹ ɭɫɬɚɧɨɜɥɟɧɢɹ ɤɨɧɬɚɤɬɚ (ɨɛɵɱɧɨ ɚɤɬɭɚɥɢɡɢɪɭɟɬɫɹ 
ɬɚɤɬɢɤɚɦɢ ɩɪɢɜɟɬɫɬɜɢɹ, ɛɥɚɝɨɞɚɪɧɨɫɬɢ, ɩɪɟɞɫɬɚɜɥɟɧɢɹ, ɫɫɵɥɤɢ ɢ 
ɞɪ.)  

2) ɫɬɪɚɬɟɝɢɹ ɩɨɞɞɟɪɠɚɧɢɹ ɤɨɧɬɚɤɬɚ (ɬɚɤɬɢɤɢ ɚɤɬɢɜɧɨɝɨ 
ɫɥɭɲɚɧɢɹ (ɩɨɞɞɚɤɢɜɚɧɢɟ, ɫɨɝɥɚɫɢɟ, ɭɬɨɱɧɟɧɢɟ, ɪɚɡɜɢɬɢɟ ɬɟɦɵ), 
ɧɟɩɪɢɧɭɠɞɟɧɧɨɣ ɛɟɫɟɞɵ (small talk), ɪɚɫɩɪɟɞɟɥɟɧɢɹ / ɩɟɪɟɯɜɚɬɚ / 
ɭɞɟɪɠɚɧɢɹ ɢɧɢɰɢɚɬɢɜɵ, ɫɦɟɧɵ ɬɟɦɵ ɢ ɞɪ.) 

3) ɫɬɪɚɬɟɝɢɹ ɩɪɟɤɪɚɳɟɧɢɹ ɤɨɧɬɚɤɬɚ (ɬɚɤɬɢɤɢ ɨɛɨɛɳɟɧɢɹ, 
ɜɵɜɨɞɚ, ɩɪɨɳɚɧɢɹ, ɩɨɞɝɨɬɨɜɤɢ ɩɨɱɜɵ ɞɥɹ ɞɚɥɶɧɟɣɲɟɝɨ ɨɛɳɟɧɢɹ) 
(Ɋɚɞɸɤ, 2016). 

Ɉɞɧɢɦ ɢɡ ɯɚɪɚɤɬɟɪɧɵɯ ɩɪɢɟɦɨɜ ɜ ɞɟɥɨɜɨɣ ɤɨɦɦɭɧɢɤɚɰɢɢ 
ɹɜɥɹɟɬɫɹ ɫɨɟɞɢɧɟɧɢɟ ɧɚ ɷɬɚɩɟ ɭɫɬɚɧɨɜɥɟɧɢɹ ɤɨɧɬɚɤɬɚ ɬɚɤɬɢɤ 



116 

ɩɪɢɜɟɬɫɬɜɢɹ ɢ ɩɪɟɞɫɬɚɜɥɟɧɢɹ: 
- Hello! Let me introduce Lin Chan, Sales Manager for National 

Sugar - and my associate John Martin.  
- Very pleased to meet you. I'm Victor Tang, and this is my legal 

adviser Sue Panay (Aȼɋ Learning English, http). 
Ⱦɨɫɬɚɬɨɱɧɨ ɬɢɩɢɱɧɨ ɬɚɤɠɟ ɢɫɩɨɥɶɡɨɜɚɧɢɟ ɬɚɤɬɢɤɢ ɜɟɠɥɢɜɨɝɨ 

ɢɧɬɟɪɟɫɚ ɤ ɩɚɪɬɧɟɪɭ ɢ ɛɥɚɝɨɞɚɪɧɨɫɬɢ: 
- I hope you had a pleasant flight over. 

