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VIRTUAL EXCHANGE AND ITS ROLE IN
INTERNATIONAL EDUCATION

This chapter introduces the competences which are being developed
as part of approaches to international education across the globe and
also reviews the main approaches to developing these competences
sets. The chapter then goes on to explore how Virtual Exchange can
contribute to the development of the competence sets which students
need to learn and work and to argue for its more widespread use and
integration as a tool for preparing university students for the
challenges of the globalised, networked world.

Virtual Exchange aims to develop international curriculum through
online intercultural collaboration and exchange in the classroom. This
is because higher education’s response to the challenges and
possibilities of globalization has come principally in the form of
internationalisation. The author considers Foreign Language and
Business Studies as disciplines which has recognised the relevance and
potential of Virtual Exchange.

On the one hand, failures in intercultural communication are
treated as opportunities for learning and reflection; on the other hand,
scientists are searching for ways to overcome breakdowns in
communication due to cultural differences.

Key words: intercultural competence, global citizenship, Virtual
Exchange, telecollaboration, digital competences

Introduction

All over the globe, a growing number of higher education
institutions are engaging their students in Virtual Exchange — a rich and
multifaceted activity which refers to online intercultural interaction and
collaboration projects with partner classes from other cultural contexts
under the guidance of educators and/or expert facilitators. In contrast to
many forms of online learning which are based on the transfer of
information through video lectures, Virtual Exchange is based on



student-centred, collaborative approaches to learning where knowledge
and understanding are constructed through learner-interaction and
negotiation.

The basic rationale for engaging university students in such learning
is quite simple and was summed up already 20 years ago in this way by
Cummins and Sayers (1995):

“In the world of the twenty-first century, decision making and
problem solving in virtually all spheres — business, science, community
development, government, politics- will depend on electronic networks
than span diverse national and cultural boundaries. Students whose
education has provided them with a broad range of experiences in using
such networks for intercultural collaboration and critical thinking will
be better prepared to thrive in this radically different communications
and employment environment than those who have not been provided
with access to cross-cultural awareness and problem-solving skills”
(p.12).

However, before looking in detail about the contribution which
Virtual Exchange can make to this area, it is first of all necessary to
identify the key objectives of the internationalized curriculum. A
review of the literature suggests that, first of all, there is common
consensus that students from all disciplines require an international
element as part of their education in order to be able to work and live
successfully in an increasingly globalized society. Second, there also
appears to be wide agreement that an internationalized curriculum
involves the development, not only of the competences of intercultural
competence, but also of digital and foreign language competences.
Indeed, there is a recognition that these three competence sets are
intertwined and that it is increasingly difficult to develop any one of
these comprehensively without also attending to the other two. Simply
put, students cannot interact online successfully without being able to
establish successful working relationships with people from other
cultural backgrounds; students cannot be considered effective global
citizens if they are not able to operate effectively in digital
environments; and students can neither interact successfully online nor
establish serious intercultural relationships if they are not competent in
foreign languages.



This chapter sets out to review what is understood by
internationalisation in university education and to examine these
different areas of competence which are associated with this term.

Globalisation and university education

The processes of globalization have affected every aspect of modern
society and university education has been no exception. Globalization,
can be defined as “interdependence among nations and manifested in
the economic, political, social, cultural, and knowledge spheres. Central
to globalization are the increased mobility of goods, services, and
people and the accelerating use of information and communication
technologies to bridge time and space in unprecedented ways and at
continually decreasing costs” (the International Association of
Universities, 2012, p.1). Globalization has had many consequences for
university education. It has brought about a staggering growth in the
numbers of international mobile students and faculty; it has facilitated
unprecedented levels of cooperation between institutions in research
and teaching initiatives; and it has enabled universities to sell their
courses and services, both physically and virtually, to a global market.
The statistics available in relation to these trends are staggering at times
and leave no doubt as to the fact that universities are now educating,
researching and competing in a global arena. For example, in 2012,
more than 4.5 million students were enrolled in tertiary education
outside their country of citizenship (Education at a Glance 2014: OECD
Indicators, p.342). Among the most popular destinations, Europe
remains one of the most popular for mobile learners, with a stable share
of around 45% of the internationally mobile student population, a
population expected to grow from around 4 million to 7 million by
2020 (European Commission, 2013, p. 3).

Higher education’s response to the challenges and possibilities of
globalization has come principally in the form of internationalisation.
Internationalisation is defined by Knight as a “process of integrating an
international, intercultural, or global dimension in the purpose,
functions, or delivery of postsecondary education” (2003, p.2). The
challenges which internationalisation seeks to address are numerous
and complex. They include the need to develop comprehensive
international educational strategies which are not over dependent on
student mobility programmes; to develop in students the particular
skills and competences necessary for working in the global workplace



and, lastly, the urgent necessity to contribute to the development of
students’ intercultural tolerance and to train them to be “graduates,
professionals, and citizens of the world to live and work effectively in a
rapidly changing and increasingly connected global society” (Leask,
2015, p.17).

Internationalising the curriculum

Since its emergence as a concept in the 1990’s, internationalization
has come to be considered a basic, essential part of any university’s
educational policies. There has been a great deal of literature devoted to
the term and its components but this chapter will limit itself to
exploring the intended outcomes of this process and the potential role
that new technologies and Virtual Exchange have to play in this field.

There have been a confusing number of terms used to describe
internationalization processes in university education. Hudzik mentions
a number of them including “internationalization of higher education,”
“campus internationalization,” “globalization of higher education,”
“comprehensive  internationalization,”  “internationalization  of
curriculum and learning,” (2011, p.9) before going on to propose his
own term comprehensive internationalization. The FEuropean
Parliament proposes an ample definition of the process and its intended
outcomes in the following:

“Internationalization of higher education is the intentional process
of integrating an international, intercultural or global dimension into the
purpose, functions and delivery of post-secondary education, in order to
enhance the quality of education and research for all students and staff,
and to make a meaningful contribution to society” (European
Parliament, 2015, p. 281).

Despite the numerous terms for ‘internationalisation’, most authors
coincide on the essential components of the process. Knight (2008), for
example, identifies two components under the term: the first of these is
‘internationalisation at home’ and includes curriculum-oriented
activities that help students develop international understanding and
intercultural skills and that prepare students to be active in a much more
globalized world; and second, ‘internationalisation abroad’ which refers
to all forms of education across borders, including student and teacher
mobility, joint degrees, strategic international partnerships etc. The
European Commission, in its communication “European Higher
Education in the World” essentially coincides with these basic
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components but presents them in three strategic areas: Promoting the
international  mobility of students and staff; promoting
internationalisation at home and digital learning; and strengthening
strategic cooperation, partnerships and capacity building (2013, p.4). Of
particular interest in this definition is the link made between
‘internationalisation at home’ and ‘digital learning’.

Opinions differ when it comes to the reasons for
internationalization, depending on whether one comes from a neo-
liberal or more cosmopolitan tradition (Galinova, 2015, p.18). Some
authors have underlined the link between internationalization and the
development of intercultural or global competences necessary to
operate successfully in a globalized workplace. Hudzik, for example,
claims that “[i]nternationalization can be a means to prepare graduates
for life and work in a global market of products, services and ideas”
(2011, p. 8), while the European Commission (2013) states that “[t]he
internationalisation of higher education will help prepare our learners,
whether going abroad or staying in Europe, to live in a global world,
increasing their experience and knowledge, employability, productivity
and earning power” (2013, p. 3). Leask argues that “[e]ngineers,
archaeologists, and physicists all over the world will at some stage
more than likely work in a multicultural, diverse team and they will
need to exercise intercultural competence in other work and social
situations — as professionals and citizens” while Grandin and Hedderich
suggest that in the case of 21st century engineering “the future belongs
to those who learn to work or team together with other groups without
regard to location, heritage, and national and cultural difference” (2009,
p. 363).

However, others have looked beyond the issue of employment
skills, and have underlined a more ethical or principled motivation for
internationalization which can be summarized in the following way:
Our society is increasingly globalized. The boundaries between the
local, national and global are blurred and our graduates are destined to
live in a world where they are in constant contact with members of
other cultural backgrounds. Universities therefore need to prepare
students to be ‘global citizens’ and develop their “capacity to critique
the world they live, see problems and issues from a range of
perspectives, and take action to address them” (Leask, 2015, p.17). This
ethical or ‘principled’ approach to internationalization is echoed by
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Rizvi (2007): He calls for internationalization to develop in students a
“critical cosmopolitanism that views all of the diverse people and
communities as belonging to the same universe” (2007, p.400).
Similarly, Richardson (2016) proposes a ‘cosmopolitan approach’ to
international Higher Education which will bring learners beyond a
superficial contact with other cultures and other worldviews and be able
to actively engage with difference through mutual understanding and
respect.

Some authors have striven to strike a balance between economic and
ethical motivations. The International Association of Universities, for
example, in their key document Affirming Academic Values in
Internationalization of Higher Education: A Call for Action suggest that
internationalization is driven by the need to “prepare students to be
better global citizens and as productive members of the workforce”
(2012).

Tools for developing international study programmes

Various activities and initiatives have been employed to
internationalize university education including joint and shared degrees
and the teaching of subjects through English. However, in many cases,
internationalisation has become synonymous with student and staff
mobility. In the European context, the European Union has put great
emphasis and has invested heavily on student mobility and has set itself
the task of achieving 20% student mobility by 2020, although this
currently stands at 5%. It has also contributed to facilitating student
mobility by enabling greater comparability and compatibility among
countries of the European Higher Education Area through the
implementation of the Bologna Process and tools such as European
Credit Transfer and Accumulation System (ECTS) and the European
Qualifications Framework (EQF). Apart from student mobility between
member states, Europe also currently attracts 45% of the internationally
mobile student population, a population expected to grow from around
4 million to 7 million by 2020. In the United States, the Institute of
International Education (IIE) proposes that universities double the
number of students engaged in periods of study abroad, which currently
is also well below 10% (IIE, 2015).

However, in recent years, there has been a growing belief that
mobility is alone not sufficient to achieve the goals of
internationalization. There are various reasons for this. The first reason
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for moving the emphasis away from physical mobility is based on the
belief that it is essentially an elitist and exclusionary activity and the
financial costs of engaging in student mobility programmes means that
it is not economically viable as a way to develop intercultural or global
competences in university students. Richardson, for example, questions
the blind faith which many invest in physical mobility programmes for
this reason: “Mobility tends to be socially exclusive, providing
opportunities to elite students to enhance their distinctiveness from
other students but remaining inaccessible to many” (2016, p53). Even
the European Commission, which, as we have seen, has invested
greatly in promoting student mobility at university level, recognizes
that...

“mobility will always be limited to a relatively small percentage of
the student and staff population: higher education policies must
increasingly focus on the integration of a global dimension in the
design and content of all curricula and teaching/learning processes
...to ensure that the large majority of learners, the 80-90% who are not
internationally mobile for either degree or credit mobility, are
nonetheless able to acquire the international skills required in a
globalised world” (2013, p.6).

A second reason for moving away from an emphasis on student
mobility is based on growing evidence in the literature that physical
mobility does not actually lead automatically to the development of
intercultural competence or an enhanced transnational identity — which
are very often the goals of internationalization policies and mobility
programmes. Papatsiba (2005), for example, looked at the impact of
Erasmus mobility on a cohort of French students in order to investigate
the extent to which students’ experiences reflected the political and
policy aims of the Erasmus mobility programme and she concluded that
“acquiring a feeling of belonging in an enlarged Europe, enriching
national identities with the desired European dimension remained a
somewhat random result of experiential learning. This type of learning
depends on situations, on encounters, as well as on the individual’s
psychology” (p.183). There have been similar findings by Paige et al.
(2010 cited in Richardson p.87): “what really counts is not how long
you stay or where you go, but the quality of the program and the nature
of deep cultural and learning experiences provided” (2010, p.7).
Richardson suggests that the factors which decide whether students
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actually develop their intercultural awareness or skills are 1) clear
learning objectives; 2) contact with local community and 3) rigorous
and facilitated reflective practices.

Finally, there is also debate about whether physical mobility
programmes actually contribute to the development of the skills set
which is necessary for employment in the global workplace. The
Erasmus Impact Study (2014) examined the effects of Erasmus
mobility on skills development and the employability of students and
did find mainly positive relationship between student mobility and
employment. The study found, for example that “[tlhe share of
employers who considered experience abroad to be important for
employability also nearly doubled between 2006 and 2013 from 37% to
64%” (Brandeburg, 2014, p. 16). It also found that mobile students
increased their advantage over the non-mobile students on six factors
which were closely related to employability skills by 118% for all
mobile students and 42% for Erasmus students. Furthermore, more than
90% of the students reported an improvement in their soft skills, such
as knowledge of other countries, their ability to interact and work with
individuals from different cultures, adaptability, foreign language
proficiency and communication skills. However, Richardson warns that
“[m]uch of the rhetoric around Erasmus is about creating an elite trans-
European workforce with appropriate skills to contribute to greater
cohesion and cooperation within the European Union. This assumes
...that a certain skill set is gained from mobility” (2015, p.48).
However, after she reviews the research on employability and mobility,
she concludes:

“Overall it would seem that for some students who participate in
Erasmus...employment prospects are enhanced, while for others they
are not. And it is likely that this pattern is equally true of mobile
students around the world. Hence, enhancing employability is
something that can be done without the need to study in another
country” (2015, p.50).

The second area of research which offers insight into how to
maximize the educational impact of intercultural contact and interaction
is study abroad. This is defined by the Forum on Education Abroad as
“a subtype of education abroad that results in progress toward an
academic degree at a student’s home institution ...excluding the pursuit
of a full academic degree at a foreign institution” (2011: p.12). As an
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integral part of internationalisation policies in university education,
study abroad programmes have received great attention and Kinginger
(2008) reports a dramatic growth in interest in the learning outcomes of
these programmes. However, this body of research has produced rather
sobering findings on the impact of periods of study abroad on students’
intercultural development. Although there has been much support from
political institutions and university organisations for physical mobility
per se as a tool for developing tolerance and intercultural awareness,
recent evidence in the literature suggests that, in the same way that
much telecollaborative research has revealed that virtual exchange
often has little impact on students’ attitudes and intercultural
understanding (Kern, 2014; O’Dowd, 2016; Ware & Kramsch, 2004),
study abroad does not actually lead automatically to the development of
intercultural competence or an enhanced transnational identity. This has
called into question the traditional non-interventionist approach to
study abroad programmes (Vande Berg & Paige, 2008) and, as with
research in intergroup contact theory, various studies have looked to
identify the factors which influence the intercultural learning outcomes
of study abroad. Kinginger (2009) suggests that “study abroad
experiences are quite diverse and their quality dependent both on the
reception extended to students and on the students’ own dispositions
toward learning” (p.213). Similarly, Papatsiba (2005) looked at the
impact of Erasmus mobility on a cohort of French students in order to
investigate the extent to which students’ experiences reflected the
political and policy aims of the Erasmus mobility programme and she
concluded that “acquiring a feeling of belonging in an enlarged Europe,
enriching national identities with the desired European dimension
remained a somewhat random result of experiential learning. This type
of learning depends on situations, on encounters, as well as on the
individual’s psychology” (p.183). There have been similar findings by
Paige et al. (2010): “what really counts is not how long you stay or
where you go, but the quality of the program and the nature of deep
cultural and learning experiences provided” (p.7).

Apart from emphasizing the importance of the quality and depth of
the intercultural encounters which student experience during study
abroad, the literature in this area also underlines that there is a clear
need for students to have opportunities to reflect on their experiences
and that this reflection process should come in the form of pedagogical
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interventions or mentoring programmes moderated by educators.
Savicki & Price (2015) stress that “reflection is an important piece of
the study abroad experience” (p.587) and they refer to Engle & Engle’s
five-level framework of study abroad programmes which puts ‘focused
and reflective interaction with the host culture’ as key to successful
study abroad. Similarly, Jackson & Oguro (2017) argue that in order for
students to learn from their experiences abroad, intercultural
interventions are necessary in all phases of study abroad —i.e. before,
during and after the mobility period. They also support interventions
which move away from simplistic theories of ‘culture as nation’ and
instead promote critical perspectives of culture and interculturality.
Examples of such interventions include ‘cultural mentoring’ (Jackson,
2017) which train mobile students to engage in critical reflection on
their international experiences.

Based on these economic and educational limitations of physical
mobility, there has been a growing interest in recent years in finding
ways on campus and within course curricula to develop students’
intercultural competence and expose them to international learning
experiences (Brewer & Leask (2012, Handbook). This has been known
by the term Internationalization at Home (IaH) and the related concept
of Internationalisation of the Curriculum (IoC). This shift in focus from
‘mobility to some’ to ‘international learning opportunities for all’ is
seen by many as not only practical but also as just and democratic as it
provides all students with the opportunity to develop the skills and
attitudes of the global workplace and global citizenship (De Wit, 2016;
Richardson, 2015).

Subtle yet important differences of emphasis emerge when the terms
IaH and IoC are compared together. Internationalisation at Home (IaH)
is defined by Beelen and Jones as “the purposeful integration of
international and intercultural dimensions into the formal and informal
curriculum for all students within domestic learning environments”
(Beelen and Jones 2015, p. 9) meanwhile Leask defines
internationalization of the curriculum as “the incorporation of
international, intercultural, and/or global dimensions in the content of
the curriculum as well as the learning outcomes, assessment tasks,
teaching methods, and support services of a program of study” (2009,
p.209, cited in Leask 2015). De Wit (2016, p.74) explains that the most
important difference is that whereas IaH looks at the integrative process
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of international and intercultural dimensions in the formal and informal
curriculum, IoC looks exclusively at the content, process, learning
outcomes and assessment of students’ curriculum. This means that laH
has a broader reach, dealing with all international and intercultural
activities and learning which take place on campus. This could include,
for example, how international students are integrated, international
weeks, courses offered in other languages etc.

Leask, in her seminal work on the issue (2015), identifies three
elements of curriculum design which are key to IoC. She insists that
integrating international elements in the university curriculum should
not only be about preparing students for professional outcomes, but
should also “prepare students to be ethical and responsible citizens and
human beings in this globalized world” (2015, p.30). She also insists
that, in order for IoC to have value, it should be based on clearly
articulated goals or objectives and these should be assessed in a formal
manner. Finally, she argues that one specific course or program is not
sufficient to deal with international issues in the curriculum and that
IoC will need to be attended to across a course of study: “The
development of skills such as language capability and intercultural
competence may need to be embedded in a number of courses at
different levels” (2015, p.30).

The goals of an international curriculum

Any practitioner or researcher investigating the goals or intended
outcomes of international education may be taken aback by the
variation and complexity in terminology currently in use in the field.
While in the area of foreign language education the terms intercultural
competence and intercultural awareness have now gained general
acceptance, the interdisciplinary nature of international education has
meant that intercultural competence is now used interchangeably with
global competence (Jane Wilkinson (2012, Routledge Handbook
intercultural Communication). Deardorff and Jones (2012) lament that
there is still little consensus on terminology around intercultural
competence in international education and that, depending on the
discipline, readers will encounter many different terms including global
competence (in the field of engineering field, for example) and cultural
competence in the field of social work (p. 284).

Probably the best known model of intercultural competence is
Byram’s model of intercultural communicative competence (1997). In
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this model, Byram outlines the attitudes, knowledge, skills and critical
cultural awareness which people need to interact and collaborate
successfully with members of other cultures. This model has been used
extensively in foreign language education and has been one of the key
tools used in foreign language telecollaboration research to identify
learning outcomes in virtual exchange (O’Dowd, 2006; Ware, 1998).
Another well-known model of global competence is The Global People
Competency Framework (Specer-Oatey and Stadler, 2009). This model
also outlines the competencies that are needed for effective intercultural
interaction but presents them in four interrelated clusters, according to
the aspect of competence they affect or relate to: 1) Knowledge and
ideas, 2) Communication 3) Relationships and 4) Personal qualities and
dispositions. This model has also been used extensively and the
developers have adapted the competences in the model to different
stages of the lifecycle of an intercultural project.

However, in recent years, the question of terminology has become
even more complex due to the emergence of the terms intercultural
citizenship and global citizenship, which themselves carry separate, but
related, connotations and objectives. Models of Global Competence
now compete for attention with Models of Competence for Democratic
Culture (Council of Europe, 2016) and Frameworks for Intercultural
Citizenship (Byram, 2008). It appears that the term that is gaining
dominance over the others in international education is global
citizenship. De Wit explains that “the term ‘global citizenship’ is being
used increasingly to define the main outcome of international
education: “to educate graduates who will be able to live and work in
the globalised world” (2016, p. 75) while Deardorff & Jones observe
that “[t]he notion of global citizenship has become part of the
internationalisation discourse in higher education around the world”
(2012, p. 295). However, Leask warns us that while global citizenship
may be the increasingly accepted term, “there is, however, less
agreement on what is meant by the term “global citizenship” and the
scope and nature of the learning outcomes necessary for graduates to be
global citizens” (2015, p. 58).

The essential difference between global competence and global
citizenship or intercultural competence and intercultural citizenship lies
in the importance attributed to active engagement. Porto explains: “It
integrates the pillar of intercultural communicative competence from
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foreign language education with the emphasis on civic action in the
community from citizenship Education” (p.5). UNESCO (2014) define
Global Citizenship Education as aiming “to empower learners to
engage and assume active roles, both locally and globally, to face and
resolve global challenges and ultimately to become proactive
contributors to a more just, peaceful, tolerant, inclusive, secure and
sustainable world” (p.15). So, while intercultural or global competence
refer to the development of knowledge, skills, attitudes and values to
communicate and act effectively and appropriately in different cultural
contexts (without necessarily putting them to use), global or
intercultural citizenship borrow from models of citizenship education to
refer to the application of these competences to actively participating
in, changing and improving society. Leask see global citizenship as
developing graduates who “will be committed to action locally and
globally in the interests of others and across social, environmental, and
political dimensions” (2015, p. 60) and Byram sees intercultural
citizenship experience as being “focused on social and political
engagement. This may include the promotion of change or
improvement in the social and personal lives of the intercultural
individuals or their fellows” (2008, p. 187). Global competence can,
therefore, be seen as a part of global citizenship. Morais and Ogden
clearly understand this to be the case when they explain that “[g]lobal
citizenship is understood as a multidimensional construct that hinges on
the interrelated dimensions of social responsibility, global competence,
and global civic engagement” (2011, p. 449, my italics added).

The concept of active citizenship has been taken up widely in recent
years as a key educational outcome. The United Nations Secretary-
General’s Global Education First Initiative (GEFI) established
‘fostering global citizenship’ as one of its three priority areas
(UNESCO, 2014). In the European context, the institutions of the
European Union and Council of Europe have also striven to instill
democratic citizenship principles in European society.

For example, the EU Education Ministers adopted in 2015 the
“Declaration on promoting citizenship and the common values of
freedom, tolerance and non-discrimination through education” (2015).
Known as the Paris Declaration, this document urges the member states
of the European Union to ensure the sharing of ideas and good practice
with a view to “ensuring that children and young people acquire social,
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civic and intercultural competences, by promoting democratic values
and fundamental rights, social inclusion and nondiscrimination, as well
as active citizenship (European Commission/EACEA/Eurydice, 2016,
p3. My italics added). The Paris Declaration sets out a list of concrete
objectives to be pursued at national and local level and defines four
overarching priorities for cooperation at EU-level:

1. Ensuring young people acquire social, civic and intercultural
competences by promoting democratic values and fundamental rights,
social inclusion and non-discrimination, as well as active citizenship;

2. Enhancing critical thinking and media literacy, particularly in the
use of the Internet and social media, so as to develop resistance to
discrimination and indoctrination;

3. Fostering the education of disadvantaged children and young
people, by ensuring that our education and training systems address
their needs;

4. Promoting intercultural dialogue through all forms of learning in
cooperation with other relevant policies and stakeholders (2015).

In Higher Education in the USA, Global Citizenship has also
received much attention. The international organization NAFSA have
published various policy documents and publications on developing
global competence and global citizenship for American institutions of
Higher Education (e.g. Toward Globally Competent Pedagogy and
Global Learning: Defining, Designing, Demonstrating) and in 2014 the
US government held a White House Summit on the theme of Study
Abroad and Global Citizenship.

So what are the key elements of intercultural or global citizenship
which educators should take into account when developing their virtual
exchange initiatives? Although there are various studies and
discussions of what global citizenship should involve (Leask, 2015;
UNESCO, 2014), there are currently three models or interpretations of
Global Citizenship Education which stand out as they provide detailed,
comprehensive frameworks of competences which can be used for
developing virtual exchange initiatives. These are the Council of
Europe’s Framework of Competences for Democratic Culture (2016),
UNESCO’s model of Global Citizenship Education (2014) and
Byram’s Framework for Intercultural Citizenship (2008).

The Council of Europe’s model of Competences for Democratic
Citizenship and Intercultural Dialogue sets out to describe the
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competences which learners need to acquire “if they are to participate
effectively in a culture of democracy and live peacefully together with
others in culturally diverse democratic societies” (2016, p.5). The
model was developed through a systematic analysis of 101 existing
models of democratic competence and intercultural competence and
therefore reflects a comprehensive overview of what is generally
understood in the literature to be the key elements of global citizenship.
Indeed, Barnett (2015) states that “the model that we have developed in
this project is inherently a global citizenship perspective” and that the
model is “inherently tied to a global or cosmopolitan citizenship
perspective — this perspective emphasizes the need for people to view
themselves as citizens of a world community based on common human
values and human dignity who respect other people’s cultural
affiliations” (NP). The model contains 20 competences organized into 3
sets of values, 6 attitudes, 8 skills and 3 bodies of knowledge and
critical understanding which are considered necessary for the
preparation of learners as competent democratic citizens.

The model is very comprehensive and identifies many of the skills
and areas of knowledge which university graduates are likely to need to
live and work as active global citizens. These include, for example,
analytical and critical thinking skills (“the skills required to analyse,
evaluate and make judgments about materials of any kind ...in a
systematic and logical manner” (2016, p.10)), cooperation skills (“the
skills required to participate successfully with others in shared
activities, tasks and ventures and to encourage others to co-operate so
that group goals may be achieved” (2016, p.10)) and knowledge and
critical understand of the world (“knowledge and critical understanding
in a variety of areas including politics, law, human rights, culture,
cultures, religions, history, media, economies, the environment and
sustainability” (2016, p.11)). Significantly, the model also pays special
attention to linguistic skills and knowledge, thereby taking into account
the important role of foreign language competence in facilitating
intercultural contact and communication. In this regard, the model
contains linguistic, communicative and plurilingual skills as well as
knowledge and critical understanding of language and communication.

However, any practitioner who considers using this model must
keep in mind the political principles and educational and political
objectives upon which the model is based. The model, as its name
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clearly suggests, is aimed at developing citizens so they can
“participate effectively in a culture of democracy” (2016, p.16) and, as
such, is based on values which are common in Western societies. These
include “the general belief that societies ought to operate and be
governed through democratic processes” (2016, p.8), and the belief that
“cultural variability and diversity, and pluralism of perspectives, views
and practices ought to be positively regarded, appreciated and
cherished” (p.8). The authors are explicit in the document that the
model is aimed at citizens of democratic societies and that they should
not be considered “general political competences which could be used
in the service of many other kinds of political order, including anti-
democratic orders” (p. 36). The document should therefore be
understood in the current context of European society where European
institutions such as the European Commission and the Council of
Europe are striving to promote democratic values and practices among
young people in response to the rise of anti-democratic movements
such as right-wing extremism and radical Islamism. Against the
background of recent terror attacks in Paris and Brussels, this document
is clearly an attempt to locate intercultural dialogue and the principles
of democratic citizenship to the centre of educational curricula in
Europe.

Undoubtedly, for Virtual Exchange initiatives between European
countries, this model provides a comprehensive set of competences
which educators can use to shape and give direction to their
telecollaborative activities. But it is necessary to question whether such
a model would be acceptable as the basis for Virtual Exchange projects
which bring European or other Western students into online
collaboration with classrooms in countries where democracy is not the
accepted form of government or where democracy is, perhaps,
understood in very different ways. One of the key goals of intercultural
education and Virtual Exchange is to give students opportunities to
come into contact and engage in dialogue with worldviews and cultural
perspectives which can be radically different to their own. Using a
framework such as this one, which has democracy as its basis, may be
seen by educators and students in non-democratic countries as an
attempt to impose western values and as a form of educational
imperialism. Needless to say, this is not to suggest that VE should
involve a relativist approach where every opinion and practice is
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accepted in the name of cultural diversity. Respect for difference in
cultural beliefs and practices will always need to have limits — but these
limits may have to be drawn along the line of the Universal Declaration
of Human Rights rather than on western definitions and interpretations
of democracy (see Byram, 2008, p.175). That said, the Council of
Europe is currently developing a comprehensive set of descriptors
which will enable educators to operationalize the competences and
develop activities and assessment criteria for different levels of
learners. There is no reason why descriptors from some of the
competence sets (skills and attitudes, for example) could be used, while
ignoring those of the more context-specific values set.

An alternative model which may be more suited to Virtual
Exchange initiatives which bring Western classrooms into contact with
partners in countries, for example, from the Muslin/Arab world or
China is Byram’s Framework of Intercultural Citizenship (2008, 2016).
This model combines elements of foreign language competence, critical
cultural awareness and intercultural communication skills adapted from
his earlier model of intercultural communicative competence (1997)
with the principles and content of citizenship education which involve
learning leading to activity and ‘service to the community’. While the
elements of citizenship education are adapted from Himmelmann’s
model of ‘democracy learning’ (2007), the model deliberately avoids an
over-emphasis on Western interpretation of democratic principles and
understands democracy and political education as the development of
‘transnational communities’ and critical thinkers who engage in social
and political activity together to improve their own personal lives or the
societies they live in. Byram explains: “The aim is to define the
competences which would enable an individual to engage in political
activity — “community involvement and service” to use the phrase from
the English national curriculum... — with people of another state and a
different language from their own” Byram, M. (2011, p.16).
Intercultural citizenship from an internationalist perspective. Journal of
the NUS Teaching Academy, 1(1), 10-20. This would appear to be in
line with Leask’s understanding of global citizenship as “making the
world a better place at social, environmental levels” (2015).

The UNESCO (2014) model of Global Citizenship Education
(2014) concurs with the other two models in that it strives to present an
approach to global citizenship which goes beyond the development of
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knowledge and cognitive skills and looks also at values, soft skills and
attitudes which will facilitate international cooperation and promote
social transformation. The model stems from the aspirational rather
than functional approaches to global citizenship and aims to engage
students with the universal themes of sustainable development and
peace, including conflict, poverty, climate change, energy security,
unequal population distribution, and different forms of inequality and
injustice. The model stems from a bottom-up design and appears to be
based on various global citizenship initiatives from countries,
organisations and experts who took part in two key UNESCO events:
the Technical Consultation on

Global Citizenship Education (Seoul, September 2013) and the first
UNESCO Forum on Global Citizenship Education (Bangkok,
December 2013).

Perhaps due to the need to achieve consensus from a wide range of
participants, the model is not outlined in as much detail as those
presented earlier, and is limited to proposing the following competence
sets which are considered to be ‘common denominators’ in the different
approaches to global competence:

ean attitude supported by an understanding of multiple levels of
identity, and the potential for a collective identity that transcends
individual cultural, religious, ethnic or other differences (e.g. sense of
belongingness to common humanity, respect for diversity);

*a deep knowledge of global issues and universal values such as
justice, equality, dignity and respect (e.g. understanding of the process
of globalization, interdependence/interconnectedness, the global
challenges which cannot be adequately or uniquely addressed by nation
states, sustainability as the main concept of the future);

ecognitive skills to think critically, systemically and creatively,
including adopting a multiperspective approach that recognizes
different dimensions, perspectives and angles of issues (e.g. reasoning
and problem-solving skills supported by a multi-perspective approach);

*non-cognitive skills, including social skills such as empathy and
conflict resolution, and communication skills and aptitudes for
networking and interacting with people of different backgrounds,
origins, cultures and perspectives (e.g. global empathy, sense of
solidarity);
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*behavioural capacities to act collaboratively and responsibly to find
global solutions to global challenges, and to strive for the collective
good (e.g. sense of commitment, decision-making skills) (2014, p. 17).

However, the international curriculum does not focus exclusively on
the development of intercultural and global competence sets. It also
requires that attention be paid to digital and linguistic competences. An
approach which aims to develop these competences will be looked at
in the following section.

Virtual Exchange: Developing the international curriculum
through online intercultural collaboration and exchange in the
classroom

One of the main approaches to developing the competences of the
international curriculum is undoubtedly Virtual Exchange. But what is
Virtual Exchange? And what are the models or approaches to this
methodology which are currently being implemented in Higher
Education? In this section I will present an overview of some of the
different approaches to Virtual Exchange which are currently being
used in higher education. However, before examining these approaches
in detail, the historical origins of this activity will be looked at briefly.

The historical origins of Virtual Exchange have been traced by
Cummins and Sayers (1995) and Mueller-Hartmann (2007) to the
learning networks pioneered by Célestin Freinet in 1920s France and
later by Mario Lodi in 1960s Italy, decades before the internet was to
become a tool for classroom learning. Freinet made use of the
technologies and modes of communication available to him at the time
to enable his classes in the north of France to make class newspapers
with a printing press and to exchange these newspapers along with
‘cultural packages’ of flowers, fossils and photos of their local area
with schools in other parts of France. Similarly, Lodi motivated his
learners and helped to develop their critical literacy skills by
encouraging them to create student newspapers in collaboration with
distant partner classes.

The first examples of online collaborative projects between
classrooms around the globe began to appear within a few years of the
emergence of the internet. Early reports include the work of the Orillas
Network (Cummins & Sayers, 1995), the AT&T Learning Circles
(Riel, 1997), as well as more in-depth research studies into foreign
language exchanges (Brammerts, 1996; Eck, Legenhausen & Wolff,
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1995). The publication Virtual Connections: Online Activities for
Networking Language Learners (Warschauer, 1995) included a
collection of ‘cross-cultural communication’ projects which reported on
foreign language students creating personal profiles, carrying out
surveys and examining cultural stereotypes with distant partners.
Around this time, a number of websites, including Infercultural E-mail
Classroom Connections (IECC) and E-Tandem, also became available
online in order to link up classrooms across the globe and to provide
practitioners with activities and guidelines for their projects. The IECC
listserv was established by university professors at St. Olaf College in
Minnesota, USA and functioned as one of the first ‘matching services’
for teachers who wanted to connect their students in e-mail exchanges
with partner classes in other countries and in other regions of their own
country. Between 1992 and 2001, IECC distributed over 28,000
requests for e-mail partnerships (Rice, 2005).

The E-tandem server was aimed at matching learners of foreign
languages and was supported by a network of research and project
work carried at Bochum University in Germany and Trinity College in
Dublin (Christine et al., 1999; O'Rourke, 2005). Meanwhile,
practitioners such as Ruth Vilmi in Finland (Vilmi, 2004) and Reinhard
Donath (1997) in Germany helped to make the activity better known by
publishing practical reports of their students’ work online. Vilmi’s
work focussed on online collaboration between technical students at
universities across Europe, while Donath provided German secondary
school foreign language teachers with a wide range of resources and
information about how projects could be integrated into the curriculum.

The IECC website also contained a very active discussion forum
between 1994 and 1995 where practitioners were often asked by the
moderator and IECC co-founder Bruce Roberts to react to questions
related to how online intercultural exchanges could be integrated into
the classroom and what type of tasks were successful in online
exchanges. The responses to these questions reveal not only many of
the challenges which pioneering telecollaborators were facing during
the infancy of the internet, but they also demonstrate that many of the
key pedagogical principles of the time are still very relevant for 21st
century Virtual Exchange. Practitioners wrote about the need for
adequate time for students to reflect on their email interactions as well
as for adequate access to resources to ensure fluid communication
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between classes. They also mention the importance of pedagogical
leadership on behalf of the teachers in organising and exploiting the
exchange. Roberts summed up what he considered to be the key to
success in email classroom connections as being the pedagogical
integration of the activity into the class and the learning process: “when
the email classroom connection processes are truly integrated into the
ongoing structure of homework and student classroom interaction, then
the results can be educationally transforming” (1994, n.p.)

