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bap6apa Llumopora

I'peueckast peaepanus BiageblEB KO HHOCTPAHHBIX SI3BIKOB
(PALSO), I'penus

YTEHUE CKA30K B OBYYEHUU UHOCTPAHHOMY
SI3BIKY MJIAIINX IIKOJBbHUKOB B TPEUECKON
YACTHOM HIKOJIE

OcHosHas yenvb 0aHHO20 Kelica - NPeocmasumv, KAk COOPHUKU
CKA30K MOJICHO UCHONb308AMb 8MECTHE C YUeOHUKOM HA 3AHAMUSIX OJis
co30anusl  O1A2ONPUAMHOU U Momusupyiouell yuyebHou cpedvl. B
YACMHOCMY, 68 CMambe aHATUZUPYEmcs, KAK COOPHUKU CKA30K
NPUMEHSIOMCL 8 Kauecmee «cpeocmea oOyueHust» O 2pynnbvl
yuawuxca om 8 00 15 nem 6 uacmHoul wWKoAe UHOCMPAHHBIX SA3bIKOS.
Ilpumenenue maxkoeo memooa NOOKpenisiemcst meopuell 061a0eHUs
NepauLM U MOPLIM UHOCIMPAHHBIM S3bIKOM, U UMeem OONOIHUMENbHbLE
npeumywecmsea Onsl  U3VHAIOWUX UHOCMPAHHBIL  S3bIK, eCiu OHU
8blOpanbl  HAONEdCAWUM 00PA30OM U AOEKBAMHO UCHOAL3VIOMC 8
Kaacce. B keiice asmop eviicHsem, Modcem U UMeEHUE CKA30K
cnocobcmeosams 00yueHuIo s13bIKY 6e3 npunysicoenus. B pezyibmame
8bIOBUSAIOMCSL NPEONIOJCEHUST O UHMe2PaYUU CKA30K 6 UWIKOJIbHbIL
VueOHbIl nIaH nocie bonee MuameirbHO20 UCCTIe008AHUSL.

Kniouesvle crnosa: oeradenue s3blkom, napaousma iumepamypHo2o
Ymenusl, CKa3umeibCmeo.
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SUPPLEMENTING A COURSEBOOK WITH STORIES FOR
A GROUP OF B JUNIOR LEARNERS IN A PRIVATE
FOREIGN LANGUAGE SCHOOL IN GREECE

The primary purpose of this case study is to present how storybooks



can be used parallel to a coursebook in the classroom to create a
supportive and motivating learning environment. In particular, it
illustrates the way storybooks function as a ‘learning tool’ for a group
of fifteen eight to ten year old students in a private foreign language
school. The use of stories is supported by theories concerning first and
second language acquisition, but also justified by further benefits they
bring to foreign language learners if they are chosen appropriately and
exploited adequately in the classroom. The case study will try to
demonstrate whether storytelling can promote language acquisition
unforcefully or not. It concludes with the suggestion of integrating
stories into a school’s syllabus design after more thorough research.

Keywords: language acquisition, story-based framework,
storytelling.

Introduction

One of the most difficult situations a teacher of young learners
probably faces is how to motivate them and sustain their interest levels
high, and as a result, create optimal conditions and opportunities for
learning to take place. Very often teachers find themselves trapped in
materials that teach grammar, vocabulary, functions or language skills
quite satisfactorily, but nonetheless the learners do not embrace them
with the anticipated enthusiasm and interest. Recent research has
addressed the question of the impact of storytelling on the development
of skills and the promotion of language acquisition in a relaxing and
supportive environment.

Keeping these facts in mind, the primary purpose of this case study
is to examine the way stories were integrated with the coursebook
framework and the effect they had on a group of fifteen eight to ten-
year-old learners’ competence. The implementation of the story-based
framework took place in a private foreign language school in Grevena
where learners have been taught English for two years. Data was
gathered by means of two questionnaires: the first questionnaire was
conducted at the beginning of the course to support the implementation
of the story-based framework, while the second one reveals the
beneficial influence of stories on learners.

Profile of the target group

The research was conducted in a private foreign language school in
Grevena, Northern Greece, in which the researcher was the teacher of



the class. The group consists of fifteen learners, ten girls and five boys
between 8 and 10 years of age, who have been learning English for two
years and their language level is beginner. Two students are Albanians
and the rest of them Greek. Interestingly enough, four of the students
are also learning another foreign language — German — at primary
school.

A description of the coursebook and its limitations

The students attend English classes four times a week: two sessions
of one and a half teaching hours (75”) when they use ‘Primary Colours
2’ by Cambridge University Press, and a one hour session (50°) when
they are taught grammar by means of photocopies. They also have a
computer session once a week (50°) when they revise language from
the coursebook, play word games and do crosswords.

The coursebook comprises of a student’s book, an activity book, a
companion, a teacher’s, audio cassettes and flashcards. There is a
welcome unit and six topic-based units, four lessons each, as well as a
storyline with the same characters living adventures that unfolds in the
three lessons of each unit, whereas the fourth lesson is a story complete
and coherent in each unit.

The fact that students showed enthusiasm for the stories in the
coursebook, along with the fact that they were tired with the grammar
class, necessitated some alterations to be made in the existent syllabus.
The teacher’s initial thought was to substitute the grammar session with
a storybook and use it as a means to teach language in a natural,
friendly way. Therefore, the coursebook framework and the story -
based framework would run parallel throughout the year to guarantee
best results.

The questionnaire carried out with the class

However, in order to blend new elements within the current
framework, careful research needs to be carried out to collect as much
data as possible regarding the learners in question, and to make sure
that any alterations are well-supported and verified.

Thus, a questionnaire was distributed among the learners to collect
information that would justify the changes. The B junior class in
question, completed the Greek version of the questionnaire to provide
invaluable data about their learning, since their knowledge of the
English language is still elementary.

Findings of the questionnaire



As it was expected, the questionnaire provided helpful information
to draw a complete profile of the learners in question. Particularly, the
fact that students enjoyed reading in both languages, their preference
for storybooks, adventure books and fairy tales and jokes, together with
the high regularity of reading showed by students, indicated that the
teacher should reorganize classroom materials around the students’
interests to achieve best results, that is incorporate reading texts the
students found interesting on a regular basis (Brewster et al, 2002:
186).

The use of storybooks learners are familiar with in their mother
tongue would be a chance to improve their reading skills, make
inferences about unknown words based on context or background
knowledge (‘schemata’), and would also provide extra listening
practice which the learners need. Finally the altered syllabus would
have to include even more songs, stories, fairy-tales, CD, video, group
work and project work, all in the top of the students’ preferences so as
to get them more involved in learning.

Methodological backround

The behaviourist model

One can trace the first attempt to explain language acquisition to
behaviourists, represented mainly by Skinner (1957), whose idea of
‘conditioning of the human behaviour’ was extended to the acquisition
of human language as well. For behaviourists the model ‘stimulus —
response — reinforcement’ (Hadaway et al, 2002, p. 25) accounts for the
way people acquire human language the way it does for other forms of
behaviour. Skinner (1957) assumes that children imitate what they see,
hear or experience and behave likewise. Of course the kind and the
amount of reinforcement they receive from the environment will
encourage the children to produce even more correct language. The
importance of the Skinnerian practices in the EFL classroom within the
story based framework are well grounded. Stories contain a lot of
repetitive patterns, language that reoccurs, and rhymes which are an
excellent chance for the children to join in (Browne, 1996, p. 80;
Brumfit et al, 1991, p. 159; Hadaway et al, 2002, p. 41).

The innatist theory

Contrary to the view that language is acquired by responding to
external stimuli, innatists believe that language acquisition is
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predetermined and is hardly affected by the linguistic environment that
surrounds the learner. Abiding by Chomsky (1959), the most fervent
supporter of the innatist approach, children are ‘prewired’ to learn a
language, they are biologically programmed to discover the rules of the
language, since their internal mechanism enables them to: the Language
Acquisition Device (LAD).

The fact that innatists view grammar as being central in language
acquisition is compatible with the way stories are organised
thematically and temporarily: there is a sequence of events arranged in
chronological order, linked by cause and effect relationship, that unfold
gradually, lead to a climax and finally to resolution, all within discourse
(Cameron, 2001, p. 162; Lazar, 1993, p. 73). What is mostly
remarkable however, is the fact that the language of stories is presented
in context rather than in isolated sentences and is thematically
structured and temporarily linked, therefore more memorable
(Cameron, 2001, p. 160 — 161). Language items are subconsciously
acquired or reinforced in a meaningful context (Brewster et al, 1991, p.
159).

Stages of cognitive development according to Piaget

The interactionist Piaget (1951) undermined the theory of
Behaviourism because it viewed language as a subject’s response to
external stimuli only. For him language acquisition is the result of the
child’s innate mental capacities that determine language development
in combination with the linguistic environment. In his own account,
during childhood the children go through different stages of cognitive
development which determine the language they produce.

In terms of stories, children can become active ‘sense — makers’
since they use the background knowledge they already possess
(‘schemata’ as defined in Richards, 1990, p. 51) to ‘accommodate’ and
‘assimilate’ new ideas (Brewster et al, 1991, p. 158; Garvie, 1990, p.
55). Stories activate children’s thought, present -contextualized
language and promote language acquisition, especially if the children
already know them in their mother tongue. However, the teacher should
bear in mind Piaget’s cognitive stages as to make sure the child is ready
to accept the new knowledge, is at the right cognitive and language
level.

Social Constructivism

Unlike Piaget who neglected the importance of language in
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children’s development, Vygotsky (1978) places significant emphasis
on the role the social context plays in the development of human
language. Related to him is the concept of the Zone of Proximal
Development (ZPD) which refers to what a child can achieve alone,
and what he / she can do while interacting with more competent
speakers like a parent or a teacher.

Parents or teachers should °‘scaffold’ a child’s understanding
gradually and steadily — just like constructing a house — until it finally
stands up independently (Pollard, 1997, p. 125 as quoted in Andrews et
al, 2000, unit 1, p. 3). ‘Good scaffolding’ should be tuned with the
learner’s needs and, as the child proceeds and becomes more
competent, it should be adjusted and finally minimized.

In view of the constructivist theory discussed above, stories
constitute an ideal opportunity for teachers to ‘scaffold’ their learners’
knowledge, since the notion of ‘scaffolding’ has been transferred to the
classroom, too. Bruner (1983 in Cameron, 2001, p. 9 — 10) appreciates
the reading of stories to children from babyhood onwards by parents
but by teachers as well.

Gardner’s theory of Multiple Intelligence

Another precondition for successful ‘scaffolding’, is to take into
account the learners’ variable features reminding us of Gardner’s
(1983) ‘Multiple Intelligence Theory’ and the different types of
learners. Based on Gardner’s theory as analysed by Puchta &
Rinvolucri (2005, p. 7 — 19), stories can offer ample opportunities for
language development: students can listen to a story told, read a story,
retell a story, discuss it with other students or the teacher in class
(linguistic and interpersonal intelligence), relate it to their own
experience (intrapersonal intelligence), sing songs or listen to
background music and effects accompanying a story on CD (musical
intelligence), act the story out (bodily — kinaesthetic and spatial
intelligence).

The benefits of using storybooks in the classroom

Reading for pleasure

Perhaps the most important value of stories lies in the fact that a
pleasant and anxiety — free atmosphere is created which facilitates
language learning, since learners feel free to experiment with the target
language. Stories are motivating and fun and allow learners to
experience language in a childlike fashion, through play, amusing
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characters living adventures, and as a result acquire it unconsciously
without noticing.