- Yes, we did, thank you (ɬɚɦ ɠɟ). 
ɉɪɢ ɜɫɟɣ ɛɚɧɚɥɶɧɨɫɬɢ ɞɚɧɧɨɝɨ ɷɩɢɡɨɞɚ ɨɱɟɜɢɞɧɨ, ɱɬɨ 

ɭɱɚɫɬɧɢɤɚɦ ɬɚɤɨɣ ɤɨɦɦɭɧɢɤɚɬɢɜɧɨɣ ɫɢɬɭɚɰɢɢ ɧɟɨɛɯɨɞɢɦɨ 
ɫɥɟɞɨɜɚɬɶ ɨɛɳɟɩɪɢɧɹɬɵɦ ɩɪɚɜɢɥɚɦ ɞɟɥɨɜɨɝɨ ɷɬɢɤɟɬɚ, ɢɛɨ ɜ 
ɩɪɨɬɢɜɧɨɦ ɫɥɭɱɚɟ ɩɚɪɬɧɟɪɵ ɩɨɤɚɡɚɥɢ ɛɵ ɫɜɨɸ «ɧɟɧɚɫɬɪɨɟɧɧɨɫɬɶ» 
ɧɚ ɤɨɧɫɬɪɭɤɬɢɜɧɨɟ ɜɡɚɢɦɨɞɟɣɫɬɜɢɟ.  

ɉɪɢ ɷɬɨɦ ɫɥɟɞɭɟɬ ɭɱɢɬɵɜɚɬɶ, ɱɬɨ ɪɚɡɧɵɟ ɥɢɧɝɜɨɤɭɥɶɬɭɪɵ 
ɢɦɟɸɬ ɨɬɥɢɱɢɹ ɜ ɬɢɩɨɜɵɯ ɩɨɞɯɨɞɚɯ ɤ ɬɚɤɢɦ ɤɨɦɦɭɧɢɤɚɬɢɜɧɵɦ 

ɚɤɬɚɦ, ɢ ɷɬɢ ɨɫɨɛɟɧɧɨɫɬɢ ɱɪɟɡɜɵɱɚɣɧɨ ɜɚɠɧɵ ɜ ɦɟɠɧɚɰɢɨɧɚɥɶɧɵɯ 
ɤɨɧɬɚɤɬɚɯ. ɉɨ ɫɥɨɜɚɦ ɢɡɜɟɫɬɧɨɝɨ ɥɢɧɝɜɢɫɬɚ Ⱦɷɜɢɞɚ Ʉɪɢɫɬɚɥɚ, ―К 
cultural perspective needs to be there from day ШЧО‖ (Crystal, 2017, p. 
13). Ɉɛɳɟɢɡɜɟɫɬɧɨ, ɱɬɨ, ɜ ɨɬɥɢɱɢɟ, ɧɚɩɪɢɦɟɪ, ɨɬ ɬɚɤ ɧɚɡɵɜɚɟɦɨɣ 
ɫɪɟɞɢɡɟɦɧɨɦɨɪɫɤɨɣ ɥɢɧɝɜɨɤɭɥɶɬɭɪɵ, ɚɧɝɥɨɫɚɤɫɤɚɹ ɞɟɥɨɜɚɹ 
ɤɭɥɶɬɭɪɚ ɧɟ ɩɪɟɞɩɨɥɚɝɚɟɬ ɩɪɨɫɬɪɚɧɧɵɣ small talk ɢ ɞɨɥɝɨɟ 
ɜɫɬɭɩɥɟɧɢɟ, ɚ ɩɪɟɞɩɨɱɢɬɚɟɬ ɩɨɫɥɟ ɨɛɦɟɧɚ ɤɪɚɬɤɢɦɢ 

ɩɪɢɜɟɬɫɬɜɢɹɦɢ ɛɵɫɬɪɨ ɩɟɪɟɯɨɞɢɬɶ ɤ ɨɛɫɭɠɞɟɧɢɸ ɞɟɥɨɜɵɯ 
ɜɨɩɪɨɫɨɜ (Tomalin & Nicks, 2007). ɇɚɩɪɢɦɟɪ:  

‗АОХХ, аО‘Н better get down to business. Mr. Tang, to start off with, 
I just want to say we believe we can offer you a very good deal and 
come up with a win-win rОsЮХЭ‘ (Aȼɋ Learning English, http). 