Subject-specific Virtual Exchange (1): Foreign Language
Learning Initiatives

It is not surprising that one of the disciplines to most eagerly take up
Virtual Exchange as a learning tool has been foreign language
education. From the beginnings of the internet in the early 1990’s,
foreign language educators have seen the potential of connecting
language learners with counterparts in other countries in order to
expose them to native speakers of other languages and to give them
semi-authentic experiences of communicating in these languages.

In foreign language education, Virtual Exchange has been referred
to principally as telecollaboration (Belz, 2003), telecollaboration 2.0
(Guth and Helm, 2010), e-tandem (O’Rourke, 2007) or Online
Intercultural Exchange (O’Dowd, 2007, O’Dowd and Lewis, 2016) and
over the past 20 years it has gone on to become an integral part of
Computer-Assisted Language Learning (CALL) or Network-based
Language Teaching (NBLT) (Kern, Ware, & Warschauer, 2008;
O’Dowd, 2006). Virtual Exchange in foreign language education has
traditionally taken the form of one of two models—each one reflecting
the principal learning approaches prevalent in foreign language
education at the time. The first well-known model was e-tandem, which
focused on fostering learner autonomy and learners’ ability to continue
their language learning outside of the language classroom. The second
model is usually referred to as Intercultural Telecollaboration or Online
Intercultural Exchange (O’Dowd, 2007) and reflects the emphasis in
the late 1990s and early 2000s on intercultural and sociocultural aspects
of foreign language education.

In the e-tandem model (O’Rourke, 2007), two native speakers of
different languages communicate together with the aim of learning the
other’s language, and messages are typically written 50% in the target
and 50% in the native language, thereby providing each partner with an
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opportunity to practice their target language and, at the same time,
provide their partner with authentic input. Appel and Mullen explain
this principle of reciprocity in the following way:

... this entails that each partner should communicate as closely as
possible to half in his/her mother tongue and half in his/her target
language. This grants both learners the opportunity to practise speaking
and writing in their target language and listening to and reading text
written by their native speaking partner (2000, p. 292).

These exchanges are also based on the principle of autonomy, and
the responsibility for a successful exchange rests mainly with the
learners, who are expected to provide feedback on their partners’
content and/or on their foreign language performance. In this sense,
tandem partners take on the role of peer tutors who correct their
partners’ errors and propose alternative formulations in the target
language. The role of the tutor or class teacher in the e-tandem model is
usually minimal. For example, learners are often encouraged to take on
responsibility for finding their own themes for discussion, correcting
their partners’ errors, and keeping a learner diary or portfolio to reflect
on their own learning progress.

In the late 1990’s a second model or approach to Virtual Exchange
in foreign language education began to appear which was characterised
by a stronger focus on intercultural aspects of language learning and
communication and by a greater integration of the online exchanges
into classroom activity. This form of Virtual Exchange was to become
broadly known as ‘telecollaboration’. The term was coined by Mark
Warschauer in his publication Telecollaboration and the Foreign
Language Learner (1996) and a special edition of the journal Language
Learning & Technology was dedicated to the subject in 2003 where
Belz identified the main characteristics of foreign language
telecollaboration to be “institutionalized, electronically mediated
intercultural communication under the guidance of a languacultural
expert (i.e., teacher) for the purposes of foreign language learning and
the development of intercultural competence” (2003, p. 2).

The telecollaborative model of Virtual Exchange strives to integrate
the online interaction comprehensively into the students’ foreign
language programs and involves international class-to-class
partnerships in which intercultural projects and tasks are developed by
the partner teachers in the collaborating institutions. For example,
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students’ contact classes are where online interaction and publications
are prepared, analysed, and reflected upon with the guidance of the
teacher. Foreign language telecollaboration also places the emphasis of
the exchanges on developing intercultural awareness and other aspects
of intercultural communicative competence, in addition to developing
linguistic competence.

One of the best known intercultural approaches to telecollaboration
is the Cultura model (Furstenberg et al., 2001; O’Dowd, 2005). This
model for intercultural exchange uses the possibility of juxtaposing
materials from two different cultures together on webpages in order to
offer a comparative approach to investigating cultural difference. When
using Cultura, language learners from two cultures (e.g. Spanish
learners of English and American learners of Spanish) complete online
questionnaires related to their cultural values and associations (see
figure 1). These questionnaires can be based on word associations (e.g.
What three words do you associate with the word ‘Spain’?), sentence
completions (e.g. A good citizen is someone who ...) or reactions to
situations (e.g. Your friend is 22 and is still living with his parents.
What do you say to him?). Each group fills out the questionnaire in
their native language. Following this, the results from both sets of
students are then compiled and presented online (see figure 2). Under
the guidance of their teachers in contact classes, students then analyse
the juxtaposed lists in order to find differences and similarities between
the two groups’ responses.
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Instructions:
What other words do you associate with each of the following?
For each word, write the first two or three free associations that come to you mind (they can be nouns, verbs, adjectives, etc.)
Please separate the words by commas.

NOTE: the answers to the above surveys will remain strictly anonymous.

Religion

God

Homasexual marriages

Bull fighting

Spain

Hispanic

UsA

Figure 1: Online questionnaire form for US students in a Spanish-
US exchange. (The same form would be available in Spanish for the
Spanish students.)
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Las respuestas de los estudiantes de Leon estan en la columna de la izquierda
estudiantes de Princeton, en la de la derecha.

UNITED STATES

; las de los

, comida basura, militares

Flag, America, Southerners

Obama, comida rapida, patriotismo

Hope, Confidence, Strength

bandera, Obama, NY

American, patriotism, free

hamburguesa

America, country, Freedom

armas, canén del Colorado, libertad

Freedom, Democracy, Possibilities

rascacielos, comida basura, patriotismo

Freedom, Home, Diverse

rascacielos, comida basura, patriotismo

diversity, freedom, powerful

Mueva Yark, animadoras, futbol americano

citizen

multicultural, hamburguesas, libertad

home, safe, big

bandera, patriotismo, sandwich

America, Freedom, Immigration

MNBA, Nike , Hollywood

country, federation, power

Obama, fast food, patriotism

diverse, proud, powerful

Obama, fitbel americano, tecnologia

Red, Patriot, Obama

fashion

Dream, Desire, Faith

Hamburguesas, Mueva York, bandera estadounidense

home, large, diverse

Obama, Empire State, Nueva York.

Patriotic, powerful, politics

Figure 2: Example of collected responses by the Spanish and US
students to the term ‘United States’ in a Spanish-US exchange.

Having completed this analysis, students from both countries meet
in online message boards to discuss their findings and to explore the
cultural values and beliefs that may lie behind differences in the lists.
For example:

* Student 1 from Spain: Most of the words used to describe the
United States are: fast food, Obama and patriotism. Are you surprised
with our answers?

* Student 1 from USA: Hi! I am particularly interested in the theme
of fast food. This past summer I recognized how many fast food chains
exist in Spain, such as Burger King and McDonald's. From my
experiences with friends..., I had heard of students who eat fast food
quite regularly that were not US citizens. It is intriguing for me to see
how many people responded with the impression of fast food or junk
food when hearing the word United States.
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e Student 2 from Spain: On the one hand I think that this is because
your country is really big, but on the other hand, maybe your tastes are
about this kind of food. This is one of the most important reasons that
the USA has got more than the 50% of its citizens with obesity, and the
obesity is a really big problem talking about the health. What do you
think?

* Student 2 from USA: ....I think that perhaps the most important
factor contributing to the national problem of obesity and the
proliferation of fast food is the steep cost of healthy food, which might
not be immediately apparent. America's reputation of prosperity might
hide the hundreds of millions of Americans that cannot afford fresh
fruits and vegetables. For many, fast food is the only economically
viable option, and a significant contributor to nationwide health
problems

Following the initial experiments between Massachusetts Institute of
Technology and the Institut National des Telecommunications in Evry,
France in 1997, the original developers of the Cultura initiative
produced a set of guidelines for educators intending to use Cultura in
their own classrooms. This teacher's guide explained that although the
model was flexible, there were five basic principles that all teachers
using Cultura should follow. These are the following:

*The two schools involved in the Cultura partnership should be
similar so that students can work with partners of the same age and
with similar life experiences.

*While students should use the target language during class time and
to write their essays, the language used to complete the questionnaires
and the forums should be the first language and not the target language.
The authors of the teacher's guide explain this choice in the following
way:

We wanted to make sure that students were able to express their
thoughts in all their complexity as fully and as naturally as possible.
This often surprises other foreign language teachers who have always
thought of Web-based exchanges as a way for students to test their
linguistic abilities. But this was not our purpose. And what students
may 'lose', by not writing in the target language, is largely offset by the
gains they make by getting access to a lich, dynamic and totally
authentic language. (Cultura Homepage, 2004).
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*The interaction on the forums should always be asynchronous. This
allows time for reflection and analysis of what the other students say.

*Culture needs to be completely integrated into the classroom and a
large part of the work needs to take place in the classroom.

*The project needs to take place over a sufficient amount of time in
order to achieve validity. They suggested a minimum of eight weeks.

In addition to the questionnaires, learners are also supplied with
online resources such as opinion polls and press articles from the two
cultures, which can support them in their investigation and
understanding of their partner class’s responses. The developers of this
model (Furstenberg et al. 2001, Furstenberg, 2016) report that this
contrastive approach helps learners to become more aware of the
complex relationship between culture and language and enables them to
develop a method for understanding a foreign culture. In this model, as
in most foreign language telecollaborative initiatives, although the data
for cultural analysis and learning are produced online, the role of
contact classes and the teacher is considered vital in helping the
learners to identify cultural similarities and differences and also in
bringing about reflection on the outcomes of the students’
investigations on the Cultura platform. Cultura has become a very
popular model of telecollaborative learning in foreign language
classrooms and it continues to be widely used today. However, some
exchanges (such as that reported in O’Dowd, 2005) do not strictly
adhere to the original model’s guidelines, and have, for example,
encouraged students to use their target language during their online
forum interactions.

The end of the 2010’s has seen foreign language Virtual Exchange
gradually diverge in two paths. The first of these paths has led
telecollaborative exchanges away from formal language learning and
engage learners in language and cultural learning experiences by
immersing them in specialized online interest communities or
environments that focus on specific hobbies or interests. Very often,
this was justified by perceived weaknesses of the class to class model.
Hanna and de Nooy (2009: 88), for example, argue that in class-to-class
telecollaboration, “...[i]nteraction is restricted to communication with
other learners, a situation that is safe and reassuring for beginners and
younger learners, but somewhat limiting for more advanced and adult
learners, who need practice in venturing beyond the classroom” (2009,
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p. 88). The authors propose that it is more authentic and more
advantageous to engage learners in interaction in authentic second
language (L2) discussion forums such as those related to L2 newspaper
and magazine publications. Their own work focuses on engaging
learners of French as a foreign language in discussion forums of French
magazines such as Nouvel Observateur. The authors compare class-to-
class telecollaboration with their model and suggest that class to class
telecollaboration lacks authenticity as learners are not motivated by a
genuine interest in exchanging ideas but rather by an obligation to get
good marks for their online interaction. In contrast, by engaging
learners in online discussion forums with native speakers “interaction
takes place in a context driven by a desire to communicate opinions and
exchange ideas rather than by assessment or language learning goals”
(p-89).

Thorne, Black, and Sykes (2009) describe the potential for
intercultural contact and learning in online fan communities, where
learners can establish relationships with like-minded fans of music
groups or authors and can even use Web 2.0 technologies to remix and
create new artistic creations based on existing books, motion pictures,
and music. Learners also have increasing opportunities to use their
foreign language skills and hone their intercultural communicative
competence through participating in online multicultural communities
such as multiplayer online games and public discussion forums.

Of course, models of Virtual Exchange which function at this level
of integration require learners to assume greater responsibility for how
their linguistic and intercultural learning progresses online as they are
given greater freedom in their choice of potential intercultural learning
partners and environments—many of which, as has been shown, may
be completely independent of organized classroom activity. Thorne
(2010) describes this form of telecollaborative learning as “intercultural
communication in the wild” (p. 144) and speculates that it may be
“situated in arenas of social activity that are less controllable than
classroom or organized online intercultural exchanges might be, but
which present interesting, and perhaps even compelling, opportunities
for intercultural exchange, agentive action and meaning making” (p.
144).

The second, alternative path in foreign language Virtual Exchange
involves attempts to integrate telecollaborative networks more
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comprehensively in formal education. The argument here is that if
Virtual Exchange is such a valuable learning experience, then it should
not be used as an “add-on” activity but rather as a recognized, credit-
carrying activity which is valued and supported by university
management. Based on this belief, reports have emerged of how
universities are integrating Virtual Exchange into their study programs
(O’Dowd, 2013), the use of alternative credit systems for students’
telecollaborative work (Hauck & MacKinnon, 2016), and about the
development of competence models for telecollaborative learning
(Dooly, 2016) and for teachers engaged in telecollaborative exchanges
(O’Dowd, 2015). Between 2011 and 2014 the INTENT project was
financed by the European Commission to achieve greater awareness of
telecollaboration around the academic world and to look for ways for
its integration into university education. One of the main outcomes of
this project was the UNICollaboration platform
(www.unicollaboration.eu) where university educators and mobility
coordinators can establish partnerships and find the resources necessary
to set up telecollaborative exchanges. Since then, UNICollaboration has
established itself as an academic organisation
(www.UNICollaboration.org) and holds regular bi-annual conferences
for practitioners from all disciplines who are interested in Virtual
Exchange.

Subject-specific Virtual Exchange (2): Business Studies
Initiatives

Another discipline which has recognised the relevance and potential
of Virtual Exchange is Business Studies, in particular in the areas of
International Business and International Marketing. In modern business
contexts, online communication is widely considered as offering a cost
effective way of conducting business, as a manner to reduce power
differences in team work and to enable physically disadvantaged
employees have greater access to the virtual environment than the
physical workspace (Heller, Laurito, & Johnson, 2010). As online
communication becomes increasingly common in many organizations,
a growing number of educators are looking to Virtual Exchange as a
tool to prepare students of Business Studies to successfully work and
collaborate online with colleagues and customers in other locations.
The central interest here is in developing in students the necessary
competences to work in what are commonly described as Global
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Virtual Teams (GVTs) and to give them first-hand experience in online
international collaboration in professional contexts. GVTs are defined
as “geographically dispersed teams that use Internet-mediated
communication to collaborate on common goals, and typically consist
of members who have diverse cultural backgrounds and who have not
previously worked together in face-to-face settings” (Taras et al.,
2013).

A review of practice in this area would suggest that Virtual
Exchange initiatives are, in comparison to foreign language
telecollaboration, relatively scarce and under-researched, but the
reports that do exist provide an insight into how Virtual Exchange is
being introduced into the discipline. Duus and Cooray (2014), for
example, describe a project for students of Marketing which brings
together business students in the UK and India to take part in a
simulation which involves working in online virtual teams and setting
up a new business in India. Lindner (2016) reports on an exchange
between business studies students at the University of Paderborn in
Germany and Masaryk University in Brno in the Czech Republic which
involved students collaborating online with their international partners
to create a website which compared a product, service, or managerial
innovation across two cultures. Osland et al. (2004) present the
Globally Distant Multiple Teams project (GDMT) which brought
groups of German, Austrian and American students together in virtual
teams in online communication using e-mail, chat rooms, and other
online communication tools. Students were asked to prepare a report or
develop a website comparing a product, service, or organizational
feature across their countries. For example, one group compared
differing marketing approaches and consumer attitudes related to soft
drinks in Germany and the United States.

However, probably the largest Virtual Exchange initiative emerging
from Business Studies is the X-Culture project. X-Culture was
launched in 2010 by Dr. Vas Taras of University of North Carolina at
Greensboro, USA when he began to look for a partner class for his
International Business course and realised the interest among
colleagues in such online collaborative projects. In the first year of
exchanges, universities from 7 countries took part in X-Culture
exchanges, but by 2015, almost 4,000 master’s and undergraduate
students from over 100 universities in 40 countries were participating in
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the initiative. Since 2013, a number of companies have worked together
with X-Culture to provide real-life business challenges as the focus for
the virtual exchanges. Taras believes that the cooperation with the
business community makes the initiative more practical and motivating
for students and also provides the corporate partners with creative
solutions to their challenges.

The model works in the following way: Students from the
participating classes are put into global virtual teams which usually
involve six students from different countries. They are then assigned
real international business challenges such as designing a marketing
strategy for a company which is collaborating with X-Culture. These
challenges usually involve different tasks such as carrying out a survey
of key stakeholders, an industry and competition analysis, market
selection and analysis etc.

The students then spend the semester working on those assignments.
Teachers receive regular reports on students’ work and progress and,
upon successful completion of the exchange, students receive X-
Culture certificates. Although the requirements and deadlines of the
final report are outlined in detail, the international student teams are
allowed to choose their online communication tools and can decide
themselves about how to coordinate their team work and how the
workload should be distributed. In reference to the decision not to use
one specific online platform for the exchanges, Taras explains:

“We made a decision not use a proprietary platform [e.g. Moodle,
Canvas etc.] for communication. Instead, we provide our students with
a training on how to use the available online collaboration and
communication platforms, such as Dropbox, Google Docs, Slack,
Trello, and the like. The students can choose to communicate only via
email or Skype, but we teach them how to use these more powerful and
free platforms and most teams use these more advanced tools. The logic
here is that (1) there is no point in trying to develop our own platform
what there are number of extremely powerful tools are already
available, and (2) we want our students to be able to use the tools they
used in X-Culture even after the project is over.” (personal
correspondence, 26.06.2017)

The model is based on an interesting combination of services
provided by the X-Culture platform itself and the work of the teachers
who have involved their students in the exchange. For example,
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although most of the coordination, online communication, and
performance monitoring are managed centrally by X-Culture, teachers
are asked to regularly communicate with their students and provide
coaching and guidance. Teachers are also expected to integrate the
exchange into their normal teaching and to devote a small amount of
time in each lecture to discuss student progress and to address concerns
and answer questions. They are also expected to assess the students’
final projects which they submit at the end of their virtual exchange.

The model differs to many other Virtual Exchange initiatives in that
X-Culture collects the online interactions of the students and makes this
available to colleagues who wish to carry out research on the data. A
significant body of research is now beginning to emerge from the
platform which looks at issues such as study global virtual teams,
international collaboration and experiential learning (http:/x-
culture.org/publications-etc/). Teachers are encouraged to get involved
as research collaborators and co-authors of these publications, thereby
creating a rich community of both research and practice.

The project website provides some interesting insights into how the
X-Culture model is continuing to grow and diverge. For example,
various symposia have been held at conferences and on the premises of
corporate partners. These symposia are attended by both teachers and
students and give participants an opportunity to meet face-to-face with
their virtual team partners.

Conclusion. Reflections on the subject-specific model

Although both Foreign Language and Business Studies Virtual
Exchange initiatives share a belief in the importance of online
intercultural collaboration as a part of student learning in their
respective areas of study, significant differences do exist between the
two disciplines. The first obvious difference is the underlying reason
why Virtual Exchange is important. While foreign language approaches
tend to see the development of intercultural communicative competence
as an end in itself, initiatives from Business Studies tend to see
intercultural competence as something which is necessary in order for
students to be more successful in their professions. Linder explains
succinctly these differing perspectives in the following way:

“...[W]hat is striking in Business and Economics discourse is that
competence in communicating across cultures (cross-cultural
competence) is viewed as a means to an end (the end being productivity
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or, ultimately, profit) whereas in telecollaboration, competence in
engendering understanding between cultures (intercultural competence)
is the humanistic end in itself” (Lindner, 2015)

Another striking difference between Foreign Language and Business
Studies approaches to Virtual Exchange are the underlying theoretical
models which are often used to understand the complexities of online
intercultural interaction and collaboration. For example, it was seen
earlier than sociocultural approaches to education and models of
intercultural communicative competence (Byram, 1997) have driven
foreign language telecollaboration practice and research. In these
approaches, intercultural communication breakdown is generally
viewed as an opportunity for learning and reflection and for ‘teachable
moments’ in the classroom. For example, one of the pioneers of
research in foreign language telecollaboration, Julie Belz, goes so far as
to argue that “the clash of cultural faultlines in telecollaborative
learning communities ...should not be smoothed over or avoided based
on the sometimes negative results of a study such as this one; indeed,
they should be encouraged” (Belz, 2002, p.76).

In contrast, many Business Studies initiatives appear to be based on
quantitative approaches to cultural dimensions of national cultures (e.g.
Hofstede, 2001) and seek to explore how cultural differences which
lead to breakdown in online communication can be overcome or solved
(see, for examples, discussions in studies by Gonzalez-Perez et al.,
2014 and Taras et al., 2013). Richardson is wary of this approach and
writes “the first step in a cosmopolitan agenda for online education is to
get away from overly simplistic categorisations in order to develop a
more sophisticated understanding of cross-cultural interactions” (2016,
p.115).

Inevitably, it is likely that Virtual Exchange will continue to grow in
different directions, depending on practitioner-driven, institutionally-
led and outsourced initiatives. The important issue is that the
practitioners and promoters of these different forms of Virtual
Exchange work closer together to promote the overall goal of
increasing the number of students who benefit from online intercultural
exchange as part of their university education.
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A.IL. ABpamenko, M.A. Tummua

MoOCKOBCKMI1 TOCYyIapPCTBEHHbIH YHHBEPCUTET
umenu M.B. JlomoHocoBa

MOBWJIBHBIE TEXHOJIOT'MH JJISI PA3BUTHSI
COIMOKYJIBTYPHOU KOMIIETEHIIMHN

B cmamve paccmampueaemcs eonpoc ummezpayuu MoOULTbHBIX
MexXHONo2Utl 6 0OyueHUe UHOCHMPAHHBIM S3bIKAM C YEIbio PAa36umus
COYUOKYILINYPHOU KOMNnemeHyuu. Ipoananusuposannuvle
oudakmudeckue CEOUCBA  MOOUNbHBIX —~ MeXHoAo2ul  obnaoarom
BHAYUMETLHLIM NOMEHYUATIOM OISl Peanu3ayu OCHOBHbIX NPUHYUNOS
Gopmuposarus u pazeumus COYyUOKYIbmypHot Komnemenyuu. Taxoice
paccmompennvie  Munvt  MOOUIbHBIX NPUTONCEHUl  (COBMeCmHbIe,
cnpasoumvie, MyIbMUMeOulinvle U KOMMYHUKAMUGHbIE) MO2Yym Oblmb
UCNOAB306AHbL /151 CO30AHUS PAZTUYHBIX 6U008 NPOOIEMHBIX 3A0AHULL.
Hanee 6 cmamve onucan sxcnepumenm no 00yueHuio wkorvrhuxos 10-
11 xnaccos npedcmagienuio pycckou Kyabmypbl HA AHEIULCKOM SI3bIKe.
Ha ocnose amxemuposanusi coenamvl 6b1800bl 0 HOJLONCUMETLHOM
OMHOWEHUU YYAWUXCSL K UCNOAB30BAHUIO) MOOUTLHBIX MEXHONO2UL 8
DPA3TUYHBIX  6UOAX NPOONEMHbIX 3A0AHUU, a MAKMHCe BblABNIEeHbI
00CMOUHCMBA U HEOOCAMKU NPUMEHEHUS. MOOUTLHBIX MEXHON02ULL
Onsl  pazeumusi  COYUOKYILMYPHOU — KOMNEMEHYuUu HA  YPOKAxX
aHenulicko2o  sA3vika.  Iasueimu  00CmMOUHCMGAMU  SAGTSIOMCSL
B03MOJICHOCIb — 00VUeHUsi Kyivmype pabomwl ¢ uHgopmayuell,
UHOUBUOYATU3AYUSL  OOYYEHUS. U  UCNONIb306AHUE  PA3ZHOOOPA3ZHBIX
AYMEeHMUYHbIX Mamepuanos 6 ayoumopuou padome. OcHosHble
HEOOCTNAmKU C6A3GHbL C B03MOJICHLIMU MEXHUYECKUMU NpobremMamu
npu pabome ¢ MOOUTLHBIMU YCIMPOLLCMBAMU.

Knrouesvie crosa: memoouxa npenooasanusi UHOCMPAHHBIX S3bIKOG,
UKT 6 obpasosanuu, MoOUibHble MeXHOAIO2UU 8 0OyueHuu,
COYUOKYTLIYPHASL KOMAEMEeHYUs
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MOBILE TECHNOLOGIES FOR THE DEVELOPMENT OF
THE SOCIOCULTURAL COMPETENCE

The article deals with the integration of mobile technologies in the
language teaching and learning process to develop the sociocultural
competence. The analyzed didactic features of mobile technologies
have a considerable potential for the implementation of the basic
principles of the formation and development of the sociocultural
competence. The mobile applications discussed in the paper
(collaborative, reference, multimedia and communicative) can be used
to create various types of problem-based tasks. The article continues
with the description of the experiment in teaching 10-11-form students
to represent Russian culture in English. The survey of the participants
carried out after the experiment shows that students demonstrate a
positive attitude to the use of mobile technologies in different types of
problem-based tasks. In addition, conclusions are made about the
advantages and disadvantages of using mobile technologies to develop
the sociocultural competence in an EFL classroom. The main
advantages are the opportunity of teaching students to work with
information, individualization of the teaching and learning process and
the use of a variety of authentic materials in the classroom. The
disadvantages are generally connected with technical issues that may
arise when working with mobile devices.

Key words: methods of language teaching, ICT in education, mobile
learning, sociocultural competence

Beenenne

HNudopmaimoHHO-KOMMYHUKAITHOHHEIE TEXHOJIOTHH (MKT)
SIBJSIIOTCSL. HEOTHEMJIEMOM 4YacTbio Hamied xu3Hu. HecmywaiiHo B
HayyHbIM ammapaT COBPEMEHHBIX HCCJENOBaHUMM JaBHO M IIPOYHO
BOIIET KOHUENT «uH(pOopManuoHHoe obmectBo» (Mamrora, 2009;
Tomammn, Mamrora, 2016; XapekoBckas, Kpusuenko, 2017 u ap.). Bo
OI'OC OOO cpea MeTanpeaMETHBIX PE3yJIbTaTOB  OCBOEHHS
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OCHOBHOH  00pa30BaTeNbHON MPOTpaMMBbl  TPOMUCAHO  «yMEHHE
UCIIONb30BaTh CpelCcTBAa WHGOPMAIMOHHBIX M KOMMYHHKAITOHHBIX
TEXHOJIOTMH B pEIIEHMH KOTHUTUBHBIX, KOMMYHHUKAaTHUBHBIX U
opram3anMoHHbIX 3amauy (PIOC 000, 2012, c. 8). Oguum wu3
Hanbosee pacnpocTpaneHHbIXx BuaoB MKT sBisrorcss MoOuIbHBIE
TEXHOJIOTUM. VIMU KaKIbli IeHb aKTUBHO OJIb3YIOTCS IIPECTaBUTEIN
BCEX MOKOJICHUH, B 0COOCHHOCTH MOJIOAEKb U MOAPOCTKU. bnaronaps
TOMY, YTO MOOWIBHBI TeneOH MM IUIAHLIET €CTh Y KaXJO0ro
NIKOJBHUKA, a TaKke Ojarogapss TEXHHYECKAM  (PYHKIIHSIM
COBPEMEHHBIX MOOWJILHBIX YCTPOWCTB, MOSBISCTCS BO3MOXXHOCTH HX
NpUMEHEHUsT B 00pa3oBaTeNbHOM TIpollecce. B HaydHOl JmTeparype
YK€ TPEeACTaBJICHbl TUAAKTUUYECKHE CBOMCTBA M (DYHKIMU MOOUIIBHBIX
npunoxenuit (MII), pazpabotansl ux Ki1accupUKaLUM U KPUTEPUU UX
0T0Opa, a TaK)Ke ONMCAaH UX TUAAKTHUYECKUH TMOTEHIHAN I OO yUeHHUS
HEKOTOPBIM BUJaM AEATENIbHOCTH HAa MHOCTPAHHOM SI3bIKE, HaIpUMep,
roBOpeHHI0 W aynupoBaHuio (ABpamenko, 2013). B nmanHoii craTbe
paccMaTrpuBaeTcs IPUMEHEHHE MOOUIIBHBIX TEXHOJIOTHHA IJISl Pa3BUTHUS
COLIMOKYJITYPHOIH KOMIETEHLMH.

JuaakTuyeckuii moTeHIuaga MOOHIbHBIX TEXHOJIOT I

WuTerpanmst MOOMITBHBIX TEXHOJOTHI B 00pa30BaTEbHBIN MTPOIIECC
BO3MOXKHA ONarojaps X AUAAKTUUYEeCKUM cBoWcTBaM u (hyHKiusM. Ha
JAHHBII MOMEHT  HCCIENOBATEISIMH  BBIACISIIOTCA — CIIEIYIOIIHE
JTUaKTUYECKHEe CBOMCTBA W (PYHKIMHM MOOWIBHBIX TEXHOJIOTHIA
(ABpamenko, 2013, c. 24):

1. CoBmectasle MII  (conmanbHble CETH, CHCTEMBI
yrnpaBjieHus oOydeHneM) oO0NajaloT TakuMH (QYHKIUSAMH, Kak
WHTEPaKTUBHOCTb, OpraHu3alus y4yeOHOro IMPOCTPAaHCTBA U
BPEMEHH U HH(POPMATUBHOCTH. OJTO IO3BOJSET pEaIn30BHIBATH
TaKue AUAaKTH4ecKue (QYHKIUH, KaKk 0OMEH HAESIMH, pecypcamu U
MarepuaiaMy, OpraHu3aluio0 IPYIIIOBOM ITPOCKTHOU JESATEIBHOCTH,
a TaK)Ke HAKOIUICHUE U XpaHEeHHe WH(POPMALHIH.

2. Kommynukaruaeie MII  (cucrembl  OMpPOCOB U
TECTUPOBaHMUSI) XapaKTepU3yIOTCs WUHTEPAKTUBHOCTHIO,
ABTOHOMHOCTBIO 1 MTHOBEHHOW OOpaTHOM CBSI3bI0. DTO MO3BOJISET
OCYLIECTBIIATH ~ OCTpyl0  OOpaTHy0 CBSI3b U KOHTPOIIb,
OpPTraHU30BBHIBATH ~ ABTOHOMHOE OOyYeHHE M  OCYILECTBIISITH
camMopedIeKCHI0O U CAaMOKOHTPOITb, a TAKXKE CO371aBaTh MOOHITbHBIE
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TECTBl ¥ PEaNM30BBIBATH B3aMMHOE OOyde€HHEe W B3aWMHBIN

KOHTPOJIb.

3. CopaBounstle ~ MII  (cnmoBapu, — SHIMKIONEIWH,
MOMCKOBBIE CHCTEMBI) XapaKTepH3YIOTCS MeTauH()OPMATHBHOCTS,
WHTEPaKTUBHOCTBIO M MTHOBEHHOCTBIO JOCTYINA, YTO IO3BOJISIET
pa3BuBaTh yMeHUs paboThl ¢ HHpOpMAIHel, co3aBaTh TPoOIeMHO-
MOUCKOBBIE 3aJaHus Ui paboTbl B Mape WM Tpynme u
¢dopmupoBats MK-koMIeTeHITHIO 00ydatoInXcs.

4, Mynbrumenuitaele  MIT (mopkacTel W BHJICOKACTHI)
001a7al0T 3BYKOBOM TNPUPOJON, HHTEPAKTHBHOCTBIO, a TaKKe
IIPOCTOTOI HCIIOJIB30BaHUS M IOCTYMHOCTHIO. briaronaps sTomy um
MPUCYLIN TaKue AUAAKTUYECKUEe (YHKUWHM, KaK Pa3BUTHE YCTHBIX
BUJ/IOB PEYEBOM AEATENBHOCTH, CO3aHHE MOOMIIBHBIX yIpaKHEHUH
W 33JaHUA W OpraHu3auus MPOEKTHOM MAEATENbHOCTH, B T.4U.
WHTerpaus 3afganuii  Qopmara «mdpoBoi pacckasy (digital
storytelling), a Taxke BU3yanu3alus yueOHOro MaTepuaa.

Takue cBoWCTBa MOOWIBHBIX TEXHOJOTHH, KaK MrHOBEHHOCTH
JIOCTYTa U OOpaTHOW CBS3W, OpraHU3aIys y4eOHOro MpPOCTPaHCTBA M
BpEMEHH M MPOCTOTAa HCHONB30BAaHUA M JIOCTYIHOCTH JAEJaroT
BO3MOXXHBIM WX INPHMEHEHHE B ayauTOpHOW pabore. Uto Kacaercs
JTUIAaKTUYECKOTO MOTEHIIMANA MOOUJIBHBIX TEXHOJOTHH IS Pa3BUTHS
COIIMOKYJIFTYPHON KOMIETEHIIUH, MOYKHO OTMETHUTb, YTO BBIICICHHBIC
TUIaKTUUECKHE CBOMCTBA M (PYHKIMM TMO3BOJSIIOT Peajvu30BbIBATH
OCHOBHBIC TPUHIIUIBI COIUOKYJIbTYpHOro mnoaxona B.B.Cadonopoii
(Cadonosa, 1992): npuHIMIT JUIAKTHYECKOH KYJIbTYPOCOOOPA3HOCTH,
MOPUHIMIT JUAJNIOTa KYJIBTYP W IPUHIIAI JOMUHHUPOBAHUS MTPOOIEMHBIX
KynbTypoBequeckux 3amanuii  (CadonoBa, 1992), a  Ttakxke
npennoxennbie [1.B.CpicoeBbIM MPUHIUIT KyIBTYPHON BapHaTUBHOCTH
Y IpUHIMN KyJIsTypHOU peduekcun (Creicoes, 2009).