Personal involvement

Apart from the entertainment element stories carry, their value lies
also in the way they reveal students’ feelings and emotions, and the
way students associate these feelings with second language (Brewster
et al, 2002, p. 187; Wright, 1999, p. 47). Medlicott (1993, p. 7) notices
that stories can be an ‘intense relief” for children learning languages
because there is a ‘journey of feeling which expands and completes
itself in the sound of voice’. Stories help students get to know
themselves better because they place themselves in the characters’
position, they feel the emotions the protagonists experience or hear
their voices, they sympathize their dilemmas getting personally
involved and ‘entering into the story’ (Browne, 1996, p. 64).

Social awareness

Other than getting the students personally involved, stories promote
strong bonds within the ‘storytelling community’ among students and
the teacher. Wright (1999, p. 47) suggests that ‘stories invite empathy
and sharing between students in class, and later between the students
and other users of English they meet’. Students spend time together in
class: listening to a story told by the teacher, exchanging ideas,
feelings, opening up to others. Brewster et al (2002, p. 187) advocate
that listening to a story in class ‘provokes a shared response of laughter,
sadness, excitement and anticipation’, while Scott & Ytreberg (1990, p.
55) admit that sharing stories in class is a good starting point for
encouraging reading among learners.

Development of imagination

It goes without saying that the beneficial aspect of stories lies also in
the way they excite and promote children’s imagination. During
childhood the boundaries between the real and the imaginary world
overlap and children try to make sense of the world around them
through fantasy and imagine how it would be different. Halliwell
(1992, p. 7) advocates that teachers should build on imagination in the
language classroom as a means to teach, simply because nothing is
absurd in a child’s world; even a dinosaur can make a perfect pet for a
child.

Cultural awareness

Another parametre worth considering is the cultural sensitivity
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stories bring about in learners. While listening to or reading stories
children come in contact with other cultures, traditions, beliefs and
behaviours. They move away from a monocultural perspective and can
compare cultures (Brewster et al, 2002, p. 187), get to know others and
the world more fully (Browne, 1996, p. 64; Brumfit & Carter, 1986, p.
25) and discover differences or similarities between themselves and
other people (Ellis, 1999, p. 17). An illustrative example is provided by
Wright (1999, p. 47), who cites different versions of how the story of
Little Red Riding Hood ends to manifest different cultural perceptions:
in the traditional French version LRRH plays a trick on the wolf and
gets away, but in a Liverpool women’s version LRRH and her grandma
kill the wolf, skin it and wear its coat.

Human values

The importance of storybooks in the foreign language classroom lies
also in their embodiment of human values and morals. Collie & Slater
(1987, p. 3) ascertain that literature abounds in human values which are
enduring rather than ephemeral. For instance, the Shakespearean
characters are explored nowadays for their psychoanalytical profiles.
Cameron (2001, p. 161) supports that every story told has a moral to
teach. For example, the traditional story of LRRH has two morals: that
children should listen to and obey their parents but also that wickedness
will be overcome in the end.

Curriculum links

Stories can also be used to expand and consolidate other subject
areas across the curriculum (Brewster et al, 2002, p. 187). A very
successful implementation of this idea is provided by Hadaway et al
(2002, p. 252 — 267) who integrate literature, maths, geography and art
under the ‘umbrella’ theme of weather. More specifically, students
discuss weather phenomena and weather disasters in different parts of
the world brainstorming ideas or surfing the internet (geography). They
record weather statistics on a chart or in a graph (maths), read poems
about weather and weather images and moods (literature), or make a
collage of weather words and pictures cut from magazines and
newspapers (art).

Development of literacy and oracy skills

Undoubtedly the ultimate goal achieved by using storybooks in the
classroom is the development of the four skills. Starting from the
reading skill, students receive ample practice through stories to get to
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know the mechanics of reading and develop reading strategies. In
writing students can tell their own stories and give shape to their
experiences. They may write a review of a story they read or a few
paragraphs using stylistic features of the story (Lazar, 1993, p. 86) or
even write a story from a different perspective or rewrite the ending of
it. Just like in reading, storybooks can develop children’s listening
strategies and speaking skills. They can discuss about the cover and the
title of the storybook, exchange information about the author’s life or
events in their own country during the period of the story (Lazar, 1993,
p. 84), act out the story (Cameron, 2001, p. 176).

Criteria for selecting storybooks

Readability

The first linguistic criterion to take into consideration is
‘readability’, that is the story should be the right level of difficulty
concerning grammar, structures, functions, vocabulary, rhythm and
pattern. As Ellis & Brewster (1991, p. 12 — 13) point out, a teacher
should choose storybooks whose language is neither too difficult, nor
too easy for the learners, abundant in structures, functions and
vocabulary that do not intimidate learners as being too difficult but
rather provide a positive learning experience.

Suitability

Another criterion that influences the language teacher in his / her
choice of storybooks is the suitability of content. Abiding by Ellis &
Brewster (1991, p. 12 — 13) a good storybook should be ‘relevant,
interesting, amusing and memorable’ to the learners; in other words
‘inspiring, entertaining or thought provoking’ (Browne, 1996, p. 71).
Wright (1995, p. 11) advises teachers to choose stories that will attract
the learners’ interest from the very beginning and which the children
will be able to understand so as to enjoy them. Another dimension of
the ‘suitability’ criterion is that of human values and attitudes projected
in the story. The extent to which children agree and accept values and
behaviours exploited by the characters in the story is worth considering.

Cultural appropriacy

Linked to the above criterion is the one of ‘cultural appropriacy’
which draws our attention to the cultural information contained in
storybooks. Brewster et al (2002, p. 190 — 191) and Ellis & Brewster
(1991, p. 162 — 163), suggest that storybooks should not contain
obscure cultural references or be too culture specific because they may
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puzzle the young learners. Parker & Parker (in Brumfit et al, 1991, p.
186), propose using storybooks learners are familiar with in their
mother tongue, or books written by the teacher of the class who knows
the students’ needs best.

Accessibility

Another factor important in maintaining motivation levels high is
‘accessibility’ of the book. Elements such as the front cover, colours,
the quality of paper, photographs and overall designs, illustrations,
graphs and letter size — all external features — can appeal to the
children’s visual sense and increase their eagerness to read the book.
An interesting point is raised by Browne (1996, p. 67) who considers
picture books as the ideal storybooks for very young learners, exactly
because they combine text and visuals and they release children’s
feelings and perspectives.

Variety and Length

It goes without saying that variety in storybooks is important, too.
Young learners get bored easily and lose interest, so storybooks with a
variety of language, style, characters and topics are likely to keep them
alert. Browne (1996, p. 73) suggests that a storybook contain a range of
characters (e.g. male / female, young / old), language (e.g. repetitive /
non-repetitive, longer text / simple text), styles (e.g. simple, sincere,
humourous), content (e.g. fantasy / real life, fiction / non-fiction) as to
embark the learners on a ‘rich reading journey’.

Apart from variety, the storybook should not be too long but
manageable for young learners, without long descriptive passages
(Brumfit in Brumfit et al, 1991, p. 189). It should also maintain a
balance between dialogue (suitable for acting out) and narrative
(repetitive language that encourages participation) (Cameron, 2001, p.
168).

Exploitability

One final key issue worth considering when choosing stories is
‘exploitability’ i.e. whether the storybook used provides enough
opportunities for activities to develop language. The educational
potential of storybooks lies in the extent to which teachers can promote
learners’ learning strategies, how they can develop and integrate all
four skills, how they can link stories with other subjects in the
curriculum and accommodate all learning styles, and cater for multiple
intelligences (Brewster et al, 2002, p. 190 — 191).The selection of

16



storybooks based on the above criteria is bound to generate students’
interest in learning.

Condideratios when applying a story — based framework in the
classroom

Reading or telling a story

There is no doubt that the teacher is the most powerful person in the
storytelling process. A teacher can choose whether to read a story while
students follow in their books — which is the most traditional way of
story delivery — or whether to tell a story based on prepared notes or a
diagram. A preferable technique is for the teacher to have some key
points in diagrammatic form or skeleton, which serve as a starting
point, but also allow him / her freedom to improvise telling the story,
watching the students’ reactions and maintaining eye contact (Morgan
& Rinvolucri, 1988, p. 8 —9; Wright, 1995, p. 12).

Seating arrangements

Another way for the teacher to establish adequate eye contact with
the students is to have them sit on the floor in a circle around him / her.
This way, all students can see the teacher’s face, observe any facial
expressions or body movements, and look at the illustrations of the
book the teacher holds (Brewster et al, 2002, p. 197). Wright (1995, p.
13) and Vale & Feunten (1995, p. 203) admit that this seating
arrangement brings students and teachers closer, creating an impression
of the teacher as an equal in the group.

Establishing rapport

Since listening to a story is not only listening to a text but rather
‘feeling’ it with the senses, it is important to create an atmosphere and
draw children in. Rowshan (1997, p. 44 — 48) admits that children must
be in a ‘receptive frame of mind’ and trust the teacher completely when
reading a book, and a way to manage this is to choose a quiet time of
the day to tell stories (e.g. bedtime at home), or do some relaxation
exercises in class before storytelling, a technique also favoured by
Morgan & Rinvolucri (1988, p. 10).

Voice

Other than these, the teacher can put students in a ‘story frame of
mind’ — to borrow Wright’s term (1995, p. 13) — by making full use of
his / her own potential. Rinvolucri (1998, p. 17 — 18) discusses how a
teacher’s voice (directionality, pitch, volume and tempo being its
constituents) can facilitate students’ perception of the story and
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transcend them to an imaginary world.

Body movements and facial expressions

Linked to the importance of a teacher’s voice are the body
movements and facial expressions a teacher uses as means to support
storytelling. Brewster et al (2002, p. 197), Morgan and Rinvolucri
(1988, p. 8), and Wright (1995, p. 17) admit that using gestures, mime,
vivid facial expressions, slow and simple movements, rephrasing or
adjusting the telling of a story, following the students’ reactions and
looking them in the eyes, can increase their involvement and
understanding of it.

Mother tongue

Of course some use of the mother tongue might be necessary at
times, especially if the children are at a beginners level (Brewster et al
1991, p. 23). Very young learners get discouraged quite easily, and in
order to prevent this from happening, a teacher should make them feel
comfortable with the target language — even by resorting to mother
tongue when necessary.

Pauses

Another point worth considering for the teacher is the use of pauses
while telling a story. It is vital to give students time to reflect on the
story, to browse at pictures, to predict what will happen next. Hearne
(2005, p. 39 — 47) praises silent pauses in storytelling because they
allow both the listener time to internalize the story, but also the
storyteller to improvise, to reflect on the audience’s reactions (ibid,
p.41), and resembles silence in a story with space in an image, dynamic
and essential (ibid, p. 43).

Realia

Another way a teacher can improve his / her storytelling techniques
is to use ‘realia’ i.e. real objects in the classroom to create an
atmosphere. Wright (1995, p. 14) advises that a teacher carry a
‘storybag’ in the classroom with objects related to the story (e.g.
puppets, toy animals, pictures), or dress up for storytelling, an idea also
shared by Morgan & Rinvolucri (1988, p. 10) Likewise, Browne (1996,
p- 81 — 82) suggests that such ‘story sacks’ containing the picture book,
games, soft toys and tapes, can encourage children to enjoy story
reading and explore storybooks.