 ɂɫɩɨɥɶɡɭɟɦɵɟ ɜ ɞɚɧɧɨɦ ɩɪɢɦɟɪɟ ɝɥɚɝɨɥɵ ɫɨ ɡɧɚɱɟɧɢɟɦ 
ɤɨɦɦɭɧɢɤɚɰɢɢ ɜɵɩɨɥɧɹɸɬ ɪɟɝɭɥɹɬɢɜɧɭɸ ɮɭɧɤɰɢɸ, ɬɚɤ ɤɚɤ 
ɢɦɟɧɭɸɬ ɤɨɦɦɭɧɢɤɚɬɢɜɧɵɟ ɲɚɝɢ, ɢɧɢɰɢɢɪɭɟɦɵɟ ɝɨɜɨɪɹɳɢɦ ɢ 

ɩɪɟɞɩɢɫɵɜɚɸɳɢɟ ɯɨɞ ɪɚɡɜɟɪɬɵɜɚɧɢɹ ɞɢɫɤɭɪɫɚ. Ɍɚɤɢɦ ɨɛɪɚɡɨɦ, 
ɡɞɟɫɶ ɫɬɪɚɬɟɝɢɹ ɩɨɞɞɟɪɠɚɧɢɹ ɤɨɧɬɚɤɬɚ ɚɤɬɭɚɥɢɡɢɪɭɟɬɫɹ ɜ ɬɚɤɬɢɤɚɯ 
ɩɪɢɡɵɜɚ ɤ ɜɡɚɢɦɨɞɟɣɫɬɜɢɸ, ɩɨɨɳɪɟɧɢɹ ɟɝɨ ɧɚɩɪɚɜɥɟɧɧɨɫɬɢ (ɤ 
ɨɛɫɭɠɞɟɧɢɸ ɢɧɬɟɪɟɫɭɸɳɢɯ ɨɛɟ ɫɬɨɪɨɧɵ ɜɨɩɪɨɫɨɜ) ɢ 
ɢɧɮɨɪɦɢɪɨɜɚɧɢɹ ɨ ɧɚɦɟɪɟɧɢɹɯ. 

ɇɚ ɷɬɚɩɟ ɩɨɞɞɟɪɠɚɧɢɹ ɤɨɧɬɚɤɬɚ ɯɚɪɚɤɬɟɪɧɵ ɬɚɤɠɟ ɬɚɤɬɢɤɢ 
ɪɚɫɩɪɟɞɟɥɟɧɢɹ/ɩɟɪɟɯɜɚɬɚ/ɭɞɟɪɠɚɧɢɹ ɢɧɢɰɢɚɬɢɜɵ, ɚɤɬɢɜɧɨɝɨ 
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ɫɥɭɲɚɧɢɹ, ɢ, ɩɪɢ ɧɟɨɛɯɨɞɢɦɨɫɬɢ, ɫɦɟɧɵ ɬɟɦɵ. ɇɚɩɪɢɦɟɪ: 

Let me briefly tell you why I passionately and sincerely believe that 
statement (Munk Debate on President Trump and American 
Democracy, http).  

ȼɵɪɚɠɟɧɢɹ ɬɢɩɚ ‗let me tell you‘ ɩɨɞɞɟɪɠɢɜɚɸɬ ɩɨɡɢɰɢɢ 
ɝɨɜɨɪɹɳɟɝɨ ɤɚɤ ɢɧɢɰɢɚɬɨɪɚ ɨɛɳɟɧɢɹ, ɩɪɢɱɟɦ ɜɧɟ ɡɚɜɢɫɢɦɨɫɬɢ ɨɬ 
ɩɪɢɹɬɧɨɝɨ ɢɥɢ ɧɟɩɪɢɹɬɧɨɝɨ ɯɚɪɚɤɬɟɪɚ ɪɚɡɝɨɜɨɪɚ, ɤɚɤ, ɧɚɩɪɢɦɟɪ, ɜ 
ɫɥɟɞɭɸɳɟɦ ɷɩɢɡɨɞɟ: 

‗LОЭ me remind you of one thing, Mr Kaplan: Asia Pacific is the 
fastest growing region on this planet. Very soon, Asia will be the 
second largest aviation market in the аШrХН.‘ 

‗TСКЭ‘s why аО‘rО talking! And if this alliance is gonna work, then 
some real changes are gonna have to be ЦКНО!‘ (Crowe, & Pickford, 
2000). 