[TpyHIMT AWMIAKTHYECKOH KYJILTYPOCOOOPA3HOCTH, a TaKXke
CBSI3aHHBII C HUM TIPHHIHWI  KYJITYPHOH  BapHMaTHBHOCTH
peTyIupyoT oTOO0p Yy4eOHOro marepuana, KOTOPbId JOJDKEH HMETh
IIEHHOCTHBIN CMBICT U LIEHHOCTHYIO 3HAYMMOCTbh, & TaKXKE 3HAKOMUTD
0o0y4yaeMbIX CO BCEM pa3HOOOpa3ueM ONpPEAENCHHBIX KYJIbTYPHBIX
SBJICHUH, HampuUMep, C TPAAUIHMOHHBIMUA MpPA3HUKAMU Pa3HBIX
STHUYECKHX TPYNI, MPOXUBAIOMIMX B CTpaHe, 4TOObl H30€XaTh
(bOopMUPOBaHHS Y YYAIIUXCS UCKAKEHHBIX MPEICTABICHUH O KyJIbType
CTpaHbl HM3y4aeMOro s3blKa. Takke TNPUHLIUN JUAAKTHYECKOU
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KyJbTYpOCOOOpPa3HOCTU TJIACHUT, YTO KYJIbTYPOBEIUECKUI MaTepual
JOJDKEH ~ O3HAKOMHUTH  00ydYaeMbIX C OCHOBHBIMH  IOHSITHUSIMH
KYJIbTYPOBEJEHHUSI M YYUTH NPOTHBOCTOATH KYJIBTYpHOW arpeccH W
KyIbTypHOM muckpuMuHammu. Kpome TOro, KyJlbTypOBEI4eCKHit
MaTeprhang JOJDKEH COOTBETCTBOBAaTH BO3MOXKHOCTSM M BO3pacTy
oOydaembIX. Peammzanuy JaHHBIX MPUHLIUIIOB MOTYT CHOCOOCTBOBATh
Takue JUAAKTUYECKHE CBOMCTBA MOOMJIBHBIX TEXHOJOTHH, Kak
MH()OPMATUBHOCTh, WHTEPAKTMBHOCTb W MTHOBEHHOCTb JOCTYIIA.
Hcnonb3oBaHne MOOMIIBHBIX CIPAaBOYHBIX MAaTEpHAjoB, TAaKUX Kak
CIIOBapyd M DSHUMKIONEINH, IO3BOJNSECT HAaXOAUTh HEOOXOAUMYIO
KyJbTYpPOBEIUECKYIO HH(POPMALUIO MTHOBEHHO MPSIMO HA yYPOKE, B TOT
MOMEHT, KOrjja OHa MoHanoomiack. To ke caMoe KacaeTcs MOUCKOBBIX
CHCTEM, OJHAKO HEOOXOIMMO o0ydaTh YdYalUXCSA MPaBHIBHOMY
MOMCKY BO BCEMHUPHON CETH, pEKOMEHJ0BAaTh HaJeKHbIC UCTOYHUKHU U
YUUTHh KPUTHYECKOMY BOCHPHUATHIO HH(pOpMaHu. VHTEpaKTHBHOCTH
MOOMJIBHBIX TEXHOJOTHH TO3BOJISIET OOMEHHMBaThcs HHGOpManmei,
00CyX/aTh €€, CHCTEeMaTH3UPOBaTh C IMOMOIIBIO MEHTAIbHBIX KapT,
CpaBHUBATh (aKThl HW3ydyaeMOW U POJHOW KYJIBTYp, a TaKxke
MPEOCTABISIET BO3MOXKHOCTh OOIIECHUSI C HOCUTENSIMH H3y4aeMOro
A3BIKA. CrnenoBarenbHo, Onmaromaps MHTEPAaKTUBHOCTH "
WHPOPMATUBHOCTH TaKkKe MOXKET OBITh peaan30BaH  MPHUHIIHII
KYJbTYPHOH pedJiekcun, KOTOPHIA JODKEH CHOCOOCTBOBATh
OCO3HAaHWIO YyYallMMHUCA CBOETO MeCTa B IMOJUKYJIBTYPHOM MHMpE,
KOTOPOTO OHHU JIOCTHTAIOT, pediekcupyst Ha COOCTBEHHYIO KYJILTYPY H
MocTUras o0IeYeIOBeYeCcKIe IEHHOCTH.

BrlmeynoMsiHyThIe CBOWCTBA MOOMIIBHBIX TEXHOJIOTHH TaKKe MOTYT
CIocOoOCTBOBAaTh peasiM3aliy MPHUHLMIA AUAJIOra KYJbTYP, KOTOPBIA
IpeAnoiaraeT pa3BUTHE TOTOBHOCTH K OOIIEHHIO B MHOKYJBTYPHON
cpelle, OCHOBAaHHOTO HAa B3aMMOYBAaXXCHHWH IPEICTaBUTEIEH pa3HBIX
KyJbTyp W HMX B3aUMHOM oOoramieHud. Takxke OH Ioapa3yMeBaer
pa3BuUTHE Yy Y4YalIMXCsl CIIOCOOHOCTH BBIIOJNHATH POJb CyOBeKTa
Jiajora KyJlbTyp WU KyJIbTYPHOTO MOCPEJHHKA B MEXKYJIBTYPHOM
obmennn. Bo3MOXXHOCTB pabOThI CO CIIPAaBOYHBIMHU MPUIIOKEHUAMH U
oomena wuH(Qopmalnyeli B COBMECTHBIX MPUJIOKEHHUSIX IO3BOJISIET
B3MVITHYTh Ha MPOOJEMY C pasHBIX TOYEK 3pPEHHs, YTO CHOCOOCTBYET
Pa3BUTHIO YBAXXUTEIBHOIO OTHOMIEHUS K IPYTHM KyJIbTYpaM.

IIpyHUMI JOMUHMPOBAHMSI NPOOGJEMHBIX KYJbTYPOBeIYeCKHX
3alaHMil TJIaCUT, YTO OBJIAJICHHE 3HAaHUSAMH O KyJbType CTpaH
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U3y4aeMoro si3blka M CTPATETUsIMU M3YYCHHS KyJIbTYp M MOBEJCHHS B
WHOKYJIBTYPHOM Cpelle  BO3MOXKHO TOJNBKO TPH  BBIMOJHEHUN
mpobJeMHBIX 3agaHuii Bo Bpems oOyueHus.. B.B.CadonoBa Boinenser
CIACNYIOIIME BHIBI MPOOJIEMHBIX  KYJIbTYPOBEAUCCKUX  3aJIAHHIA:
(Cadonosa, 2001)

1) KyJbTYpPOBEUECKHE  T103HABATEIbHO-TIONCKOBBIE U
MM03HABaTEIILHO-UCCIICIOBATEIbCKIE 3a1a4un

e 3a7ayd Ha CHCTeMaTu3alMio U o0oOmieHue
BepOaILHOW COIMOKYIBTYPHOU HH(OPMAIUH

e 3a7ayd HA HMHTEPIPETAlUIO  PEe3yJIbTaToB
pemieHus COLMAJIBHO OPUEHTUPOBAHHBIX
MaTeMaTHYEeCKHUX 3a/1a4

e 3a7ayd  HA  UHTEpHpeTalMio  o0pasHo-
CXEMaTHYECKOH COIMOKYIBTYPHOU HH(OPMAITHH

® 337aYM Ha [EPeKOAUPOBaHME BepOAITBHON
COIIMOKYJIBTYPHOH HMH(POPMAIMU B CXEMaTHYECKYIO,
00pa3HO-CXeMaTHYECKYIO HIIM 00pa3HyIo

e 3a7ayd  Ha TIPOBENEHHME  TEMAaTHYECKOro
AHKETUPOBAHUS C TMOCIEAYIOMIM 0000IIEeHHEeM ero
pe3yIbTaToB

e 3a7aYd Ha HAMKMCAHHWE KYJIBTYPOBEIUECKUX
BUKTOPUH

e  KYyJIbTYpPOBEIYECKUE BUKTOPHUHBI U 3araiku

2) KyJIbTYPOBETIECKU-OPUCHTHPOBAHHBIE POJICBBIE UTPHI

3) KOMMYHHUKAaTUBHO-IIOUCKOBBIE M [O3HABATEJbHO-
MTOMCKOBBIE KYJBTYPOBEIUECKUE MMPOEKTHI.

AHalM3 TOKa3bIBAET, UTO peaN3alliy JTaHHOTO IPUHIIMIIA MOTYT
CIOCOOCTBOBATH  BCE  AWAAKTHYECKHE  (PYHKIMH  MOOMIIBHBIX
TEXHOJIOTHH, MTOCKOJIbKY C TIOMOIIBbI0 MOOMIIBHBIX MPUIIOKEHUH MOTYT
OBITH pa3paboTaHbl pasnyHbIe THITB pOOTIEMHBIX
KyJbTYpOBEIYECKHX 33JaHMH. 3aJayd Ha CHCTEMAaTH3alMI0 |
00001IeHre BepOabHON COITMOKYJILTYPHOU WH(MOPMAIIUA MOTYT OBITH
paspaboTanbl ¢ moMomsio crpaBouHbix MIIT (crioBapu, sHIHKIONEINH,
IIOMCKOBBIC ~CHUCTEMBI), MPUJIOKEHUH IS COBMECTHOM paboThI
(mammpumep, Google Docs, Padlet), a Tak:ke mpuIOXKESHUIN IS CO3TAHUS
MeHTaJdbHbIX  KapT (Hampumep, Coggle). Hdns 3amad  Ha
NEePeKOMPOBaHNE BepOATbHON COIMOKYIBTYPHOH HH(pOpPMANuN B
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CXEMaTH4YECKyl0, O0Opa3HO-CXeMaTHYEeCKyl0 MM OOpa3sHyl0 MOryT
npumensTeess MIT st coBMecTHOM paboThl U CO3/IaHMsI MEHTAIBHBIX
kapT u wuHporpapuku (Hanpumep, Coggle, Infogram). 3amaum Ha
NPOBENIEHNEe TEMAaTHYECKOT0 aHKETHPOBAaHWS C  MOCIETYIONINM
0000IIeHreM €ro pe3yJbTaTOB MOTYT OBITH CO3/aHBI C ITOMOIIBIO
HPUIIOKESHUH ISt CO3IaHHS OIpPOCOB
(manmpumep, Google Forms, SurveyMonkey). [locnennue, Hapsgy c
MII ans1 co3panys MHTEPAKTUBHBIX TECTOB, TAKKE MOI'YT IPHMEHSTHCS
JUIL  CO3JAaHUSl  KyJIbTypOBEIYECKMX BUKTOpMH. Hakoner, Bce
ynomsiHyTele MIL, a Taxke HpuiIoKeHHs Uil CO34aHusl HU(POBBIX
paccka3oB MOTYT OBITh HCHOJIB30BAHBI B KOMMYHUKATUBHO-IIOMCKOBBIX
Y TI03HABATEIbHO-TTOMCKOBBIX KYJIBTYPOBEIUECKHUX ITPOEKTaX.

HeoOxomumMo  OTMETHUTH, UYTO  HCIOJIB30BaHWE  MOOHMIIBHBIX
TEXHOJIOTHH MperonaraeT He TOJIBKO CO3[aHue 33JaHUi MPUBBIYHBIX
dbopMaToB ¢ TIOMONIBIO MOOWIJILHBIX — MPWIOKEHWH, HO H
TpaHc(opmaimio cymecTByronmx (opmaroB. Hampumep, 3amada Ha
CHUCTEMAaTH3alMi0 W 0000mIeHHe BepOaNbHOW  COLMOKYIBTYPHOU
WHpOpPMAIUK MOXET ObITh Ipeodpa3oBaHa B MOOWJIBHBIH KBECT, B
KOTOPOM  ydalidecs MOJy4aloT  BO3MOXXHOCTh  OCYILECTBISITH
CaMOCTOSTENFHBI MH()OPMAIMOHHBIN MMOUCK IO 33J]aHHOH MpoOieMe.
OT0 co37aeT BO3MOXKHOCTH JJIsi OOydeHHs KyJbType palboThl ¢
napopMariedt, ee KPUTHIECKOMYy OTOOpY H©  OCMBICICHUIO,
CaMOCTOSATEIbHOCTH, Jenaer o0yueHue Oonee
WHIMBUIYIM3UPOBAHHBIM U TMPHOJMKAET YYalIuXCsl K CHUTYaIHsIM
peaJibHOH KHM3HU, B KOTOPOH MM HEOOXOAMMO OPHEHTHPOBATHCS B
0obIIoM 00beMe HHGOPMAITUH.

Onucanue 3KCIIEPUMEHTA

B xome wuccrnenoBaHus OBUIO TPOBEAEHO HKCIEPHMEHTAIBHOE
00y4YeHHe C UCII0Ib30BAHUEM MOOMIIBHBIX TEXHOJIOTHI B paMKax Kypca
“Russian culture studies” s yuyamuxcst 10-11 ximaccos. Tema kypca
ObU1a BHIOpaHa B CBSA3U C TE€M, YTO B COBPEMEHHOM IOJIMKYJIBTYPHOM
Mupe 0co00€ 3HAUeHHE HMMEET IHallor KYJIbTYp, BAKHYIO DOJIb B
KOTOPOM HIPAaeT aHIVIMHCKUI S3bIK KaK CPEICTBO MEKIYyHApOIHOTO
obmieHusi. Ha Hem oOmiarorcst He TOJNBKO HOCHUTENH SI3bIKa, HO H
NPEACTABUTENN JIPYTUX CTPAH, AJSI KOTOPBIX 3TOT SI3bIK HE SBIISIETCS
poausiM. [Ipu 3TOM BCce OHHM SABISIOTCS HOCHTEISAMH CBOCH POTHOMN
KyJIbTYpBI, KOTOPYIO M IPEACTAaBISIOT B HE3aBHCUMOCTH OT TOTO, Ha
KaKOM $sI3bIKe OHH TOBOPAT. [103TOMY 7151 yCIIEITHOTrO B3aMMOAEHCTBUS
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B COBPEMEHHOM MOJHKYIBTYPHOM MHUpPE HEOOXOAMMO BIIAJCTh
MPEACTaBJICHUSAMH O €ro KyJbTypHOM MHOI00Opasuu, MOJICIAX
MOBEACHHUS B PAa3IMYHBIX CHTYAIMAX MEXKKYJIBTYPHOTO OOIICHHUs, a
TAKXE YMETh NPEACTABJIATh KYJbTYPy POJHOM CTPaHbl HA aHTJIMHACKOM
s3pIke. OOyueHre JaHHOMY acleKTy COUMOKYJIbTYPHOH KOMITETEHIII
BKIIIOYaeT B ce0s OOydyeHHMEe HaBBIKAM OMHUCAHHS POCCHHUCKUX
KYJbTYPHBIX pEalvii, epejadl Ha aHTJIMHCKOM SI3bIKE PYCCKUX MMEH
COOCTBEHHBIX M YMEHHMSM IPEACTABIATh POMHYIO KyJIbTypy B
MHOSI3BIYHON Cpelie, MOACHATH (aKThl M OCOOEHHOCTH KYJBTYpBI
3apy0eKHOMY TOCTIO M OKa3blBaTh €My PEYEBYIO U COLMOKYJIBTYPHYIO
MOJIZICPKKY BO Bpemsi poxkuBanusi B Poccun (Cadonosa, 2004).

B xo71e skcriepuMenTa ObIIIO TIPOBEICHO S 3aHATUH JTMTEILHOCTHIO

90 MUHYT, MOCBSIIIEHHBIX CIIEeTYIOIIUM TEMaM:
(13 2 13 b 29

Culture and cultural stereotypes”, Russian geography and nature”,
“Russian regional diversity”, “Russian museums and art galleries”,

“Russian holidays”. Bcero B 3aHATUSX MPUHSIIO ydacThe 32 ydaInuxcs
10-11 xmaccoB. 3amaHusi pa3MeNIaMCh Ha MOOWJIBHON IuaThopMme
kypca Ha Google Classroom. Beibop nanHoi minathopMbl 00ycloBIeH
T€M, 4YTO OHa oO0JagaeT MNPOCTHIM W TMOHATHBIM HHTepdeiicoMm,
MO3BOJIIET pa3MeIiarh BCE HEOOXOAMMBIE MaTepHaibl, a TaKKe
UHTErpupyercs co Bcemu cepBucamu Google, 4To ymporaer JocTyl K
Pa3IMYHBIM HHCTPYMEHTaM, TOCKOJIBKY YJalllUMCs He HY>)KHO 3aBOJAHTH
JIOTIONTHUTENbHBIE aKKayHTHl Ha JApyrux caiitax. Kpome Toro, y
JAHHOTO CepBHCa €CTh MOOWJIBHOE MPHUIIOKEHHE JIJIsl OTepardOHHbBIX
cucreM Android u i0s, ¢ KOTOpeIM yAOOHO padOTaTh Ha MOOMJIBHOM
TesnedoHe B Kiacce.

Ha ypokax WHCIONB30BaOCh HECKOIBKO BHIOB 33JaHUid  C
MPUMEHEHHEM MOOWIILHBIX TEXHOJOTMH: MOOWIIBHBIA KBeCT (momdop
AQHIVIMACKUX OKBHBAJICHTOB K PYCCKMM Ha3BaHHSAM KYJIBTYPHBIX
peanuii, mouck MHGOPMAIMK AT 3aIIOJHEHHs MIPOITYCKOB B TEKCTE /
Tabnuie, MOMCK apryMeHTOB Uil 3CCe), 3aloJIHeHHE TaOiauibl Ha
OCHOBE MPOCIYLUIAHHOIO AyTEHTUYHOIO TeKCTa (ydaliuecs CIyIIain
TEeKCT HHIMBUAYaJbHO C TIOMOLIbIO MOOWIBHBIX  Teae(OHOB),
MOJTOTOBKA K CHHXPOHHOMY KOMMEHTHPOBAaHHIO BHIEOPOIIUKA.

AHaJIU3 pe3yJIbTAaTOB IKCIEPHUMEHTa

[lo oxoHuaHHWH SKclEpUMEHTa OBUIO TPOBENCHO AHKETHPOBAHHE
yUaIMXCsl C HENbI0 y3HAaTh UX MHEHHE 00 HCIOJIb30BAaHHN MOOMIIBHBIX
texnonorui. Jlajgee mpuBOmATCS BHUIBI 3aJaHUM, MPOBENEHHBIX Ha

50



ypokax. Ompoc mokazan, uyto 62,5 % YYaCTHHKOB 3KCIIEPHMEHTA
PETYJSIpHO  TIONB3YIOTCSt MOOWJIBHBIMH — TeleOHaMU Ha  ypoKax
AHIIMMCKOro s3bIKa B IIKoje. 93,8 % OTMETMIM, YTO 3aHSATHS O
PYCCKOH KyJIbType ObUIM IJII HUX MOie3Hbl, a 87,5 % Xorenu Obl
MPOAOJDKUTH JaHHBIA KypC, €CIIM IPEACTAaBUTCS Takas BO3MOXKHOCTb.
Bce ompomieHHble OTMETHIIM, YTO MM IIOHPAaBMJIOCH paboOTaTh Ha
MoOusbHON miatdopme Kypca. Taroke ydammmcs ObLT 3a1aH BOIPOC:
«lIpn BBIIONHEHMM KAaKMX 3aJaHUN BaM IIOKA3aJlOCh IIOJIE3HBIM
MOJIH30BaThCSI MOOWIIBHBIME TeseoHamMu?». MOXHO ObLIO BBHIOpATh
HECKOJIbKO BapUaHTOB OTBETa. Pe3ynbTaThl MpecTaBIeHbl HUXKE:
1) monmbop aHTIMIICKUX SKBHBAJICHTOB K PYCCKUM
Ha3BaHMAIM KyJIbTYPHBIX peanuii - 78,1%
2) moumck  uWHpOpPMAIMKM  JUI  3ATOJHEHHS
MPOMNYCKOB B Tekcre / Tabmmne - 50 %
3)  mouck apryMeHToB i acce - 50%

4) 3aM0JHCHUE TaOJINILIBI Ha OCHOBEC
MPOCIyIIaHHOTO ayTeHTn4yHOoro Tekcra - 100 %
5)  TOATOTOBKA K CHHXPOHHOMY

KOMMEHTHPOBAHHUIO BUICOPOJIHKA - 68,8 %.

Ha ocHOBe MoNTy4eHHBIX JaHHBIX MOXKHO CIeNIaTh BBIBOJ O TOM, YTO
o0y4YeHHe TpPEJCTaBICHUI0 PYCCKOM KYIbTYPHl C HCIOIB30BAHHEM
MOOUJIBHBIX TEXHOJOTHH HAXOMUT TOJOXKUTEIBHBIA OTKIUK CPeIH
yuanmxca 10-11 kmaccoB. OaHako, aHAM3HUPYS Pe3yJIbTaThl, MOXKHO
3aMETHUTh, YTO paboTa ¢ MOOWJILHBIMHU CJIOBapsSMH W CIIPABOYHUKAMHU
(1) u mpocnymuBanue ayauo /mpocMoTp Buzaeo (4, 5) MOHPaBUIUCH
yudampmmcst 0oJjblie, 4YeM MOMCK WHQPOpPMAaIMd Ha PEKOMEH/IOBAHHBIX
caiitax (2, 3). DT0O MOXET TOBOPHUTH O TOM, YTO HE BCE ydJalluecs
CIIOCOOHBI OPUEHTUPOBATBHCS B OONBIIOM OOBeMe HH(poOpMaIMU H
HaxOAUTh B HEM HEOOXOIUMBIEC (PAKTEL.

B xozme skcmepuMeHTa W MpPH aHAIM3€ €ro Pe3yJIbTaroB ObLIH
BBISIBJICHB! JOCTOMHCTBA M HEJOCTAaTKH MCIIOIB30BAHUS MOOMIIBHBIX
TEXHOJIOTHA ANl  Pa3BUTUS  COLMOKYJIBTYPHOH  KOMIIETEHIIWH.
[IpenmymiecTBamMu MpUMEHEHUST MOOUIIBHBIX TEXHOJOTHI TAKOBBI:

1) TloBpmueHue MOTHUBALAU y4aIuxcs pu
UCIOJIb30BaHUN HMHTEPaKTUBHBIX BUKTOPHUH u
MYJbTUMEANHHBIX MaTEPHAJIOB;

2) Bo3moXHOCTB CMOTPETH ayTeHTUYHBIC

HCaJallTUPOBAHHBIC BHJACO B COOCTBEHHOM TeMIIE Ha
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MePCOHATBHBIX YCTPOWCTBAX, 91O o0ecrieunBaeT
WHIVBULYaJIU3ALUIO;

3) MraoBeHHas oOpaTHas CBSI3b B TECTOBBIX 3aJ[AHUSIX
(XOTh ¥ HE MHOTOYHUCIICHHBIX );

4) BosmoxkHOCTH 171t OOy4eHHs] KyJlbType paboThl ¢
nHpOpMaIUel, ee KPUTUIECKOMY OTOOpPY M OCMBICIICHHUIO,

CaMOCTOSTEIBHOCTH;

5) OtcyrcrBuUe HE00XOJUMOCTH paboraTh B
KOMIBIOTEPDHOM  KJlacce:  JIOCTaTOYHO  MOOMJIBHBIX
TenedoHOB,;

6) YueOHble MaTepuaibl pa3MenialoTcs Ha IaTthopme
Kypca, K KOTOPOH ydaliuecs HMMEIOT JOCTYNl B 000N
MOMEHT 4Yepe3 MOOHMJIbHOE TNPUIOKEHHE, a TaKk JKe C
JOMAIIHET0 KOMITBIOTEPA;
7) BO3MOXHOCTH AJIsl OpraHU3aIuy TPYyIIOBON paboTHI B
Kinacce (IOCKOJBKY Yy KaXIOro 4YjeHa TpYIIbl €CTh
MOOHIIBHOE YCTPOWCTBO, OHU MOTYT pacIpeiesIsaTh YCHIIHS U
M3y4yaTh pPas3Hble MCTOYHUKH C PAa3HBIX YCTPOMCTB, IOCIE
4yero 0OMEHHBAThCS pe3ybTaTaMy TIOMCKOB) U BHE Kilacca (¢
MTOMOIIBIO TIPHIIOKEHUI COBMECTHOTO JIOCTYTIA).
OnHako HEOOXOJMMO OTMETUTh, YTO HCIIOJIb30BAHHE MOOHMIIBHBIX
TEXHOJOTHH MOXET OBITh CBSI3aHO C HEKOTOPBIMH TPYIHOCTSIMH M
UMETh HEIOCTATKU:

1) B mkone mMoxeT 1ioxo paboTaTh UM OTCYTCTBOBATh
OecmpoBojHAs ceTh Wi-fi;
2) Y ydammxcs MOXET OBITh OrpaHHYEH JOCTYN K

MOOUJIBHOMY MHTEPHETY MM OBITh pa3psKeHO MOOMIIBHOE YCTPOMCTBO
(3TO MO’KHO KOMITEHCHPOBATh pabOTOH B Ipymmax, KOrjaa B TpyIIe ecTh
MUHHMYM 2 YeJIOBeKa C pabOTalOUIMM YCTPOMCTBOM M YCTOWYHBBIM
HOAKJIIOYEHUEM K HHTEPHETY);

3) VYuampecss ~ MOTyT — OTBJICKarbCsi  Ha  JIpyrue
NPUIOKEHUS (HAIPUMEp, COLIHAIBHBIE CETH );
4) Pabora ¢ GombmrMu 00beMaMu UH(GOPMAITUA MOXKET

BBI3BIBATH 3aTPYIHEHHS (OHAKO ITOJIaraeM, YTo 3TO CBUICTEIBCTBYET O
HEOOXOMMOCTH Pa3BUTHsI YMEHHUH, a He TpeOyeT oTKaza OT MOJ00HBIX
3aaHui);
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5) He Bce caliTbl MOTYT UMETh MOOMJIBHYIO BEPCHIO, UTO
MOXET 3aTpPyJHSATh NPOCMOTp (HEOOXOAUMO BHIOMpATh CaHTHI C
MOOUJIBHOW BepcHel il yIo0cTBa 00yUarOmuXCs).

Kak BuamMm, 1Tpu  BceX HECOMHEHHBIX  IPEHMYIIECTBAX
COBPEMEHHBIX  TEXHOJOTMH OHM HE  SBISIIOTCA  aOCOJIOTHO
CaMOJIOCTaTOYHBIMH JIJIsI A(PPEKTHUBHOTO (OPMUPOBAHUS BTOPUYHOU
SI3BIKOBOM  JIMYHOCTH OOY4YaeMbIX, M pOJb MpenojaBaTessi Kak
OpraHu3aropa M y4acTHHKa 3TOrO IIPOLEcca OCTaeTCs HEe3aMEHHMOM.
Kax HMpoHMYHO OTMEuUaeT H3BECTHBIM CHELUAIUCT 110 IHPUKIAJHOU
muareuctuke Maitkn Keppuep, “we can be fairly certain that language
teachers will not be made redundant in the near future” (Carrier, 2017,
p- 59).

BriBoabI
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A.T'. JlaBTsiH

Poccuiickuii yauBepcuTeT ApyK0bl HApPOJ0B

CIIOCOBbI OBPA30BAHUSA OJHOKOMIIOHEHTHBIX N
MHOI'OKOMIIOHEHTHBIX TEPMUHOB
MEXAYHAPOJHOI'O 'YMAHUTAPHOI'O ITIPABA B
PYCCKOM U AHTJIMMCKOM SI3bIKAX

B Oaunoii  cmamwve Hamu paccmampuearomcs — Haubonee
ynompebumenvbhble CROCOObL 00PA306aHUS  OOHOKOMNOHEHMHbBIX U
MHO2OKOMNOHEHMHBIX MEPMUHOE MENCOYHAPOOHO20 2YMAHUMAPHO20
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npasea 8 aHIUUCKOM U PYCCKOM A3bIKaX. Bceco mamu uccredosaro
1249 mepmunos 6 pycckom u 1189 mepmunos 6 amenuiickom sA3vlKax,
@YHKYUOHUPYIOWUX 6 sA3bIKe OISl CHeyuanbHblx yeaeil 6 cgepe
MEHCOYHAPOOHO20 2YMAHUTAPHO20 NPAsa.

Hsyuenue npasoeoti mepmunonocuu, sGIOWEUCs RO  CEOeMY
cywecmsy eyMaHumapHo, npuobpemaem 6 Hacmosujee 8pems 0codoe
3HAYeHUe, NOCKONIbKY SHAUUMETbHO PACUUPUIUCL, 0€l06ble KOHMAKMbL
6 obnacmu npasa 80 gcem mupe. Pacumupenue medxceocyoapcmeenmvix
omHOweHUll 8 0bIACMU NPABA NPUBENO K VEEIUYEHUIO KOIUYeCed
CHeYUATbHbIX TeKCUYECKUX eOUHUY (KaKk UCKOHHO HAYUOHANbHbIX, MAK U
3aUMCIMBOBAHHDBIX), obecneyusauux npogheccuonanbHyo
kKommynukayuro. OOvbekmom Ucciedosanus 6 Hacmoswelu pabome
BbICIYNAEM PYCCKAsl U AHIIULICKASL MEPMUHON02USL 8 MOU ee dacmu,
KOmopasi HOMUHUpYem HOHAMUS, CEA3AHHbIE C MeNCOYHAPOOHBIM
eymanumapuvim npasom. Llenvio oannoil pabomul s61semcs onucanue
CONOCMABUMENLHO20 AHATU3A MEPMUHOE, NPUMEHAEMbIX 6 cgepe
MEdHCOYHAPOOHO20 2YMAHUMAPHO20 NPA6ad, A MaKdice 0CODEHHOCTU UX
sepoanuzayuy 8 YCro8UsIX PAZHOCMPYKMYPHLIX SI3bIKO8 — PYCCKO20 U
aH2IUICKO20.

Kmoueswvie cnosa: O0OHOKOMIOHEHMHbLE MEPMUMDL,
MHO20KOMNOHEHMHblE mepMunbl, mepmuHoobpasoeanue,
CONOCMABUMENLHBIL  AHANU3, KOHBEPCUS, NPABOBAST MEPMUHOAOUS,
A36IK Ol CHEYUANbHbIX — yenel 6  cepe  MerHCOYHAPOOHO20
2YMAHUMAPHO20 NPAsd.
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A.G. Davtyan

RUDN University, Peoples' Friendship University of
Russia

THE METHOD FOR FORMING OF SINGLE-COMPONENT
AND MULTI-COMPONENT TERMS OF INTERNATIONAL
HUMANITARIAN LAW IN RUSSIAN AND ENGLISH
LANGUAGES

In this article we consider the most commonly used ways of forming
the single-component and multi-component terms of International
Humanitarian Law in multi-structured English and Russian languages.
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We have studied totally 1249 terms in Russian and 1189 terms in
English functioning in the language for special purposes in the field of
International Humanitarian Law.

The study of legal terminology, which is essentially humanitarian, is
nowadays of particular importance, since business contacts in the field
of law have expanded significantly throughout the world. The
expansion of interstate relations in the field of law has led to the
number of special lexical units increasing (both originally national and
borrowed), which provide professional communication.

The object of the research is the Russian and English terminology
that nominates concepts related to International Humanitarian Law.

The study revealed that formation of the International Humanitarian
Law terminology as a system is a long and multi-stage process at each
stage of which the degree of ordering of the terminological material
increases.

Key words: single-component terms, multi-component terms, term
formation, comparative analysis, conversion, legal terminology,
language for special purposes in the field of International
Humanitarian Law.

BBenenue

PasButHe MeEXIyHAPOAHOTO TYMAaHHTapHOTO TIpaBa  WMeEET
MHOTOBEKOBYIO HCTOpUIO. Kak WH3BECTHO, CO BpPEeMEH JPEBHUX
[UBUJIM3AIMA BEJCHUE BOCHHBIX JEHCTBHMI TpeOyeT COOJIIOICHHS
OTIpEIeNIEHHBIX 00BIYAeB, MMPABUIT U IPHHIIUIIOB, CBA3AHHBIX C 3aIIUTON
MpaB JIIOJcH, HE NPUHUMAIOMIUX (WM TPEKPATUBIIMX) Yy4YacTHE B
OoeBbIx gelicTBUAX. K HHM  OTHOCATCS, TJIaBHBIM  00paszoM,
rpa’kIaHCKoe HaceJICHHE, BOCHHO-MEIUIIMHCKA I TepCoHal,
JKYpHAJIMCTHI, PaHEHBIC, BOCHHOIUICHHBIC, IIOTEPIICBIIME aBUa U
KopaOlieKpyllleHne W JApyrue JIIOJM, HWMEIOIIUe IpaBO  Ha
ONpEJICNICHHBIE TapaHTUHM [0 3alIUTE WX JKU3HU, YBAKUTEIBHOE
OTHOIIICHHE K UX (PU3HIECKOMY U TICHXUIECKOMY COCTOSHHIO B JIFOOBIX
curyanusx 0e3 Kakux-mubo uckmodeHuil. Kpome MexITyHapOIHBIX
MpaBWJI ®W TPeOOBaHWU  OTHOCHUTENLHO  3allUTHl  JIIOJEH, He
VYaCTBYIOIIMX B BOCHHBIX KOH(DIMKTaX, CYyIIECTBYIOT YETKO
y3HaBaeMble 3MOJIEMbI M OTJIMYUTEIILHBIC 3HAKH, UCIOJIb3yeMbIe JIs
UJCHTU(QHUKAIIUM  3aIUINACMbBIX JIIOJICH, CPEACTB  TPaKIaHCKOU
00OpOHBI, MECT U OOBEKTOB, IIPEICTABIIAIONINX KYJIBTYPHYIO IIEHHOCTb.
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Bce 3tu  (akropel TpeOyHOT JIMHTBHCTUYECKOrO OOCCIICUCHUS WU
BBIIBUTAIOT MIEPE]] UCCIIEI0BATESIMU 3a]Iauu, CBA3AHHBIC C M3YUYECHHEM
0COOEHHOCTEH HCIOJIb3YEMBIX B JAHHOH OTPACIIM IPaBa CHELUATBHBIX
SI3BIKOBBIX CPEACTB U (DYHKIIMOHUPOBAHUS SI3bIKA JJISI CIEIMAIBHBIX
nenei B chepe MeKAYHAPOAHOTO TYMAaHUTAPHOTO PaBa.

Crnenyer OTMETUTh, YTO MEXIYHAPOAHOE I'YMAaHUTAPHOE IIPAaBO KaK
4acTh MEXIYHAapOJHOr'O IMpaBa BKJIOYAET B ceOs MPaBOBBIE HOPMBI,
peryaupyroume  MEXrocyJapcTBeHHble — oTHomeHus.  OpHako,
COIVIACOBAHME MEXAYy TIOCyAapcIBaMu LEJIOro psaga MpaBWil H
YHHUBEpCajbHAsl  KOOU(UKALMS  I[PaBOBBIX HOPM B  paMKax
MEKIYHAPOJHOIO TyMaHUTApPHOrO IipaBa Hayanack B XIX Beke u
BKIIIOYAeT B ce0s 00s13aTeNbCcTBA rOCYIapPCTB OCYIIECTBIATE 00yueHHe
YTBEPXKICHHBIM IIPaBUJIaM BOOPY>KEHHBIE CUJIBI M IIpelCTaBUTEINIEH
BCEX CJIOEB HACEJICHUS.

CunTaem, 4TO HCCIIENOBAaHHE OCOOEHHOCTEH TEOPHHM M TPAKTUKU
npodecCHOHANEHOW KOMMYHHKAIMA B cdepe MEKIyHApOIHOTO
TYMaHHTapHOTO MpaBa OTHOCHUTCS K YHMCIY aKTYalbHBIX, MOCKOIBKY
BaKHeHIIas (QYHKIMS, CBsA3aHHAsE C OOMEHOM W TIPUMEHEHHEM
paBoBOH MHGOPMAIUK B CIOKHBIX JIJISl YEJIOBEKa BOCHHBIX YCIIOBHSIX,
OCYILIECTBJISIETCS. TIOCPEACTBOM SI3bIKa JJIS1 CHEUUAJTbHBIX LEJEH,
TpeOyIOIIero THIATEIBHOIO0 W3yYeHUsl CHEHUANbHBIX 3HAHUH M WX
B3aMMOJICUCTBUSI KaK B O0OJAacTH JIMHTBUCTHKHM, Tak H B cdepe
MEXAYHapOJIHOTO TYMAaHUTapHOTO TMpaBa. AKTYaJbHOCTh JaHHOTO
WCCIIE/IOBAHUSI TakKKe OOBSCHSAETCS TEM, 4YTO KaXKIbIH TpakKIaHWH
moboro  rocyaapctBa  JODKEH HE  TOJBKO  3HAaTh  HOPMBI
MEXTyHapOITHOTO TYMaHUTApHOTO MpaBa, HO ¥ MPUHAMATh Y4acThe B
WX Pa3BUTHH, HPOLECC KOTOPOIO HMMEET IOCTOSHHBIA XapakTep M
O0yCJIOBJIGH H3MEHEHHMSMH B  MCEXAYHAPOJAHOW  TOIUTHUYECKOU
CUTYAalHH.