Assessing storytelling techniques

Finally, a teacher should spend some time evaluating his / her
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storytelling techniques as to achieve best results. Brewster et al (2002,
p. 201) and Ellis & Brewster (1991, p. 31) provide a useful self -
assessment sheet on how a teacher can assess the techniques used while
telling a story, covering aspects such as intonation, pronunciation,
stress, rhythm and pupil participation. Similarly, Wright (1995, p. 20)
provides a checklist for editing a teacher’s storytelling craft. Obviously
this can make a teacher more reflective and knowledgeable of how to
improve storytelling in classroom as to serve learners’ needs better.

Study and results

Storybook selection

The two storybooks ‘Snow White’ and ‘Goldilocks and the three
bears’ seem to be compatible with the criteria for selecting storybooks
as discussed. More specifically, the stories seem to be appropriate for
the learners’ language level as they contain simple grammatical
structures and restricted vocabulary (up to 200 words). Snow White and
‘Goldilocks and the three bears’ contain a lot of repetition, which
encourages participation in the story (Cameron, 2001, p. 63).

Another parametre by which the stories were chosen was
‘suitability’. The two storybooks are most probably suitable for the
learners’ age and interests, they touch upon topics ‘within their
experience of life and are conceptually accessible’ (Williams, 1998, p.
6). Moreover, young children can understand the morals hidden in the
two stories: that they should never trust strangers (Snow White) or
intervene in other peoples’ private life (Goldilocks and the three bears).
A further advantage of the two storybooks selected might be the fact
that most students know them in their mother tongue already and as a
result comprehend the stories in English more easily.

Finally, the stories can be exploited in many ways. They can provide
a meaningful context for both grammar and vocabulary practice as
plenty of purposeful and meaningful activities can derive from the texts
(Brewster et al 2001, p. 187). Moreover, they are likely to be an
excellent opportunity to practise and integrate all four skills.

Changes in the teacher’s teaching practices

Obviously the alternative method of teaching required a great deal
of willingness on behalf of the teacher to change her teaching practices.
First and foremost the teacher had to change seating arrangements in
class: the traditional rows of desks with students sitting one behind
another were replaced by a round table, suitable for activities, and a
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colourful carpet on the floor, where students sat to listen to their teacher
tell the story. This new arrangement of the class brought the students
closer, put them in a ‘story frame of mind’ (Morgan & Rinvolucri,
1988, p. 10; Wright, 1995, p. 13) and enabled the teacher to have eye
contact with all the students and show them visuals to support the
delivery of the story.

Perhaps the biggest challenge the teacher faced during this new
approach was the new role she employed. Moving away from teaching
mere grammatical structures, vocabulary and skills with the help of the
coursebook, she discovered new possibilities of her own teaching
potential. For instance, she understood that the storybook was a ‘magic
tool’ in her hands and she could transmit this magic to the kids and
transcend them to an imaginary world.

Another way the stories helped the teacher improve herself was that
she had to devote ample time preparing for the lesson. Initially she had
to prepare notes and key points to help her remember the story and she
had to rehearse beforehand (Morgan & Rinvolucri, 1998, p. 8 — 9;
Wright, 1995, p. 12). It was also essential to have a range of ‘realia’
and music handy in order to motivate learners.

Benefits for the students

Looking back at the ‘experimental course’, the learners seem to
have benefited in many ways. First of all, it offered them plenty of
opportunities to develop their listening skills. Regarding the speaking
benefits, the stories seem to have offered the appropriate “ input’ for the
learners to convert it into ‘output’. Their speaking time increased as
they were actively involved in storytelling even during the teacher’s
delivery of the story. Moreover, they discussed with the teacher and the
rest of the class about the morals of the stories or the behaviour of the
characters. As far as their reading skills are concerned, the students
received ample practice during the story sessions. They had an
opportunity to employ different reading strategies so as to comprehend
the texts. Last but not least, the linguistic merits of the ‘experimental
course’ were evident in the students’ progress in writing. The stories
provided the learners with a meaningful context within which to write a
paragraph with promts or guidance.

Apart from the linguistic benefits the stories encouraged social
interaction in the classroom and supported collaborative talk.
Meanwhile, the students realized that they had to work with peers to
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decide on the answers to tasks, exchange ideas and think critically. It
was most remarkable that weaker students probably benefited most
since they were helped by more capable ones in the group and the team
spirit was evident.

Linked to this social collaboration is the development of the
learners’ autonomy and independence. Session by session the children
became less teacher — dependent as they worked in small groups or
pairs. They began to use dictionaries, encyclopedias, magazines and
discovered things themselves. Although the teacher had selected the
stories and had planned the tasks, she was no longer the dominant
figure in the classroom but rather a ‘facilitator’ supporting learners only
when needed.

The learners’ evaluation of the story sessions

The students’ reactions to the new course are of extreme importance
as well. After the course the learners filled in a questionnaire in order to
evaluate their own progress with the use of storybooks. The linguistic
benefits the students acquired were also acknowledged by them. The
vast majority admitted that the stories helped them develop their
grammar, vocabulary, pronunciation, fluency and even memory.

What was most rewarding, however, was the fact that students
extended their reading beyond the classroom. They read the storybooks
at home again but also got engaged in reading other English and Greek
books at home. On the whole, they viewed learning English with the
help of a storybook as a fun, rewarding and challenging experience and
expressed their willingness to continue this.

Further suggestions

The course lasted eight months. It seemed to be a challenging and
rewarding experience for both the teacher and the students based on
their observations and data collected. However, the limitations of this
study should be taken into account and some suggestions be made.

Firstly, this case study seemed to work well with a particular group
of students in a particular teaching context. It does not mean it would
provide with the same results in all public or private schools all over
Greece unless tried out. Secondly, in order to make generalizations, the
story-based framework would have to be incorporated in the official
course of study of the private or public school, from the first to the final
year of tuition, and be tried out for a longer period of time to a larger
number of learners. This means that some issues need to be taken into

21



consideration before the experimental study such as, the learners’
needs, whether the story-based framework would run along with the
coursebook framework, the number of hours that would be devoted to
the stories, whether the class size and physical shape could serve story
sessions, or how parents would react to the new approach.

Another limitation of this case study lies in the story-based
framework itself. Unlike a coursebook which is always supplemented
with components, a storybook is hardly accompanied by any other
components other than a CD or a cassette. As a result, the teacher has to
plan lessons, carefully devise tasks and activities with no guidance,
which can be strenuous and time consuming, especially for
inexperienced teachers.

Other than this, students were not involved in the story selection
process. It would be a good idea for teachers to carry out a survey at the
beginning of the school year asking students to suggest some stories
they would like to be taught. This would enhance their motivation and
interest to learn and make them more independent over their own
learning.

Finally, more careful evaluation of the story sessions is necessary in
order to come to conclusions. On the one hand, teachers could provide
invaluable information while observing their classes regularly and more
closely: for instance, keeping a class diary, with observations on
students’ reactions to the story and the class, completing self-
assessment sheets on their own storytelling techniques, recording story
sessions.

Conclusion

In conclusion this case study has addressed the question of using
storybooks parallel to a coursebook to teach English effectively. In the
present study, stories were manipulated as a learning tool for a group of
fifteen eight to ten-year-old students in a private foreign language
school in Greece and they seem to have improved their linguistic
knowledge, communicative competence, social and cognitive
development.

In short, this case study sought to provide a way to supplement a
coursebook framework with stories in order to promote language
acquisition in a challenging and enjoyable way. There is strong
evidence to suggest that stories should be embraced by curriculum
developers and be included in the school curriculum on a wider scale in
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order to reveal their beneficial impact on promoting language
acquisition.
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MocKOBCKHIl TOCYAapCTBEHHBII YHHMBepcuTeT MMeHun M.B.
JlomoHocoBa

HMHTEI'PUPOBAHHBIE IMCBbMEHHBIE 3ATAHUS KAK
CPEJACTBO IIOBBILHIEHUS AYTEHTUYHOCTHU B
OBYYEHHUU UHOCTPAHHOMY SA3bIKY

B cmamve paccmampugsaemces  cheyuguka UHMeESPUPOBAHHBIX
3A0aHUll HA NUCOMO U UX OUOAKMUHECKUU NOMEeHYUanl 8 npoyecce
obyuenus unocmpanromy sa3viky. Ilpedcmaenen 0630p paznuyHbIx
n00X0008 K ONpedeNeHuio CYWHOCU aHATUSUPYEeMbIX 3a0aHull,
OnuUCaHa ux Munoo2uUs 6 3A8UCUMOCIU Om npedidzaemvlx Onop, a
Maxoice packpvima HOMEHKIAMYpa HeoOX0OUMbIX YMEHUN U HABLIKOS,
N0380AIOWUX YCHEUHO 8bINOIHAMYb OAHHbIL mun 3a0anuti. OmoenbHoe
BHUMAaHUe YOesdemcs KOSHUMUBHbIM NPOYeccam, 3a0ercmeo8aHHbiM
npu  BbINOJHEHUU UHMEZSPUPOBAHHBIX 3a0aHuli Ha nucbmo. B
yacmHocmu, — ocgewjaemcs — npooremMa  Kiunogo2o - MblulleHUs,
noopasymesaiowjas mpyoHOCmMuU npu AHATUMUYECKol obpabomke
bonvbuto2o obvema uHoOpMayUU U OANLHEUUE20 NOPONCOCHUS.
COOCMBEHHBIX  8bICKA3bIBAHUU. Baoicnotl uepmoii pabomul seisiemcs
Nn00X00 K PACCMOMPEHUIO UHMEZPUPOBAHHBIX NUCLMEHHbIX 3A0aHUlL
yepe3 NpU3My HOHAMUL (MeOUAYUL» U «MeOUamugHovle YMEHUL).
Hosusna  pabomvl  makdce  3akaouaemcsi 8 — pAcCCMOMpPeHUU
UHMEZPUPOBAHHLIX 3A0AHULl KAK UHCMpYMenma uHmeHcupuxkayuu
aymewmuyHoCmu  yuebHO20 — npoyecca,  4mo  npeonoiazaem
B03MOMCHOCIb  UMNAEMEHMAYUU NOJYYEHHbIX 3HAHUL, YMeHun u
HABbIKO8 He MOAbKO 6 aKadeMuueckou cpede, HO U 8 npoyecce
NOBCEOHEBHOU  NPAKMUKY, Ym0 8 C80K ouepedb omeeddem
mpebo8aHUuAM KOMNEMeHmHOCMHo20 nooxooa. llpakmuyeckas uacmo
cmamvy  NOCBAWEHA ONUCAHUID Pe3YIbmamos IKCHepUMeHmd, 8
PAMKAx KOmMopo2o Ovliu NpoGedeHbl 3aHAmus 6 cmapuiell wKore,
HanpagnenHvle Ha obyyenue yyawuxca 10 u 11 Knaccos
NpOOYYUPOBAHUIO  UHMESPUPOBAHHBIX — NUCbMEHHbIX  3a0aHuli. B
3aKn0OYeHUe 0enaemcs 6vl800, YMO 8 WKOIbHOU npozpamme Ciedyem
yoenameb — Oolbwle — BHUMAHUA — paccmampusaemomy — ¢opmamy
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NUCLMEHHBIX 3A0AHUIL.