ȼ ɩɪɢɜɟɞɟɧɧɨɦ ɨɬɪɵɜɤɟ ɢɡ ɩɟɪɟɝɨɜɨɪɨɜ ɩɪɟɞɫɬɚɜɢɬɟɥɟɣ 
ɚɦɟɪɢɤɚɧɫɤɨɣ ɢ ɤɢɬɚɣɫɤɨɣ ɚɜɢɚɤɨɦɩɚɧɢɣ ɨɱɟɜɢɞɧɵ ɧɟɤɨɬɨɪɵɟ 
ɪɚɡɧɨɝɥɚɫɢɹ: ɝɥɚɝɨɥɨɦ ‗remind‘ ɤɢɬɚɟɰ ɧɚɦɟɤɚɟɬ, ɱɬɨ ɟɝɨ 
ɫɨɛɟɫɟɞɧɢɤ ɧɟ ɜ ɩɨɥɧɨɣ ɦɟɪɟ ɭɱɢɬɵɜɚɟɬ ɫɥɨɠɢɜɲɢɟɫɹ 
ɨɛɫɬɨɹɬɟɥɶɫɬɜɚ ɢ, ɫɥɟɞɨɜɚɬɟɥɶɧɨ, ɟɝɨ ɜɢɞɟɧɢɟ ɫɢɬɭɚɰɢɢ ɧɭɠɞɚɟɬɫɹ 
ɜ ɤɨɪɪɟɤɬɢɪɨɜɤɟ. Ɉɞɧɚɤɨ ɚɦɟɪɢɤɚɧɟɰ ɨɩɩɨɧɢɪɭɟɬ ɞɨɜɨɥɶɧɨ 
ɪɟɲɢɬɟɥɶɧɨ (‗That‘s why we‘re talking!‘), ɢ ɭɬɜɟɪɞɢɬɶ ɫɨɛɫɬɜɟɧɧɭɸ 
ɩɨɡɢɰɢɸ ɟɦɭ ɬɚɤɠɟ ɩɨɦɨɝɚɟɬ ɝɥɚɝɨɥ ɤɨɦɦɭɧɢɤɚɰɢɢ.  

ɇɚ ɡɚɜɟɪɲɚɸɳɟɦ ɷɬɚɩɟ ɨɛɳɟɧɢɹ ɬɚɤɠɟ ɨɱɟɧɶ ɜɚɠɧɨ ɩɪɚɜɢɥɶɧɨ 

ɜɵɛɪɚɬɶ ɫɬɪɚɬɟɝɢɸ ɩɪɟɤɪɚɳɟɧɢɹ ɤɨɧɬɚɤɬɚ, ɩɨɫɤɨɥɶɤɭ ɨɬ ɬɨɝɨ 
ɩɪɚɝɦɚɬɢɱɟɫɤɨɝɨ ɷɮɮɟɤɬɚ, ɤɨɬɨɪɵɣ ɨɧɚ ɫɨɡɞɚɫɬ, ɛɭɞɟɬ ɡɚɜɢɫɟɬɶ 
ɜɨɡɦɨɠɧɨɫɬɶ ɜɨɡɨɛɧɨɜɢɬɶ ɨɛɳɟɧɢɟ ɢ ɝɨɬɨɜɧɨɫɬɶ ɢɥɢ ɧɟɝɨɬɨɜɧɨɫɬɶ 
ɩɚɪɬɧɟɪɚ ɤ ɞɚɥɶɧɟɣɲɟɦɭ ɤɨɧɫɬɪɭɤɬɢɜɧɨɦɭ ɜɡɚɢɦɨɞɟɣɫɬɜɢɸ.  

ȼ ɫɥɭɱɚɟ ɨɛɳɟɣ ɛɥɚɝɨɩɪɢɹɬɧɨɣ ɨɛɫɬɚɧɨɜɤɢ ɢɫɩɨɥɶɡɭɸɬɫɹ 
ɬɢɩɨɜɵɟ ɮɨɪɦɭɥɵ ɡɚɜɟɪɲɟɧɢɹ ɛɟɫɟɞɵ ɢ/ɢɥɢ ɩɪɨɳɚɧɢɹ, ɜ ɬɨɦ 
ɱɢɫɥɟ ɜɤɥɸɱɚɸɳɢɟ ɝɥɚɝɨɥɵ ɫɨ ɡɧɚɱɟɧɢɟɦ ɤɨɦɦɭɧɢɤɚɰɢɢ: 