Ocoboro BHHMMaHUS TpeOyeT H3ydeHHE OCHOBHBIX TEPMUHOB,
MOHSTUH, TPUMEHEHHE KOTOPBIX OMNPENEIICEHO TAKUMH OCHOBHBIMU
JOKYMEHTaMH, Kak ['aarckas KOHBEHIMSI O 3alllUTe KyJIbTYPHBIX
[EHHOCTEH B cllydae BOOpYKeHHOro KoHQumkTta 1954 roma u jaBa
mpotokoga k Heil or 1954 toma u 1999 roma; KonBeHmms o
3anpenieHnd OUOJIOTHYECKOTO W TOKCHYECKOro opyxkust 1972 ropa;
KonBenuust 06 o0braaOM opysxkunt 1980 rona v msiTh MPOTOKOJIOB K HE;
KonBeHuuss o 3ampemeHud xumudeckoro opyxus 1993  ropa;
OTtTaBcKkasg KOHBEHIMS O 3aIPElIeHNH MPOTHBOIEXOTHBIX MUHAx 1997
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roga; PakynbTaTUBHBIN mpoTokon K KoHBeHIMM o mpaBax peOeHKa,
KacalolMics  y4yacTHsl JieTeii B BOOPY)KEHHBIX  KOH(DIMKTaxX;
JyOnuHckasi KOHBEHLHMsI O 3ampere KacceTHbIx Oom0 2008 roama, a
take YcraB Opranuszanun O0benuHeHHbIX Haruit u ap.

eab cTarbu

B crarbe npencTaBiieHbl pe3ysibTaTbl UCCIEAOBAHUS, CBS3aHHBIE C
MIPOBEICHUEM MHOTOACIIEKTHOTO COMOCTABUTEIIFHOIO aHAJIM3a PYCCKOM
U AQHIJIMICKOM  TEPMUHOJIOTMYECKMX CHCTEM  MEXKAYHAapOAHOIO
TYMaHUTApHOI'O IIpaBa C IIENbI0 BBIABICHUS OCOOCHHOCTEH HX
(YHKIMOHMPOBaHUA C Y4E€TOM pa3BUTHA  NPOECcCCHOHATBHOTO
MBIIUICHUS] U IPAKTUYECKOH JesITeIbHOCTH.

O030p uTEpaTYypPBI

Meroaonorn4eckoii OCHOBOM HUCCIENOBAaHUS NOCIIY>KHJIMA Hay4dHbIE
TPYABI B 00J1aCTH TEOPUH U MPAKTHKH S3bIKA JIJIS1 CIIEUATBHBIX LIENeH,
aBTOpaMU KOTOPBIX SIBIISIOTCS OT€YECTBEHHBIE M 3apyOe)KHBIE YUeHbIE:
H.b. I'eummanu (I'summanu, 2008), C.B. I'punes-I'punesny (I'punes-
I'puneBnu, 2008), E.C. 3akupopa (3akupora, 2015), O.A. 3s0y0Ba
(3a6s0Ba, 2005), O.A. KomapoBa (Komapopa, 2012), B.M. Jleliunk
(Jlettunk, 2014), JL.B. Ilonosa (Ilomosa, 2016), A. B. Cynepanckas
(Cymnepanckas, 2012), b. H. T'onosun u P. FO. Kobpun (I'onoBun u
Kob6pun, 1987), L. Bowker (Bowker, 2015), T Hutchinson; Alan
Waters (Hutchinson, Waters, 1987) u mp.

MarepuanoM  JUIi  HANIETO  WCCIEAOBAHUS  IMOCTYXHJA
TCPMUHOJIOTHUA MEKIYHAPOIHOI'O I'YMAaHUTAPHOI'O IIpaBa, BbIABJICHHAA
METOJIOM CIUIOIIHOM BBIOOPDKM M3 AHIJIO-PYCCKUX OPUIAMYECKHUX
cjoBapel W  DIEKTPOHHBIX IOpUAMYECKUX  crioBapeil.  Kpome
HMEIOMIMXCS B  COBPEMEHHOM  IOpHIMYECKOH  TepMUHOTrpaduu
U3BECTHBIX CJIOBApEel B HAIIEM MCCIIEAOBAaHUU MCIIOJIb30BAH «AHIJIO-
PYCCKHI  IOPUOMYECKUHA  CIOBapb-CIPAaBOYHHUK», pa3pabOTUMKaMHU
kotoporo siistorest E.C. 3akupona, JI.U. Jlebenes /1., A.P. Pesa, E.B.
nbuzora (3axupoa, Jlebenes, Pera, [{ubuzosa, 2012).

Metoabl uccae0BaHUS

K ocHOBHBIM MeTOJaM MHCCIEAOBaHHUS  OTHOCSTCSA:  METOJ
STUMOJIOTHYECKOTO aHAJIM3a, MO3BOISIOINN U3YYUTh MIPOUCXOKACHHUE
UCCIIelyeMOM TEPMHUHOJIOIMU; METOJ] HICTOPHKO-ANAXPOHHOIO aHAJIN3a,
HalpaBJICHHBI Ha BBISBJICHHE CYIHOCTHO-BPEMEHHBIX M3MEHEHHH B
Pa3BUTHH TEPMHHOB, HCIOJIB3yEMBIX B OOJACTH MEXKITYHAPOTHOTO
TYMaHUTapHOTO TMpPaBa; CPaBHUTEJILHO-COMOCTABUTENBHBIA METO],
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CIOCOOCTBYIONIMI BBISIBICHUIO CHENM(DUKN Pa3HOSI3BIYHBIX TEPMHUHOB,
MIPUMEHSIEMBIX B UCCIIEIyeMOl cdepe.

Pe3yabTarsl M 00cysKIeHHe

B naHHOI cTaThe HaMU PacCMaTPHBAIOTCS CIIOCOOBI OOpa3OBaHMSI
OJHOKOMITOHEHTHBIX ¥ MHOT'OKOMITOHEHTHBIX TEPMUHOB Ha Marepuaie
PYCCKOTO M aHTJIHMHCKOTO SI3BIKOB JIJISI CIICIHMAbHBIX IIeJieil B cdepe
MEXIyHapOAHOT0 TYMaHUTAPHOI'O MpaBa.

Bcero namm wuccnegoano 1249 tepmunoB B pycckom u 1189
TEPMUHOB B aHTJIMICKOM SI3bIKaX, (YHKIIMOHUPYIONMX B SI3bIKE IS
CHeUUaIbHBIX LIeJed B cepe MEKIyHAPOIHOTO F'yMaHUTAPHOTO IIpaBa.
B mpoueHTHOM COOTHOLIEHUM B PYCCKOW TEPMHUHOJIOTUM BCTPEYAETCSA
33,7% OIHOKOMITOHEHTHBIX TEPMUHOB W aHTJIUUCKAs TEPMUHOIOTHS
cogepxur 31,3%  IPOLEHTOB OJHOKOMIIOHEHTHBIX TEPMHHOB.
CoOTBETCTBEHHO, MHOTOKOMITOHEHTHBIE TEPMHUHBI COCTaBIAIOT 66,3 %
B pycckoM # 68,7 % B aHTIMHACKOM SI3bIKAX IS CHEIUATBHBIX IEIeH,
NpU3BaHHBIX OOCITYKMBaTh MPOPECCHOHATBHYI0 KOMMYHHKAIMIO B
cdepe MexXIyHapOAHOTO T'yMaHuTapHoro npasa (Puc. 1, 2).

AHTJIIMACKASA
TEPMUHOJIOT

31%

69%.
. J

Puc. 1 — IIporieHTHOE COOTHOIIEHHE OJHOKOMIIOHEHTHBIX U
MHOTOKOMIIOHEHTHBIX TEPMUHOB B aHTJIMICKOW TEPMHUHOJIOTHUH 110
MITI
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Pycckas
TepMUHOSOrns

66% \/
\\
.

Puc. 2 — TIpolieHTHOE COOTHOIIEHHE OJHOKOMIOHEHTHBIX U
MHOTOKOMITOHEHTHBIX TEPMHUHOB B pyccKoil TepmuHonoruu no MI'TI

B xope nccienoBanys HAMA BBISIBIICHO, YTO 00pa30BaHUE TEPMUHOB
MPOUCXOAUT HAa  OCHOBE TaKUX  TPAJWIMOHHBIX  CIIOCOOOB
CIIOBOOOpa30BaHMs, KaK  CEMaHTHUYECKUH,  MOp(OIOrHYecKuii,
MOp(OJIOTO-CHHTAKCUYECKHI, a Takke B pe3yibTare mepexoia
JICKCHUKH U3 APYTUX SI3BIKOB B BUJIC 3aUMCTBOBAHUM.

[lomyueHHBIE B XOAE WCCJCIOBAHMS PE3YNbTAThl IMO3BOJISFOT
yTBEpXKaTh, 4TO 00pa3oBaHWE HOBBIX TEPMUHOB IyTEM KOHBEPCUH
SIBJISIETCS. OTHUM M3 HanOoJiee pacpOCTPAaHEHHBIX CIIOCOOOB B 00IIEM
COCTaBe TEPMUHOJOTHM MEXKAYHAPOJHOTO TYMaHUTAPHOTO TIpaBa.
N3ydyeHnio KOHBEPCHY TTOCBSIIEHBI HCCIEIOBAHNS TAKUX 3apyOeKHBIX
yueHblx, kak B. Amame, O. Ecnepcen, JIx. Jlaion3, ®. Ilammep, I'.
Cyut, Y. ®ummop, Y. XokkeT u np. Cpeny OTEUESCTBEHHBIX YUCHBIX,
WCCIIE/IOBAaHUSI KOTOPBIX ITOCBSIICHBI KOHBEPCUM, CIEIYET OTMETHUTH
0. A. Anpecsna, AM. TumsOypa, A.K. Xonkxosckoro, HW.A.
Menbuyka, JI.A. HoBukoBa, A.1A. CMUPHULIKOTO U JIp.

Pesynbrarel NpoOBEJEHHOrO AHANM3Aa  AHIVIMACKUX TEPMHHOB
MEXIYHApOJHOTO TYMaHUTAPHOTO TIpaBa IIOKA3aJd, YTO IIyTeM
KOHBEPCHH MTPOUCXOANUT 00pa30BaHNe MHOTOKOMITOHEHTHBIX €WHUIL, K
KOTOPHIM  MOXHO OTHECTH, TIpeXJIe BCEro, CyOCTaHTHUBATHI,
o0pa3oBaHHKIE OT IJIATOIIOB: f0 act — an action, to appeal — an appeal,
to attack — an attack, to blockade — a blockade, to charge — a charge, to
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delegate — a delegate, to sabotage — a sabotage u dp. B nepeBone Ha
PYCCKMI SI3bIK paccMaTpHBAaeMbIe TEPMHUHBI MOXKHO IIPEICTaBUTh:
oelicmeosams — Oelicmeue, 00caloeams — 00CAN08aHUE, HANAOAMb —
Hanadenue, OIOKUposamv — Onokada, o006uUHAMb — obeUHeHUe,
denecupoeams — oenezayus, cabomupoeams — cabomadic  Jip.

CrneyeT OTMETHTD, YTO B PYCCKOM SI3bIKE JIJISI CIICTIMABHBIX TIeTiei
B cdepe MEXIyHAPOAHOIO TyMaHUTAPHOTO TIpaBa HaOIIOMAIOTCS
HEKOTOpbIE OTJIMYHMTENbHBIE OCOOCHHOCTH B TPOSIBICHUH KOHBEPCHUH,
MOCKOJIBKY rpaMMaTHYECKHE CHCTEMBI HCCIIeTyeMbIX
Pa3HOCTPYKTYPHBIX S3BIKOB MIMEIOT CYIIECTBEHHBIC pazmuuus. K tTakum
OTJIMYUSIM OTHOCSITCS, HAIIpUMeED, cliydan 0Opa30BaHHs OTTJIATOIBHBIX
CYIIECTBUTEIILHBIX ITYyTEM YCEUEHHUS TJIaroJIbHOTO KOpPHS WM
WU3MEHEHUS MopdeMHON CTPYKTYPBI pu TTOMOIIH
CJI0BOOOPa30BaTENBHBIX ahdukcos. Pycckue TEPMHUHBI
MEXITyHApPOIHOTO T'YMaHUTAPHOTO MpaBa, 0Opa3oBaHHBIC JAHHBIMU
CITOCO0aMHU, MOXKHO MPEJCTABUThH CIACAYIONIMMU MPUMEPAMHU. 3dUuUma
(om eanacona 3awumums), Hakazanue (0M 21A20/1A HAKA3AMD),
Hanaoenue (om 2razona Hanaoamv), omkas (om eiacona omxasams),
nomowb (om 2nazona nomozams) v 1p.

Cnenyer cormacutbcsi ¢ MHeHueM JLJI. HemroGuna, KOTOpBIHA
oTMe4aeT ToT (pakT, uTO B pyccKoM si3bike Oe3addukcanbHbIi cr1ocod
CJIIOBOOOPA30BaHUS SIBJIICTCS MEHEe BBIPAKEHHBIM B OTJIWYHE OT
anrnuiickoro s3bika (HemroOun, 2007, ¢.106). Hamu BBIsSBIEHO, YTO B
AHTJIMICKOM  s3bIKE  JUIA  CIEHUalBbHBIX  Iejed B cdepe
MEXIyHApPOAHOTO TYMAaHHTAapHOTO TpaBa MHOTOKOMIIOHEHTHEIE
TePMHHBI, O00pa30BaHHbIC IyTeM KOHBEPCHU WJIM TMPU TOMOIIU
MOP(OJIOrMYECKOro Crnocoda, BCTpeHaroTcsl B OOJbILICH CTENEHH I10
CPaBHEHUIO C PYCCKOSI3bIYHOM UCCIENYEMOM TEPMHUHOJIOTUEN.

Cuutaem HEOOXOIMMBIM OTMETHTH, YTO B COCTaBE TEPMHUHOJOTHH
MEXKIyHAPOIHOTO TYMaHHWTApHOTO IIpaBa HCIONB3YIOTCS JIEKCEMBI,
3aMMCTBOBaHHBIC W3  JPYrdX  HAYYHBIX  OOJlacTell  3HaHUSA.
WccnenoBanne mokaszalo, 4dYTO Tpd  TEPEXoae  JIEKCEMBI B
TEPMUHOJIOTHUIO MEXIYHAPOJHOTO TYMaHHTAPHOTO IpaBa M3 JPYToi
Hay4HOUW 00JIACTH HAOJFOMaeTCs U3MEHEHNE 3HaUYeHUs 00pa30BaHHOTO
TEepMHUHA. Hamu BoIsBIeHO, uYTOo B cdepe MEKIyHAPOIHOTO
TYMaHUTapHOTO TIpaBa HaOJIOAAETCS TEepexoj TEPMHUHOB U3 JPYTHX
HAy4YHbIX OONacTell, Hampumep: U3 MareMatuku caliber (Ouamemp),
divider (yupxynv); u3 reoMeTpun unilateral (0OHocmopouHuil) v Ip.; U3
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dbusuku carbine (kapabun), power (mowHocmy), pressure (OaeieHue);,
U3 XUMUM W Owosoruu bacteriological (baxmepuonocuueckuil),
biological (buonocuueckuii); n3 reorpaduu area (oonacms, cgepa),
space (npocmpancmeo) u 1ip.

B pycckom cnmcke TEPMHHOB MEXIYHAPOJHOTO TYMaHUTAPHOTO
npaBa HaOMIOJIAeTCS CEeMaHTHYeCKHHd Ccrocod wuX o00pa3oBaHMUs,
OCYILIECTBIISIEMBIH ITyTEM MEpPexXoa B Pe3ysbTare MepeOCMBICICHHS U3
JPYTUX TEPMUHOJIOTHI B BHJIE KaK OJHOKOMIIOHEHTHBIX, TaK M B
cocTaBe MHOTOKOMITOHEHTHBIX TEPMUHOB, HanpumMep:
MHO20CMOPOHHULL, ~ 30Hbl, NPOJUGLL, HOMA, OpYJcue, HNAMPOH,
Cynepxuciomol u 1p.

Cnenyer cornacutrbcsi ¢ MHeHuem B.II. JlaHuneHko B TOM, 4TO
«CYTh TEPMHWHOJIOTH3AIIMA CBOJUTCS K WCIIOJIB30BAHUIO OJHOTO W3
TG PepeHINaNBHBIX  TPU3HAKOB, 3aKIIOYEHHOTO B  JIEKCHUYECKOM
3HAYCHUU, KOTOPBIA 3aTEM HCIOJNB3YETCS B KA4eCTBE «OOIIEH W
JUIs cloBa-TepMHHA. B TepMuHe 3Ta 00mast uaess KOHKPEeTU3UpyeTcs,
YTOUHSIETCSI B COOTBETCTBUU C COAEP)KAHHMEM HAyYHOTO TOHSTHD)
(Manmrenko, 1977, c. 25).

CrnenoBatenbHO, B pe3ysibTare paclIMpeHus: 3HAUYSHHs TPOUCXOUT
CHCIMAaM3aIisl TIOHSITHS, YTO TPUBOIUT K TIOSBJICHUIO BUJIOBBIX
MOHSATHH, KOTOpEIE, KaK MPaBUIIO, HOMUHHPYIOTCS
MHOT'OKOMIIOHEHTHBIMH TEepMUHAMHA (TEpMUHOIOTUIECKUMHU
CJIOBOCOYETAHHSIMHU), BKIFOUAIOMIMMHU B ceOsi 0a30BBI KOMIIOHEHT M
3aBUCHMBIE  cJioBa  (Tak  Ha3blBaéMble  PaCIPOCTPAHUTEIN),
peNpe3eHTUPYIOIINE TOMOTHUTENbHBIE OTIINYUTEIbHBIE PU3HAKH.

Takum o0pa3om, B coctaB ucciemyemoir tepmuHonorun MITI
BXomiT 38,46% IBYXKOMIIOHEHTHBIX TEPMHUHOB B PYCCKOM SI3BIKE H
CTOJIBKO K€ B aHTIIUICKOM SI3bIKE.

Urak, Tepmunonornueckue coueranuss MI'TIL, cocrodime u3 tpex
KOMIIOHCHTOB, COCTaBJSIFOT B IPOIEHTHOM COOTHOIICHWUH B
aHrnmiickoid TepmuHosiorud 17,31% u B pycckoilt Tepmunonoruu 17%
M3 BCEro KOJMYECTBA HCCIEIyeMBIX Hamu eauHull. Hampumep, B
AHITIMICKOM S3BIKE K HHUM OTHOCATCS: early preventive diplomacy,
fundamental human rights, high contracting parties, humanitarian
operating environment, etc. B pycCKOM sI3bIK€ HAMU ONPEIEIICHbI TaKUE
OpUMEpPbl TPEXKOMIIOHEHTHBIX TepmuHOoB MITI, kak: 63aummnas
npasosas NoOMoOwb, UHMEPHAYUOHATUSUPOBAHHBIL — BOOPYIHCEHHDILL
KoH@uxm, MeNCOYHAPOOHBLE HOpMAMUGHble npasuna,
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MeNCOYHAPOOHASL CLeOCMBEHHAsL NPoYedypd, NPEeTUMUHAPHBII MUPHbILL
002060p U T.1.

B pe3ynbraTe cOMOCTaBUTEIBFHOIO aHAIN3a PYyCCKOM M aHTJIMHCKOU
TepmuHosIOoruii MI'TI HaMu BBISIBJIEHBI TAKKE YETHIPEXKOMITOHEHTHBIE
TEPMUHOJIOTMYECKHUE  CIIOBOCOYETAHUS, KOTOpble B IPOLEHTHOM
cooTHomenun cocraBisiror 4,70% B aHraMiickoM s3blke U 6% B
pycckom s3pike. [lpuBeaem crenyromme mnpumepsl: Infer-agency
standing committee, International fact-finding commission, the national
red cross society, the national red crescent society. Ilpumepamu
YETHIPEXKOMIIOHEHTHBIX TEPMHUHOB B COCTaBE PYCCKOW TEPMHUHOJIOTUH
MIII" MOTYT CIyXUTh CIEIYIOUINE: GHYMPEeHHUe CPeOCmea Npasosoll
3AWUMbL, B00PYICEHHBIL KOHMIUKM MeNCOYHAPOOHO20 Xapakmepa,
3anpeueHnvle  Memoovl  Gedenus — GOUHbI,  oOpamHas — cuna
MeACOYHAPOOHO20 002080pA, 00A3AMENbHASL IOPUCOUKYUSL CYODHO20
yupescOenus, W T.J. Hamu BBISIBIEHO, YTO B COCTaBE AHTJIMHACKHAX
MHOrOKOMITOHEHTHBIX TepmMuHOB MI'TL, B ocHOBHOM, 3aduKcupoBaHa
KOHEYHAasi TO3WIUS OCHOBHOTO KOMIIOHEHT4, @ B COCTaBE€ PYCCKUX
MHOTOKOMITIOHEHTHBIX T€pMUHOB MI'TI OCHOBHOWM KOMIIOHEHT MOKET
3aHUMATh JTIO0YI0 TTO3HITHIO.

HccnenoBanne TmoKazano, dYTO TSATH-, IIECTHKOMITIOHEHTHBIE
tepmunbl MI'TI coctarmsiror 4,57% B aHTIIMICKOM sI3bIKE (HAIpUMep,
European committee for the prevention of torture; grave breaches of
international humanitarian law; gross violations of human rights and
fundamental freedoms, humanitarian) n 4,9% B PYCCKOM S3bIKE
(Hanipumep, 3awummuas QyHKYUS MEHCOYHAPOOHO2O 2YMAHUMAPHOZ0
npaea; UMNEpaAmueHas. HopMa o00we20 MeICOYHApOOHO20 npasa;
cmamu4eckasi QYHKYusi MedcOyHAPOOH020 2YMAHUMAPHO20 Npasd, N
T.J.).

Cnenyer cornacurbcsi ¢ MHenueMm, C.B.I'puneBa-I'puneBuya,
KOTOpBIA TOJIaraeT, YTO TEPMUHOJIOTHUYECKOE COYETaHHE MOXKET
conepxarpb He Oonee cemu komrnoHeHToB (I'puneB-I'punesny, 2008, c.
143).

BriBoabI

UccnenoBanne mokaszano, 4To (HOPMUPOBAHHUE TEPMHHOJIOTHH
MEXIYHApOJHOTO TYMaHUTAPHOTO TpaBa KaK CHCTEMBI MPEACTABIISET
co00 MITUTETHHBIA 1 MHOTOCTYITEHYATHINA MPOIIECC, Ha KaXIIOW CTaaun
KOTOPOT'O CTENEHb YIOPAJOUYSHHOCTH TEPMHUHOIOTHIECKOT0 MaTeprana
BO3pacTaerT.
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Takum  oOpa3oM,  pe3yiabTaTbl — UCCIEJOBaHUS  IO3BOJISIOT
yTBEep)K/IaTh, YTO B TMPOIECCE YTOYHCHHUS, KOHKPETH3ALUH JMOO
pacumpeHust MIPaBOBBIX TIOHSITHH, HOMHHHUPYEMBIX
OAHOKOMITIOHCHTHBIMH TE€PMUHAMH, IMOABJIAOTCA MHOTI'OKOMIIOHCHTHBIC
TepMuHbl. CunTaeM, 4To Hanboee pacupoCTPaHEHHBIMH CIIOCOOAMU
TEPMHHOOOPA30BaHUS B f3bIKE MJIsI CHELMAIbHBIX Liened B cdepe
MEKIYHapOIHOrO T'YMaHUTAPHOTO MpaBa SIBJISAIOTCS TAKHE N3BECTHHIC B
JIMHTBUCTHKE CHOCOOBI, KaK KOHBEPCHS, CHEIHUATIM3ALMs 3HAYCHUS,
MOPQOIOTHYECKUH, CEMAaHTUIECKUH, MOP(OIOTO-CHHTAKCUICCKHUIA.
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H.B. UsanoBa-CnaBsHcKast

Cankr-IlerepOyprexmii I'ocynaperBeHHbI YHUBepcUTeT

K BOITIPOCY O HEOBXO/JIUMOCTH OBYYEHUS
AKAJIEMUYECKOMY IMMCbMY HA AHTJIMMICKOM
SI3BIKE CTYJIEHTOB POCCUMCKHX BY30B:

KYJbTYPHBI ACIIEKT

Jannas ~ cmamvs  noceswjena  npobreme  NpenoOd8aHUs
AKAOEeMUYECKO20 NUCLMA HA AHSTIUUCKOM s3biKe 6 poccutickom BY3e. B
cmamve  paccmMampueaemcsi  ONPOC O PAUYUAX  KVIbMYPbl
npenodasaHusi axademuyeckoeo nucoma 6 Poccuu u na 3anade, o
pasHuye 8 J102uKe pyccKo20 U aHeIutickoeo nuceMa. B cmamve makoice
3ampacugaemcs npobiema CamocmosimenbHol peaynayuu
CMYOeHmamu NPoYecca c80e20 0OVUeHUst NUCbMY HA AHSIULCKOM SI3bIKe
Kak ¢hakm memoouyeckol Kyaibhmypbl HPeno00a8aHUsi AaHIIULUCKO2O0
asvika. Ha ocnose 0annvix, NOIyYeHHblX 6 pe3yibmame ucciedo8aHus,
NpoBeoeHHo20 HA  (paxynvmeme MeNCOYHAPOOHBIX OMHOUICHUU 8
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Canxm-Ilemepbypeckom 2ocyoapcmeeHHOM YHUGepcumeme, 8 Cmamue
oenaromesi 6bi800bl 0 HEOOXOOUMOCIU  «IKCHIAUYUMHO2O PA3GUMUS
nucomenHvlx komnemenyuily (Kopomxuna, 2018, c. 108) y cmydenmos
Poccutickux BY306, a maxoice 0 neobdxodumocmu yuema npu 3mom
MemoOuuecKol Kynbmypol O0OYYEHUsT AH2NIOSA3BIYHOMY NUCBMEHHOMY
BbICKA3LIGAHUIO (8  YACMHOCU, — CAMOCMOSIMENbHOU — pecyisyuu
CMYOeHMAMU C80e20 00YYEHUs. UHOSZLIYHOMY NUCLMY), CLOAICUBUIELCSL
Ha 3anade u, @ CUTY mex Ui UHbIX NPUHUH, He COPMUPOBAHHBIX euje 8
konmexcme Poccuiickozeo evicuieco o6pazosanus.

Kmouesvie cnosa: axademuueckoe nucomo, camopezynsyus,
NUCbMEHHble — Ccmpamezuu  camopeyisyuy, Kyibmypa  o0yYeHus.
UHOCMPAHHOMY A3bIKY, MEeMOoOUYecKas Kyibmypda, 00yYeHue HUCbMy,
sviculee obpazosanue,

UDC 378+811.111
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N.V. Ivanova-Slavianskaia
Saint-Petersburg State University

TOWARDS THE AGENDA OF ENGLISH (L2) ACADEMIC
WRITING TEACHING AT RUSSIAN UNIVERSITIES:
CULTURAL ASPECT

This paper addresses the issue of teaching English academic writing
at the university level in Russia. The article reviews the research
literature dedicated to the problem of the differences in the culture of
English (L2) writing teaching and learning both in Russian and in
Western countries; it then goes on to touch upon the difference in
rhetoric of writing in English and in Russian. The issue of students’
self-regulation of writing is also explored in the paper as an aspect of
the methodological culture of teaching English. Drawing on the study
conducted at the School of International Relations of St. Petersburg
State University, conclusions are formulated on the necessity to
explicitly develop Russian students’ writing competences. It is also
considered vital to take into account the methodological culture of
teaching English L2 writing (with special attention to the problem of
students’ self-regulation of L2 writing), which has developed in western
countries and, due to various reasons, was neglected in the context of
the System of Russian Higher Education.
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Key words: academic writing, self-regulation, self-regulated writing
strategies, culture of language teaching, methodological culture,
teaching L2 writing, higher education.

Beenenne

IIpenofaBaHue MHOCTPAHHOTO SI3bIKA BKJIFOUAET B €0 KYJIbTYPHBIH
ACIIEeKT, TaK KakK SI3bIK M KYJIbTypa HEpa3pbIBHO CBA3aHBI MEXKIY COOON
(Vygotsky, 1978). [Tosromy mnpu oOydeHHHM THCBMY (B TOM YHUCIE H
aKaJIeMU4YEeCKOMY) HA MHOCTPAHHOM S3bIKE O€3yCJIOBHO Ba)KHO
YUUTBIBATh KYJNbTYpHbIE (PAKTOPBI, KOTOpBIE MOTYT BJMATH Ha TO,
KaKkHle TpaAMLUK IPeroAaBaHysl MCbMa YCTaHABJIMBAIOTCA B TOM MM
WHOM CTpaHe, WIM B TOH HMIM HHOM KyJbType COOTBETCTBEHHO
(LoCastro, 1994). Ilonsitne KyabTypbl KakK 4YacTH COJAEPXKAaHUS
00y4YeHHsI MHOCTPAHHBIM SI3bIKAM paccMaTpUBaeTCsl B JAHHOH cTarbe
KaKk 3HaHWs, HOPMBI, LIEHHOCTH M OTHOLICHHUS, OIpeaesoLe
B3aMMOJICICTBHE B PAa3MMUHBIX (OOJBIIMX WM MaNbIX) COLMATBHBIX
rpynnax. IIpy sSToM B craTke YMNOMHUHAeTCS TEPMHH «(aKThI
KyJIbTYpb», OINpelNesIsieMbli Kak KyJbTYpHbBIE XapaKTEpPUCTHKH,
MPUCYTCTBYIOIINE B KOJUIGKTUBHOW MEHTAJBHOCTH TOTO MM HHOTO
Hapona. BaxkHbIM a7 [AaHHOM cTaTbu SIBJSIETCS TAKXKE IIOHSTHE
METOANYECKOH KYyJbTYphI, KOTOpas OyAeT IOHUMAaThCs Kak Habop
HOpPM, KOMIIETEHLIMH W OTHOLIEHHH, 3aKPEIJIEHHBIX B TOM WJIM HHOM
MearornieckoM COOOMIECTBE, ONPEACIAIONMX PAa3HUIYy MEXIy
«CBOUMI» U «UY)KUMH» B TNPo(EeccCHu M TaKkKe CHOCOOCTBYIOIINUX
«COMPOTHUBIICHHIO YYyXIbIM e IarOTU4eCKUM WHHOBALIMSAM
(Munspyn, 2012, c. 141).

Kynerypa mnpenomaBanus akagemuueckoro mnucemMa B Poccum u
JIpYrux cTpaHax (OpPMHpOBaNach MO-Pa3sHOMY, BO MHOIOM, B CHILy
MOJIUTHIECKUX M HICOJIOTHUYECKUX NMPUYUH, HO, BO MHOTOM, U B CHIIY
MEHTAJIUTEeTa M OCOOCHHOCTEH MBIIIJICHUS PYCCKOS3BIYHBIX U
HMHOSI3BIYHBIX CTYIEHTOB. Bompoc o mpernogaBaHuu aKageMHYECKOTrO
nucbMa B Poccun, XoTh u obOcyxkmaeTcs Oojiee akTUBHO, YeM KOTAa
1160, HO BCE-TAaKHU, €ro pa3padoTKa HAXOAMTCS €IlIe B CaMOM 3ayarke.
Mexay TeMm, COBpPEMEHHBIE TMPOLECCH  HWHTEPHALMOHAIN3AUH
oOpa3oBaHMs, TJI00ANN3ALMKM HAYYHBIX HCCIEJOBAaHUM, a Takxke
pa3BUTHE TIPOEKTa AaKaJeMHYECKOH MOOWJIBHOCTH CTYOCHTOB U
npenongasarenieii  POCCHHCKMX BY30B  ONPEACISIIOT  OCTPEUIIYIO
HEOOXOMMMOCTh ~ OOpamieHHsi K  BOINPOCY O  TPETnonaBaHHud
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aKaJeMHUYecKOro MUchbMa Ha aHINIMICKOM s3bIke B Poccuiickux By3ax
KaK OTIEJILHON AUCIIUIIINHEL.

PaspaOatbiBast mporpamMmsbl 17151 OOy4EHHs aKaJeMUYECKOMY IIHCbMY
Ha aHIJIMKACKOM SI3bIKE, HENB3sl HE YUUTHIBATH METOAUYECKYIO KYJIbTYpPY
MPEToIaBaHusl MMChMA, CIOKUBIIYIOCS B JAPYIMX CTpaHax. SBIsisich
SI3BIKOM KYJIBTYPHOTO, OM3HEC U HaydHOro B3aumojeiicteus (English as
lingua franca), aHraMACKMII SI3BIK OIpENENsieT B HACTOSILIEE BpPEeMs
HOPMBI, I10 KOTOpPBIM OCYUIECTBJIAETCSI YCTHash M IHCbMEHHAs
KOMMYHHUKalUsi B akajgeMuueckoil cpezne. COOTBETCTBEHHO, OOydast
CTYJCHTOB THCHBMEHHOMY BBICKA3bIBAHUIO HA AaHIJIMICKOM S3BIKE,
BaXHO oOpamaTh WX BHUMAHHE HE TOJbKO HAa TIpaMMaTH4ecKHe U
CTPYKTYPHBIE OCOOCHHOCTH aHTJMHCKOrO aKaJeMHUYECKOro TEKCTa, HO
¥ Ha TO, KAKUM 00pa30oM 3TOT TEKCT CTOUTCS, a TAKXKEe KaKue CTPaTeruu
UCIONB3yeT  aBTOp  (CyOBEKT  aKaJeMHUYecKOW  aHTJIOS3bIYHON
KOMMYHUKAIMK) MpH (POPMHUPOBAHUH TeKcTa. PaccmarpuBas Borpoc o
CTpaTerHuecKoM  IUIAHUPOBaHMHM  PaboThl 1O  (OPMUPOBAHUIO
AHIJIOSI3BIYHOTO  MHCBMEHHOTO BBICKa3bIBaHUS, HEO0XOIMO
pPaccMOTpeTh BOMPOC O TOM, KakuM 0Opa3oM CTYIEHTHI PEryIHpyroT
mporecc OOyYeHHS AaHTJIOSN3BIMHOMY THCBMY, TaK KaK TMOHSTHS
AaBTOHOMUH CTYJEHTOB B OOYYEHHH TIMCBMY M CaMOCTOSTEIIBHOU
peryysiiiyd Tpollecca MHChMa SBISIETCS BaKHOHW —COCTaBIISIFOILISH
AHIJIOSI3BIYHOM METOIMYECKOM KYJIbTYpPBI MPENOAABAHUS aHTJHICKOTO
s3p1ka. Onpeaensisi IpoLece CaMOpeTyYISIA 00YUYeHUs, JaHHAas CTaThs
ONMpaeTcs Ha KOHIETIUIO, pa3pabdoTaHHYI0 HcclienoBareieM bappu
nmMepmanoM B 1990-x  romjax, KOTOpPBIN OIHCKIBAJI
caMmoperynupyemMoe o0ydeHHe Kak MpoIecc «caMo-HaOI0eHNs, caMo-
OLIEHKU U CaMO-COBEPILICHCTBOBAHUS, KOTOPBIA JOCTUTAETCS ITyTeM
YCTQaHOBKM HOBBIX I€JISH M TOMy4EHHS IMOJb3bl OT Yy4eOHOI
nesTenbHocTHY (Zimmerman, 1990, p. 5) (nepesoo mou — H.Hsanosa-
Cnasanckas). B mocnenHue JecsaTuiaeTdss B HAy4yHOH JMTeparype,
MOCBSILLICHHOW  MPENOAaBaHUI0 HHOCTPAaHHBIX SI3BIKOB, AaKTHBHO
paspabarbiBaeTcsi mpoOiieMa CaMOpPEryJSIUH CTYJEHTAMU OCBOCHUS
pasIMYHbIX  BUJOB  PEUEBOM  JESATENBHOCTH —  T'OBOPEHMUS,
(hopMupoBaHUs JEKCHUECKUX HABEIKOB U muchMa (Boekaerts, Pintrich,
& Zeidner, 2001). PaGorsl, MOCBAIIEHHBIE CaMOPETYJISIIIAN OO YUSHHSI
NUCHbMEHHOTO  BBICKAa3bIBaHUS, a TaKXKe OIHCAHUIO CTpaTerui
CaMOpEryJLUN MUChbMa, OJHAKO, €LIe HE CTOJbKO MHOIOYMCIIEHHBI
(Petri¢, & Czarl, 2003; Teng, & Zhan, 2016; Zimmerman, & Bandura,
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1994; Zimmerman, & Risemberg, 1997). B poccuiickoii Hayke O
MMpenoJaBaHU MHOCTPAHHBIX SA3bIKOB JaHHAas HpO6HeMa €€ TOJIBKO
HaunHaeT pa3padarbiBarbes (Kianosa, 2007).