Kniouesvie cnosa: UHmezcpuposdarnnvlie NuUCbMeHHblE 3adaHuﬂ,
UHmezpupoeannvle YyMeHUs, aymeHmu4Hocmso, MyﬂbmuMOdaﬂbele
UCMOYHUKU qubopMauuu, Kpumuiyeckoe MblUIEHUE, Meduauuﬂ,
MeouamueHvle YMEHUAL.

UDC 372.881.1
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A.P. Avramenko, M.A. Davydova

Lomonosov Moscow State University

INTEGRATED WRITING TASKS AS A MEANS OF
INCREASING THE AUTHENTICITY OF THE LEARNING
PROCESS

The article discusses the specifics of integrated writing tasks and
their didactic potential in teaching a foreign language. It presents a
review of various approaches to the tasks under consideration,
describes their typology depending on the proposed supports, and
outlines a set of certain skills and abilities needed to successfully
complete these tasks. Special attention is paid to the cognitive
processes involved in completing integrated writing tasks. In
particular, the authors dwell upon the problem of clip thinking, which
accounts for the difficulties in processing a large amount of
information and generating statements based on the data analyzed. The
empirical part of the paper centers on the results of the experiment
carried out among high school students and aimed at teaching
integrated writing skills. A distinctive feature of the paper is the
approach to the integrated writing tasks perceived through the prism of
the concepts of “mediation” and “mediation skills”. The novelty of the
work also lies in the fact that the integrated tasks are seen as a tool to
intensify the authenticity of the learning process, which implies
implementing the acquired knowledge, skills and abilities not only in
the academic environment, but also in everyday practices. The overall
results reveal that integrated writing skills need to be trained within the
school curriculum on a more regular basis.

Keywords: integrated writing tasks, integrated skills, authenticity,
multiple sources, critical thinking, mediation, mediation skills.

26


https://teacode.com/online/udc/37/372.881.1.html

Introduction

Writing used to be perceived as a discrete skill to acquire, which
resulted in tests, including writing-only task constructs. Nonetheless, in
recent years integrated writing tasks have gained popularity and have
been included in such high-stakes tests as TOEFL (Test of English as a
Foreign Language). Notably, many Russian academic contests in
English followed this trend by integrating the assessment of writing
skills with source materials to fall back on, such as reading or/and
listening input. The rationale behind this tendency is attributable to the
fact that in real life writing requires an individual to employ multiple
sources. In other words, integrated writing tasks allow for the
authenticity of tasks. Apart from authenticity issues, many scholars
remark that integrated writing tasks ‘improve the measurement of test-
takers' writing abilities, create positive washback on teaching and
learning' (Gebril, 2009). Furthermore, as argued by some researchers,
they serve as a contributory factor to increasing test fairness and supply
learners with content to rely on while writing.

Since integrated writing practices embrace the combination of
receptive and productive skills, it is appropriate to resort to the word
"competencies” instead of skills. In this connection, it is reasonable to
refer to CEFR (Common European Framework of references), in which
one can find an exhaustive description of competencies divided into
communicative and general language competences. Within this
paradigm, language users are perceived as social actors who interact
with both others and the environment performing different tasks in
accordance with the communicational setting. This reference tool also
places a special emphasis on the concept of mediation, which can occur
both within one language or can be cross-linguistic. This concept
implies the ability to process and convey information emerging from
different sources. For example, it may pertain to transforming non-
linear texts (graphs, diagrams) into a linear text. Mediation features can
be traced in integrated writing practices since one has to take notes
while listening to the audio or video inputs before processing the ideas
heard in the written form and /or has to articulate his or her opinion
towards the source text. In other words, one should approach the source
material with a fair amount of criticism and analysis. This, in its turn,
raises the question of critical thinking development being central to the
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learning process and teaching integrated writing in particular.

Literature review

Scholars and researches employ a variety of terms to refer to
integrated writing tasks: 1) reading-to-write tasks, 2) listening-to-write
tasks, 3) writing from source materials, 4) source dependent writing
tasks, 5) integrated writing tasks based on listening / reading, 6) writing
in response to audio or print source materials, 7) reading-writing and
listening-writing tasks etc. As is obvious from the terms listed above, a
variety of tasks falls under the umbrella of integrated activities. Thus, a
line of research is devoted to the analyses of different types of
integrated writing that are mainly restricted to the source dependent
tasks based on the reading input and those that rely upon audio input
(Alderson, 2009; Plakans, 2012). For some scholars writing based on
non-linear texts also pertains to integrated tasks (Yang, 2012).

Various views on the writing construct raise the question of defining
what integrated writing tasks represent. In this connection, it should be
noted that there is a lack of precise and comprehensive definition
(Knoch & Sitajalabhorn, 2013). According to Ascencion Delaney
(2008), integrated writing tasks can be described as ‘instructional tasks
that combine reading and writing for various educational purposes’
(Ascencion Delaney, 2008). Plakans approached these tasks from a
broader angle through incorporating listening skills. So, integrated
writing pertains to the tasks which ‘elicit writing performance that
involve other abilities such as reading or listening’ (Plakans, 2010).
Finally, one of the most exhaustive definitions was suggested by
Cumming (2013) who sees integrated writing tasks as those that would
have students ‘produce written compositions that display appropriate
and meaningful uses of and orientations to source evidence, both
conceptually (in terms of apprehending, synthesizing, and presenting
source ideas) and textually (in terms of stylistic conventions for
presenting, citing, and acknowledging sources)' (Cumming et al.,
2013). In other words, integrated writing activities require students to
properly comprehend and process ideas expressed in the source and
articulate these ideas in the written form referring to the source
appropriately without appropriating the thoughts that belong to
someone else. Therefore, integrated writing tasks represent a complex
cognitive and analytical process.

The type of the integrated writing task is based on the construct
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underlying it. In this regard, most scholars flag that source dependent
writing tasks should possess certain features to be considered
integrated. Namely, this type of task needs to meet the following
requirements: 1) it should contain a substantial proportion of language
to ensure the integration of skills while completing the task; 2) the
language of the stimulus should be adequately transformed (Gebril,
2010). To this end, some researchers note that the above-mentioned
writing task based on graphs cannot be regarded as integrated since the
source material is not rich in language with learners solely relying upon
their language repertoire but not employing integrated skills.

Knoch and Sitajalabhorn posit that another feature critical to
integrated writing tasks lies in the fact that the rating scale should be
reflective of the task construct (Knoch & Sitajalabhorn, 2013). In other
words, the assessment criteria need to properly measure a set of skills
required to complete the task.

Another line of research focuses on the cognitive processes
employed during integrated writing tasks completion (Ohta, 2018). On
the whole, studies revealed that source materials exert a multifunctional
role through being a means of 1) searching and selecting ideas from the
input texts; 2) synthesizing ideas; 3) altering the input language to be
used in the written text; 4) deciding on a particular organizational
structure; 5) merging ideas of the input text with one’s own.

Other research works address the task characteristics influencing
task complexity and consequently performance on writing assignments
(Cho et al., 2013). These variables may pertain to the topic of the input
material, its length, the type of task based on the source material, the
mode of presentation of the source material, etc. Some studies focus
specifically on the influence of source material characteristics on
summarization effectiveness (Homayounzadeh, et al., 2019). Namely, it
is said that writers with lower proficiency levels often resort to
patchwriting (copying the information from the input) whereas their
more proficient cohorts employ the techniques of paraphrasing the
ideas of the source material.

Some studies look into the extent to which borrowing from the
source material occurs (Weigle, 2004). It is noted that the conventions
of referring to the source material play a pivotal part in academic
writing and therefore can display the level of writing ability.

Another research agenda, which requires further foregrounding as
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remarked by Plakans (2010), pertains to drawing a comparison between
independent and integrated writing tasks in terms of the final written
products. Referring to other researchers Plakans contends that the two
types of writing tasks coincide in terms of final scores. However, the
points that are proven to differ across the tasks refer to certain
characteristics of  writing, including grammatical accuracy,
development and rhetorical structure (Plakans, 2010). This research
echoes the study conducted by Cumming et al. (2005) who explored the
differences in written discourse provided by the examinees of TOEFL
for independent and integrated writing tasks. The results revealed that
the discourse of the two tasks differs significantly in terms of ‘lexical
sophistication’, ‘syntactic complexity’, ‘argument structure’, ‘voice in
source evidence’ and ‘message in source evidence’ (Cumming et al.
2005). The study indicates that the examinees tend to write more
extended and original texts while attending to independent writing tasks
as compared to integrated tasks having students stick to the source
input.

Another point to consider regarding integrated writing tasks pertains
to task representation (comprehending the task demands) and
approaches adopted while completing integrated and independent
writing tasks (Plakans & Gebril, 2012). The study conducted by the
above-mentioned researchers reveals that some learners interpret the
two types of tasks differently whereas others approach the tasks in the
same way. Elaborating on this observation, the scholars claim that those
who adopted the same approach failed to employ integrated skills
attending to source dependent tasks. It is also asserted that the process
of reading and rereading the stimulus was time-consuming and added
up to the task complexity. Furthermore, for those who are less
experienced in academic writing requiring the skill of synthesizing, the
input material proved to be of use in terms of idea generation. At the
same time, for their more experienced cohorts who gained substantial
experience in academic reading for writing, the source material stymied
the process requiring them to comprehend the source and integrate the
skills needed to complete the task. Plakans and Gebril conclude by
arguing that integrated writing tasks should receive more attention in
writing instruction and assessment, which presupposes that students
should be coached in completing this type of tasks requiring synthesis
while the assessors should consider that task representation may vary
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due to the fact that the examinees did not approach the tasks as the ones
that require the use of synthesizing.

Another body of research centers on the advantages and
disadvantages of the integrated writing tasks (Cumming, 2013). As far
as positive points are concerned, it is claimed that source dependent
tasks are useful for 1) instruction and self-assessment purposes, 2)
exposing learners to source responsible writing practices, 3) honing
students’ integrated skills through providing exposure to multiliteracies
models. However, the challenges of these tasks are as follows: 1) the
assessment of writing abilities tends to be confused with source
material comprehension abilities; 2) assessment and diagnostic
information are mixed up; 3) some genres are difficult to score; 4) at
times it is difficult to demarcate the language of the source material
from examinees' production (Cumming, 2013).

Overall, the evidence obtained from the review of the literature is
ample that the majority of the studies look into one type of source
dependent writing tasks — those that are based on the reading passage.
Accordingly, what sets our study apart is the fact that it addresses
integrated writings tasks based on audiovisual input. The tasks refer to
writing a paragraph and a magazine article based on the video
recording.

Materials and methods

The study was conducted based on the written part of Russian
academic contests in English. The mixed-method research approach
was implemented. The quantitative data were obtained from the
experiment seeing the participation of 64 high school students in total.
The qualitative data were gathered through the questionnaire containing
four questions of open-ended and closed-ended types and the
observations made during the lessons. Evaluation and analysis of the
data allowed for the graphic representation of the information collected.

Procedure

The experiment involved 5 lessons delivered to 64 highschoolers
(10th and 11th grades). Each of the lessons included certain stages: 1)
the highschoolers were provided with PPT presentation looking into
specific Olympiad integrated writing task in terms of its rhetoric
structure, common grammar features, vocabulary repertoire, and style;
2) then they got acquainted with task rubrics and assessment criteria
pertinent to the integrated writing task concerned; 3) during the next
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stage the high schoolers were required to study sample written texts
produced by the participants of academic competitions in order to better
comprehend the requirements and what they are expected to produce
while participating in various academic competitions; 4) then they had
to complete certain preparatory tasks offered, which will be later
described in detail; 5) upon completing the tasks, the students had to fill
in a questionnaire containing a set of questions pertinent to the specific
writing task. The lessons covered two types of integrated writing tasks
specific to Russian Olympiads (“all-Russian academic Olympiad for
school students”; “Vyshaya Proba”, and “Lomonosov”). The task types
included producing a paragraph and a magazine article based on the
audio or video recording.