H.E. will see you in a minute. Do you mind if I get on with my 

letters? (W.S. Maugham).  
Ɉɞɧɚɤɨ ɢ ɜ ɫɥɭɱɚɟ ɤɚɤɨɝɨ-ɬɨ ɧɚɩɪɹɠɟɧɢɹ ɜ ɬɨɣ ɢɥɢ ɢɧɨɣ 

ɫɢɬɭɚɰɢɢ ɝɥɚɝɨɥɵ ɤɨɦɦɭɧɢɤɚɰɢɢ ɩɨɡɜɨɥɹɸɬ ɩɟɪɟɞɚɬɶ ɧɚɦɟɪɟɧɢɟ 
ɜɨɡɨɛɧɨɜɢɬɶ ɤɨɧɬɚɤɬ ɜ ɞɚɥɶɧɟɣɲɟɦ. ɇɚɩɪɢɦɟɪ, ɩɪɢɜɟɞɟɧɧɵɣ ɜɵɲɟ 
ɷɩɢɡɨɞ ɩɟɪɟɝɨɜɨɪɨɜ ɦɟɠɞɭ ɤɢɬɚɣɫɤɨɣ ɢ ɚɦɟɪɢɤɚɧɫɤɨɣ 
ɚɜɢɚɤɨɦɩɚɧɢɹɦɢ ɡɚɤɨɧɱɢɥɫɹ ɫɥɟɞɭɸɳɢɦ ɩɚɫɫɚɠɟɦ: 

Look, I think we all need a break. LОЭ‘s continue this tomorrow 
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morning. Shall we say, er, ten o‘clock? (Crowe, & Pickford, 2000). 

Ƚɥɚɝɨɥɶɧɵɟ ɫɪɟɞɫɬɜɚ ɫɨ ɡɧɚɱɟɧɢɟɦ ɤɨɦɦɭɧɢɤɚɰɢɢ ɮɨɪɦɢɪɭɸɬ 
ɩɪɚɝɦɚɬɢɤɭ ɤɨɧɫɬɪɭɤɬɢɜɧɨɝɨ ɜɡɚɢɦɨɞɟɣɫɬɜɢɹ ɛɥɚɝɨɞɚɪɹ ɫɚɦɨɣ 
ɫɟɦɚɧɬɢɤɟ ɝɥɚɝɨɥɨɜ, ɤɨɬɨɪɚɹ ɜɵɪɚɠɚɟɬ ɬɨɬ ɢɥɢ ɢɧɨɣ ɬɢɩ 
ɨɬɧɨɲɟɧɢɣ ɦɟɠɞɭ ɥɸɞɶɦɢ ɜ ɤɨɧɤɪɟɬɧɨɣ ɫɢɬɭɚɰɢɢ ɨɛɳɟɧɢɹ ɢ, 
ɫɥɟɞɨɜɚɬɟɥɶɧɨ, ɜ ɥɸɛɨɦ ɫɥɭɱɚɟ ɩɨɞɞɟɪɠɢɜɚɟɬ ɫɜɹɡɶ ɦɟɠɞɭ ɧɢɦɢ. 