Marepuasnsl, 0030p JUTEPATYPHI U METOABI

Oobyuenue nucemy 6 Poccuu, memoouueckas mpaouyus,
UCMOPUSA 6ONPOCA, 0CODEHHOCIU MEHMANUmMema

OOydeHne MUCbMY — 3TO KyJbTYPHO OOYCJIOBJIEHHOE MOBEACHHE
m3yqaromero s3pik  (Brown, 2001, p. 334). Uccnenys BuusHHE
KyJbTypbl Ha OOy4YeHHE aKaJeMH4YeCKOMY IMHCbMY U ONHPAsCh Ha
COLIMATIBHO-CEMUOTHUECKYIO0 Teopuio Maiikna Xommaes u Pykain
Xacana, P.Kmapk u P.VBaHuk yTBep>Kmaiii, 4TO >KaHPbI, OTHOIICHUS
BJIACTH, [IEGHHOCTH, BEPOBAHUS U SI3bIKOBBIE KOMIIETEHIIUH, IPHHATHIE B
KOHKPETHOM  COLMAJIbHO-KYJIBTYPHOM  KOHTEKCTE  BJIMSIOT  Ha
KOMMYHHKATUBHYIO CHUTYalllI0 U TEKCT, KOTOPBIA CTPOSIT CTYIEHTHI
(Clark, Ivanic, 2013). HWnes BIMSHHMA COLMAIBHO-KYIHTYPHOTO
KOHTEKCTa M TOr0, KaK M3yYarollNid SI3bIK CTPOMT CBOE MHCHMEHHOE
BBICKa3blBaHWE, pa3pabaTbiBaeTCs B HAYYHOM IJMTEpaType YxKe
HECKOJIbKO JecATKOB JieT. Yarne Bcero, mcciienoBareid HCXOIAT U3
TPaIMIIMOHHOTO  pa3lejieHHs] Ha  3amaJHyl0 M BOCTOYHYIO
METOJMYECKYIO KYNbTYpbl MPENOJABaHUS HHOSN3BIYHOIO NHCHMA W, B
COOTBETCTBHUH C STHMU METOANYECKUMU TPAJUIUSAMU, JETAIOT BHIBOIBI
00 0COOEHHOCTSIX MMCbMEHHOT'O BBICKa3bIBaHUSI CTYIEHTOB. B HaydHOI
JUTEpaType CPaBHUBAIOTCA Takue (PAaKTOpbl, KaK PUTOpUKA MHCHMAa,
JIOT'HUKa, o6yquI/1e KPUTHYCCKOMY MBIIUJICHUIO W MNUCbMY, a TaKiKe
CTaJMM HalMCaHWA TEKCTa M TOAXOA K IMPENoJaBaHUIO IHCbMa
(HarmpuMep, OAX0/], OPUEHTUPOBAHHBIN Ha MPOIECC HAMMCAHMS TEKCTa
— process-based approach, wumM Ha JKaHPOBO-CTHIIMCTUYECKUE
ocobeHHOCTH TekcTa — genre-based approach, W apyrue Moaxobl)
(Hyland, 2003; Chuikova, 2015; Denisova-Schmidt, Leontyeva, 2014;
Hyland, 2007; McKinley, 2013; Kopotkuna, 2018; Uyiikosa, 2016).

PaMku naHHOM CTaTbu HE MO3BOJSIIOT PAacCMOTPETh BCe (PAKThHI
KYJIBTYPbI, ONpPEACISIONINE Ppa3iM4Hble MOAXOMBl K IPErNoJaBaHUIO
nucbMa B Poccum W Apyrux crpaHax, OJHAKO IIPEACTaBIIsieTCs
HEOOXOIMMBIM  KOCHYTBCSI KpPaTKO HEKOTOPBIX M3 HUX I
WUIIOCTPAllMM  BOIPOCAa B3aMMOCBSI3M KYJIBTYpPbl W IIPENOJaBaHUs
A3BIKA.

B 80-e roxst P.Kannan nmpeanpuHsuT MONBITKY CPABHUTH 3amaHyIo,
Boctounyro u Pycckyto Tpaguumu mnuceMa M OOy4YEeHHS THCHMY.

71



Y4eHbIll yTBEpK/al, YTO MUCHMO Ha AHTJIMHACKOM SI3bIKE OTIMYAETCS
MPSIMON ¥ SICHOW JIOTMKOM, a TaKXKe OOWJIMeM KPUTHKH, HalpaBJICHHOM
B aJIpec UCCIICAOBAHUH, O KOTOPBIX MHILIET aBTOP MUCBMEHHON PaOOoTHI
unn 3cce. Jlormka e a3MaTCKUX W PYCCKOro SI3bIKOB, COTJIACHO
HCCIICZIOBATENI0, MEHee MpsMas, MPEeanoaraiomas, 4YTO BbIBOABI
JleJaroTcsl B caMOM KOHIle TToBecTBoBaHUsA. CBou 3axmoueHus Karman
WIUTIOCTPUPOBaI rpaduyuecku, n3odpaxkas JOTHKY, CKaXkeM, apabCcKoro
S3bIKa C TIOMOIIBIO B3aWMOCBSI3AHHBIX W B3aMMOIEPECEKAIOIIUXCS
KpPYrOB, a JIOTUKY PYCCKOrO $I3bIKa — C TOMOIIBIO 3UI'3aroB, UMes B
BUAY, YTO Pa3BUTHE apryMEHTa B PYCCKOM SI3bIKE MPEIIONaraeT yXoj
OT TeMbl, MHOT'OYHCIICHHbIE JMPUYECKUE OTCTYIUICHHUS, TMPHUBEICHHS
pa3IMYHBIX HIEH B Havdale W BBIBOJOB B KoHIe counHenusi (Kaplan,
1987).

CTpoeHne pycckOro akageMH4YecKoro 3cce WM COYHMHEHUA
0ECCIOpHO MMEET MEHee MPSIMYI0 apryMEHTAaIUI0, YeM aHTJIMHCKHUN
aKaJeMUYECKHI TEKCT, HO HACKOJNbKO MHTEPECHBIMH HU Ka3aJHCh OBl
BbIBOABl Kamnana, uX HaJo BOCHPUHHMATH C ONpENENICHHON IoJen
KPUTHKH. Bo-TiepBBIX, IpIMEp TEKCTa Ha PYCCKOM S3bIKE, JOCTYITHBIH
uccnenoBareno B 1987 romy, ObUT B3T UM M3 COBETCKOTO JKypHaja
Socialist ~ Courier, — nyONMKyeMOro  pPyCCKUMH  3MUIPAaHTaMU
(mpesncTaBuTeNAMU TMApPTHM MEHBIIEBUKOB) CcHaudana B beprune,
ITapuxxe, a morom B Hsio ﬁopKe. COOTBETCTBEHHO, TEKCT,
OpeCTaBICHHBIA IS aHalmu3a, SBJISETCS THUMWYHBIM [PUMEPOM
MOJIUTHYECKOTO JCKypca COBETCKOI'0 BpEMEHH, TEKCT,
XapaKTepU3yOUMics OOJbLION JONel MOMMTHYECKOH Mporarasipl,
THIIEHHBIH WHGOPMATHBHOCTH M JIOTMYECKOH apryMeHTalluH, 4YTO
MPU3BAHO TMPENATCTBOBATh PALUOHAIBHOMY M  PEAMCTUYHOMY
OCMBICJIEHHUIO apryMEHTOB CTaThbH. MHOXKECTBO pPacpOCTPaHEHHBIX
CHUHTAKCHYECKUX KOHCTPYKLHMH M TaBTOJIOTUS IPUIAIOT TEKCTY OCOOBIN
pPUTM, KOTOpBIA OOJbIIe BO3JACHCTBYET HA OMOIMH YHUTATENS, YTO
MO3BOJSIET TPOLIE MAHUIIYJIMPOBAaTh €ro CO3HAHUEM M MHEHHEM
(Cnapsickas, 2009). IloatoMy, 4TOOBI CYIWTH O CTHJIE PYCCKOTO
aKaJeMUYecKoro (Hay4HOro) THCHhMa, HMCCIENOBATEN0 HYXKHO OBLIO
paccMaTrpuBaTh HaydHBId TEKCT. BO-BTOpBIX, HECMOTps Ha TO, YTO
Kamnany ynmamoch 0003HauMTh BaXKHBIE IPOOJIEMBI BOCTOYHO-
a3MaTCKOM METOAOJIOTH MPENoJaBaHus MUCbMa, KOTOpasi CTPOHJIach Ha
rpaMMaTHKO-TIEPEBOTHOM MeTojle (KaK W COBETCKas cHhcTemMa) U He
npeamnonarajga oOydeHHe PpHUTOpUKE, JIOTHKE M apryMeHTalud B
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NUCHbMEHHOM peud, KJIacCH(UKalus BHIOB MHChMa HA OCHOBE
HECKOJIbKUX TEKCTOB, HAIIMCAHHBLIX Ha A3BIKE, IMPUHAIJICKAIIUX TOU
WJIM UHOH KYJbTYpE, MPEACTABIACTCS HECKOIBKO 0000IIEHHOM.

Teopus Pobepra Kannana Oblia moaBeprayTa KpUTHKE CO CTOPOHEI
mHOrux ydeHerx (Kubota, Lehner, 2004), na u cam y4eHbBIH TIO3KE BO
MHOTOM TIepecMOTpeI cBou B3rsiAbl. Ho Bce ke, HeKoTopble ero uiaeu
HE MOTEPsUTH CBOEH aKTyaJbHOCTH U cerofns. Hanpumep, Opuranckuii
uccnenoBarend Jhxkum  MaxKunmm, wW3ydaBomid — 0coOEHHOCTH
aKaJIEeMUYECKOTO TMChbMa SMOHCKUX M aHTJIMHCKHUX CTY/AEHTOB,
paccMaTpuBacT JABE MOZACIHM apryMEHTAIlMH CTYIEHTaMH CBOUX HJEH,
WHAYKTUBHYIO M JEIYyKTHBHYIO. TakKyr0 MOJENb apryMEHTaIllH, TIe
apryMeHTalysi CTPOUTCS B HAIpPaBJICHUH OT TE3HCOB W apryMEHTOB K
BBIBOJIaM, MOXHO  Ha3BaTh «UHAYKTUBHOW»  (inductive), B
MPOTHBONOCTABIICHUE €U, JEAYKTHBHAas MaHEpa HW3JI0KEHHUS MbICIen
XapaKTepU3yeTCs M3JI0KEHHEM CaMbIX TJIaBHBIX BBIBOJOB BHAUalie U
JaNbHEHIIMM pa3BUTHEM WX M MOITBEPXKICHHEM apryMeHTaMu |
npumepamMu. B TO Bpems Kak WHIYKTHBHAas Tpaaulus NHCbMa,
COTJIACHO WCCIIEAOBATEN0, OO0Jieeé THUIMYHA IJIs BOCTOYHBIX CTPaH,
JNEAYKTUBHAsS MOJENb XapakTepu3yeT 3amaJHyl0 KyJIbTypy MHChMa
(McKinley, 2013). Ilpuaumass BO BHHMaHHE TOIOOHBIE BBIBOJBI,
JOTMYHO 337aThCs BOMPOCOM O HEOOXOAMMOCTH JKCILIMIIMTHOTO
00y4YeHUs CTYJCHTOB JIOTUKE WHOS3BIYHOTO MHCHMa, TIOMUMO IPYTHX
€ro acmekToB (rpamMMarhKa, CHHTaKCHC, MyHKTyalus U T.1.). Henbss
He coryacuThcs ¢ P.KammanoM B TOM, 9TO CTYJIEHT MOXKET MOHSTH BECh
KOHTEKCT 3CCE, TOJIBKO €CJM OH IOHUMAET JIOTHKY, Ha KOTOPOH 3TOT
KOHTEKCT OCHOBBIBACTCS: «M3YYAIOIIMM WHOCTPAHHBINA S3bIK CTYHEHT,
MPEKPACHO OTTOYMBIIHMN 3HAHUS CHHTAKCHCA W TPAMMATHUKH S3bIKa, TI0-
MpeXHEMY MOXKET Hallucarh IJI0XOW maparpad Wid 3cce, He OTTOYHB
€ro Joruky» (apeymemmayuro — Kypcug moti — H.B.Heanosa-
Cnasanckas) (Kaplan, 1987, p. 21).

BakHoif OTIMYWTENIEHON OCOOCHHOCTBIO 3alajHOd H PYCCKOM
METOANYECKOH KYyJIbTYphl 00ydeHHS MMCbMEHHOMY BBICKA3bIBAHUIO Ha
AHTIIUICKOM SI3BIKE SIBJISIETCA TAKXKE Pa3lMiMe B aKIEHTaX, KOTOphIE
JENaloTCsl TpPU  HANMCAHUM aKaJIeMHYECKHMX TEKCTOB (Hampumep,
TEKCTOB 3cce). B To BpeMs kak B 3amagHON KyJIbType Oobliee
BHUMAaHUE YJIENSeTCs OTPAKEHHUI0 B MNHCBMEHHOHM KOMMYHUKAIHN
KPUTUYECKOTO MBIIIJICHUST CTYJIEHTa, TO €CTh €ro CIOCOOHOCTH
PasMBIILISITH WM KPUTHYECKH TMOAXOAWTH K AaHalu3y Hay4YHOH
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IUTEepaTypsl, GopMyIHpys TIpH 3TOM 00OCHOBaHHBIE apryMeHThI. JIrok
CTpoHMPH B KHHTEe 00 aKaJeMHYECKOM MUChME MUIIET O BaXKHOCTU
WOCM MBIIUICHHS, KOTOpass 3ajJoKeHa B TIIpolecce NHChbMa:
«pyHIaMeHTanbHasi OCHOBa HAlMCaHWs 3cce — 9TO Ipolece
MBIIUIEHUSl. Occe  OTpakaeT  MBICIb, CO3HAaHHME W WJEH.
CoOTBETCTBEHHO, IIpollecC IMCbMa [JEJIaeT MbICIAb BUAUMON, a
KauecTBEHHO OOIyMaHHYIO MbICTbL emie Oonee BuUAMMOH. Takum
o0pa3oMm, (GOpMHPYIOTCS HOBBIE KOTHHTHBHBIE CBsI3M» (Strongman,
2013, p. 2).

B poccuiickoii cucteme oOpa3oBaHus (B IIKOIE M B
YHHMBEPCUTETAaX) HaIUCaHWE AaHIJIOS3BIYHOIO 3CCE B  HACTOSLIUIM
MOMEHT BO MHOTOM CBOAMTCA K Oojee MparMaTHYecKUM LEesIM
HallMCaHUsl 3CCE€ KAk IHCbMEHHOM YacTH 3K3aME€Ha TEKCTOB II0
aHIJIMHACKOMY s13bIKY (Hampumep, EI'D uim TecTsl, KOTOpBIE CTYJEHTHI
CHAIT B yHUBepcUTeTax). Kpurepun OLEHKH TakKUX 3¢Ce OYEeHb YETKO
ONPENENAIOTCS.  KaKABIM Tog W TpeOyloT OT  CTYACHTOB
0ecCIPeKOCIOBHOTO CIIEJIOBAHUS OIpPEACICHHOMY IIa0JI0HY, KOTOPBIH
JaeTcs Kak odpaser yaagnoro scce. [Ipu mposepke ynensiercs Oombiie
BHUMaHUe opdorpadhuieckuM U rpaMMaTHIECKHM OLIMOKaM, KOTOphIE
JEJAI0T CTYIEHTHI.

[lonoOHast pa3HuIla B colepKaHWUM OOy4YeHHs] THCBMY BIIOJHE
3aKOHOMEpHA, €CIIH TPOCIEIUTh TO, KaKUM 00pa3oM (hopMHpPOBaacCh
COBETCKasi, a 3aTeM poccuiickas cucremMa oOy4deHHs NHCbMY. B
OBIBIIIEM COBETCKOM COIO3€ MpEnojlaBaHue MUChMa Ha AHTJIMHCKOM
sI3pIKE OCHOBBIBaJIOCH Ha upesx C.d. [llaTunoBa, KOTOPEIA CUUTAI, YTO
MUCHMO (Writing) He JOIDKHO OBITh IIEJIbI0 MPENOoIaBaHUs, a SBIISETCS
JHIIb CPEACTBOM Uil OOY4YEHHs IPYTHUM acleKTaM HHOCTPaHHOTO
A3bIKa, TAaKWM, KaK rpaMMmarika, jekcuka uiu ureHue (Chuikova,
2011). Yro xacaercsi caMOro TEPMHUHA «aKaJEMUYECKOE MHUCbMO», OH
OBLI BBEJICH B HAYYHBII 000POT U CTaJT YIOTPEOIATHCS MTPUMEHUTENHLHO
K npo0iieMaM CpelHEero M BhICIIEro o0pa3oBaHusa B Poccuu TONbKO B
1990. IIponukHyB B 00JacTh HayYHBIX WCCIICIOBAaHMH, 3TOT TEPMHH,
OJTHAKO, HE MOoJpa3yMeBall OOydeHHe HCCiefoBaTeNei crmocodbam u
CTpaTerusiM M3JIOKEHHS] PEe3ylbTaTOB CBOETO HCCICAOBAHUA Ha
aHrMHCcKOM — si3bike. KOMMEHTHpYsS OTCYTCTBUE  IIpENOJaBaHUs
JTUCIIMIUIMHBI akajemMudeckoro mickMa, Koporkwmaa W.b. (Korotkina,
2014, p. 6) 3ameuaer, 4yTO BO3MOXKHAS MpPUYMHA JAHHON CHUTYaIUH
3aKioyanach B TOM, YTO CTYIEHTAaM 4Yalle BCEro 3alpenianoch
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BBIPAKaTh CBOM COOCTBEHHBIE B3TIIS/IBI, & MyOIHUKAIMH O JOCTHKCHHUSAX
B 00JIACTM HayKW W TEXHHUKHA He Oblla HEeOOXOIMMOH, Tak Kak, BO
MHOI'OM, OHHM BOCHPUHHMMAJHCh CEKpPETHOW HH(pOpMaLueH, KoTopas
npeamnonaragach  ObITh  JIOCTYIIHOHM  TONBKO  Y3KOMY  Kpyry
CHeuuamucToB. B orcyrcTBUM 00ydeHHsI TOMY, KaK MUCAaTh CTaThH Ha
AHIVIMMCKOM $I3BIKE, T€ W3 HHUX, KOTOpPBIE BCE-TaKWU ITyOJIHMKOBAJIMNCH,
Ka3aJIMCb MHOTOCJIOBHBIMU M HE HMEIOIIMMH JOCTATOYHO JIOTMYHOM
ctpyktypbl u aprymenrtanuu (Korotkina, 2014) (mpumeuaTensHo, 4TO
npobsieMa OTpaKeHUsS! JIOTUKM M SICHOCTH BBIPKCHHS MBICIH Ha
AHIJIMHACKOM SI3BIKE SIBIISIETCS] A0 CHX IMOP aKTYaJIbHOM, KaK MMOKa3bIBACT
uccnenosanve Tepernna A.B. (Terenin, 2015)).

[locne mepecTpoiiku ¢ TOSBICHHEM B CTpaHe AayTEHTHYHBIX
3amagHbIX Y4eOHMKOB IO AHIJIMHCKOMY SI3BIKY, KOTOpBIE TAaKKe
MPUHECTH ONpeeeHHbIE CTaHIapThl MMChMa HAa HHOCTPAHHOM S3BIKE,
CUTYyallUs C IPernoAaBaHUEM aKaJeMHUYECKOro IMMChbMa Ha aHIJIMHCKOM
s3pike B Poccum Hawyanma MeHAThCS. OpurMHaimbHBIE CTUJHM MHCHMa
(3cce, OT3BIB HAa KHHWTY M TJ.) CTald MPENOJaBaTbCsi POCCHUHCKUM
crynentam. Bsenmenme B 2005 TOAy €IWHOTO TOCYIapCTBEHHOTO
9K3aMeHa IO aHTJHMICKOMY SI3bIKYy TakKe IOBJMSIIO Ha pPa3BHTHE
mporecca o0y4eHusl akageMHYECKOMY NHUCbMY. Bynyun OCHOBaHHBIM
Ha CHCTEME TECTHPOBAHMsI OOIEEeBPOIICHCKON MIKAIbl OLIEHKW 3HAHHMS
nHOCTpaHHBIX s361K0B (Common European Framework testing system),
sk3amMeH EI'D 1o aHrnmiickoMy S3bIKy BKJIIOYAN 00s3aTeNbHBIN
MUCHbMEHHBIN KOMITOHEHT, YTO OOSI3BIBAI0O POCCHHCKUX IIKOIHLHHKOB
M3y4aTh CTPYKTYPY aHIJION3BIYHOTO 3cCe M OHUMATh KAy OLEHKH U
KpUTEPUH, 10 KOTOPBIM 3TO 3cce oneHuBaiock (Denisova-Schmidt, &
Leontyeva, 2014).

TepMuH «akajieMUUecKoe MMChMO» ObLT BBEJICH B HAYYHBIH 000pOT
N.Bb. KopoTKuHOH, ¢ €€ 3alMTON KaHAuJaTCKou aucceprauud B 2009
roJly, IOCBSIIEHHON NperolaBaHNIO aKaJeMUUECKOro 1MCbMa U, TAKUM
o0pa3oMm, ObUIO TOJOKEHO HAyal0 HAY4YHBIM  JIHCKYCCHSIM,
WHHULMUPOBAaHHBIM Hay4HBIM >KypHaJioM Bpriciiee oOpa3oBanue B
Poccuu. Hapsiny ¢ noHsitieM «akageMU4ecKkoe MIUCbMO» IO-IPEXHEMY,
OHAKO, VYMNOTPeOJSUTNCh TaKue TEPMHUHBI, KaK «aKaJleMHYecKas
paboTay», «Hay4Has paboTay, «akageMuuecKas KyJIbTypa», «Hay4HBIH
TekcT». Pedepar, kypcoBas pabora, BIyCKHas KBaJM(UKALMOHHAsS
pabora (OUIIIOM) TIO-TIPEKHEMY HAXONIATCS B YIOTPEOJICHHH B
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COBpEMEHHOM poccuiickoM obpa3oBaTensHoM KoHTekcTe (Kostrova, &
Kulinich, 2015).

B 2010 romy MunucrepcrBo OOpazoBanusi Poccuy mocTaBmiio
[ENbI0 CPENHEr0 U BBICIIErOo OOpa3oBaHUSl BBIBECTH OOydeHHE
AHIJIMHACKOMY SI3BIKY HAa MEXIYHapOIHBIA YPOBEHb M CAENAaTh €ro
COOTBETCTBYIOLUIMM MEXKIYHAapOIHBIM CTaHAapTaM, B TOM YHCIE,
CTaHJapTaM MUCbMa Ha aHIJIMHACKOM si3bike. HecMoTpst Ha TO, 4TO ObLIH
OIlpe/leIeHbl OCHOBHBIE JKAHPbl IIMCbMEHHBIX TEKCTOB, KOTOpBIE
CTYZEHTHI JIOJDKHBI ObUIM OCBOUTH B paMKaX JJAaHHOTO PACHOPSIKEHHS
(3cce, KpaTKoe U3JI0KEHUE TEKCTa — summary), MHOTHE IIpernoJaBaTein
AHIJIMHACKOTO sI3bIKa HE MOIVIM IIPEJOCTaBUTh KBAJIMLMPOBAHHBIX
KOHCYJIbTalluii OTHOCHUTEJILHO TOrO, KaK MHCAaTh 3TH TEKCTHI, TAK Kak
CaMU OHM HE M3Yy4YaJd UX U HE MPOXOANUIN 00YyUEHHS aHTIIOS3BIYHOMY
nuceMy (Chuikova, 2011).

VYka3 npesunenra PO «O mepax mo peanns3anuu rocyJapcTBEHHOM
MOJIMTUKU B oOnactu oOpa3oBanus u Haykw» (Yka3 IIpesunenta PO,
2012), nognucanneiii B 2012 rony, B pany Ipyrux Heled Hmpeamnucain
MOBBICUTh KOJMYECTBO IYOJHMKAIIMA POCCHHCKHX HWCCIENOBaTeNeH B
3apyOeKHBIX Hay4YHBIX JKypHajlaX, MHICKCHPYEMBIX B 0aze MaHHBIX
WEB of Science u npyrux HaydHbIX 06a3ax qaHHBIX. [ GombpImmHCTBA
rOCyJapCTBEHHBIX YHHBEPCUTETOB CTaBUTCS 3a1ada k 2020 momacTs B
PEUTHHI CTa Jy4ylMX YHHUBEPCHUTETOB, KOTOPBIM COCTABIISIETCS
OpUTAaHCKOW KOHCAJITHHTOBOW Kkommanued Quacquarelli Symonds
(Quacquarelli Symonds World University Ranking - QS WUR) (Butler
u ap., 2014). Ins peanuzanuu 5THX L€l YHHBEPCUTETaM HYXHO
COOTBETCTBOBAThH HE TOJNBKO PoccuiickuM craniapraMm o0pa3oBaHUs, HO
TaKKe  CTYIGHTaM NpPUAETCA  COOTBETCTBOBATH  TPeOOBAHUSIM,
IPEIbsIBISIEMbIMU 3aNaJHBIMU YHUBEPCUTETAMHU K YPOBHIO BJIAJICHUIO
AHTJMHACKUM SI3bIKOM (OOBIYHO 3TO Pe3yibTaT 3KBUBAJCHTHBIN 7 - 7.5
3a ok3amMeH IELTS) (Rasskazova, Guzikova, & Green, 2017).
BbesycnoBHo, 3T0 moTpeOyeT BBEACHHWE KYypCOB I10 NHCHMEHHOMY
AHTJMHACKOMY B MPOrpaMMbl YHHBEPCHUTETOB, a TaKXKE OTKPBITHS
IICHTPOB aKaJ[eMUYECKOro IHCbMa, KOTOpble OBl MOIVIM IOMOYb
POCCHIICKMM HCCIIEAOBATENSIM ITOATOTABIMBATh CTAThU K ITYOJIHMKALAAM
B 3alla/{HBIX HAay4HBIX JKypHaJax.

B Poccu yxe paboTaroT HECKOJNBKO LEHTPOB aKaJeMUYECKOrO
nuckMa. HezaBucumo apyr or apyra B 2011 rogy B MockBe ObLiH
OTKpBITBl JIBA TaKWX [EHTpa: IEHTP aKaJeMHYecCKOro IHUChMa
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(Academic Writing Center, AWC) BIID u ueHtp nuceMeHHOH u
ycTHOM KommyHuKanuu POIIL. Yepes nBa roja nmosBuics TpeTuit IEHTP
aKaJeMHUYECKOro IUCHbMA, OTKPBIBIINMCS B TomckoM
I'ocynapctBeHHOoM VYHuBepcurere. llpumepHo B 310 ke Bpems B
ExarepunOypre Obl1 OCHOBaH MEPBBIH KOMMEPYECKUH LEHTP
aKaJIeMUYECKOro MHChbMa, paboTalomMii He ¢ MPEenojaBaTelsiMH U
crynentamu BY30B, a ¢ myOJMKYIOIMMUCSA YYE€HBIMH WHCTUTYTOB
PAH. AxiieHT B JeSTENBHOCTH IIEHTpa JieNaeTcs HEe Ha pa3padoTKy
METOJUKH O0ydYeHHs aKaJeMHYeCKOMY IHCbMY, a Ha IEepeBOX H
penakTupoBaHue HaydHbIX craTed. OIMH HMX TMOCJIEAHUX LEHTPOB,
OTKPBITBIX B Poccuun, MOXKHO cUMTaTh LEHTP aKaJeMHUYECKOIro MHUChMa
n xommynukaimu (LIAIIK), orkpeiteiii U.b.Koporkunoit, a Taxxe
BaXKHO YIOMSHYTb HallMOHAJbHBIA KOHCOPLMYM LEHTPOB IMCbMa,
TakkKe OCHOBAaHHBI TIpPU HEMOCPEIACTBEHHOM YydacTud VIpuHBI
BopucoBHBL

B Cankr-IlerepOypre moka HET CBOETO LIEHTpa aKaJeMUYECKOTO
nuchbMa, onHako Ha (akynbrere counonorun Cankr-IlerepOyprckoro
rocyJapcTBEHHOI'O  YHUBEpPCUTETa  Ipeajaraerci  Kypc IO
aKaJeMHUIeCKOMY MUCHMY JJISl CTYACHTOB-MarucTpoB.

Bonpoc o camocmoamenvnoii pecynayuu cmyoenmamu npovecca
00yueHUs NUCLMY HA AHZIUTICKOM A3bIKE

OnHoil u3 ocobeHHOCTEH 00y4deHusl aKaJeMHUYEeCKOMY IHCbMY Ha
WHOCTPAHHOM SI3bIKE, MPHUCYIEH 3anaTHONH METOJUIECKON KYIbTYype, C
KOTOpPOW CTAJIKUBAIOTCSl POCCUHCKHE CTYJEHTBI, SIBIIAECTCS TOHSTHE
CaMOpEeryJsiLlid Tpolecca MHUChbMa, TO €CThb TO, KaK CTYACHT
CaMOCTOSITENTBHO OCYIIECTBIISIET TMOCTAHOBKY II€NIe /ISl HANHMCaHUS
aKaJIeMHYecKoro TekcTa (3cce, CTaThsl), IUIAHUPOBAaHHE  €T0
COACp)KaHUSA M KOHTPOJIb HaJl YIOTPEOJICHHEM T'paMMaTHYeCKHX,
JICKCMYECKUX M SI3BIKOBBIX CPEICTB, a TAaKXKE CPEICTB CBS3HOCTH M
aprymenraiuu. Ilponecc camoperymsiuuu IoIpa3yMeBaeT —TaKxke
HCIOJIb30BaHUE CTYIEHTAMH CTpPAaTeTMi, HAlPaBJICHHBIX Ha TO, YTOOBI
MOTUBUPOBaTh ce0si Ha HaNKWCaHWE TOTO WJIM HHOTO TEKCTa,
chopmupoBaTh y cebsi HHTEpeCc K TeMe 3Cce, a TakKe YTOOBI
PeoNoNieTh CTpecc, KOTOpble MHOTHE THCAaTeNd M CTYJCHTHI
UCIIBITHIBAIOT IIPY HEOOXOANMOCTH BBIIOJIHUTH 3aJjaHUE 110 HATCAHUIO
acce (writing block, writing anxiety) (Zimmerman, & Risemberg,
1997).
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OOydeHne MHUCHbMY TPEACTABISETCS OJHUM W3 CaMBIX CIIOKHBIX
ACIIEKTOB TPENoJaBaHUsl AaHIJIMHCKOrO sI3bIKA B TOYKH 3PEHHUS
camoperymsauui. [luceMo TpeOyer TBOpUECKMX YCHIMH, IpoLece
HaMMCaHUA 93CCE pACTSHYT BO BPEMEHHM, M MHOTUM CTYACHTaM
MICUXOJIOTHYECKH TPYAHO CIPABUTHCS C OLIYIIEHHEM, YTO OHH HE
3HAIOT, KakoW OyleT pe3ysibTaT d3TOro IMpolecca, CMOTYT JIM OHH
Hamucarb TOT TEKCT, KOTOPbIM 3amymanu. YacTo TEKCT, KOTOPBIH
CTYJCHTHI (POPMHUPYIOT € MEPBOI MOMBITKH OKa3bIBACTCSI HEIOCTATOUHO
YETKUM U JIOTUYHBIM, HY)KIasiCh B MHOTOKPaTHOM pEAaKTHPOBAaHUH,
YTO MOXET OTpa3uThC HAa MOTHBAaUMHM CTyAeHToB. Hamumcanue
aKaJIEeMHUYECKOTO 3CCE ABJSIETCS TaKXKe CEPhE3HBIM HCIIBITAHUEM JIJIS
CaMOAMCUMILIMHEIL, TaK KaK 3TOT BUJ ACSTEIbHOCTH OCYIIECTBIISETCS
HaeIuHe ¢ coOOi, W JIOJDKEH OBbITh CaMOCTOSTEIBHO CIUIAaHWPOBAH,
CaMOCTOSTENIbBHO MHULMHPOBAH W CAMOCTOSTEIBHO BBIMONHEH («self-
planned, self-initiated, and self-sustained» (Zimmerman, & Risemberg,
1997, p. 73) — mnepesoo wmou. — H.Hseanosa-Cnassnckas).
JelCTBUTENBHO, «IIMCBMO — 3TO CJOXKHBIM KOTHUTHBHEBIM MpoIriecc,
TpeOyroImMid  WHTEIUIEKTYalbHOTO  YCHJIMS,  KOTOpOE  HYXHO
NOJACP’KUBATh B TEUCHHUE OMpPEAeTICHHOTO rmepruoa BpemeHn» (Nunan,
1999, p. 273) (nepeoo moii — H.Hsanosa-Crasanckas). Ilomumo
HEOOXOMMOCTH PEryJMpOBaTh MPOIECC NHChbMa C TOYKH 3pPEHHUS
MOBEJICHNS, KOHTPOJII HaJ OKPYKAIONMMHU YCJIOBHSIMH PabOTEHI,
BpeMEHEM W KOTHUTHBHBIMH MPOIIECCaMH, MPOIecC MHUChMa TaKkKe
CJIOKEH C TOYKH 3pEHHS BHIOOpa JMHTBUCTHYECKUX CPEJICTB, KOTOPBIN
CTYIEHT JOJDKEH CleJjaTh BO BpeMs MHUCbMa. YCIEX B 3TOM BHUJE
JEeSITeTbHOCTH 3aBHCUT BO MHOTOM OT C(OPMHPOBAHHOCTH JAPYTHX
sI3BIKOBBIX HaBbIKOB (Weigle, 2005), uTo0Osl nepenars TOYHBI CMBICI €
B CTUJIE, COOTBETCTBYIOLIEM aKaJeMUYECKOM KOMMYHUKaUUHA. VIMEHHO
[I03TOMY Pa3BUTHE CHOCOOHOCTH YIPABJISATh U HANPABISTH MPOLIECCHI
(hopMHUpOBaHUST TEKCTa SIBIBIIOTCS  BaXKHEWIIMM  aclieKTOM B
npenonaBanud uHocTpaHHoro smbika (Flower & Hayes, 1981).
[Ipouecc camoperymsiuuy MUCbMEHHON AEATeIbHOCTH OCYLIECTBIIAETCS
C TIOMOIIBI0 TIPUMEHEHHS CTPaTeTH CaMOPETYISIUN  OOyUeHHS
nucemy (Teng, & Zhan, 2016; Zimmerman & Risemberg, 1997).