Depending on the type of the integrated writing tasks students were
supposed to complete certain preparatory activities. As far as the
integrated task based on producing a paragraph after listening to an
audio input is concerned, a set of preparatory activities was as follows.
In task 1 the students were offered several phrases in which they had to
underline the topic and controlling idea. In task 2 they were supposed
to choose the most appropriate topic sentence based on certain criteria.
According to the task rubric related to task 3, the high schoolers were
supposed to transform too general topic sentences into more concrete
ones. While completing task 4 they were required to elaborate a clear
topic sentence for each of the topics offered. Task 5 would have
students write out a topic sentence from the paragraphs offered that was
unrelated to the central idea. In task 6 the students were requested to
devise the topic sentences for the paragraphs offered.

The integrated writing task based on producing a magazine article
after listening to an audio input was accompanied by the following
activities of the preparatory type. In task 1 the students were required to
analyze in terms of vocabulary, style, and grammar features some
magazine article titles retrieved from the real papers produced by the
participants of the academic contests. Task 2 would have students
analyze the sample magazine articles written by the participants of the
Olympiads. While completing task 3 the high schoolers were required
to match the titles offered with the ones that were more appropriate for
the magazine article style. According to the task rubric specific to task
4, the students were requested to elaborate the appropriate title for each
of the texts offered. In task 5 they had to match the titles with the
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rhetoric techniques employed. Another part of the preparatory tasks
focused on the vocabulary features characteristic of the magazine
article style. One of the tasks would have students replace the
underlined phrases with an appropriate idiom from the box. Preparatory
tasks focused on the stylistic features of the magazine article. While
completing the activities the students were supposed to edit the texts
offered to make them more appropriate for the rhetoric structure of the
magazine article.

As far as the paragraph is concerned, the high schoolers were
supposed to answer the following questions:

1. Have you been taught producing a paragraph based on the audio
or video recording as one of the examples of integrated writing tasks
within the school curriculum?

2. How difficult do you think it is to produce a paragraph based on
the audio or video recording?

3. Do you wish to continue mastering your integrated writing skills
within the school curriculum?

The questionnaire that concerned producing a magazine article
based on the video recording comprised similar questions, which were
slightly reformulated according to the task.

Results

The results obtained are based on the data gathered through the
questionnaire. As far as paragraph writing based on the video recording
is concerned, the data obtained demonstrate that the majority of high
school students (57 %) were familiar with this type of activity. 27 % of
the respondents had heard of the task but had never been trained in it.
16 % of the students admitted to being unfamiliar with the integrated
writing task. The answers to the 1% question listed above may lead to
the following implications. Firstly, they may indicate that some
students intend to study abroad and consequently are more exposed to
foreign language since they have to take certain examinations in
English. For example, the written part of IELTS
(International English Language Testing System) is known to contain
integrated tasks in which the examinees are required to produce an
essay based on the written text and oral academic lecture. Secondly, the
results revealed may also show that some students plan to major in
foreign languages in their future carcers and therefore seek to
participate in academic contests in English.
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Question 1.
Have you been taugh producing a paragraph
based on the video /audio recording as part
of the school curriculum?

_/
Hear of 1tl I AYes

(27 %) (57 %)

(16 %)

Figure 1. Data retrieved from respondents’ answers to Question 1
of the questionnaire: ‘Have you been taught producing a paragraph
based on the video /audio recording as part of the school curriculum?’

While responding to the second question concerning integrated
writing task complexity, the high schoolers were also divided.
According to 80% of the respondents, the task pertained to relatively
complex activities, with 15 % viewing it as difficult activity. Notably,
only 5 % of the respondents regarded this task as a simple activity. It is
apparent that the difficulties students may encounter while completing
the task may be attributable to the fact that this activity involves a set of
skills and subskills pertinent to listening skills, the ability to make notes
while completing listening comprehension tasks, summarizing and
analyzing while processing the information, and strategic competence
implying, in this case, the ability to reconstruct certain information by
means of probabilistic forecasting mechanism or contextual guess.
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Question 2.
How difficult do you think it is to produce a
paragraph based on the video /audio
recording

Difficult
(15 %) Not
difficult

(5 %)

Relatively
difficult
(80 %)

Figure 2. Data retrieved from respondents’ answers to Question 2
of the questionnaire: ‘How difficult do you think it is to produce a
paragraph based on the video /audio recording? ’

The answers to the third question indicate that most of the students
(67 %) show interest in being trained in other types of integrated
writing tasks with 4 % being reluctant to get acquainted with other
activities of this type. Accordingly, 29 % of the respondents were
dubious about obtaining further practice in the writing tasks under
consideration. On the whole, the answers substantiate the fact that the
high schoolers are enthusiastic about being exposed to integrated
writing tasks. At the same time, if we are to compare the results
obtained regarding the third question with the answers provided
concerning the first question, it becomes apparent that it is students that
intend to incorporate foreign languages in their future career path who
are primarily interested in receiving additional training in other types of
integrated writing activities.
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Question 3.
Do you wish to continue mastering integrated
writing skills within the school curriculum?

Not sure
(29 %) \
No
Yes
4 %) (67 %)

Figure 3. Data retrieved from respondents’ answers to Question 3
of the questionnaire: ‘Do you wish to continue mastering integrated
writing skills within the school curriculum?’

Producing a magazine article based on the video recording
represents another type of integrated writing activities specific to
Russian Olympiads in English. The results found that only 19 % of the
respondents were exposed to the task with 30 % of the students having
heard of the activity for the first time. Accordingly, 51 % of the
highschoolers had heard of this task but had never practised it. The
results revealed may indicate that the magazine article as one of the
written genres is not regularly trained within the school curriculum.
Consequently, students do not obtain sufficient practice in this type of
written texts, which is exclusively limited to preparatory courses for
academic contests in English. This points to a considerable discrepancy
between the school curriculum and requirements of the Olympiads.
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Question 4.
Have you been taught writing a magazine
article based on the video recording?
Yes
No (19 %)
(30 %)

Hear of it
(51%)

Figure 4. Data retrieved from respondents’ answers to Question 1
of the questionnaire: ‘Have you been taught writing a magazine article
based on the video recording?’

The answers to the second question concerning the writing task
complexity demonstrated that 78 % of the respondents regarded
magazine article writing based on the video recording as relatively
difficult with 22 % of the students viewing it as a complex activity.
Remarkably, none of the students classified the task concerned as one
of the simple activities.

Question 2.
How difficult do you think it is to produce a
magazine article based on the video
recording?yq¢

difficult

" (0%)

Diffigult Relatively
(22 %) difficult
(78 %)
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Figure 5. Data retrieved from respondents’ answers to Question 5
of the questionnaire: ‘How difficult do you think it is to produce a
magazine article based on the video recording?’

As far as the overall students’ attitude towards the tasks offered is
concerned, a few remarks should be made. The interpretation of the
data concerning producing a paragraph based on the audio input
revealed that the high schoolers were mostly enthusiastic about the
activities in which they had to 1) devise a clear topic sentence for the
topics offered, 2) write out a sentence from each paragraph that was
unrelated to the central idea, 3) write the topic sentence for the
paragraphs offered. However, some of the activities presented certain
challenges for the students. Namely, those activities referred to
transforming too general topics into more concrete ones, choosing the
topic sentence according to the criteria provided — too general topic
sentence, too specific topic sentence, best topic sentence.

As far as the magazine article tasks are concerned, it was found that
the students mostly preferred the activities in which they were supposed
to analyze the magazine article titles in terms of style, and vocabulary,
claborate the appropriate title for the texts offered, match the titles with
the ones that were more appropriate for the magazine article style and
complete some vocabulary tasks. However, the students experienced
certain difficulties while completing some editing activities aimed at
transforming the texts offered to make them more appropriate for the
rhetoric structure of the magazine article.

Discussion

Overall results retrieved from the answers to the questionnaire
indicate that integrated writing activities should receive more attention
as part of the school curriculum and therefore should not be limited to
preparatory courses for the academic contests in English. Notably,
some high schoolers remarked that integrated writing activities were
not trained within the school curriculum regularly, which adds up to the
relevance of the experiment conducted.

The findings obtained may lead to the following implications. There
is a need for developing critical and creative thinking, although in
general, the students did well in the majority of the activities they were
exposed to. The fact that the highschoolers encountered certain
difficulties while approaching the tasks in which they had to transform
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the whole text, to synthesize the information expressed in too general
topic sentences to make them more concrete, or to identify the most
appropriate topic sentence indicates that they may lack some analytical
and critical skills required to complete the activities listed above.

There may be proposed various solutions to aid critical and creative
thinking development. First, the learning process should be problem-
based, which presupposes that the tasks should be realistic, should
correspond to students' interests, age group, and individual
particularities. Secondly, the interdisciplinary approach should be
implemented to ensure intersubject connections. In other words, a
foreign language can serve as an efficient instrument of comprehensive
development on condition that it integrates other subjects. Thirdly,
teachers should consider some aspects that account for the mechanisms
responsible for how information is processed and internalized. By this
statement, we imply that the modern generation is notorious for clip
thinking, which denotes the lack of ability to process extensive pieces
of information. This means that teachers should consider it while
organizing the learning process. They may resort to the technique of
microlearning, which is gaining popularity. Microlearning stands for
providing learning content dividing it into “pieces”. In other words,
learning material becomes short and specific so that it may be
processed. Thus, once the content is processed and internalized,
students can build upon it accumulating more and more information
gradually. All the abovementioned can stimulate critical and creative
thinking abilities, which are possible on condition that students possess
substantial background knowledge.

As far as integrated writing practices are concerned, microlearning
can also be of significant help. For instance, it can be implemented
through a learning blog or any other platform which contains short
video or audio recordings covering some issues. Therefore, students
can be requested to comment upon the problems mentioned in the video
or audio input. Furthermore, not only can they articulate their opinion
in the written form but they can also read their peers’ ideas and
comment upon them. Thus, this leads to the exchange of opinions
which occurs in more or less authentic conditions.

Conclusion

Integrated writing tasks represent a complex analytical process
requiring writers to employ a variety of techniques and cognitive
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operations during task completion. Namely, one should be adept at
processing information from various source materials including audio
and reading inputs, selecting, synthesizing and comparing, citing and
paraphrasing information to avoid patchwriting. Thus, developing
integrated writing skills plays a pivotal role in the current education
paradigm reflecting the essentials of the competence-based approach in
language teaching. According to this approach, learning should be
practice-oriented, which presupposes that knowledge and skills students
acquire should be applicable in real life. In other words, a set of skills
specific to integrated writing is indispensable both in the realm of
academia and everyday contexts. Given that, this type of writing task
has come to the fore in various tests and academic contests aimed at
measuring writing abilities. This, in its turn, provides a grounding for
the speculations concerning the fact that there is an inevitable risk of
confounding the assessment of writing competence with source
material comprehension abilities. In our opinion, the inclusion of
source dependent tasks in the writing construct is a reasonable decision
for the learning process should be reflective and representative of real-
life settings, as it has been mentioned so far.