ȼɵɜɨɞɵ 

ȼ ɯɨɞɟ ɩɪɨɜɟɞɟɧɧɨɝɨ ɚɧɚɥɢɡɚ ɛɵɥɨ ɜɵɹɜɥɟɧɨ, ɱɬɨ ɛɥɚɝɨɞɚɪɹ 

ɫɥɟɞɨɜɚɧɢɸ ɱɟɬɵɪɟɦ ɦɚɤɫɢɦɚɦ ɉɪɢɧɰɢɩɚ Ʉɨɨɩɟɪɚɰɢɢ ɢ 
ɢɫɩɨɥɶɡɨɜɚɧɢɸ ɤɨɦɩɥɟɤɫɚ ɫɪɟɞɫɬɜ ɩɨɡɢɬɢɜɧɨɝɨ ɪɟɱɟɜɨɝɨ 
ɜɨɡɞɟɣɫɬɜɢɹ (ɪɟɱɟɜɵɟ ɫɬɪɚɬɟɝɢɢ ɢ ɬɚɤɬɢɤɢ, ɢɫɩɨɥɶɡɨɜɚɧɢɟ 
ɝɥɚɝɨɥɶɧɵɯ ɫɪɟɞɫɬɜ ɫɨ ɡɧɚɱɟɧɢɟɦ ɤɨɦɦɭɧɢɤɚɰɢɢ) ɩɨɹɜɥɹɟɬɫɹ ɬɨ 
ɩɪɚɝɦɚɬɢɱɟɫɤɨɟ ɜɨɡɞɟɣɫɬɜɢɟ, ɤɨɬɨɪɨɟ ɤɨɦɦɭɧɢɤɚɧɬɵ ɨɤɚɡɵɜɚɸɬ 
ɞɪɭɝ ɧɚ ɞɪɭɝɚ, ɢ, ɫɨɨɬɜɟɬɫɬɜɟɧɧɨ, ɛɨɥɟɟ ɷɮɮɟɤɬɢɜɧɨɟ ɞɨɫɬɢɠɟɧɢɟ 
ɫɨɜɦɟɫɬɧɨ ɩɪɢɧɹɬɨɣ ɤɨɦɦɭɧɢɤɚɬɢɜɧɨɣ ɰɟɥɢ ɫɬɚɧɨɜɢɬɫɹ 
ɜɨɡɦɨɠɧɵɦ ɩɨ ɪɹɞɭ ɩɪɢɱɢɧ. ȼɨ-ɩɟɪɜɵɯ, ɩɪɢɧɰɢɩɵ ɤɨɨɩɟɪɚɰɢɢ, 
ɤɚɤ ɭɠɟ ɹɫɧɨ ɢɡ ɧɚɡɜɚɧɢɹ, ɧɚɩɪɚɜɥɟɧɵ ɧɚ ɭɫɬɚɧɨɜɥɟɧɢɟ ɢ 
ɩɨɞɞɟɪɠɚɧɢɟ ɤɨɧɬɚɤɬɚ. ȼɨ-ɜɬɨɪɵɯ, ɜ ɪɚɦɤɚɯ ɧɚɡɜɚɧɧɵɯ ɜɵɲɟ 
ɦɚɤɫɢɦ ɜɨɡɦɨɠɧɨ ɢɫɩɨɥɶɡɨɜɚɧɢɟ ɤɨɨɩɟɪɚɬɢɜɧɵɯ ɫɬɪɚɬɟɝɢɣ, 
ɡɚɩɥɚɧɢɪɨɜɚɧɧɨɟ ɞɟɣɫɬɜɢɟ ɤɨɬɨɪɵɯ ɧɚɩɪɚɜɥɟɧɨ ɧɚ 
ɨɛɨɸɞɨɩɪɢɟɦɥɟɦɨɟ ɜɡɚɢɦɨɞɟɣɫɬɜɢɟ. ȼ-ɬɪɟɬɶɢɯ, ɢɫɩɨɥɶɡɨɜɚɧɢɟ 
ɝɥɚɝɨɥɨɜ ɫɨ ɡɧɚɱɟɧɢɟɦ ɤɨɦɦɭɧɢɤɚɰɢɢ ɩɨɡɜɨɥɹɟɬ ɮɨɪɦɢɪɨɜɚɬɶ, 
ɨɛɟɫɩɟɱɢɜɚɬɶ ɫɜɹɡɚɧɧɨɫɬɶ ɩɪɨɩɨɡɢɰɢɨɧɚɥɶɧɨɣ ɫɬɪɭɤɬɭɪɵ, 
ɪɚɫɩɪɟɞɟɥɹɬɶ ɪɨɥɢ, ɪɟɝɥɚɦɟɧɬ ɢ ɩɪɚɜɢɥɚ ɤɨɦɦɭɧɢɤɚɬɢɜɧɨɝɨ ɚɤɬɚ, ɚ 
ɬɚɤɠɟ ɫɨɡɞɚɜɚɬɶ ɩɪɚɝɦɚɬɢɱɟɫɤɭɸ ɞɢɧɚɦɢɤɭ ɪɚɡɜɢɬɢɹ ɫɢɫɬɟɦɵ 
ɞɢɫɤɭɪɫɚ. 
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