Memoo u npouedypa uccinedosanus

[Ipexne, yem pa3pabaTeiBaTh NpOrpaMMmy OOYYEHHS NHHCBMY H
CTpaTerwsiM CaMOPETYISIIUA THCHhMEHHOM pEYH, MPEACTaBISETCS
HEOOXOMMBIM HCCIIeIOBaTh, KAKUM OO0pa3oM CTYACHTBHI Ha CETOJHS
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pPEeryIupyloT Tpolecc OOY4YeHHS aKageMH4YeCKOMYy MHUCbMY Ha
AHIVIMACKOM SI3bIKE, KaKM€ CTPAaTErMH PEeryJisiuu IUCbMEHHOW pedu
HCHOJB3YIOT WM HE UCIONB3YIOT B KOHTEKCTE PYCCKOM METOANYECKOM
KYJbTYpbl IPEIOAABAHUS AHTJIMIUCKOTO S3bIKA.

s peamu3anuu 0003HAUEHHBIX BhINIE Lesed Ha (akyiabTere
MEKYHAPOIHBIX OTHOLIEHUI Cankr-Ilerepbyprckoro
l'ocynapcrBenHoro YHuBepcurera OblIO IPOBEJCHO COLMOIOTUYECKOE
uccienoBanue. MccnenoBanyue ObUIO BBITOIHEHO C MTOMOIIBIO METOI0B
KOJIMYECTBEHHOTO aHaim3a (quantitative method) ¢ aomomHEeHUSAMH
METOJOB Ka4eCTBEHHOrO0 aHajm3a (5 CTYAEHTOB MpPOILIO YCTHBIE
WHTEPBBIO — qualitative method).

B uccnenoBaHuy NpUHSUIM ydacTHhe CTYICHTHI MIEPBOrO M BTOPOTO
KypcoB OakanaBpuata (N=231), oOyJaromuxcsi IO Tporpamme
MeXITyHapoaHble oTHomeHus.. CTyIeHThl MEpBOr0 M BTOPOTO KypCOB
MOCEMIAIOT 3aHATHS 0 00meMy anrnuiickoMmy s3bIKy (General English)
IBa paza B Henenmo. [Iporpamma He MO3BONSET MPOBOAUTH OO0yYEHHE
MUCbMY B BHAY OTPaHWYEHHBIX BPEMEHHBIX PAMOK, HO BBIICISIOTCS
HECKOJIbKO 3aHATHH B CEMECTp Ha pa300p OCHOBHBIX JKaHPOB
aKaJeMHUIecKoro nuceMa (3cce, MChMO, ONUcaHue rpaduka).

WHCcTpymMeHTaMH MCCNEeNOBaHMs BBICTYNUIM pa3pabOTaHHBIA |
anpoOupoBanubii  yueHbiMH Codueit Ten u Jloypencom YKanom
ompocuuk (Teng, & Zhan, 2016), mrCEMEHHBIH TECT U HHTEPBEIO.

[IuceMeHHBIN TECT 3aKIIIOYalICs B HANMCAHUM CTYIAEHTaMHU 3CCeE.
Bonpockl  muceMmeHHoro  3amaHusi  u (opMar  MOJHOCTBIO
COOTBETCTBOBAJIM BTOPOMY NHCHMEHHOMY 3a/IaHHIO aKaJEeMUYECKOro
sk3ameHa IELTS. Tembl O6bum chopMynMpoBaHBl B COOTBETCTBHE C
aKTyaJlbHOM MpOrpaMMOHd IO aHIVIMHCKOMY SI3BIKYy, KOTOPYIO
npoxoain cTyfaeHTbl. CTyaeHTam ObLIO JaHO 45 MUHYT, YTOOBI
Hamucath 3cce oobemoM B 250-280 cnos. Ilocie 3TOro CTyaEHTHI
OTBETHJIM HA BOIIPOCHI AHKETHI.

Anxkera - The writing strategies for self-regulated learning
questionnaire (WSSRLQ) (cmpameeuu nucoMa ons
camopezynupyemoco 00yyerus,) - coctostn u3 40 BOPOCOB, KaX/bIA 13
KOTOPBIX COOTBETCTBOBAJ CTpPAaTETHH CaMOPETYJLSILIUH, KOTOPYIO
CTYAEHT MOXKET HCIOJIb30BaTh BO BpeMs O00ydeHHs IHCBMY Ha
aHrauickoM si3bike. OTBedass Ha KaXIbld BOMPOC, CTYAEHT JAOJDKEH
ObUT BBIOpaTh OTBET, COOTBETCTBYIOIIMH CTETIEHH TOTO, HACKOJIBKO
CTYJEHT COTjlaceH C KaXIbIM BbIcKasbiBaHHeM. OLEHHWTh CBOM OTBET
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OIpAaIIUBaeMbIii MOT 1O mIKaje OT 1 j0 7 (IcuXoMeTpudeckasl IKaja
Jlukepra), rae 1 umeno 3HadueHUe «aOCOMIOTHO HE corjiaceH», a 7 —
«abCOJIOTHO COTJIACEH», COOTBETCTBEHHO, 4 € HMMEeJO 3HaueHue
«3aTPYAHSIFOCH OTBETHUTHY.

Copok BBICKa3bIBaHUH, COOTBETCTBYIOILINX CTpaTerusam
CaMOpETYJIALMY IHChbMa, TOAPA3ACISUINCh Ha YeThIpe OONBIINX
TPYMNIbl: KOTHUTUBHBIE CTPaTeTHMH, METAKOTHUTHBHBIC, CTPaTETUH
COLIMAJIBHOT'O B3aUMOJIEHCTBUS U CTPATErui MOTUBALIMU.

KorautuBHbIE cTpaTernd BKIIOYAlOT B ce0s 6  BOIPOCOB,
OTHOCSIIIMXCSl K CTpaTerusM KOTHUTHBHOH aHaim3a Tekcra (text-
processing). K o9roii Tpynme ObuUIM OTHECEHBI BOIMPOCH 00
WCIIOJNIb30BaHUM CTYIAEHTAaMH OOpa3HBIX CpPEACTB AJISI TOrO, YTOOBI
clelaTh AapryMeHThl 3cce Oosiee HArisIHBIMU, BOIPOCHI O TOM,
MPOBEPSIET JIM CTYACHT TpaMMaTHYeCKre OIIUOKH BO BPeMs HAIHCAHUS
acce, a Takke opdorpaduro u myHkryarpio. Cromga ke OTHOCSATCS
BOIPOCHI O TOM, HIBITAETCSl JIM CTYACHT CHENaThb TEKCT CBOETO 3cce
OoJee CBS3HBIM U JIOTUYHBIM, UCIIONB3Ysl CPEACTBA CBAZHOCTH, a TaKXKe
IPOBEPSET JIM SCHOCTh MU3JIOXKEHUSI MBICIM U COOTBETCTBUE TEMBI 3CCE
ero cogepxanuto. Ko Bropoil moArpymnmne cTpaTeruii, OTHOCAIIEHCS K
KOTHUTHBHBIM CTPaTEeTUsIM, OTHOCATCSI TaK Ha3bIBA€MbIE CTPATETUH
3allOMMHAHMS EAWHUI] SI3bIKA, MPOUACHHBIX CTYJACHTAMH BO BpEMs
Kypca 1Mo 0O0y4eHWIO MMCEMEHHOMY BBICKAa3bIBAHUIO (COUrse memory),
9TH CTpaTeTur OBbUTM OTPaXKEHbI B TPEX BOMNPOCAX: BBHIMHCHIBAHKE
CTYJICHTOM CJIOB U BBIP&KECHHH, BCTPEUAIOIIMXCS BO BPEeMsl 00Y4EHHUS,
MIPOroBapruBaHNUE HOBBIX CJIOB, IEPEYUTHIBAHIE MaTePHAIOB O0yUYCHHSI.

I'pynmna MeTakOTHUTHBHBIX CTpaTeruii BKIIOYANa B ce0sl CTpaTeTHH
[0 TUIAHUPOBAHHUIO COJCPXKAaHHUS 3cce (YTeHHE cTaTed, HHTEPHET
pecypcoB, IJIAHUPOBAHUE CTPYKTYpPBI 3CCE), CTPATErHMH IO IIOCTAHOBKE
Lejgedl W KOHTPOJIIO HAaJ WX [OCTHIKEHHEM, a TakKe II0 OLECHKE
pe3y/IbTaTOB JOCTMXKEHMS Lies (CIeXy 3a IPOrpeccoM, OLIEHUBAIO
HaBBIKU U YMEHUS, KOTOPBIC TPUOOPEIT).

Crpareruu COLMAIBHOTO B3aUMOACUCTBHS CTYICHTOB BKIIIOYAIIH
Takhe TIOHATHA, Kak OOMEH OIBITOM C  OJHOTPYMIHHKAMH,
B3auMooOyuenune (peer-learning) u peakuuss Ha KOMMEHTapHU
npernofasareiss (COTKPHIT [UIi KOMMEHTapueB M IIpenojaBateis U
OTHOTPYMITHUKOBY», «CTapalOCh YIy4IIUTh PE3YyJbTaT, OCHOBBIBASICH Ha
KOMMEHTapHsIX IPEroAaBaTelisi U OXHOIPYIIITHUKOBY ).
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Crpareru MOTHBAIIMK BKJIIOYAIM B ceOsl BOMPOCHI OTHOCHTEIBEHO
TOT0, KakuM 00pa3oM CTYJAEHT 3aMHTEPECOBBIBACT ce0sl MPOIECCOM
HanucaHus mucbMa (4 Bormpoca: BEIOOP MHTEPECHBIX TEM, ITOUCK CBSI3H
MEXIY PEabHBIMU COOBITUSMU M TEMOH 3CCE, CBS3b MEXKIY TEMOH U
HWHTEpecaM CTYJIeHTa, MOUCK ITyTeH, KOTOPBIM CAENaloT HalmuCcaHHe
acce Ooyiee WHTEPECHBIM U BecelbiM 3aHsTHEeM). K crparerusm
MOTHUBALIMU TaK>K€ OTHOCHUTCSI MOTUBAIIMOHHBINA BHYTPEeHHUH quanor (8
BOIPOCOB: YOeXJIeHHs ceOsi MpoJIoKaTh MHUCaTh, yOekaeHue cedsi B
HEOOXOIMMOCTH B M3y4aTh TO, KaK MHMCATh HA AHTJIMHCKOM S3bIKE, a
Takke yOexneHue cebs B HEOOXOOUMOCTH YCOBEPIICHCTBOBAHUS
YpOBHS BIIaJIEHUS A3bIKOM), KOHTPOJb AMOI[MOHAIHLHOrO cOCTOsIHUS (3
BOIPOCA: HAXOXJIEHUE CIIOCOOO0B YMPAaBISTh HACTPOECHHEM, KOTAa
X04eTcss OpOocUTh THCaTh, yOeKaAeHHe ceOsi He BOJNHOBAThCS KOTJa
CTYNEHT THMIIET Ha aH[JIMICKOM sf3bIKe, YyOexmeHue ceds He
BOJIHOBATHCS, KOTJIA HYXXHO BBINOJHUTH NHCBMEHHOE KOHTPOJBHOE
3a/IaHue).

OnpocHuk OBl TIEpeBeleH HAa  PYCCKHH  SI3BIK,  YTOOBI
YIOCTOBEPUTHCS B TOM, YTO BCE CTYIEHTHI MOHSJIM BOIPOCHI AHKETHI
OJIMHAKOBO XOPOIIIO.

Bce »acce (N=231) ObutM mNpoOBEepeHBI aBTOPOM CTATBH U
OLICHUBAIIMCH TIO IIKaJle, pa3pabOoTaHHOM I MACBMEHHOT'O JK3aMeHa
IETLS. IlommmMo 3TOTO, B Hadaie MPOBEPKH IISITh 3CCe OBUIO OIEHEHO
MOBTOPHO  BTOPBIM  MperojiaBareieM,  SIBISIOMMMCS — TakKxke
cepTU(UIMPOBAHHBIM  DK3aMEHATOPOM JIII  NMCHMEHHOH YacTH
sk3ameHa IELTS, 4To0bl yCTaHOBUTH B3aUMHYIO JOCTOBEPHOCTH (inter-
rater reliability) pesynbraroB onennBanus. PesymbTarhl 000MX ceccuit
MPOBEPKH TMPAKTUYECKHA TOJHOCTBIO COBHAIM. Pe3ynbTaTbl aHKETHI
ObUIM 00pabOTaHBI C MOMOIIBIO CTATUCTUYECKOUM mporpammel SPSS u
R.

Pe3yabTarhl 1 00cysK1eHHE

Pesynbrarsl scce mokaszanu, uro 58% cryaentos (18, % - 6 Gamios
u 40,7 % - 6,5 OammoB MmO IIKaje, B COOTBETCTBUHM CO IIIKAJION
ornenuBanus sk3amena IELTS) manucam nmucbMeHHBIN TecT (dcce) Ha
ypoBHe upper-intermediate (B1-B2), 17% crynentoB (17,3 % -7
6amnoB u 10 % - 7,5 6annoB) Hanmcanu 3cce Ha yposHe advanced (C1)
u 8 uenoBek (3%) Hammcanu Ha ypoBHe proficiency. MHTEpecHO, 4TO
pe3yIbTaThl 3CCe MPAKTUYECKH HE 3aBUCEIN OT MOJTrOTOBKU CTY/IECHTOB
M WX W3HAYAILHOIO YPOBHS BJAACHHUS S3bIKOM. Tak, TPYIIHI,
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oOyuJaromeecs Ha Tpackropur B1-B2 nomyunmm cpennuii 6ami 6,4, 9To
COOTBETCTBYET MX YPOBHIO, ogHako rpynmsl Cl, B 00mieM, Hamucaau
3cce Ha OLICHKY HUXE CBOET'O YPOBHS, X CpeAHuil Oan cocraBui 6,9.

AHanM3 JIECKpUNTUBHOW CTaTUCTHKHM TIOKa3zaj, 4ro Hambomee
YaCTOTHBIMH B  HCIIOJb30BAHUH  CTYACHTaMH-MEXIYHAPOJAHUKAMH
ABJISIFOTCS] KOTHUTHUBHBIE CTpaTeruu aHaiausa tekcra. 60% OonpoleHHbIX
MOATBEPAWJIM  HCIOJNB30BAHUE CTPAaTerMd TPOBEPKM TecTa Ha
rpaMMaTU4ecKhue  OLIMOKM, CTpaTerMH IPOBEPKM TEKCTa Ha
JIOTMYECKYIO CBSI3HOCTb WM Ha MHCIOJb30BAHUE CPEACTB CBA3HOCTH.
[loMumMo 3TOrO, CTYOEHTHI JOCTATOYHO AaKTHBHO HCIIOJIB30BAIIH
CTpaTerui0 IPOBEPKUM COOTBETCTBUS TEMBl 3CCE €r0 COIEPIKaHUIO,
CTPAaTEerHI0 BHIMMCHIBAHKS CJIOB M BHIPAKEHUH B KayecTBE MOArOTOBKU
K HanucaHuto 3cce. CTOUTH OTMETUTh, OIHAKO, YTO pPE3yJbTar
WCIIOJIb30BaHMsI CTPATEruii aHaym3a, KOTHUTUBHON pabOThI C TEKCTOM
HE CTOJb a0COMIOTEH, KaK X0oTesnock Obl. CpeHuii 1MOKa3aTeNh OTBETOB
Ha BOITPOC 00 UCTOJIB30BAaHUHU JaHHBIX cTparerni — 5.20 (M=5.20, SD
.803), 4TO COOTBETCTBYIOT 3HAUCHHUIO «YaCTUYHO coriacen». Ilpu
CYLIECTBOBAHUM BO3MOXKHBIX BapHaHTOB OTBETa «COIJIACEH» U
«TIOJHOCTBIO COTJIACEH», PE3YNIBTAT, PABHBIA S («4ACTUYHO COTJIACCH))
MIPEJICTABIISIETCS] HE OYEHBb BBICOKHM.

CpenHmii  moOKazaTellb HUCIOJNB30BAaHUSI OCTaJbHBIX CTpaTeTHH
0o0ydeHus MUChMY COCTaBWII 4 Oaiia, YTO COOTBETCTBYET 3HAYCHHUIO
«3aTPYAHSIOCH OTBETHTH» (METAaKOTHUTUBHBIE cTpaterun M=4.66,
SD=.926; crparerun couHaJbHOrO B3auMopecTBus - M=4.22, SD
=1.056 u ctparerun perynsinuu Motuauuu - M=4.94, SD = .901).

OnmHoli W3 mened ucclenoBaHUs OBUIO BBISBUTH BO3MOXKHBIE
KOPPEJSIIMM MEKAY HCIIOJIB30BaHMEM CTYAEHTaMH TeX WM HHBIX
CTpaTeruii W pe3yJibTaraMd HX NHMCbMEHHBIX 3agaHui. To ecTh
Heo0XomuMoO OBbLIO y3HATh, BJIMSIET JIM HCIIOJIB30BAaHHUE CTPATETHH
perysiiMy nucbMa Ha pesynbraTbl dcce. KoppensiuoHHbIM aHamms,
mpoBeneHHBIH 1m0 Meroay CrnupMeHa, I[OKas3al, 4YTO MOJbKO
MCIIOJIb30BaHNE KOTHUTUBHBIX CTPATErHid aHAIN3a TEKCTa 3HAYUTEIHHO
OTpakaeTcs Ha pe3ysbTarax MUCbMEHHBIX pabOoT CTYAEHTOB (IIPU 3TOM
Koppessus cuiibHO 3HaunMa npu r=0.272, p<0.001). 3to 3HaYuT, 4TO
C BEpOATHOCTBIO 99% pe3ynbraThl MMCBMEHHBIX Pa0OT 3aBUCIT OT
TOTO, YTO CTYAEHT MpPOBEPSET TEKCT HA TPaMMATUYECKHUE OMIMOKH
(r=0.211, p=0.002), Ha mormueckyr CTpyKTypy Tekcra (1=0.252,
p<0.001), Ha cootBercTBHe TeMbl cogepxanuto ( r=0.204, p=0.002) u
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Ha CBSI3HOCTh W yrmoTpeosenue cpeacts cesizu (r=0.290, p<0.001). [Ipu
MpeoOpa3oBaHUKM TEPEMEHHBIX, OBbLI TaKXKe IPOU3BEACH aHaJN3
KOppesuy  MeXTy 4 acmekraMu CcaMoperyisinuyd  (KOTHHITUS,
METAaKOTHHUIIUS,  COIMAIILHOE  B3aMMOJICHCTBHE W PETYJISAIMS
MOTHBAIMH), PE3YyNbTaTOM Yero CTaj0 BBIABICHHE JOCTATOYHO
3HAYMMOM 3aBUCHMOCTH TOJBKO MEXKIy MpoleccoM paboThl HaJ
rpaMMaTHYeCKUMH W COJIEPXKATENBHBIMA  OCOOCHHOCTSIMH ~ 3CCE
CTYJCHTOB W pE3YyJbTaroM WX TMHCHBMEHHBIX paboT. PesymbTaTh
MUCHbMEHHOTO 3/IaHKS HE 3aBUCEIM OT B3aUMOOOYUYEHHUS CTY/ICHTOB, OT
HX CAMO-MOTHUBAI[UH U METAKOTHHUIUH.

Utak, pe3ynpTaThl HCCIEIOBaHUS MOKAa3ald, YTO MPU HAMHCAHUH
3CCe CTYNIEHTHI-MEXKIYHAPOIHUKH (CTYACHTHI HES3BIKOBBIX IIPOTPaMM),
oOyyaromuecsi 1Mo TporpaMMe OOIIero aHTIMICKOro JBa paza B
HEJIEN0, OOpallarnT BHUMAaHMWE TOJBKO Ha 0Oa30BBIE  ONEpalluw,
CBs3aHHBIE C (OPMHUPOBAHWEM ITMCHMEHHOTO BBICKA3bIBAHMS, a
UMEHHO, OHH TIPOBEPSIOT CBOM TEKCT Ha HAJINYHC/OTCYTCTBHE
rpaMMaTHYECKUX OIMOOK, Ha HAJTMYNE/OTCYTCTBUE CPEJICTB CBA3HOCTH
M Ha COOTBETCTBHE COAepKaHUs 3cce ero Teme. CTYIeHTHI Takxke
(hOpMHUPYIOT JICKCUYECKUE HAaBBIKUM, HEOOXOIWMBIC JJIsi HAIUCaHHS
MMACEMEHHBIX pa0bOT TTOCPEICTBOM BBIIIMCHIBAHUS CIIOB, TEPEUNTHIBAHUS
MaTepuajgoB M 3allUCEed C 3aHATHU MO AHIJIMUCKOMY SI3bIKy. Takue
Pe3yIbTaThl MOKA3bIBAOT, YTO, HECMOTPS HA TO, YTO MOCJIE OKOHYAHUS
KoKl M cAaud odk3ameHa FEI'D mo aHriuiickoMy SI3BIKY B
OJIMHHAJIIIATOM KJIaCCE, CTYACHTHI MIPOXOASIT 00yUCHUE B YHUBEPCUTETE
B TEUEHHE ToJa WM JBYX, NPOrpaMMe IO aHTIHMICKOMY B
YHUBEPCUTETE HE YIACTCS Pa3BUTh y CTYIACHTOB HOBBIC NMHCHMEHHBIC
KOMIIETEHLIUY, U TO3TOMY, JaKe MPO MPOLIECTBUU BPEMEHH, CTYICHTHI
BCE €Ille OMMPAIOTCS Ha HABBIKM W YMEHHs, 3aJIO)KEHHbIE B HHUX
IIKOJIBLHOM CUCTEMOI ITOArOTOBKY K MUChbMEHHOHN yacTtu EI'D.

Mexay TeM, HaBbIKM METaKOTHHUIIMH, CITIOCOOHOCTh OOMEHHMBATHLCSI
OMBITOM C KOJJIETAaMHU M YYHUThCA JAPYyr W Jpyra, CIOCOOHOCTh
MOTHUBHPOBaTh CeOSI HA OCYIIECTBIEHHUE YYEOHOW JMESITeIHHOCTH
(HaBBIKHM, KOTOpBIE, KaK TI0KA3aJI0 UCCIIeIOBaHNE, HE CHOPMUPOBAHEI Y
COBPEMEHHBIX CTYJICHTOB) OTJIMYAIOT YyYCHHWKA IIKOJBI, YYaIlerocs
YacTO «U3-TOJ MaJIKW, IIOTOMY YTO POAMTENH, YUWUTENb WM CHCTEMA
3aCTaBJISIIOTY, OT CTYJIEHTAa YHUBEPCUTETA, T/I€ MPUHIIUIIBI aBTOHOMHUH,
CaMOCTOSITEITBHOCTH U OTBETCTBEHHOCTH 33 CBOE 00pa30BaHUE JIOJKHBI
OBITh TJIABCHCTBYIONMMH
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[IposiBieHHOE B pe3ynbTaTe UccieloBaHue OTCYTCTBUE Y CTYJCHTOB
HAaBBIKOB MECTaKOI'HUII O3HA4acT, 4YTO CTYACHT HC Hay4YCH
KOHTPOJIMPOBAaTh W  YCIEIIHO  YIpPAaBISATh  IPOLECCOM  CBOETO
MBIIJICHHS, €My He TPUBUTAa CIIOCOOHOCTh AaHaJM3UpPOBaTh H
OLICHUBAaTh TO, KakMM OOpa3oM OH OCYIIECTBJISIET CBOECK Y4eOHYIO
JESTeIbHOCTh. METaKOrHULIUMSL OTBEYAET 32 YMEHHUE CTAaBUTh LEIH U
OIIpelIeNIATh 33aAa4H, IIaHUPOBATh CBOIO ICATEIIBHOCTD, YCTaHABIIUBATD
CTaHIApPThl, KOTOPBIM JIOJDKHBI COOTBETCTBOBATH PE3YJbTAThl 3TOH
JESTENbHOCTH, a TaKKE KOHTPOJIUPOBAaTh, HACKOJIBKO IOCTUIHYTBIE
pe3yAbTaThl COOTBETCTBYIOT 3TUM CTaHAApPTaM, KPUTHUECKH OLCHHBAs
pe3ynbrathl cBoell pabotel (Baker & Brown, 1984; Flavell, 1971;
Nelson, Leonesio, & Eagle, 1992). He atu mmu cTpareruut sBISIOTCS
KJTIOYEBBIMH TIpH  (POPMHUPOBAHUH HCCIEIOBATEILCKUX HABBIKOB H
HABBIKOB aKaJEMHYECKOr'0 MUChbMa — HABBIKOB, IVIABEHCTBYIOIINX MPU
00y4eHHN Ha YHUBEPCHUTETCKOM ypOBHE?..

Bo3M0kHO, TIOTOHSI 32 BBICOKMMHU PE3YyJIbTaTaMH TECTUPOBAHHUS B
HIKOJIE OMpeAeiyia KOHLEHTPAIMIO CTYAEHTOB U IperojaBarenen
MMEHHO Ha IpaMMaTU4Y€CKHUX, ITYHKTYAIlMOHHBIX W CHHTAKCHYECKUX
acleKTax MHChbMa, He JaBas CTYIEHTaM BO3MOXKHOCTH HAayYUThCS
HaBbIKAM KPUTHYECKOTO MBIIIJICHUS, METAKOTHULIUK M MPOSBUTH HX.
Mexay TeMm, BBITYCKHUKHM IIKOJ, caammue EI'D mo aHrmiickomy
A3bIKY, BCKOpPE CTAHOBSTCS CTYIEHTAaMH, >KEJAOIIUMHM NPUHUMATh
ydacThe B Mporpammax CTyJeHYECKOH MOOMJILHOCTH, YYacTBYS B
MEXKIyHAPOIHBIX KOH(PEpeHIUsIX M MporpaMMax CTYACHYECKOro
obmena. Ilpuesxas B yHHUBEPCUTETHl APYIHX CTPaH Ha HECKOJIBKO
MECSIIeB, CEMECTp WM TOJ, PYCCKUE CTYJCHTHI CTaJKHBAIOTCS C
Opyroi KyJabTypoW HamMCaHHs akKaJeMHYecKoro 3cce. JTO Icce,
KOTOpoe TpedyeT OT CTYACHTOB, BO-IIEPBBIX, HABBIKOB KPUTHUYECKOTO
MBILUICHUS! ¥ THCHbMA, HABBIKOB BBICOKOH OpraHM3aluy Ipolecca
HamWcaHWs TMHChMEHHOW paboThl, Tak Kak B 3alaIHOd CHCTEMe
JIEHCTBYET >KecTodalIas cucTeMa IEAJIalHOB, U CTYIEHTHI JOJDKHBI
YMETh IUIaHUPOBATh BPEMS M CHIIbI, KOTOPbIE UM MPUAETCS 3aTpaTuTh
Ha BBIIOJHEHUE 337aHus, HAa cOOp MaTepuana, ero aHajiu3, HallMcaHue
YEPHOBHKA, U €r0 pefakTupoBaHue. COOTBETCTBEHHO, IIPH  pa3paboTKe
IporpaMM IO aKaJeMHYECKOMY MHCBMY Ul CTYAEHTOB HEOOXOIMMO
BKJIIOYATh 3aHSTHUS 110 (OPMUPOBAHUIO CTPATETU METAKOTHULIUH.

HecdopmupoBaHHOCTE YMEHHSI MOTHBHPOBATH C€0sI Ha BHITIOJHEHNE
NUCbMEHHOH  y4eOHOM  JeATeNbHOCTH, HaXOJWTh HWHTEpEC B
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BBITIOJHACMON paboTe, BO3MOXKHO, SBJICTCSA OTPa)KCHHUEM CIIe OJIHOM
OCOOCHHOCTU PYCCKOM METOJIUYECKON KYJIBTYpPbI, KOTOpas BO MHOTOM
OCHOBBIBAJIACH HAa TIOAXONE, OPHEHTHPYIOIIMMCS Ha 3HAYHMOCTh
Gurypbl mpemnonaBarenss B Pa3BUTHM HAaBBHIKOB M YMEHHUH CTy/IeHTa
(teacher-centred learning). Vuurenb AHTJIMICKOrO SI3bIKA
BOCIIPHHUMAJICS KaK WCTOYHHMK JIMHTBUCTUYECKOW W KYJIBTYpHOU
nH(pOpMaIIK, a TakKe OCHOBHAs JIMHTBUCTHYECKAs MOJICNb JJIs
nonpaxanus ays cryaenta (Ter-Minasova, 2005). CoOoTBETCTBEHHO, B
paMKax 3TOr0 MOJXO/a CTYAEHTaM HE HYXHO OBbIJIO MOTHBHPOBATh
ce0Os Ha BBIIOMHCHHUS 3aJaHUs, TaK Kak BCE 3aJaHUS WUCXOIUIH OT
MPEeroJiaBaTels, U CTYJICHTY He HY>KHO OBUIO CaMOCTOSTENILHO CTABUTh
ydeOHBIC TIeM W JOCTHTaTh MX. B HacTosmiee BpeMs KyJIbTypa
NPEroJaBaHus WHOCTPAHHBIX SI3BIKOB TIOCTENIEHHO MEHSETCS, H
MONXOJl, OCHOBAaHHBEIA HAa BHHMAaHWE K CTYJIEHTY, €ro JIMYHOCTH,
3ampocaM U HyxaaM (student-centred approach), mocrerneHHo HaUMHAET
ONpEJCNATh TO, KaK IMPEIOAaloTCs HWHOCTPAaHHBIC s3bIKH. JlaHHBIHA
MOAXOJ] TMpEAnojlaraeT, 4TO CTYJICHT caM OTBEYaeT 3a CBOC
oOpa3oBaHue, pa3BHBas CBOIO AaBTOHOMHIO W MOTHBaImi. Harre
WCCIIC/IOBAaHUE TT0KA3aj0, YTO HECMOTPS Ha TOCTCIICHHOE BHEAPCHHE
MOJIX0/1a, OPUCHTUPOBAHHOI'O HA CTYJICHTA, CTY/JCHTHl HE UMEIOT eIlle
JIOCTATOYHOIO0 TIPEJCTABJIICHUS O TOM, KaKUM O0pa3oM OHH MOTY
OTIPEJICIIAThL BEKTOP CBOEr0 OOYYCHHS MHCHEMY Ha aHTJMHCKOM SI3BIKE,
MOTUBHPOBaTh Ce0s, CAMOCTOATEIBHO 3aMHTECPECOBBIBATH  CeOs
BOIIPOCAaMH, KOTOpBIE JAOTCS g U3YyYEHUS B paMKax IIpOrpamMMsbl, a
TaKke HAXOIWUTh W HWCIOJB30BATh CIIOCOOBI, KOTOPBIE MOTY IOMOYb
CIIpaBUTb C COCTOAHHMEM TPEBOTU, KOTOPYIO HCIBITBIBAIOT MHOT'HE
CTYZIEHTHI [0 WJIA BO BPEMs BBIIONHEHWS] MUCHMEHHBIX 33/IaHUH 10
AHTJIHHACKOMY S3BIKY. COOTBETCTBEHHO, MpEICTaBISIeTCs
HEOOXOMMBIM 3KCIUTMIIUTHO OOBICHSITH CTYJAEHTaM, KaKhue CTpaTeruu
MOTHUBAIIMA U KOHTPOJISI HaJ SMOIMOHAJIBHBIM COCTOSHHEM CTYJICHTBI
MOTY HCIIOJIb30BaTh BO BpeMs pabOThl HaJl MHUCHMEHHBIM 33JaHUEM,
BBITIOJTHAEMOM Ha HHOCTPAHHOM SI3BIKE.

HccrenoBanne Takxke Mokasayio, 4To B paboTe HajJ HanmMcaHUeM |
peIaKTHPOBAaHWEM TEKCTa CTYACHTHI IOJIATar0TCS TOJIHKO HAa MHEHHUE
nperojaBareiss IO AaHIJIMHCKOMY SI3bIKy, HE YyMesl W TIOKa He
WCIBITHIBAs JKEJIAHUS JIEIUTHCS OMBITOM JPYT C Apyrom. B ycroBusx
COKpAIlleHHs ayIUTOPHBIX YacOB, KOrJa MpernojaBareib (U3NYECKU
UMeeT BO3MOXKHOCTB JIaTh CTYJICHTaM OOPaTHYIO CBSI3b OTHOCHUTEIILHO
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TOTO, KaK OHU HaIMCaJld TO WJIM UHOE MUCbMEHHOE 3aJaHue, CTYJEHTHI
MOTJIM OBl yIy4IlIaTh Ka4eCTBO CBOETO MTUChMa, OPUEHTUPYSCH Ha OTIBIT
Ipyr  JOpyra B  HCIOJB30BAHMM  CTPaTeTMd  COLMAIBHOIO
B3aUMOJIEUCTBUSO YTO MOTJIO OBl MOJHATH YPOBEHb MUCHMEHHBIX paboT
CTYZICHTOB. Hecdopmuposannocts HaBBIKOB COLMAIBHOT O
B3aMOJICHCTBHS BO BpeMsl pabOThl HaJ NHUCHMEHHBIMH paboTami,
BO3MO)KHO, TaKXe IPOUCXOAUT K3 BCE €HIE AKTUBHOM MOJEIH
B3aMMOJICUCTBUA YyUHTENb-yueHUK (teacher-pupil), xapakTepHON nis
MIOX0J1a, OPUEHTUPYIOIIECTOCS HAa JIMYHOCTh YUWTEIS B IIPENOJaBaHUH
SI3BIKA.

BriBoabI

[IpoBeneHHOE MCcCaeI0BaHNE MTOKA3aJI0, YTO HA COBPEMEHHOM 3Tarle
CTYJEHTHI poccuiickux BY30B He TOTOBBI K OCYIIECTBICHHIO YUeOHOU
JOESTEbHOCTH 10 (JOPMUPOBAHUIO HABBIKOB aKaJIEMHUYECKOrO MUCHMA.
BrinonHaa 3ajaHus 10 HalMCaHWIO akajgeMudeckoro scce B BY3e
CTYJEHTHI TIOJIB3YIOTCS 0A30BBIMH CTPATETHSIMU, KOTOPBIE OHH OCBOWJIN
eme B IIKOJE, YTO CBUAETEILCTBYET O TOM, YTO COBpPEMEHHAs
nporpaMMa 10 aHTIMCKOMY s3biky B BVY3e He obecnieunBaer
CTYJCHTOB  HEOOXOAMMBIMH  YCJIOBUSMH Uil (OPMHUPOBAHUS
MMHCBMEHHBIX KOMITETEHIIVH.