Notably, stimulating integrated writing skills may exert a positive
influence on a set of integrated skills employed in one's mother tongue.
Therefore, providing exposure to integrated writing in a foreign
language has the potential to prepare students for their future university
life in which they are supposed to take lecture notes while listening to a
professor. On the whole, source dependent writing tasks show the signs
of the interdisciplinary approach, since the skills required are essential
in a variety of academic settings that are not restricted solely to a
foreign language.

Overall, integrated writing skills are proven to be critical to a variety
of settings, both academic and non-academic ones, which makes it
imperative for teachers to accord high priority to these activities
involving a combination of receptive and productive subskills.
Providing high school students with adequate training in the activities
concerned can aid language development, multitasking, and analytical
skills.
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T.A. IMHUTpPEeHKO

N.M. I'oponunuen

MockoBCKM MeJarorn4eckKui rocy1apcTBeHHbIH YHUBEPCUTET

IPEINOJIABAHUE BPUTAHCKOI'O U AMEPUKAHCKOI'O
BAPUAHTOB AHTJIMCKOT O SI3BIKA C YUETOM
OCOBEHHOCTEM BPUTAHCKON U AMEPUKAHCKOM
KYJIBTYP

B cmamve amanuzupyemcsa npobnema, C6A3AHHAA C AHSTUUCKUM
A3bIKOM, KOMOPWIll ABNAEMCA MEHCOVHAPOOHBIM A3IKOM, KOMOPbIl
yuam OonvuwuHcmeo model 8 Mupe O MmMo2o, umobwvl Obiia
BO3MONCHOCMb 00WAMBCA ¢ NPeOCMABUMENAMU PA3HBIX KYIbmyp NO
gcemy mupy. QOOnako cywecmeyem npobiema  npenooasanus
AHEIUUCKO20 A3bIKA C MOYKU 3PeHUsi OPUMAHCKO20 AHRTULICKO2O U
AMEPUKAHCKOo20 aHenutickoeo Azvika. Kax npasuno, npenooasamenu 6
BY3ax mne obyyarom kakomy-iubo  onpedenéHHoOMy — 8aAPUAHMY
AHEIUUCKO2O0 — A3bIKA, A  CMEUWAHHOMY  AHRTULCKOMY, — KOMOpPbIU
8KIIOYAEm 8 cebs yepmuvl OPUMAHCKO20 U AMEPUKAHCKO20 AH2TULICKO2O,
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KaK — camvlX  pACHPOCMPAHEHHBIX U NONYIAPHLIX — GAPUAHINOG
auenuiickoeo A3vikA. B pesynemame, yuawuecs yuam cmewianuwviil
QHeUNCKULL U He MO2ym OMaudumv OPUMAHCKULL 6apuanm om
AMEPUKAHCKO20 BAPUAHTNA AHSTUTICKO20 A3bIKA. DMO MONHCEM NOGLeUDb
3a coOoll HezamueHvle NOCIEOCMBUSL NPU O0OWeHUU ¢ HOCUMesMU
AH2TUTICKO20 SA3bIKA.

B pabome ucnonvzosanvi memoovl CONOCMAGAEHUS U AHAIU3A
00pA306aMENbHON NPAKMUKU HA OCHOBE Pe3VIbmamos aHKemuposanus
npenodasameneti U CMyOeHmMos, A  MaKdce  pe3yabmamos
Mecmupo8aniuss CmyoeHmos.

Hannas cmamovsi npuooum npumMepsbl HEKOMOPLIX PAIUYULL MENHCIY
OPUMAHCKUM AHETUUCKUM U AMEPUKAHCKUM AHSTULUCKUM, 0OBACHSEem,
Kakue cywecmsylom Oudaiekmsl 0adxce GHYMpu OpPUMAHCKo20 U
AMEPUKAHCKO20 — AHeIUNCK020 s3blKaA.  Aemopamu — anaiusupyemcs
makodice paziuyue NpasUl peuesoco  0OujeHust npedcmagumencii
aMepUKancKol U OpUmMancKoul Kyiomyp.

Asmopamu noouéprueaemcsi 060CHOBAHHAS HEOOXOOUMOCTb 3HAMb
He MONbKO JUHSGUCIUYECKUE PA3IUYUsL  MedcOy  OPUMAHCKUM
QHeUUCKUM U AMEPUKAHCKUM — AHSTULCKUM, HO U O0CODEHHOCmU
OPUMAHCKOU U AMEPUKAHCKOU KYIbMYp, MaK KAK S3bIK U KyIbmypa
HeomOenumbl Opye om Opyeda, U 01 M020, UYMoObl YCHEeuHO
83auMoo0elicmeosams ¢ NpeoCmagumensimMy  Opyeux  Kyiomyp,
He0OX00UMO He MONbKO 3HAMb S3bIK, HO U 3HAMb NPABULA NOBEOCHUs.
80 8peMsL 0OUleHUsI 8 PAZHBIX KYIbMYPAX.

Knrouesvie cnosa: opumanckuti  aeaulicKull, — AMEPUKAHCKUL
QHeUCKULl,  OPUMAHCKAsL  KYIbMypd, AMEPUKAHCKAsL  Kyabmypd,
KYIbmMypa peuesoeo oOujeHus.
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TEACHING OF BRITISH AND AMERICAN VARIANTS OF
THE ENGLISH LANGUAGE WITH REFERENCE TO
PECULIARITIES OF BRITISH AND AMERICAN CULTURES

The article analyzes a relevant problem connected with the English
language which is an international language, which a big number of
people in the world learn in order to have an opportunity to
communicate with representatives of different cultures all over the
world. However, there is a problem of teaching English in terms of
British English and American English. As a rule, teachers in
universities do not teach a particular variant of the English language
but mixed English which includes the features of both British English
and American English as the most popular variants of the English
language. As a result, students learn mixed English and cannot
differentiate British English from American English. This can entail
negative repercussions while communicating with native English
speakers.

The authors have used methods of comparison and analysis of
educational practice on the basis of the results of questionnaire of
teachers and students as well as the results of testing of students are
used.

This article adduces instances of some differences between British
English and American English, explains what dialects exist even within
British English and American English. Moreover, the authors analyze
the difference of rules of speech behaviour of representatives of British
and American cultures.

Key words: British English, American English, British culture,
American culture, culture of speech behaviour.

BBenenne

B ycnoBusix rmobanuzanuy U MOMUKYIBTYPHOU Cpeabl HEOOBIYaiHO
aKTyalu3upyercsi mpoOjiemMa, CBs3aHHAs C AHIJIMHCKAM  SI3BIKOM,
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KOTOpI:Iﬁ SABJISICTCA MCKAYHAPOAHBIM SI3BIKOM u IMOJIB3YECTCA
MIPUOPUTETOM 10 OTHOLIEHUIO K APYTUM SI3bIKaM. bOIbIIMHCTBO JIroei
B MHUpE yd4aT aHTJUACKUN SI3BIK JJIsi TOrO, YTOOBI OOWIAThCs C
MPECTaBUTEISIMA  Pa3HBIX KynbTyp MO0 BceMy wmupy. OjnHako
CYIIECTBYET MpoOJieMa MpernojaBaHusi aHTJIMHCKOTO SI3bIKa C TOYKH
3peHUs OpPUTAHCKOTO WM aMEPUKAHCKOrO BAapHUAHTOB AHTJIMICKOrO
s3pika. Kak mpaBuiio, mperonaBareny B BY3ax He o0y4aroT Kakomy-
b0 omnpenenéHHOMY BapHaHTy aHTIHMKMCKOTO S3bIKA, & MPAKTHKYIOT
CMEIIaHHBIA AHTJMHACKUIA, KOTOPBIH BKIIOYAaeT B ce0S YepTHI
OpUTAHCKOIO W aMEPUKAHCKOrO BapHaHTOB AHTIHMHCKOrO SI3bIKA, Kak
CaMbIX PAacCIpOCTPaHEHHBIX W MOIYJSAPHBIX BapUAHTOB AHIJIMICKOrO
sa3bIka. B pesynbTare, yuaiiuecs y4yaT CMEIIAHHBIA aHTJIMMUCKUM U HE
MOTYT OTJIMYNTH OpPUTAHCKHNA BapHaHT OT aMEPUKAHCKOrO BapHaHTa
AHTJIMHMCKOrO SI3bIKa. OJTO MOJKET IIOBJIEYL 3a COOOH HETaTHBHEBIE
MMOCJICACTBUA ITIPpU O6IIIeHI/II/I C HOCHUTEJISIMU aHTJIMMCKOrO SI3bIKA.

MaTtepuajibl 1 METOABI

IIpexxne Bcero, HEOOXOAUMO OOBSICHUTE, YTO MOAPA3YMEBAETCS O]
orpenenéHHbIM BapUaHTOM aHTJIMHACKOro s3bIKa. M3-3a OombIIoro
KOJIMYeCTBa  pa3HBIX [WANEKTOB BHYTPH  KaXJIOrO0  BapuUaHTa
AHIVIMMCKOrO fA3bIKA, BBIICISIOT CTAHAAPTHBIM BAapUAHT KaK CaMblid
00IIeyOTpEOUTENBHBIN, MPU3HABAEMbIM KaK HaIMOHAJNbHAs HOpMa,
WCIONb3yeMas Ha BCEHl TeppUTOPUHM CTpaHBl M TOHMMAaeMasi BCEMH.
OdwunmanbHoe Ha3BaHWE MU OJTOTO BapWaHTa — CTaHIAPTHBIA
anrmiickuii (HoBoe B 3apy0OexHOlN TUHTBUCTHKE, 1989).

CrangapTHBIM aHTJIIMACKAM SIBIISIETCS AMAJIEKT aHTJIMHCKOTO S3BIKA,
KOTOPBII HCIONB3YETCSI HA BCEH TEPPUTOPUU AHTIIOTOBOPSIIEA CTPAHBI
Kak oOmenpuHsITas HOpMa. CoenuHEHHOE KopomnescTBo
BemukoOpuranmun u  CeBepHolt  Mpnangum  uMeeT — YeThIpe
TeppUTOpHANBHBIX AencHusa: Aurmms, lornanous, Yamic, CeBepHas
Hpnannus. B Aarnuu u Yanbce, TEPMUH CTaHJIAPTHBIM aHTIMHACKUA
accoruupyercsi C OpUTAaHCKUM aHTIMHCKAM, a HMMEHHO CO
CTaHIAPTHBIM TPOW3HOIIEHHEM, KOTOpO€ O(HIIMAIHHO Ha3BIBAETCS
“Opuranckoe HopMaTuBHOE Tiporn3Homenue” (Received Pronunciation),
a TaKkKe ¢ rpaMMAaTUKOA M C JIEKCUKOH CTaHAApTHOrO AaHTJIUMCKOro
Coemnuénnoro KopomesctBa (United Kingdom Standard English)
(Standard British English). B Hlortmaanuu craHmapTHBIM IHAIEKTOM
SIBJISIETCSI TIOTNIAHACKUIN CTaHAapTHBIA aHTmickuid (Scottish Standard
English) (McArthur, 1992). B Coenunénnsix IllTaTtax, craHAapTHBIM
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BapHaHTOM  aMEPUKAHCKOI'O0  aHIJIMKUCKOro  sisiercs OO
amepukanckuii” (“General American”) (Wells, 1982).