Pemenne stux mpobiiem TpeOyer (opmupoBaHUs OMpeaeIeHHbIX
METO/IOJIOTUYECKUX HAIPaBIICHUH B cepe MpernoiaBaHus aHTJIMHCKOTO
A3blKa Ha YHHMBEPCUTETCKOM YPOBHE, YTO MpEANOoiaraeT HU3MEHEHUE
METOAMYECKON KYJIbTYpPhI IIPEIoaBaHus aHTJIMUCKOTO si3bika B BY 3ax,
B YaCTHOCTH, MPEMOIaBaHUs aKaJeMUUYECKOr0 NMIChMa HAa aHTJINICKOM
s3bIke. [IpecTaBisiercss HEOOXOIMMBIM aKTHBHOE BHEAPEHUE MOX0/1a,
OPHEHTHUPOBAHHOTO HAa HYXBI CTYICHTOB, YTO BKJIIOYAET B ceOs TaKkxKe
UCIIOJIb30BaHUE MOJEIX  B3aUMOACHUCTBHUSA CTYICHT-CTYZCHT.
Heobxonmumo  o0ydaTe CTYOEHTOB HE MPOCTO  JIEKCHYECKHUM,
rpaMMaTHYeCKUM W CHUHTAaKCHMYECKMM OCOOCHHOCTSIM aHTJIMICKOro
aKaJeMUYECKOro JUCKypca M TeKCTa, He MpocTo (HOpMHPOBATH HX
3HaHUSI O PHUTOPUKE aKaJeMHUYECKOr0 TEKCTa W OCOOEHHOCTSIX
apryMEHTAIlMM aHTJIOSA3BIYHOTO TEKCTa, HO TaKkke HE00XOIUMO
SKCIUIMUMTHO  (OPMHUPOBATH METAKOTHUTUBHBIE, COLUAJBHBIE |
MOTHBAllMOHHBIE ~ KoMIleTeHuuu.  HeoOXoammMo  3KCIUTMIMTHOE
o0yueHne CTpaTErnusIM CaMOpETyJIALNU npu 00y4eHuH
aKaJIeMUYECKOMY ITHUCEMY.
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. MHorue Mory ckasaTh, 4TO akKI[€HT Ha CTPAaTErHsIX CaMOpeTyIALnU
nuchMa — 23TO «4yXkJas [Ham] mnexaroruueck[asi]uHHOBAM[5]»
(Munbpyn) ¥ MONBITKa BHEAPUTH YYKEPOIHYIO KyIbTypy oOyuenus. C
OJTHOM CTOpPOHBI, C 3TUM HEIb3s HE COIVIACUTBCS, pPOCCHICKas
METOJMYECKast KyJIbTypa OCHOBBIBAECTCS Ha JAPYIMX NPHUHLMIAX, H,
0€3yCIIOBHO, 3TH MPHHIMIIBI HA/I0 YUYUTHIBATH IPU aHAIN3E TOTO, KaK
ctynentel oOydatorcsi. E.@okc eme B 1994 romy, pasmpmuisst o6
OCOOCHHOCTSIX U TPaguLUsAX OOy4eHMs MHUChbMY HA 3arajie M B APYTUX
CTpaHaxX, a TaKXkKe aHaIM3Upysd pa3IuyHble CTWIM paboOThl Haj
AKaJIEMUYECKUM IHCBMOM, INPHUCYIIMM aHIJIOS3BIYHBIM CTYACHTaM,H
MEXIyHapOIHBIM CTYAEHTaM, IPHUE3KAIOMUM U3 IPYTUX KYJIbTYp,
Ipenynpexiana 00 OITaCHOCTH HaBSA3BIBAHUS  TPaJULUN
«aKaIeMUYECKOTO  IHCbMa»,  «AHAJIUTUYECKOro  MHCbMa» U
KPUTUYECKOTO MBIIUIEHUS, chpopMupoBaHHbIe B 3arafgHoOl KYJIbTYype,
CTYIEHTaM, NPUHALIEKAIIUM K IOPYTUM KYJIBTYPHBIM TpPaIdLMsIM:
«HaM HaJO MPU3HATh, YTO HAIIM CTYJEHTHl BOCHUTAHbBI TaK, YTO OHU
JyMaloT U BBIPaXKaloT ce0si COBCEM MO-APYroMy, U CIOCOOBI, KOTOPBIMH
OHU BBIPAXAIOT ce0sl, IODKHBI 3aciIy>KUTh HAIlEr0 BHUMAaHUS H
nonnManus» (Fox, 1994, p. xxi). B pamkax WHTepHaIM3aIMK BHICILETO
o0pa3oBaHMsl BO MHOTOM [IE€PECMAaTpPUBAIOTCS M CTAHAAPTHI
aKaJIeMUYECKOTro MUChbMa, MPEeAbABISEMBbIE CTYJEHTaM U B 3amaJHBIX
yHuBepcuTerax. Ho Bce ke, MOKa AHTIIMHACKUMA SI3bIK BBIXOAUT HA
MepBOE MECTO KaK SI3bIK, HA KOTOPOM T'OBOPUT HayKa, BaKHO HAyYUTh
CTyIEHTaM 3TOMY f3BIKY M KYJbTYpe, NMPHUCYIIEH 3TOMY SI3BIKY IJIs
TOr0, YTOOBI OHU MOTJIM BHOCUTH BKJIaJ B Pa3BUTHE HAYKH HE TOJBKO B
Halei crpaHe, HO ¥ BO BCeM MHpe, KOMQOPTHO ceOsi 4yBCTBYS B
YCIOBUSAX  YCJIOXHSIOIIErocss  r00ajibHOro  00pa3oBaTeIbHOTO
KOHTEKCTa.

Hccneoosanue nposedeno ¢ ucnoivioeanuem o000pyoosanus
pecypcnozo uyenmpa Hayunozo napka CIIoI'Y «Coyuonozuueckue u
unmepnem ucciaeoosanusn» / The study was conducted with help of
the Research park of St.Petersburg State University «Center for
Sociological and Internet Researchy.
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A.A. Ky3nenos

MocKOBCKHIi TOCyT1apCTBEHHbI YHMBEPCUTET
umenu M.B. JlomoHocoBa

METOUYECKAS KOHLHENIUA ITPOEKTA
LANGTEACH-ONLINE JJIsA CAMOCTOSATEJIBHOI'O
HU3YYEHMUSA PYCCKOI'O A3BIKA U KYJIBTYPbI POCCUHN
NHOCTPAHHBIMU CTYJAEHTAMMU

Ilpu pabome ¢ uHocmMpaHubIMU CHYOeHMaMu 8 HeOOILUUX PYRNAX
8 8y3€ ObLIO BbIAGIEHO NPAKMUYECKU NOJHOE OMCYMCMEUe MOMUBAYUU
U CAMOCMOSMENbHOU 0esIMENbHOCHIU 00YYAEMO20 8 U3YUeHUU PYCCKO20
A3bIKA KAK UHOCMPAHHO20 60 GHeayoumopHoe eépemsi. Llenvio dannou
pabomul a615emMCs ONUCAHUE MeMOOUYecKOU KOHYeNnyuu npoeKma
Langteach-online, komopasi noseonsiem adanmuposams npoyecc
00VHeHUsL PYCCKOMY S3bIKY UHOUBUOVATILHO NOO 3aNpoc KanHcd020
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obyuaemoco ¢ Yu4émom ez20 JUYHOCMHLIX KaAuecmes, GblOPAHHOU
cneyuanusayuu 8bicule2o 00pazoeaHus, YaKkmopos IUUHoOL MOmueayuu
6 ycnosusix oOyueHus 8 epynne 8 8y3e C  UCNONb308AHUEM
uHopmayuoruvix mexnonocuil. B xode gopmuposanus (paspabomxu)
npoexma Langteach-online UCNONBL306ATUCD cnedyioujue
nedazocuyeckue Npuémbl: CAMOCHOSMENbHOE NOAYYEHUe HOBO2O
SHAHUS, POPMUPOEAHUE TUYHOCMHOU 00PA3068AMENbHO MPAEKTNOPUY C
Vuémom unmepeca u HANPAieHusi NOOOMOBKU 00yuaemo2o, coop u
aHanu3 NOJYYeHHOU uHopmayuu, Gopmuposanue  COBMECMHOL
KOIIeKMUGHOU — OeamenvHocmy,  (opmuposanue  20MOBHOCHU
CMYOeHMO8 K UCNONb30BAHUIO UHPOPMAYUOHHO-KOMMYHUKAYUOHHBIX
mexHon0cUll 8 HAYYHO -UCCTEe008AMENbCKOU OesimenibHOCU.
Tpuxnaonoe sHauenue ucciedo8anus COCMoUNt 8 Mom, Ymo ONUCAHHAS
Memoouyeckas KOHYenyus 6 COBOKYNHOCMU C  OHIAUH-CPedol
Langteach-online nozeonum cywecmeenHo yeeauyums KOIUYeCmeo
UsyHaeMblX MAMEPUAIA 8 PAMKAX 0OHO20 3AHAMUSL OTUNETLHOCMbIO 2
akadeMuyeckux waca, a makdce MOMUBUPOBAMb CMYOeHMO8 Ha
OpPeaHU3aAYUIO CaMOCMOSAMENTbHYIO HAYYHO-UCCIEN0B8AMENLCKYIO
0esImebHOCIG HA PYCCKOM A3bIKe 60 BHEAYOUMOPHOE 6PEMSL.

Knrouesvie cnosa: Memoouueckas konyenyus, Langteach-online,
PKU, unocmpanuvie cmyodenmol, CAMOKOHMPONLb, CAMOCMOSMENbHAS
OesimebHOCIb, MOMUBAYUSL.

UDC 372.881.111.1
https://doi.org/10.25076/vpl.33.05
A.A. Kuznetsov

Lomonosov Moscow State University

THE METHODOLOGICAL CONCEPT FOR THE
LANGTECH-ONLINE PROJECT AIMED AT AUTONOMOUS
RUSSIAN LANGUAGE AND CULTURE LEARNING BY
INTERNATIONAL STUDENTS

When working with foreign students in small groups at University
was revealed almost complete lack of motivation and independent
activity of the student in the study of Russian as a foreign language in
extracurricular time. The purpose of this work is to describe the
methodological concept of the project Langteach-online, which allows
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you to adapt the process of learning the Russian language individually
at the request of each student, taking into account his personal
qualities, the chosen specialization of higher education, factors of
personal motivation in a group learning at the University using
information technology. During the formation (development) of the
Langteach-online project, the following pedagogical techniques were
used: self-acquisition of new knowledge, formation of personal
educational trajectory taking into account the interest and direction of
training of the student, collection and analysis of the information
received, formation of joint collective activity, formation of students’
readiness for the use of information and communication technologies in
research activities.  Methods of data analysis, systematization and
visualization of the obtained data are used to publish the results. As a
result of research, we have developed and tested a method of teaching
foreign students, taking into account the creativity of the individual and
the development of self-control skills and independent research
activities in Russian. Results of the study is that the described
methodological concept in conjunction with the online environment
Langteach-online will significantly increase the number of studied
materials in one class lasting 2 academic hours, as well as motivate
students to organize independent research activities in Russian in
extracurricular time.

Keywords: methodical concept, Langteach-online language,
international students, self-control, self-activity, motivation.

Beenenue

B coBpeMeHHOM MHpe TpaKTUUECKH Kaxkdas cdepa aesTeqTbHOCTH
yenoBeka He 00XomuTcs 0e3 UCMONb30BaHUS HMH(OPMAIMOHHBIX
TEXHOJIOTHIA, B TOM 4Yuclie U cdepa oOpasoBanusi. OCHOBHas 3amada
JTAHHOTO MCCJIEIOBAHNS 3aKJII0YAETCs B PACCMOTPEHHH COBMECTHMOCTH
Y TPaKTUYECKON MPHUMEHSIEMOCTH METOIMYECKON KOHIICTIIIMU MPOSKTa
Langteach-online Ha ocHOBe Kpocc-m1aThOopMEHHONH MOAETH O0Y4YeHUS
B paMKax paboduX MpOrpaMM MO PYCCKOMY SI3bIKY JUISI MHOCTPAHHBIX
CTYZICHTOB  BBICHIMX Yy4YeOHBIX 3aBEJICHWI IO  HANpaBICHUSIM
NOATOTOBKH: «JIMHrBHCTHKa» 1 «IlepeBos u nepeBooBeIeHUE.

MarepuaJjbl 1 METObI

Jns Havasa Hamero MCCIEAOBaHUS 0OpaTuMcs K JTaHHBIM
uccienoBanuss 1mo Teme «O TEHICHIMSX Pa3BUTUS  BBICIIETO
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o0pazoBaHMsi B YCIOBHSIX  UU(QPOBH3ALUW»,  MPOBEACHHOMY
corpyanukamMu HanumonansHoro IMccenenoBaresbckoro YHHBEpCUTETA
«BpIcmas mkona SKOHOMUKIY, KOTOPOE ObLIO MPECTABICHO B PaMKax
koH(epeniun «Elearning Summit and Stakeholders 2018» pektopom
HUY BILD A.U. Ky3sMuHOBBIM: «MBI )KUBEM B OBICTPOMEHSIOIIEMCSI
MHpE, KOTOPBII 3aCTaBIISIET HAC COBEPIICHCTBOBATh METO/bI 00YUIEHHS
U U3YYCHHS OKpyXkarolled Hac aeiicrBurenbHocTd: 1) Ilpoumcxomut
COBEpIIICHCTBOBAHUE METOJIOB U TMOIXO/I0B K 00y4eHuto; 2) Maccoast
MHIVBHyaIM3aus oOpa3oBaTenbHbIX TpaekTopuif; 3) IlosBieHue
KOJUIGKTMBHOM  TPOEKTHOW  ACSTENILHOCTH  CTYACHTOB  Pa3HBIX
HalpaBJeHUH MOJTOTOBKM C HCIIOJb30BAaHUEM HH(OPMAIIMOHHBIX
texHonorut; 4) 200 MIH. 4YENOBEK Yy4yarcs MAUMCTAHIMOHHO Ha
wiatpopmax Coursera m EdX; 5) KauectBo 3HaHWM, MONyYEHHBIX B
TakoM (opMare paBHO OYHOMY OOy4YeHHIO B By3ax; 6) Hammuue cBszok
KypcOB U CHENUAalM3aluil C MOCIeAYIONEH CepTH(QUKAIEH.
(Ky3pmunos, 2018). HMcxoast U3 BBILIEH3IOKEHHOTO MOXHO CIENaTh
BBIBOA O TOM, YTO JaHHBbIE M3MEHEHHS MPOUCXOIAT 0e3 MPUBS3KUA K
ONlpelleJIeHHbIM  YYeOHBIM JUCHUIUIMHAM. Takue IepeMEeHbl He
MUHOBaIM M cepy MpernopaBaHusi PYyCCKOrO sI3bIKa B WHOSI3BIYHON
cpene ooyuenus (Kyzueros, 2018).

[IpoBeném HeOoMNBIION aHanmM3 CcTaTedl HAydHOTO JKypHaia
«Pyccxuit s1361k 3a pyOexxom» I'ocymapcrBernoro Uucturyra Pycckoro
S3pika umenn A.C. Ilymkuna B mepuoa ¢ 2010 mo 2014 rox. Cpeau
0TOOPaHHBIX KPUTEPHUEB ISl aHAIN3a Oy IyT:

1. I'ox BeIXOZ@ HOMEDA XKypHATa;
2. HauGonee BOCTpeOOBaHHBIC ACTICKThI
Mmeroauku o0yuyenus: PKU;
3. Haubonee paccmarpuBaemasi TemMa Hay4HOTO
KypHana «Pycckuii s3bIK 3a pyOe:koM» 3a OJIFH TOJI;
4. Haumbomee paccmaTpyiBaeMble METOABI |
noaxoasl k npenogasanuto PKU 3a oqun rog;
T'on HanboJee HanoOoJiee HanboJee
BOCTpeOOBaHHbIE | paccMaTpUBaeMble | paccMaTpuBaeM
aCNeKThI TeMbI 32 OTUH IOl ble MeTOIbI
MeTOTHKHU TOAXOIbI
odyuenuss PKU NnpenoxaBaHus
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PKHN

2010 3 cTaTheH 11O O0byuenue PKI IInaBHBIH
roJl | TECTUPOBAHUIO HAa | Yepe3 nepexo ot
6 BBITYCKOB; & XY OXKECTBEHHBIE CUTYaTUBHOTO K
CTaTeH C ONOPON | IPOU3BEIACHUS; KOMMYHUKATHBH
Ha KJIAaCCUYECKYIO Opranu3zanus OMY IOJXOAY B
PYCCKYIO TECTUPOBAHUM MO ooyuennu PKU
JUTEpaTypy; (HE | pycCKOMY SI3BIKY;
cuuTas Paccmorpenue
TpaZULIMOHHBIX JIEKCEM U CUHTaKCeM
PYOpHK *KypHana: | ¥ UX POJIU B
«Xponuka» u «K | mpenonasanuu PKU;
I00HUIIEIO )
2011 BonpmuaCcTBO Jlekcuka, OO0yueHue
rom | crareu JIEKCUKOJIOT U], yepes
MOCBSIIIEHO (dpazeonorus, MePEBOTUECKYIO
00y4YeHHIO JIUTEPATYPa; JESATENBHOCTD
JIEKCHKeE,
¢pazeosoruu B
PKU; Ilepsoe

ynomunanue KT
KaK Cpe/ICTBa
obyuenus PKU (6
HOMED);
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2012 bonsmmHCTBO Oo6yuenne PKU OO0yuenue
roj | crate yepes yepes
OPHEHTHUPOBAHO XYA0KECTBEHHBIE KYJIETYpOBEIUEC
Ha PaCCMOTPECHUE | IPOU3BEICHUS; KH-
00y4eHus KoMMyHHMKaTUBHO | MApKUpPOBaHHBIE
PYCCKOMY SI3BIKY | -ODHEHTHPOBaHHBIE | MaTepuasbl;
IPYIII CTYIEHTOB | METOJIUKUY; OOyueHue B
C pazHbIMHU YIIyOJIeHHOM
POIHBIMHU SI3BIKOBOM cpezie
SI3BIKAMU;
2013 OcHoBHBIE [lepexon Ha Merton
roJ | TEeMBI XypHaia: ucnons3oBanne UKT | mpoekTos;
AxueHTonorus, B IIPENIOAABAHUU Kpocc-
31k CMU, PKUH, coBmecTHO ¢ KYyJIbTYpHBIE
doHeTHKa U TPaIULIOHHBIMU METOIbI
MEXKYJIbTYpHasl | METOIMKaMU
KOMMYHUKaIus
2014 OcHOBHBIE Hcnone3oBanue 3apoxneHue
roi | TEMBI )KypHaJa: UKT B MAacCCOBBIX
MEXKYJIbTYypHast npenonasanuu PK | oTKpbITBIX
KOMMYHHKAIIHs, (QnexTponHoe OHJIaiH-KYpCOB
peueBoe nopth oo,
B3aNMOJIEUCTBHE, | IPOECKTHAs
0o0ydYeHHE YCTHOH | JeATCIIbHOCTD,
1 TUCbMEHHOU MOOUJIbHBIE
pedeBoi TEXHOJIOTHH)
KOMMYHUKAIUU B
Pa3NUYHbIX
cdepax
JeSITeIbHOCTH

Bropass xonmoHka oTpakaeT U3MEHEHHsS ayAuTopuu O00ydaeMblX,
neneit u 3a1a4 o0yueHus.
Ha ocHoBe TpeTbeil KOJIOHKH JaHHOH TaOJMIBI MOXKHO TPOCIIEUTH

HN3MCHCHUA

UHTEpeca

npenoaaBareneit
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WHOCTPAHHOTO B YCJIOBUSIX TOSIBICHHSI ONMMCAHWI HOBBIX CPEACTB H
texHonoruii o0yuennst PKU B pa3HbIX cTpaHax.

UYerBeprasi KOJIOHKA OTpPa)kaeT 3BOJIIOLHMIO CPEJACTB, MOAXOAOB W
TexHojornii B npenozaBaHuu PKW B ycimoBusx riiobanu3anyu B
nepuon ¢ 2010 mo 2014 rr.

Haunnas ¢ 2006 roma, crand myOJIMKOBATHCS TEOPETHUECKHE U
MeToAuyYecknue  paboTel  (Ouccepranuy, — yd4eOHble — mOcoOwus,
TeopeTHuecKrue Kypchl W T.J.), TOCBAIIeHHbIe npenogaBanuio PKU c
ucnonszoBannem WKT (JILA. JlynmaeBa (2006); A.H. boromomnos
(2008); A.A. ArabekoBa (2008); O.0. Asumor (2011); A.B.
TpanensaukoB  (2014)). JlanHple paOoOTBl  3aJOXKHUIM  OCHOBY
dopmupoBanuss  mpoekta Langteach-online w  BmociencTBum
METOJIMYECKON KOHLEMIUN JaHHOM OHJaWH-cpeasl. Omnupasch Ha
paboThl yKa3aHHBIX BBIIIE aBTOPOB, CTYJEHTOM 5 Kypca (hakyibTera
MHOCTPAaHHBIX  S3bIKOB M peruoHoeneuss MIY  umenu
M.B.JlomonocoBa A.A.Ky3HenoBsM ObLIa BBIABHHYTa HJES O KPOCC-
mw1aThopMeHHOH MoJenu oO0ydeHHs, KOoTopas Oblla OCHOBaHa Ha
UCIIO0JIb30BaHUU psina OecruiaTHbIX OHJIaliH-CEPBUCOB,
WHTETPUPOBAHHBIX B IMYHBIN BeO-CcaiiT mpenojaBaTes.

TepmuH ObLT BHEpBBIE YIOTPEOJICH B XOJ€ aBTOPCKOTO JTOKIaga B
paMKax  HayYHO-METOJMYECKOH  MEXAYHApOJHOH  KOH(epeHIUH
«9¢ddexTrBHBIE METOIBI MTPETIOJABAHHUS HHOCTPAHHBIX S3BIKOB: TEOPHS
U mpakTtuka»y, 6 ampens 2017 roma B MHcTHTyTe cTpan Asum u
Adpukn. ABTOp, BMECTe€ CO CBOMM HAy4YHBIM PYKOBOJIWTEIEM,
npogeccopom MI'Y C.B. TurtoBoii onpenenui, 4To:

Kpocc-nnardopmennasa mogenb 00y4yeHusi — OCHOBaHA Ha €MHOM
cucreMe  ympaBineHus ~— obyuenuem  (LMS),  oObemussromien
MHTErPUPOBAHHBIE B HEE Pas3jIM4HbIE COIMajbHBbIE cepBUCH Beb 2.0,
o0najaronye ONpeAeiCHHbIMA AMJAKTUYCCKUMU CBOWCTBAMH H
BBINOJHAIOIIMMH ONpeaeeHHble quaakTnaeckue Gynxuun (Kysnenos,
2017).

Jlannas wmozmens oOydeHust Oblla peanu3oBaHa B paMKax
obpazoBarenbHOro pecypca Langteach-online, orkpsitoro B 2015 rony,
C 1eNBI0 O0YYEeHUST U TIOMYJISIPU3AIMU PYCCKOTO SI3bIKa M KYJIBTYpHI B
mupe (Kysnenos, 2018). Onnaitn-cpena Langteach-online obnamaer
CIIEYIOUIMMH TUAAKTHIECKUMA (PYHKUIHSMH U CBOHCTBAMHU:
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JngakTuyeckue
GyHkIUM OHJIATH-CPeNbI
Langteach-online

JAupakTuyeckue cCBOMCTBA
onJaitH-cpennl Langteach-online

NuauBunyanuzanus 1
muddepeHumanys npouecca
00y4eHNUS;

OTtobOpakeHne U repeaayda
uH(pOpMAaUK B TEKCTOBOM,
rpaduuecKoM, 3ByKOBOM, BHJIEO-,
aHMMAIMOHHOM (hopmaTe;

OcymecTBieHue
KOHTPOJISL U CAMOKOHTPOJIS
3HAHHI;

Opranun3zaiys oOIIeHNUS C
IperoaaBareseM Kypcea;

Obneryenue MOHUMAaHUS
Y 3aIIOMUHAHUS
UHpOPMAIIH;

ACHHXPOHHBIH 0OMEH
nHpopMaIuen (TeKCTOBOMH,
rpaduyecKoi, 3BYKOBOM ) MEXKITY
MEearoroM U 00y4aronuMHUcCs,
BO3MOKHOCTH OpPraHU3aliH
KOHCYNbTaIMH, GOpM KOHTPOIIS U
T.JL;

Coo011eHne cBelIeHnN U

XpaHneHue UHQOpPMaIMH B

MIPE0CTaBICHNE TEYeHHEe HEOrPAaHNYEHHO J0JITOT0

JIOTIOJTHUTENbHBIX BpEMEHH, TOTOBOM K Iiepeiade Mo

MaTepHaloB; 3anpocy 00ydarolerocs; MoAroToBKa
W PelaKTUPOBAHHE TEKCTOBOM
nHpOpMaIUH;

Opranu3zanus BosmokHOCTh Opranuzarmu hopm
pa3nu4YHOro poaa KOHTPOJIS;
COBMECTHBIX

HCCIICA0BATCIILCKUX pa60T;

Opranu3zanus
JUCTAHIIMOHHOTO OOyUEeHHUS
1o 0Opa3oBaTeIbHLIM
nporpamMMam ISl pa3sHbIX
KaTeTopHuil 00yJarommXxcs;

Bo03MOXXHOCTE cCaMOCTOSITEIILHOMN
PETUCTpaLMU CTYACHTOB;

100




OneparuBHbI 00MEH BosmoxHOCT BEIOOpa MaTeprana

uHpOpMAaIUe, HIesIMU, JUISL U3YYECHHUS JIEKCUUECKUX U
ILUIAHAMU 110 UHTEPECYIOIIUM | TPAaMMAaTUYECKUX TEM Ha OCHOBE
Y4aCTHUKOB COBMECTHBIX TEKCTOB

MIPOEKTOB BOMPOCAM, TEMaM
JUTSL PACIIMPEHHS UX
KpYro30pa U IIOBbILLIEHUS
KYJIBTYPHOT'O YPOBHS,

dopMUpOBaHUE Y
00yJaroIuxcst U 1eIaroroB
KOMMYHHKATUBHBIX
HABBIKOB, KYJIBTYPHI
oO0IIeHUs

dopMUpOBaHUE HABLIKOB
HACCIEI0BATEIbLCKOI
JIeSITCIIBHOCTH

3a ocHOBY s (GopMHUpOBaHHSA CTPYKTypbl mpoekTa Langteach-
online B3sATa MOJeNb, KOTOpas MCIONB3YyeTCS B PaMKax MAacCOBBIX
OTKpBITEIX OHJaiH-KypcoB (MOOK) nHa 6aze Moodle u Stepik: 1)
WH(POPMAITMOHHBIA OJIOK, KOTOPBI OOBIMHO COAEPKUT UHPOPMAIHUIO O
HeNsX M 3a7adax Kypca, KOMITETCHIIMSIX, KOTOpble OH pa3BUBAET; 2)
COJICpKATENbHBIA MOJYJIb COCTOMT W3 MOAyJed (TeM) OoO0ydeHHs,
KaXIBI M3 KOTOPBIX BKIIOYAET: IPE3CHTAMI0 WM OOBSICHEHHE
Marepuana B (QopMe TEKCTOBOrO JIOKyMEHTa, ayauo- WA
BUIICOOTpbIBKA uiM PPT-npe3eHranuy; TeopeTHYECKUil MaTeprall
(HampuMmep, B BHIE CIHCKa MEYAaTHBIX H3AaHUNA M BeOimorpadum);
3aJ]aHusl; WHCTPYKLIMH I10 BBITOJHEHHMIO 33laHMi; 3) KOHTPOJIBHO-
MPOBEPOYHBI  MOIYJb, KOTOPBIA  COACPKHT  CTPAHHUIBI  JUIS
BBIIIOJTHEHUS. ¥ CAAYM 33JaHUN pasHBIX (POPMATOB, a TAKXKEe KPUTEPHU
OLICHUBAHHMS, TPHUMEPHI Jy4IIMX paboT; 4) MOAYIb CaMOpPa3BUTHS
00y4aemMoro, B KOTOPOM OH MOKET HAaWTH JOIOJIHHUTEIBHBIE TEKCTHI,
MaTepHualbl ¥ 3aJaHHsI 10 U3y4aeMbIM TeMaM B PaMKax Kypca pycCKOro
S3bIKa JJI1 MHOCTPAHHBIX CTYIEHTOB; 5) MOAYNb 00paTHOM CBs3U (HaeT
BO3MOXHOCTh OBICTpOil U 3(P(EeKTUBHON KOMMYHHKAIIMM B paMKax
JIMCTAaHIIMOHHOTO M cMerianHoro ooydenus) (Kysnemos, 2018).
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Ha mnacrosimee Bpemsi mnnatdopMa COCTOMT U3  CIEAYIOMIMX
OCHOBHBIX Pa3/IeIOB:

1. TI'pammarnueckuii Monyns «['pammaruka (Karamor
VOpaXHEHHUH )», B KOTOPOM COAEpKaTcS VYIPAKHEHUS Ha
0TpabOTKy IpaMMaTHKH B OHJAMH-pexkuMme (I'pamMmarudeckuit
Monynb mpoekra Langteach-online «['pammaruka (Karamor
YOPaKHEHUH ) ) ;

2. TexcroBelii Momynb «TekcTroreka»: TeKCTHl MO 86
TeMaM, U3y4aeMbIM B paMKax paboumx MMporpamMm OaxaniaBpuara
n maructparypsl GUAP MI'Y umenn M.B. JIomoHOCOBa;

3. Jlexcuueckmit Momymp «TemaTWyeckuii CIOBaph»:
JIEKCUYECKHE MHUHUMYMBI 1O 86 TeMaM, M3y4aeMbIM B pamMKax
pabounx mporpamm OakanaBpuata W Marucrparypel OUSP
MI'Y wumenn M.B. JlomonocoBa (Jlexkcuueckuit Momyib
nmpoekrta Langteach-online «Temarnueckuii cioBaps») ;

4. Monyns  «llome3Hble  CCBIIKM»:  CCBUIKM  Ha
MyOJIMKalUKM: 10 METOAWKAM TPENoJaBaHus WHOCTPAHHBIX
s3pikoB 1 PKUW, mo wucnonb3oBannio WHPOPMAIIMOHHO-
KOMMYHUKAIIMOHHBIX U  MOOWJIBHBIX  TEXHOJIOTHH,  TIO
MEPEBONOBEACHUI0O M CMEXHBIM JucuuiuiiHaMm  (Monyis
«ITonesneie pecypch»);

5. Teopernuecknit monynp «Teopus»: comepkarcss OOBSICHEHHS
OCHOBHBIX TIPaBHJI PYCCKOTO $3bIKa TyJa JKe BXOJISAT JIaHHBIC
Pe3y/bTaTOB anpoOaIyu | MiaHbl YPOKOB OYHOW armpoOaluu.

[JlanHble pas3gensl OTpakaroT TpeOoBaHHS K WH(OPMALMOHHON
oOpasoarensHOl cpeae (MOC) u 3mekTpoHHBIM 00pa30BaTEIbHBIM
pecypcam  (B0P), mpempsBiasiempie Bo  ®I'OC  44.03.01
«Ilenarormueckoe 00Opa3oBaHUE» U APYTHX OPULIHAIBHBIX JOKYMEHTAxX
MunucrepctBa O6pa3zosanus Poccuiickoit @eneparuu (OI'OC).

IMockomeky B MI'Y mpunstel OOpa3oBaTenbHBIE CTaHIAPTHI |
TpeOOBaHUS K BBITYCKHHKAaM By3a II0 BCEM HAalpaBJCHUSM, CIEIyeT
obpatuthesa k OC MI'Y no HanpaBieHHIO TOATOTOBKH «JIMHIBUCTHKa
(O6pazoBarenpubiii cranpaptr MI'Y, 2011) u ko ®I'OC BO 3+ no
HampaByieHUt0 moAroroBku  45.04.02  «JlunarBucTHKa  (YpOBEHB
WHTETPUPOBAHHON  MAaruCTPaTypbl)» (mpukaz  MuHucTEpcTBa
oOpa3oBanus u Hayku Poc. ®deneparm ot 04.12.2015 Nel426, 2016).
B Hux ocoboe MecTo 3aHUMAaeT pa3BHTHE CAMOCTOSTEIBHOM
JESTETbHOCTH W THCHBMEHHO-PEYEBBIX HABBIKOB, OOydYalOMIUXCA B
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YCIOBUSAX TIONYyYEHUs BBICIIEro o00pa3oBaHHsl 10 YKa3aHHOMY
HaMpaBJeHUIO TPU HWHIUBHIYAIBHOW paboTe ¢ HCMOIb30BAHHEM
MH(POPMALMOHHBIX TEXHOJIOTUH]:

1. ®I'oC BO 3+ (OK-8, OK-9, OIIK+4, OIIK-5, OIIK-6, OIIK-9,
OIIK-11, OIIK-22, OIIK-23, OIIK-24, TIK-28, [1K-33);

2. OCMIY (CK-1, CK-3, IIK+4, IIK-6, IIK-8, [1K-13);

PasBuTie ~ yKazaHHBIX  KOMIIETGHUMH  MPOUCXOOUT  TPH
UCIIOJIb30BaHUU IPOEKTa, KaK B CMELIAHHOM, TaK U B JUCTaHLMOHHOM
thopmare.

Pe3yabTarsl

Meromnueckast KoHrenmus rnpoekra Langteach-online ocHoBaHa Ha
TUMOTE3€ O  IEJCHANpaBIEHHOM  CHCTEMHOM  (HOpMHpPOBAaHUH
CaMOCTOSITEJIbBHOM ~ JIMYHOCTH ~ MHOCTPAHHOI'O  CTyZAEHTa  IyTE€M
packpeitius €€  TBOPYECKOr0  HaJyala C  HCIOJIb30BaHHUEM
MOTHBAIIOHHBIX ()aKTOPOB M BHYTPEHHETO CAMOKOHTPOJISL.

B xome ampoGamuy maHHOW THMOTe3bl Ha Oasze OHIAMH-Cpenbl
Langteach-online =~ OblIM ~ HCMONB30BaHBI ~ MaTEpUaNbl  TEMEI
«IlyTemecTBus U MyTeLIECTBEHHUKW» (Pycckue myTenecTBeHHUKH ).

B okcnepumente B cmernaHHoM (opmare oOydeHHsT B paMKax
MEAaroru4ecKoil MPaKTUKA B TPYIIE WHOCTPAaHHBIX CTYICHTOB
BHEIIHEH  MarucTpaTypbl 10  HalpaBlieHWI0  «JIMHTBUCTHKa»
npuaIMaim ydactre 11 uenoBek (rpaxmane Kuras: 7 nmeBymek u 4
MOJIOJIBIX Y€JIOBEeKa B Bo3pacte ot 21 10 24 ner).

Ha srame BHenpeHus yKa3aHHBIM CTYJEHTaM ObLI BBIJAH OMPOCHHUK
¢ 3 Bompocamu:

1. Jns gero Bel u3ydaere pycckuil si3pIk?

2. Ilo xakoii cienuaipHOCTH BBl onmyvanu cBoe mepBoe BbICILEE
obpazoBanue?

3. Kak Bsrl mpoBogute cBoe cBoboanoe Bpemsa? Ecte mu y Bac
x006u?

OTBeTuTH Ha JaHHBIE BOMPOCHI HYKHO ObLIO B CBOOOAHOH (opme
(1-2 mpemokeHUs Ha KaX/IbId BOIIPOC).

ITocrne 3amonaHeHNs OMPOCHUKA MM OB MpeJIoXKEeH HaledaTaHHBIN
tekcT i uytenus «@Pemop Konroxos» (Pesomronust mo wuroram
MexnyHaponHod  koHdepenimm  POIIPSJI) ¢ Bompocamu 1o
OPOYUTAHHOMY TEKCTy M CIHCKOM JIKCMKH JUIS  OOJerdeHus
noHuMmanus. [lo 3aBeplieHMM TIEpBOrO MPOUYTEHUSI TEKCTa CO
CTyJeHTaMH Oblla pa3o0paHa HEMOHATash WMHU JIEKCHKa W 3aJaHbl
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BOMpPOCHl Ha oOlIee MOHMMAaHWE CMBICNa MPOW3BENEHHS.  aKke
CTYACHTBI 61)1.]]]/1 O3HAKOMJICHBI C TIPOXOXICHHUEM PETrUCTpallii Ha
miargopme Langteach-online amst mosy4eHust 4OCTyNa K BBITOIHEHHIO
JIOMAIITHETO 3aJ]aHWsl Ha OCHOBE M3YYCHHBIX Ha YPOKE MaTepHalioB M
OpyrUM MaTepuaiaM TeMbl (BKJIoYasi MaTephalibl, HM3y4eHHbIE Ha
ypoke). CTyaeHTBl MOTyT 3aXOIUTh Ha IUIAT(GOpPMY Ul BBITOJIHEHUS
JOMAIlHUX 3afJaHud, KaKk CO CTalMOHAPHBIX KOMIIBIOTEPOB U
HOYTOYKOB, TaK M ¢ MOOMJIBHBIX ycTpoiicTB. ITociie Broporo npouteHus
Ha OCHOBE TeKcTa Obla oTpaboraHa rpammarudeckas tema «Ilagexn»
Ha HaxoxJeHue (OpM POAUTENBHOTO, NATEIBHOTO W MPEAJIOKHOTO
naziexell IMEH CYILECTBUTEIIbHBIX U IPHIIaraTesIbHbIX.