Bpuranckoe HOPMAaTUBHOE MPOU3HOIIICHHE (Received
Pronunciation) npusHaércs Ha Bcedd TeppuTopuu CoenuHEHHOIO
KoponeBctBa, u ©Oojee TOro, HCHOIB3YeTCS KakK OQHUIHATIbHOE
MIPOU3HOIIICHNE OPUTAHCKON Tele-paauo BEIATEIbHOM KOoproparuei
BBC. Ortcroma, OpuTaHCKO€ HOPMATHBHOE IIPOM3HOIICHUE TaKKe
HasbIBaerca anrnuiickuii BBC. bonee Toro, Oputanckoe HOpMaTHBHOE
MPOU3HOIIIEHHE SBIsIETCS OQUIIMATEHBIM TPOU3HOIIEHHEM OpUTaHCKOU
KOpOJIEBCKON ceMbU U BykuHremckoro nsopua. B pesynbrare, MOXHO
OTMETUTH cJeayronue Ha3BaHUA CTaHIapTHOI'O 6pI/ITaHCKOFO
aHTJMKCKOro: OpUTaHCKOe HopMmaTuBHOe mnpousHomenue (Received
Pronunciation) , Amnnmiickuiit BBC (BBC English), Koponesckuii
aarmuiickuit  (The King’s/Queen’s English), wu CrangaptHeiii
OputaHckuii anrmiickuii (Standard British English) (Allen, 2003).

Ho 31ech, camoe BakHOE HY)XHO OTMETHUTH TO, YTO “OpMTaHCKOE
HOPMAaTHUBHOE TMPOHM3HOIIEHNE” OTHOCUTCS TOJIBKO K OpHUTaHCKOMY
mpousHomieHnto. Torma kak TepMmumHBl  “AHrmmiickuii  BBC”,
“KoponeBckmii  anmmiickuii” W “CraHmapTHBIA ~ OpHUTaHCKUH
AHTIUICKUI” OTHOCSATCS HE TOJNIBKO K MPOU3HOIIEHUIO, HO M K JIEKCHKE,
u rpamMaTtuke. llpy 3TOM, CTaHIApTHBIM BapuWaHT aMEpPUKAHCKOTO
anrauiickoro “O6rmmuii amepukanckuii” (General American) OTHOCHTCS
K JIEKCHKE, TPOHM3HOmEeHUI0 W Tpammatuke (HoBoe B 3apyOexHO
nuHTBUCTHKE, 1989).

Kak OpuTaHCKHMid aHTIUHACKHANA, TaK W aMEPUKAHCKAM aHTIIAHACKHHA
MMEIOT pa3iIUYHbIE AaKIEHTHl BHYTPH CAMHX BApUAHTOB M HEIb3s
BBIIENUTh KAaKOW-TMOO HamOojee TMpaBWIIBHBIN akieHT. OmHako,
“bpuranckoe HopMmaTuBHOE Tpon3Homenne” (Received Pronunciation)
(Aarmuiicknit  BBC, Koponesckuit  anrmuiickuii, CTaHTapTHBIN
anrmiickuii) B CoemmaéaaoM  KoposneBctBe w  “OOmmuit
amepukaHnckuii”’ B CoemuHEHHBIX IllTaTax cramm OOMICTIPUHSATHIMH,
CTaHIAPTHBIMH BapHWaHTAMH, MPU3HABAEMBIMH BCEMH Ha TEPPUTOPUU
3TUX cTpaH U Bo BcéM mupe (McArthur, 2002).

CrangapTHOe OpUTAaHCKOE MPOU3HONIEHUE — 3TO BapHaHT (AKIEHT)
crangaptHoro anrimuiickoro B CoemunéHHoM KoposneBctBe u B
«Kpatkom Oxcdopackom cnoBape aHriumiickoro s3bpika» (Concise
Oxford English Dictionary) “CrangapTHoe OpuTaHCKOE
mpousHomeHne”  (Received Pronunciation) ompemensercs — Kak

47



«CTaHIAPTHBIM AKIIEHT aHIJIMMCKOTO s3bIKa FOKHOW  AHTIIANY,
HECMOTps Ha TO, YTO €r0 MOXKHO YCIBIIATh HA BCEW TEPPUTOpPUU
Anrnuu u Yaneca (Crystal, 2003).

Kornma-to B mpocToHaponnu Ha3bIBaeMbli “AHIIHICKUNA KOpOMs”,
“bpuTaHckoe HOpMAaTHUBHOE MPOU3HOIIEHHE” O0peno BBICOKUN CTaTyc
BO MHOTHX YacTsix BennkoOpuTaHuu, HECMOTPSI HA OTCYTCTBHE KaKUX-
6o uepT, Bo3BhIatonux “‘HopmaTtusHoe npousHomenue” (Received
Pronunciation) Hajg JpyruMM aKIEeHTaMU aHTJIHKACKOro s3pika. C
Havaja 7o cepenuHbl XX BeKa C TaKMM aKIEHTOM T'OBOPHIIM JIIOJIH,
obnmajaroniue BIACTBIO, JIGHBraMH W BIMSHUEM B  OOIIECTBE.
(McArthur, 2002).

Ouenb BaxxHO He TyTaTh “HopmatusHoe npousHomenue” (Received
Pronunciation), Kkak cTaHZapTHBIA aKIEHT, CO CTaHJAaPTHBIMH
BapraHTaMn AHTJIMIICKOrO S3bIKa B AHFJ'H/H/I, KOTOPBIC HA3bIBAIOT
“CrangapTHeiii anrmuiickuii”, “Anrmmiickuii BBC”, “KoponeBckuit
anrmuiickuit”  u  “Oxcdopackmii  anrmmiickuii”.  CranmaptHOe
oputanckoe npousHoiieHue (Received Pronunciation), kak ciemyer u3
€ro Ha3zBaHUs, 3aTparuBacT TOJIBKO ITPOU3HOUICHHUE I'OBOPAIICTO, TOI'ZIa
KaK BBIIICHA3BaHHBIE CTAHOAPTHI BKIIOYAIOT BCE pa3leNibl SI3BIKA:
JICKCUKY, QoHeTHKy, rpammaTuky (Allen, 2003).

Oo6mmit amepukanckuii (General American) — 3TO CTaHIAPTHBIM
BapHaHT  aMEpPUKAHCKOTO  SI3BIKA, KOTOPBI  HCIIONB3YyeTCs
OOJBIMMHCTBOM  aMEPUKAHIICB W  IIOJB3YETCS  HaWOOJBIIICH
MTONYJISIPHOCTHIO, T.K. OH JIMIIEH KaKOW-THOO pErHOHAIBHOU OKpacKd
WJIN COIMAIbHO-9KOHOMHYECKUX XapaKTePUCTUK. TOUHOE ONpeneneHre
TepMHHA “O0MMNA aMepHKaHCKW~® 1O CHX TIOp OCHapuBaeTcs.
Hekotoprie yd4€Hble, HECMOTps HAa TPOTUBOPEYHS, MPEAIOYUTAIOT
HCIIONB30BaTh TepMHUH “CTaHTApTHBIA aMEpPHKAHCKWA aHTIUHACKAN
(Standard American English). Kak u “O0mmuit amepukanckuii” (General
American), Tak w “CTraHmapTHBIH aMEPHKAHCKHNA aHTJIHMHCKUN
(Standard American English) Bxirodaror B ce0s nekcuky, GOHETHKY U
rpammMatuky (Wells, 1982).

BaxxHo oTMETHTH, UYTO JAWANEKTHl BHYTPH AaMEPHUKAHCKOIO
AHTIUIICKOTO HE TaK Pa3HOOOpPAa3HBI 1O CPaBHEHHWIO C JHAJIEKTaMU
OpuTaHCKOTO aHTIMiickoro. Hampumep, MOTIAHICKWN aHTIHHACKAN
(Scottish English) un yameckuii anrmumiickuit (Welsh English) B
Coenmnuénnom KopomeBcTBe cuilbHee OTIHYAOTCS Apyra OT Apyra B
JIEKCUKE, TIPAaBOMMCAHWW ¥ TPOU3HOIICHWH, YeM OOJBIIMHCTBO
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JTMAJICKTOB B aMeprKaHCKoM aHrmiickom (McAuthur, 2014).

PesysabTaTthl Hcciie10BaHUA

OueBuHO, YTO HEOOXOAUMO 00y4YaTh CTAHIAPTHOMY OpPUTAHCKOMY
WM CTaHJAPTHOMY aMEPHKAaHCKOMY BapHUaHTy aHTJIMHCKOrO SI3bIKa B
BY3e, uro0bl He JOMYyCTUTH CMENIMBAHUS JBYX BapHaHTOB
aHTIHUIiCKOro  sA3bIKa. VIMEHHO cMemuBaHWe OpUTAHCKOTO U
aMEpUKaHCKOTO BapHaHTOB CeHYac pacHpoCTpaHEHO BO BCEM MUDE,
[I03TOMY Yy4alluecs He MOTYT OTJIMYUTh OpHUTAHCKUN BapHaHT OT
aMmepukanckoro. (Ocob0oe BHUMaHHUE CTOUT OOpaTUTh BOIPOCY
00y4YeHUS aHTJIMICKOrO SI3bIKa.

Kak Opu10 OTME4eHO BhIIE, HEOOXOAUMO 00y4aTh OJHOMY
BApHaHTy AaHTJHMICKOTO $S3bIKa, YTOOBI HE JOMyCKAaTh CMEIIMBAHH
TIPYTUX BapHaHTOB. Heo0xoaumo OOBSICHSTP Hauboee
pacnpocTpaH€HHbIE pa3udus APYroro BapHaHTa aHTIIMKACKOrO S3bIKa,
YTOOBI ydalecs MOIJIM OpPHUEHTHPOBATHCA B JIPYTMX BapUaHTax
AHTJIMACKOTO SI3BIKA. YdYamuecss MOTYT CTOJNKHYThCS C JIIO0OM
CHUTyallMel, KOorja TPUTOAWTCS 3HAaHWE W JPYyroro BapuaHTa
AHTIUICKOTO s3bIKA. T.K. OpUTAHCKHUM aHIMTMHACKANA W aMepUKaHCKHMA
AHTTTUHCKUI  SIBJISIIOTCSL  CAMBIMH  PaclpOCTPaHEHHBIMU BapUaHTaMU
AHIVIMMCKOrO $13bIKa, TO 3HAHUE PA3JIMUUMU MEXIY 3THUMH BapuaHTaMU
IIOMOXET IMpU B3aUMOJACUCTBUM C OJHHUM M3 OTUX BapUAHTOB
AHTIUICKOTO $3bIKa, WU JK€ C JIOOBIMH JAPYTUMH BapUaHTAMH
AHTIUIICKOTO s3bIKa, T.K. BO MHOTHMX BapHaHTax, Omaromaps
HWCTOPUYECKOMY BJIHSHHUIO, OTMEYAIOTCSI YepThl OPHUTAHCKOTO U
aMEpPUKaHCKOr0 aHTJIMICKOTO.