B kauecTBe momariHero 3aiaHus CTyA€HTaM ObLIO 33aJ]aHO:

1. OtBetuTh Ha 6 BOIPOCOB C BHIOOPOM OTBeTa Ha ruiardopme
Langteach-online o nu3yuenHomy Ha ypoke Tekcty «Degop Konroxosy

2. OtBeTuTh Ha 2 BOIIPOCa CO CBOOOHBIM OTBETOM Ha IIaTtdhopme
Langteach-online ¢ ncnonp3oBaHHEM JIEKCUYECKUX €IMHUI] U3 TEKCTa U
M3yUYEHHBIX TPAMMATUYECKUX MTPABUIL:

e Haiiqure w Bommnomre wu3 Ttekcra "®demop Konroxos"
CJIOBOCOYETAHUS B POAUTEIHLHOM, TATEITbHOM M MPEJIOKHOM MaIekKax.
OtMeThTe B CKOOKAX, I/ie yrmoTpedieH poIUTeNbHbIN magex (p.1.), Tae
JaTeNBHBIA MaJeK (JI.11.), a T/Ie TPeUIOKHBIN maaex (T.IL.);

e  Hamummre HEOOIBIION pacckas 00 M3BECTHOM
MyTEeIIeCTBEHHNKe W3 Bamel wim 711000  Japyroil CTpaHBl |
pacckakure o HEM ycTHO Ha 3aHsaTHd. O0BeM oT 150 m0 250 cioB;

B Teuenne Hexenu Ha TuIATGOpPME CTYACHTHI MyOJIMKOBAIN CBOH
IIHUCBMCHHBIC JOMAalllHUE 3aJaHusl. B JOMalIHUX 3aJaHUuAX 6BIJ'IO
BBISIBICHO TBOPYECKOE HA4yajo JMYHOCTH M YHHKAJIBHOCTH Ka)XIOro
CTYZIEHTa NPH BBHIIOJHEHUH 3afanus «Harmmmmre HeGombIIoN pacckas
00 H3BECTHOM IMyTelIeCTBEHHHWKE W3 Bamredt wmm moOoit apyroi
CTpPaHbD).

CryneHtamu ObUIM  BBIOpaHBI CIICAYIOIIME ITyTEIICCTBCHHUKH:
NMOPTYTATbCKUH IyTeleCTBeHUK MareJuian ®epHaH,
HTAJBSIHCKUI IyTellecTBEHHUK M Kynmen Mapko IloJo,
OpuTanckuii myremecrseHHnk Maiikia beap I'puiic, kuraiickue
nyremecrBeHHuKku: [ang3md, Yaon X3 Ca Cusn, Cwoii Csaxo,
Cwanbizan, Ilan Jemunr, Coima Laub, JIu Bbo. Hexkoropsie
CTYJEHTHI TBOPYECKU MOJONUIA K BBITOJHEHUIO JOMAIIHETO 3a/IaHMHSI.
B nononHeHne K cBOeMy YCTHOMY BBICTYIUIEHHIO Ha YPOKE OHH
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MPeCTABIUT KPacOuHbIe Tpe3eHTallMl C OCHOBHOW MH(popMaiueit o
MyTENIECTBEHHUKAX, CO3/IaHHbIe cpeacTBamu PowerPoint.

BriBoabI

B 3akmodeHue oTMedaeM, YTO BBIMOJHEHHBIE JAOMAIHAE 33/IaHMs
Ha margopme Langteach-online mnokazaan TNOBBIIEHUE YPOBHS
JUYHONM  3aMHTEPECOBAHHOCTH, BHYTPEHHETO  CaMOKOHTPOJI,
VHUKaJIBHOCTU ¥ MOTHMBAallMM  Ka)XIOrO OTHEJBHOTO CTYICHTA.
CTyneHTbl  BBIPA3WJIM  TOTOBHOCTb  YHMTaTb U yINIyOJIEHHO
AHAJIM3UPOBATh JONOJHUTEINIbHBIE MaTepuajbl B paMKax H3y4aeMbIX
TeM Ha rargopme Langteach-online.
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E.B. [lonomapeHko,

I'.A. IlapmryTuna,

B.II. IInukoBa,

K.A. IloasikoBa

MoOCKOBCKHII rOCYT1apCTBeHHbIA HHCTUTYT MEKIYHAPOIHBIX
orHoweHnuii (Yuusepcurer) MU/I Poccuu

T'JIATOJIBHBIE CPEJICTBA CO 3HAYEHHUEM
KOMMYHHMKAILIMA KAK UHCTPYMEHTBI [IO3UTUBHOI'O
BO3JEVICTBUSA B PEUEBOI CTPATEI U
KOHTAKTHPOBAHUS B AHI'JIMVICKOM JEJIOBOM
JTUCKYPCE

Cmamwsi nocesiugena GYHKYUOHUPOBAHUIO 2/ACONILHBIX CPEOCME CO
3HAYEeHUeM  KOMMYHUKAYUU 8  CHpAMeSUyecKoM  NIAHUPOBAHUU
AHIUICKO20  0eN108020  OuUcKypca.  Aemopel  onuparomcs — Ha
0000WeHHYI0 KIACCUDUKAYUIO KOONEPAMUBHBIX PEYeBbIX CMpame2uti u
MAKMUK U YOesiiom 0coboe GHUMAHUe Cmpame2u KOHMAaKmupo8aHusl.
Lenv Oanuoti pabomuvl cocmoum 6 mom, 4mooOvl NPOCIeOUms yuacmue
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2/1a20NILHBIX CPeOCTE CO 3HAYEHUEM KOMMYHUKAYUU @ BblCMpauéaHuu
peyesvix cmpamezuti U MaKmuK ¢ MOYKU 3peHUsl UX KOHCMPYKMUBHO20
euuAHUSL  HA ~ 0bwjee  CMBICIO60e  NPOCHPAHCMBO  peuu 8
npogeccuonanvuvlx  cumyayusix. B xode amanuza  A361k08020
Mamepuana  packpvléaemcs poiab  21de0N08 KOMMYHUKAYUU —KaK
onepamopos cmpameuti U MaKmMuK KOHMAKMUpPosauus, a maxice ux
Nn000EPIHCKA OpyeUuMU  SA3bIKOBLIMU CPeOCmBaMu  (MeHCOOMEMUIMU,
Hapewusmu U m.0.). Hziacaemvie nosuyuu  ULIHOCMPUPVIOMCSL
npuUMepamMu U3 6bICMyn1eHull NOJUMUKO8 U 00UeCmEeHHbIX desmeell,
VHACMHUKO8 0ebamos, a maxdice u3 cmamel 0e106blX NepuooUecKuUx
U30QHUL, YYEOHBIX MaAmepuaios no O0el08oMy  AHSIULCKOMY U
OMPBIBKOE U3  XYOOIHCECNBEHHOU JUMEPAmypbl HA MEMY JICU3HU
0€e/108bIX KPY2Oos..

Asmopuvl doxazviearom, umo 01a200aps CAe008AHUI0 NPUHYUNAM
Koonepayuu U UCHOIb306AHUIO KOMHIAEKCA CPeOCms NO3UMUBHO20
peuesozo  8030€liCmEUsl  MOJNCHO  000UMbC  63AUMONPUEMAEMO20
npazmamuiecko2o 3ggexma, a 3mo 8 céorw ouepedv obecneyum bonee
aghpexmusnoe  Osudicenue OUCKYPCA NAPMHEPOS K  COBMECHIHO
NPUHAMOU KOMMYHUKAMUBHOU Yell.

Kmouesvie cnosa: Oenogoii ouckypc, peuesble cmpamezuu U
MAKMUKY, 214207l CO  3HAYEHUeM KOMMYHUKAyUY, cmpameus
KOHMAKMUpo8anus, npazmamuyeckoe 6ozoeticmaue.
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VERB MEANS DENOTING COMMUNICATION AS TOOLS OF
POSITIVE IMPACT IN SPEECH STRATEGY OF CONTACT IN
BUSINESS ENGLISH DISCOURSE

The present article is devoted to the functioning of verb means
denoting communication in Business English strategic planning. The
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authors base on the generalized classification of cooperative strategies
and tactics and pay special attention to the contact strategy.

The objective of this paper is to follow the participation of verb
tools denoting communication in building up speech strategies and
tactics in terms of their constructive impact on the general sense space
in professionally related situations.

The language material analysis reveals the role of verbs denoting
communication as operators of contact strategies and tactics; their
support by some other linguistic means (like interjections, adverbs,
etc.) is also considered herein.

The authors’ vision is illustrated by examples of politicians’
speeches, debates, articles from business periodicals, Business English
learning materials and excerpts from fiction books depicting business
circles” way of life.

The authors prove that through observing the principles of
cooperation and employing a complex of means of positive speech
influence, mutually acceptable pragmatic impacts can be achieved,
with a more efficient advance of the partners’ discourse system towards
their common communicative purpose.

Keywords: business discourse, discursive strategies and tactics,
verbs denoting communication, contact strategy, pragmatic impact.

Beenenue

B xozxe pa3BuUTHSA M YCIOXKHEHHUS XapakTepa cdepbl riio0aibHOro
Ou3Heca, MEHSIOTCSI W  METOABl  BEJCHWS  KOMMYHHUKAIIH,
COOTBETCTBEHHO, TaKOW Ba)XHBI AaCMEKT, KaK CTpaTeruueckoe
IJJAHUPOBAHUE pedH, TNpuolOperaer emie OONBIIYIO aKTYaJlbHOCTb,
MOCKOJILKY ~0e3 Hero JIOCTHKEHHE KOMMYHHUKATHBHOW  IIEH
HEBO3MOXXHO (BHE 3aBHCUMOCTH OT TOT'0, TPOUCXOAMT 3TO CO3HATEIBHO
W IIeJieHanpaBJIeHHO WJIM WHTYWTHBHO). Kak wu3BecTHO, 3aj1ada
JIEJIOBOr0 OOIIEHMSI COCTOMT B TOM, YTOOBI JIOCTHYb KaKOT'O-TO
MOJIE3HOTO PEe3yJIbTara, MOITOMY MBI COCPEIOTOYMIIM BHUMAaHHE Ha
KOONIEPAaTHBHBIX  CTpPATErHsAX W  HUCIONB30BAIM  TPYIbl  TaKUX
crieramctoB, kak T.H. Acradyposa, O.U. Uccepc, [Ix.M. Jstixudd
u JIx.M. [lenpoys, E.B. Ilonomapenko, A.B. Pamiok, J[.C. XpamueHko
u npyrux (Acradypopa, 1997; Uccepe, 2008; Ilonomapenko, 2012;
Xpamuenko, 2015; Lahiff, & Penrose, 1997; Radyuk, & Khramchenko,
2014).
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B KkoHTekcTe mpoOJeMbl CTPATErHYecKOro MIaHUPOBAHUS JIUIS HAC
0COOBIN MHTEpEC MPECTABISIOT AHTTIMHCKUE TJIArojibl CO 3HAYCHUEM
KOMMYHUKAIlMK, TaK KaK METaperyisius peueBOro OOIIEeHUS,
HECOMHEHHO, BBINOJIHACT BayKHbIC TparMarnueckue GyHknun. Cieayer
OTMETUTh, YTO TOMHMO TOrO, YTO TaKHe TJAroJibl MIHPOKO
UCIIONb3YIOTCS B JIIOOBIX PEYEBBIX AKTaX, UX CEMAHTHKA OXBAaThIBACT
pa3MyYHbIe XapaKTEPUCTUKU OOLICHHS, YTO JaeT BO3MOXHOCTH
CTPYKTYPHUPOBATh PEUEBYIO JIEATEIBHOCTh KOMMYHHUKAHTOB (HaIpumep,
yepe3 paclpe/ielieHie B TEKCTE TIIaroiioB say, tell, address, note u np.)
CIOCOOCTBYET OOIIHOCTH CMBICJIOBOTO NPOCTPAHCTBA TUCKYPCHBHBIX
MOJICUCTEM coOeceqHUKOB (answer, reply, agree/disagree, proceed w
Ip.), BBIpakaeT HEKOTOPhIe OTTEHKH MONAIBHOCTH B OTHOIICHUH
KOMMYHUKaHTOB (chatter, grumble, slander, swear, whimper u np.).
Takum o00pa3oM, NparMaTHYeCKH YMECTHOE WCIIONB30BAaHUE OTHX
TJIarojIOB MOXKET YIIYYIIMTh B3aWMOIOHMMAHHWE TAPTHEPOB WIIM JATh
Ooniee YeTKy0 KBAIM(HKAIMIO Tporiecca OOImeHus (KaK y4acTHUKY
o0mIeHUsl, TaKk W CTOPOHHEMY HaOJIIOAaTeN0), B TO BpeMs Kak
HEYMECTHOE WJM Ype3MEpHOE HCIIONb30BAHUE MOXKET CO3/aTh
JICCTPYKTUBHbIC TCHJCHIMM B Pa3BUTHH CMBICIIOBOH CHUCTEMBI
IMCKypca, TepeKimodas  BHUMAHME TApTHEpa C  CYyIIEeCTBa
00Cy’XIaeMbIX BOIPOCOB Ha caM (popMar BBICTPAaUBAHUS PEUH.

B nmannoii pabote aBTOpPBI CcTaBAT mepen cOOOH IeNlb MPOCIEIUTh
y4acTHe TJIaroJbHBIX CPEICTB CO 3HAYCHHEM KOMMYHHUKAIMM B
BBICTPaMBaHUM PEUYEBBIX CTPATErM M TAKTHUK C TOYKHA 3PEHUS HX
KOHCTPYKTHBHOT'O BJIMSHHS Ha OOIIEe CMBICIIOBOE MPOCTPAHCTBO PEUH
B TIpO(peCCUOHANBHBIX CUTYAIIHSX.

MarepHnaJjbl 1 METOIbI

[Mockomeky mipobneMa dS(pQPEeKTHBHOCTH OOIIEHUS W PEYeBOrO
BO3JIEMCTBASL  TpuoOperaeT 0co0oe  3HAYeHHWE B KOHTEKCTE
npoQeCcCHOHANBHON AESITENFHOCTH CIENUaINCTOB J00ro mpoduis,
MBI COCPEJJOTOYMJIM BHUMaHHE Ha (PYHKIMOHHPOBAHUH TJIarOJIOB
KOMMYHUKAIIMK B JIEIOBOM OOIIEHHH SKOHOMHCTOB M TIOJUTUKOB —
UMEHHO 3TH C(epbl AESATENbHOCTU SBIISIOTCS ONPENSNISIONIIMHI IS
NOJIOKEHUST el BO BCEM MHpE, a TNpeoliajaloluM CpeICTBOM
oOrmieHus B 9Tux cepax, Kak U3BECTHO, CIIY>KHT aHTIMHCKHUN s3bIK. B
KauyecTBe Marepualla aHaJu3a WCIOJB3YIOTCS O00paslbl YCTHOTO H
NUCBMEHHOTO JIEJIOBOTO JHCKypca pasHBIX pErucTpoB (CTarbu W3
JICJIOBOW TIEPHOIUKH, BHACOPOIUKU BBICTYIUICHUH TOJUTHYECKUX |
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OOIIECTBCHHBIX  JIeATENICH, HOBOCTHBIC IEpeladyd, MaTepUallbl
AyTCHTUYHBIX YYEOHBIX KYypCOB II0 [ICJIOBOMY aHIJIMICKOMY,
(hparMeHTHI Xy/TO’)KECTBEHHBIX IMPOU3BEACHUN HA TEMY JKHU3HU JIEIIOBBIX
KpyroB u 1p.). CTPyKTYpHO-CMBICIIOBBIE CBOMCTBA aHAM3UPYEMBIX
(hparMEeHTOB  TUCKypca pacKpBIBAIOTCS TIPH IOMOIIM  METOJOB
(yHKIMOHATBHOW JIMHTBUCTUKH, KOTOPBIE BBISBISIOT IIparMaTudecKue,
CEMaHTHYECKUE W CTUIMCTHYECKWe (YHKIMH EIWHHI] PeYd B WX
KOMILUIEKCHOM B3aWMOJICHCTBUU, CUCTEMHOW CBSI3H IPYr C JPYIOM.
VIMEHHO B COOTHOLIEHUM 3JIEMEHTOB M YaCTEHd CHUCTEMBI AHUCKypca
(hopMupyeTcss OCHOBA 3MOIIMOHATIBHOTO M CMBICIIOBOTO BO3JICHCTBHS
pedr Ha PElUIIeHTa.

Pe3yabrarsl u o0cyxnenne

B paszpaborke mpoGiieMbl KOOMEPATUBHBIX CTPATErHid S3BIKOBEIbI
ucxoasat u3 wm3BectHoro Ilpunrmuma Koomeparmuum OpuUTaHCKOTO |
aMmepukanckoro yuenoro ['epoepra Ilona I'paiica. B pabore «Jloruka u
pedeBoe  OOIIEHWE» OH YTBEPXKAAaeT, UYTO OCHOBY pEYeBOH
KOMMyHUKarmu coctapisier [lpunuun Koonepaiuu, npenmnonararomui
FOTOBHOCTh COOCCEIHUKOB JCHCTBOBATh B COOTBETCTBHU C IPHUHSTOMN
LENbI0 W HapaBJIEHUEM pPa3roBOpa, TOTOBHOCTh K COTPYIHUYECTBY.
IIpu sTOM BKNAA KaXIOr0 YyYaCTHHKA OOIIEHUS JOJDKEH OBITh
ONTUMAJbHBIM B paMKaxX JOCTHUXEHHS KOMMYHHKATUBHOM II€JH,
npunsaTor coBmectHo (I'paiic, 1985).

[punuun Koomepaumn konkperusupyercs [.II. TI'paiicom B
YeThIpEeX IMOCTyJlaTaX — MAaKCHMaX, COCTaBJISIOIIUX OCHOBY JIA
OJIarONIPHUSITHOTO TEYCHHUS] KOMMYHHUKAIIHH.

Maxkcuma xoauuecmea TIOAPA3yMEBAET, YTO OOIICHUE JODKHO
CoZlepKaTh POBHO CTOJILKO WH(OpPMAIUH, CKOJIBKO HEOOXOAUMO ISt
aJIeKBaTHOT'O BOCIIPUSATHS TapTHEpaMH MHEHHS Jpyr Ipyra — He
0obIlIe U HE MEHBIIIE.

Makcuma kauecmea yTBEPKIaeT HEOOXOAUMOCTh WCTHHHOCTU
BBICKa3bIBaHHU (10 KpailHel Mepe B TMOHUMAaHWU TOBOPSIIETO) M
pekoMeHayer  u30erarhb  BBICKA3bIBaHWH, IS  KOTOPHIX  HET
JIOCTaTOYHBIX OCHOBaHWM (TIpole TOBOpsA, [UIs TOAJAEp)KaHUS
KOHCTPYKTHBHOT'O OOITICHHSI HE CIIEAYET JIraTh APYT APYTY).

Maxkcuma omHowienuss TIACUT O TOM, YTO OTBETHAs peakuus Ha
oOIeHre MOoKHA OBITh JKBHBAJICHTHA (MM QJICKBAaTHA) TOMY, YTO
o0y IUII0 K OOIIEHHIO; HE CIIETyeT YKIOHATHCS OT TEMBI.

Maxcuma cnocoba akgHTHPYeT BHUMaHUE Ha SICHOCTH U3bSICHCHUS
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u HEOOXOTUMOCTH nuzoerarb HETIOHSITHBIX BBIPAKEHHI,
HEOJJHO3HAYHOCTH, MHOTOCJIOBHS, YTOOBI 00ECHEeulTh TMMOHHMaHUE
CITyIaTesieM JF000W YacTH MM 3Tara OOIIEHHS!.

B passurne Ilpunimna Koonepanyu B nmpoBeaeHHH HACTOSIIETO
HCCIJICZIOBAaHMSI MBI yZIeNsieM 0c000e BHUMAHHUE BBISBICHUIO KOMILIEKCA
CPEICTB IO3UTUBHOIO PEUEBOI'O BO3AEHCTBUS, B 4YHCIE KOTOPBIX
[JIaroibl €O 3HAYCHHEM  KOMMYHHMKAaLMM, M  ONpPEIeJICHHUIO
COOTBETCTBUH HauOOJIee XapaKTepHBIX TAKTUK HMHTEPECYIOIIMM Hac
CTpaTErusiM.

[lonsaTHe peyeBOil cTpaTrerMM XxapakTepU3yeTCsl KaK OCO3HAHHE
CUTyalluh B  LI€JIOM, OIpEAEJCHUE  HAalpaBJICHUs  Pa3BUTHS,
IUTAaHUPOBAaHUE M pean3alnvs KOMMYHUKAIIMHM B 3aBUCHMOCTH OT
1eneil, KOHKPETHBIX YCIIOBUH OOINEHHS W JIMYHOCTEH KOMMYHUKAHTOB .
To ectb, peuyeBast crparerusi — 3TO0 OOMMN IUITAH MEHTAJIBHBIX H
pEeYEBBbIX ACUCTBUI, HANPABICHHBIX HAa JOCTH)KCHHE IOCTABJICHHOU
uenu. llpakTuueckue mpHeMBl, CHOCOOCTBYIOIIME — pealn3aliu
CTpaTeruu, — 3TO pedeBble TakTHMKH (Actadyposa, 1997; Hccepc,
2006; I[Tonomapenko, 2012).

WuTepecytomass Hac  KOOMepaTHBHAs  peyeBas  CTpaTerus
XapaKTepU3yeTCsl KaK COBOKYITHOCTb TEOPETHUYECKH 3aIlJIaHUPOBAHHBIX
JEHCTBUIA,  HampaBJEHHBIX Ha  JOCTIDKEHHE  IEeNd  IyTeM
oboroponpuemnemoro B3ammopehcTBus (Pamrox, 2016; Radyuk &
Khramchenko, 2014). I'maBHbIM pe3ydabTaTOM »3TOr0 IIpolecca
SBJIICTCA TO  IparMaTuueckoe  (KeJaTelIbHO  TOJIOXKHTEIbHOE)
BO3/ICHCTBHE, KOTOPOE KOMMYHHKAaHTBl OKa3bIBAlOT APYr Ha Jpyra.
Pazpaborannass A.B. Pamrok  0000meHHas  KJaccupuranus
KOOIIEPAaTUBHBIX CTpPAaTernidi M TAaKTUK BKJIIOYAE€T MATh KOPHEBBIX
CTpaTeru:

- KOHTaKTUPOBAHUE,

- YyCUJIEHHE NIparMaTuieckoro Bo3AeHCTBUS,

- ocnabJyieHre mparMaTuiaeckoro BO3ACHCTBHS,

- MaHMITYJSILHS,

- pacIiO3HABaHHUE U HEUTPAIHU3ALUS PEUYEBOIO BO3ICHCTBUSL

B cBoio ouepenp Kaxmoe W3 BBINICYKAa3aHHBIX CTPATErHMYECKUX
HampaBJeHUH TpennonaraeT Habop Ooliee KOHKPETHBIX CTpaTeruil W
TaKTHK.

[TockonbKy 00s3aTeTbHBIM Ha4YaJdbHBIM 3TAllOM OOIICHHUS SIBISETCS
YCTaHOBJICHWE KOHTaKTa, 0OpaTWMcsl K CTpaTernyd KOHTAaKTHPOBAaHUSI.
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Ota cTpaTerys UMeeT MEepPBOCTENeHHOE 3HAUCHHE, TaK KaK (aTudeckas
(dbyHK1MS (yCTaHOBJIEHUE KOHTAKTa) BXOJHT B Psijl OOIIEIPU3HAHHBIX,
HeOoTbeMJIeMbIX (DYHKIW s3bIKa. [ 3 ek THBHOTO B3anMOneHCTBUS
B OHM3Hece yMEHHE PAaCHOJIOKUTh K cede MapTHepa ¢ MEPBBIX MHHYT
3HAKOMCTBAa  YPE3BBMUAHO Ba)XHO B  pycile  KOONEpaTHMBHON
KOMMYHUKalMu. HecnyyailHO B aHIVIMHACKOM SI3BIKE CYILECTBYET
mocioBuila A good beginning is half the battle! TlosTomy
KOMMYHUKALIMOHHAS ~ KOMIIETEHTHOCTh ~ YYaCTHMKOB  OOIICHHS
OpOsBISETCST B TOM, YTOOBl B 3aBUCHMOCTH OT CHUTYyalluH,
KOMMYHUKAaTHBHOIO 3aMbICia M JMYHOCTH HapTHepa MO OOIICHHIO
TIIATEJIbHO B3BECHUTh W IMPAaBWJIBHO OIPEAEINUTh, YTO B JTaHHOM
KOHKPETHOM cliydae Oyner Oojiee MpUeMIIEMbIM — OAHO3HAYHOCTH W
HPSMOIMHEHHOCTD MM THOKOCTH U 1€TMKaTHOCTb.

[IpakTnueckas peanm3anus H30paHHON CTPATETUH MPOUCXOAUT MPH
NOMOIIM  IIEJIOT0  psila  PEYeBBIX  TAKTUK, KOTOPbIE  MOTYT
UCIIOJIb30BaThCs KaK CAMOCTOSITENIbHbIE HHCTPYMEHTHI BO3JICHCTBHSI, HO
Oonee sddexkTBHB B KOMOMHaIWsX Apyr c apyrom. Ilpu 3Tom
OTMEYAeTCs] COCIMHEHHWE TIJIaroJioB KOMMYHHKAIMA C JAPYTUMH
CpeICcTBaMU — MpHJIaraTeIbHbBIMH, MEKIOMETHIMHU, HAPSUUSIMU U T.11., -
1, KpOME TOTO, CaMH TJIAarojbl ynoTpeOIAIOTCS B pa3HBIX, B TOM YHUCIE
He(UHUTHBIX, (popMax W coueTaHusx. VIMEHHO MOTOMY MBI CTaBUM
BOITPOC O IJIATrOJIBHBIX CPEJICTBAX B IIEJIOM, a HE TOJIIBKO O IJIarojax Kak
oreparopax CTpaTernieckoro MiIaHuPOBaHuUs TUCKypca.

B Ttunonoruu, Ha KOTOpyI0 MBI omupaeMcsi B JIlaHHOW pabore,
CTpaTerusi KOHTAaKTUPOBAHUS IPEICTaBIICHa HECKOJIILKUMH BapHaHTaMU
B 3aBUCHMOCTH OT 3Tara KOMMYHHKaTHBHOTO MTpoIlecca:

1) cTpaTerust yCTaHOBJIEHHUS! KOHTAKTa (OOBIMHO aKTyalM3UPYyETCsl
TaKTUKaMH MPUBETCTBUS, OJIarOAapHOCTH, MPEICTABICHNS, CCHUIKA M
J1p.)

2) crparerusi TOIAEpPKAHUA KOHTakTa (TaKTUKH aKTUBHOIO
cinymanus (MOAJaKWBaHUE, COrJlacHe, yYTOYHEHHE, Pa3BUTHE TEMBbI),
HenpuHyxaeHHol Oecenbl (small talk), pactpeneneHus / nepexsara /
yaepKaHHUs HHUIIMATUBBI, CMEHBI TEMBI H JIP.)

3) crTparerusl TpeKpalleHWsT KOHTAKTa (TaKTHKH OO0O0OIIeHHS,
BBIBOJIA, MPOIIAHUS, TOJrOTOBKM MOYBBI I AajJbHEHIIEro OOIIeHN)
(Panrox, 2016).

OmHuM W3 XapakTepHBIX INPHEMOB B JEJOBOH KOMMYHHKAIIUU
ABIISIETCS COCIMHEHHE Ha JTale YCTAaHOBJICHHS KOHTAKTa TaKTHK
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MPUBETCTBUS U MPEACTABICHUS:

- Hello! Let me introduce Lin Chan, Sales Manager for National
Sugar - and my associate John Martin.

- Very pleased to meet you. I'm Victor Tang, and this is my legal
adviser Sue Panay (ABC Learning English, http).

JlocTaTOYHO THIIMYHO TAaKXKE HCIIOJIBL30BAHWE TAKTHKH BEXJIMBOTO
HHTepeca K HapTHepy U 0J1aroapHOCTH:

- T hope you had a pleasant flight over.

- Yes, we did, thank you (Tam xe).

IIpu Bcelt OaHaJBPHOCTH JAHHOTO OJMH30a OYEBUIHO, UTO
y4aCTHHKaM TaKOM KOMMYHHUKAaTHBHOM CHUTyalMd HEOOXOIMMO
CJIeI0BaTh OOMICNIPUHSTHIM TIPaBHJIaM [IEJIOBOTO 3THKeTa, W00 B
IPOTUBHOM CIIy4ae MapTHEpPHI IMOKa3aanu Obl CBOIO «HEHACTPOSHHOCTH
Ha KOHCTPYKTUBHOE B3aUMOJCHCTBUE.

[lpm 5TOM cClemyeT y4YWTHIBATh, YTO pas3HbIe JIMHIBOKYJIBTYPHI
UMEIOT OTJIMYMSl B TUIOBBIX MOAXOJaX K TaKMM KOMMYHHKATHBHBIM
aKTaM, M 3TH OCOOCHHOCTH YPE3BBIYAHHO Ba)KHBI B MEKHAIIOHAIBHBIX
KoHTakTax. Ilo cimoBam m3BectHOro ymHreucra Jl3suna Kpucrana, “a
cultural perspective needs to be there from day one” (Crystal, 2017, p.
13). O6men3BecTHO, YTO, B OTIMYNE, HAIIPUMEDP, OT TaK HA3BIBAEMOM
CPEeM3EeMHOMOPCKOW  JIMHTBOKYJIBTYPBI,  @HTJIOCAKCKasl  JIeJIOBast
KyJdbTypa HE Tpemnonaraer mpoctpannberii small talk w monroe
BCTYIUUIGHHE, a  MpeArnoYyuTaeT  mocjie  oOMeHa  KpaTKHUMHU
NPUBETCTBUAMHU  OBICTPO TEPEXOAUTH K OOCYXKICHHUIO JIEIOBBIX
Bonpocos (Tomalin & Nicks, 2007). Hanpumep:

‘Well, we’d better get down to business. Mr. Tang, to start off with,
I just want fo say we believe we can offer you a very good deal and
come up with a win-win result’ (ABC Learning English, http).

Hcnonb3yemble B [1aHHOM MpUMEpPE TIJATONBI CO 3HAYCHHUEM
KOMMYHUKALIMM BBIIOJNHAIOT PEryJIATHBHYIO (QYHKLIHIO, TaK Kak
MMEHYIOT KOMMYHUKATUBHBIC IIArd, WHULUUPYEMBIC TOBOPSIIUM U
NPEINUCHIBAIONIME XOA pPa3BepThIBaHUS IHUCKypca. Takum oOpaszom,
3[1€Ch CTpaTerus MOAePKaHUSI KOHTAKTa aKTyaJM3UPyeTCsl B TAKTUKAX
npu3biBa K B3aUMOACHCTBHIO, TOOLIPEHHS €ro HampaBI€HHOCTH (K
OOCYXJIEGHHIO  WHTEpPEeCyIIMX o00€  CTOPOHBI  BOMPOCOB) H
MH(POPMUPOBAHUS O HAMEPEHUSIX.

Ha osrtame mommepaHHs KOHTaKTa XapaKTEpPHBI TAKKe TaKTUKU
pacrpeneneHus/epexpara/yaepkaHisi ~ WHULUATUBBL,  aKTHBHOTO

116



CIIyIIaHUS, ¥, TPU HEOOXOAUMOCTH, CMEHBI TeMbl. Hanpumep:

Let me briefly fell you why I passionately and sincerely believe that
statement (Munk Debate on President Trump and American
Democracy, http).

Breipaxenuss tuna ‘let me tell you’ mnopmepXuBaiOT MO3ULUH
TOBOPSIIEr0 KaK MHUIMATOpa OOIIEHMS, IPUYEM BHE 3aBHCUMOCTH OT
MPUATHOTO MJIM HEMPHUSTHOTO XapakTepa pa3roBopa, Kak, HalpuMmep, B
CJICIYIOIIEM JITH30/e:

‘Let me remind you of one thing, Mr Kaplan: Asia Pacific is the
fastest growing region on this planet. Very soon, Asia will be the
second largest aviation market in the world.’

‘That’s why we’re talking! And if this alliance is gonna work, then
some real changes are gonna have to be made!” (Crowe, & Pickford,
2000).

B nOpuBeneHHOM OTpBIBKE W3 M[EPErOBOPOB IPEACTAaBUTENCH
aAMEpPUKAHCKOM M KUTAHCKONW aBHAKOMIIAHMWA OYEBUIHBI HEKOTOPHIC
pasHornacus: riarojoM ‘remind’ KdTael HaMeKaeT, YTO €ro
cobecelHUK HE B TIIOMHOH Mepe Y4YUTHIBACT  CIIOKHBIINECS
00CTOSITENILCTBA U, CIIEOBATENILHO, €r0 BUJCHUE CUTYallUH HYKAAETCS
B KOppekTupoBke. OnHaKo aMepuKaHel OMNIOHHUPYET TOBOJBHO
pemmrensHo (‘That’s why we’re talking!’), u yrBepaUTh COOCTBEHHYIO
TIO3HIINIO €MY TaKXKe TOMOTAEeT IJIarojl KOMMYHHUKAIIHH.

Ha 3aBepmatomem sTane oOIeHus TakKe O4eHb BaKHO MPAaBUIIBHO
BBIOpaTh CTpATETHIO MPEKpAIleHUs] KOHTAKTa, MOCKOJIBKY OT TOTrO
nparMaruieckoro 3¢¢exTa, KOTOphIi OHA CO3JacT, OyAeT 3aBHCETh
BO3MOXHOCTb B0306HOBI/ITI) O6HIGHI/IG 1 ITOTOBHOCTH MJIN HETOTOBHOCTb
napTHepa K JajbHeHIeMy KOHCTPYKTUBHOMY B3aUMOJICHCTBHIO.

B cnydae oOmieir OnaronpusTHOW OOCTaHOBKHM HCIOJNB3YIOTCS
TUNOBBIE (OPMYIBl 3aBeplleHUs Oecelpl W/WIM IMPOIIAHHs, B TOM
YHCiIe BKIIOYAIOIIUE TIarojbl CO 3HAYeHUEM KOMMYHHKAIUH:

H.E. will see you in a minute. Do you mind if 1 get on with my
letters? (W.S. Maugham).

OpHako W B cly4ae KAaKOTO-TO HANpPsOKEHUS B TOW WM HMHOM
CUTYallUM TJarojbl KOMMYHHKAIMM MO3BOJISIIOT TepenaTh HaMepeHue
BO300HOBUTH KOHTAKT B JajbHelIIeM. Hanprmep, MprBeIeHHBIN BBIIIE
SMU307] TEPEroBOPOB  MEXIy  KHTAaHCKOM W  aMEepUKaHCKOH
ABHAKOMITAaHUSIMH 3aKOHYHMIICS CIEYIOIINM ITaCCaXKeM:

Look, I think we all need a break. Let’s continue this tomorrow
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morning. Shall we say, er, ten o’clock? (Crowe, & Pickford, 2000).

['nmaronpHbIe CpelcTBa CO 3HAYCHHEM KOMMYHHUKAIUH (DOPMHUPYIOT
MparMaTiKy KOHCTPYKTHBHOT'O B3aMMOICHCTBUSI Oyaromaps caMoit
CEeMaHTHKE TIJIarojoB, KOTOpas BbIpaXaeT TOT WM WHOW THII
OTHOIICHUA MEXIy JIOJbMH B KOHKPETHOH CHUTyallyd OOIIEHUS W,
CJICJIOBATEIBHO, B JIIOOOM CiIydae MOAAEPKUBAET CBA3b MEXKIY HUMH.
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