Mexay OpUTAaHCKAM W aMEPUKAHCKUM AaHTJIIMACKAM, CYIIECTBYET
OTPOMHOE KOJIMYECTBO JIEKCUYECKHUX, (hoHETHIECKUX u
rpaMMaTHYeCKuX pasznunanii. KoHedHo, He HY)KHO OOBSCHSTH MX BCE,
T.K. yJaIuecs IpocTo 3aMyTaloTCsl BO BCEX TOHKOCTAX OPHUTAHCKOTO U
AMEPUKAHCKOIO  BapUaHTOB  aHIVIMMCKOro  s3bika.  IloaTomy,
TIperno1aBaTen B BVY3e JTOJIKHBI OO0BSACHATH caMble
pactpocTpaHEéHHbIE W OONBIINE PA3INdds MEXKIy 3THMH BapHaHTAMHU.
OObsacHeHne JOJKHO MPOUCXOIUTh TOJIBKO B CaMbIX
pacnpocTpaHEHHBIX CIlydasX, KOrJa BHIHBI HanOoiee 3aMEeTHbBIS
orinuus. bormee Toro, HEOOXOOUMO OOBSACHATH Pa3THYAS BO BCEX
ACIeKTax s3bIKa: JIEKCUKe, (QOHEeTHKe W rpammarnke. bomee Toro, kak
OBUTO OTMEUEHO BHIIIe, WMEHHO WU3-32 JTHX pa3IN4di, WHOTHA,
MIPECTABUTENN OpPUTAHCKOH W aMEepUKAaHCKOW KyJIbTYp HE MOTYT
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MOJIHOCTBIO MOHATH APYr apyra. [1o3ToMy, Tak BaKHO OOBSACHSATH TH
pazmuuua. B mporuBHOM  ciywae,  ydamuecs ~HE  CMOTYT
OpPUEHTUPOBATHCS B APYTUX BapUaHTaX aHIVIMACKOIO SA3bIKA.

Hdnst  Toro d4ToOBI TpenojaBaTeNy  YCHENIHO MpenojaBaly
AHIVIMMCKUM SI3bIK, ONUPASCh HA OTJAENbHBIA BAPUAHT AHIJIMICKOrO
SI3bIKA, HEOOXOIUMO CIIEIOBATh CIICAYIOIIUM IIPUHITUTIAM:

1. IlpenogaBaTens 3HAET JUHTBUCTUYECKHE Ppa3IUUYUS MEXKIY
6pI/ITaHCKI/IM U aMCpUKaHCKHMM BapuaHTaMU QHTJIMHACKOTO $3bIKa |
MPHUJEPKUBACTCS OJHOTO BapHaHTa AHTJIMHCKOTO sI3bIKa B TpoIlecce
npernojaBaHus.

2. IlpenomaBatens oTOOpanm y4eOHBIH MaTepuan IS OO0ydeHUs
OJIHOMY BapHWaHTy aHIJIMMUCKOro s3blKa C YYETOM HMHTEPECOB U
moTpedHOCTEH 00yJaIOMMXCsl.

3. IlpenogaBatens pa3paboTay TEXHOJOTHIO OOYUEHUS TOMY WIIU
MHOMY BapHaHTy aHTJIMICKOIO S3bIKa C YIETOM €r0 0COOEHHOCTEH.

4. TlpenomgaBatenb CO3/all CUCTEMY JIEKCUYCCKUX, (POHETHUECKUX U
rpaMMaTHYECKUX  YNpaXHEHWH A oOydeHuss  OpUTaHCKOMY
AHIVIMMCKOMY WJIM aMEPUKAHCKOMY aHIVIMMCKOMY.

Takum oOpa3oM, ciemys OaHHBIM [PHHIHWIIAM, IpPErnojaBaTelb
obecrieunT dPdexkTnBHOE 00yUeHHWE OJHOMY U3  BapHaHTOB
AHTIUIICKOrO S13bIKa, OPUTAHCKOMY MIJIH aMEPUKAHCKOMY.

Paznuuns Mexkay OpUTAHCKMM U aMEePUKAHCKUM aHTJIMICKUM

B nmanHOW wacTu cieqyeT OTMETHTh HEKOTOPBIE Pa3Iuyus MEXIY
OpUTAaHCKUM ¥ aMEpUKaHCKUM BapHaHTaMH aHTIMICKOrO SI3BIKa,
KOTOpBIE TMPEeXAE BCEro 3aTPardBalOT JIEKCHYECKUE Pa3UYHs |
CJIOBapHBIii 3arac.

CJoBapHBbIii 3amac

Mexay OpUTaHCKAM AHTIMHCKAM M aMEPUKAHCKUM aHTITHACKAM
cymiecTByer Oomnblmasi pas3HHIIAa B CIOBapHOM 3amace. B obomx
BapHaHTaX aHTJIMHCKOTO S3bIKa CYIIECTBYIOT Pa3HBIE CJIOBa, KOTOPHIE
o003HaYalOT OMHO W TOXe. B Toke BpeMs B OpHUTAaHCKOM |
aMEpUKaHCKOM BapWaHTaX aHTIIMHCKOrO S3bIKa CYIECTBYIOT CIIOBA,
KOTOpBIE€ CYIIECTBYIOT B OOOMX BapHaHTaX aHTJIMHCKOTO S3BIKA, HO
MMeIoIIre a0COMIOTHO pa3Hoe 3HaueHue (Janicki, 1977).
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Bpuranckuii IlepeBon AMepuKaHCKH
AHTJIMHACKU AHTJINI CKUI
Lift Judr Elevator
Film DuiibM Movie
Biscuit [Teuenne Cookie
Chip JloMTHK >kapeHoro French fry
kapTodens
Crisps Yurcer Chips
Lorry, Truck I'py3oBuK Truck
Trolley Tenexka B MarazuHe Cart
Underground Mertpo Subway
Subway ITom3eMHbI# TIEpex 01 Underpass
Car park Crostaka Parking lot
aBTOMOOUJIEH
Tick lanouka Check
Football dyTO0N Soccer
American AMepHrKaHCKUN Football
football hyrbon
Petrol bensun Gas
Cooker, Stove IInuta Stove
Salt cellar ComnonHka Salt shaker
Postcode ITouToBBIN UHAEKC Zip code
Ring road KonbieBas Beltway
aBTOJIOpOTa
Chemist’s, AnTeka Drugstore,
Pharmacy Pharmacy
Wardrobe T'apmepoO, mkad Closet
Flat KsapTupa Apartment
Holiday Kanukymsl, oTmyck Vacation
Garden Can Yard
State school l'ocymapcrBenHas Public school
IKOJIa
Public school YacrtHas mKona Private school
Jam Bapenne Jelly
Jelly Keme Jello
Cutlery CronoBble TpUOOPHI Silverware
Starter 3akycka Appetizer
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Tick Tanouka Check

Vest Maiika Undershirt

Waistcoat Kuner Vest

Tabnuya 1. Crosapuwiii 3anac

Kak BHIIHO, CIIMCOK JIEKCHYECKUX Pa3IH4YMii MEKAYy OPUTAHCKUM H
aMEpUKAaHCKUM aHTJIMHACKUM OOmupeH. [[aHHBIM CIMCOK IMOKa3bIBaeT,
HacKOJIbKO CHJIBHO OpHMTAaHCKHW BapWMaHT aHTJIMHCKOrO  A3BIKa
OTJIMYAEeTCs] OT AaMEPUKAHCKOT'O BapuaHTa aHIJIMHCKOro A3bIKa. [laHHbIe
CJIOBa TPEJCTABIAIOT COOOW HECKOJIBKO NPUMEPOB B pa3IMuuM B
CJIIOBapHOM 3arace MeXay OpUTAHCKUM aHTJIUHCKAM W aMEPHUKAHCKUM
aHrnuiickuM. Ha camoM Jiene JIEKCHYECKUX pa3iMduid B CJIOBapPHOM
3amace OrpOMHOE KOJTMYECTBO.

IIpaBonucanue

Ogue — Opurtanckmii aHramiicknii; Og — aMepukaHCKMi
aHTJIMACKUii

bputanckuii aHTIHMHACKHIA, a TakXke OpPHUTAHCKOE COAPYKECTBO
WCTIONB3YIOT OKOHYaHMS -logue W -gogue, Torja Kak aMepUKaHCKHN
AHTJIIMHACKUI MCIONB3YyeT OKOHYaHUs -log M -gog Ui TaKMX CIIOB, Kak
analog(ue), catalog(ue), dialog(ue), monolog(ue) u t.1. Ho, Hampumep,
OKOHUaHHE -gue B CloBe catalogue Takke HCIONB3yeTcs B
Coenuuénnnix Illtatax, HO catalog Oosee pacmpoctpaHeHo. boinee
TOr0, B aMEpPUKAHCKOM aHIJIMHCKOM Hamucanue cioBa dialogue oueHb
pacmpocTpaneHo, 1o cpaBHeHuto ¢ dialog, Xors o00a BapuaHTa
HanmucaHusi cuuTaroTcs mnpuemiembiMa (Schur, 2007). Ilpu 3ToM
OKOHYaHHE ‘‘gue” coxpaHseTcs B TaKUX CJIOBax, Kak: tongue, vague,
league.

BbpuTtanckmii IlepeBon AMepuKkaHCcKuid
AHTJTHIACKUH AHIJIHHCKUI
Analogue Amnaor Analog, Analogue
Catalogue Karanor Catalog, Catalogue
Demagogue Hemaror Demagog,
Demagogue
Dialogue Huamor Dialogue, Dialog
Epilogue Onunor Epilog, Epilogue
Monologue Momnomor Monolog,
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Monologue

Prologue ITponor Prolog, Prologue
Travelogue Knwura wim ¢punbpm Travelog,
0 MYTENECTBUSX Travelogue

Tabauya 2. The -ogue/-og

-ise, -ize (-isation, -ization) — Bpuranckuii anramiickuii; -ize (-
ization) — Awmepukanckuii anrjaumiickuii. IIpoucxoxkneHue wu
PEKOMEHIAIUM K UCIOJIb30BAHHIO

OkoHUaHWE —iZ€ 4YacTO HENPaBWIBHO pPacCMaTPUBACTCs, Kak
amepukanm3M B bpurtannn. OpHako, OKCPOPIACKUIA aHTITUIACKHAN
cimoBaps (Oxford English Dictionary) pexoMeHayeT HCIONb30BaTh
OKOHYAHUE -iz€ H OTME€YACT, YTO OKOHYAaHHC -ise IIpUIuIo M3
¢dpanimysckoro  s3pika.  OKCOpACKHMH  aHIVIMHCKUE  ClIOBaphb
HOII‘IépKI/IBaeT HUCIIOJIB30BAHUA OKOHYAHUHEC -iSC KaK aJIbTCPHATHUBY
(McArthur, 1998).

[TyOnukaruu  OKCOPACKOro H3AaTeNbCcTBA, Takue Kak Henry
Watson Fowler's A Dictionary of Modern English Usage, Hart's Rules
u The Oxford Guide to English Usage Takke peKOMEHIYIOT
HCIIONB30BaTh OKOHUYaHWe -ize (Daragh, 2000).

HcnoJsb3oBanne

AMepUKaHCKUI aHTIMHCKUN W30eraeT CIOIb30BaHUS OKOHYAHUS -
ise, HaIIpuMep, B TAKUX CIIOBaX, Kak organize, realize u recognize.

bpurtanckuit anTIMCKAI, B OCHOBHOM, HCITOJIB3yET OKOHYAHUE -iSe,
HO, B TOXK€ BpeMs, OKOHYAHHE -iZ€ TaKK€ MOXKET HCIIOb30BaThCS.
CooTHoOIIIEHNE HWCMONB30BAaHUS MEXAYy -iS€ W -ize paBHseTca 3:2
cormacHo British National Corpus. OxoHuanue -ise OoJbIIe
pacmpocTpaHeHO B CpEICTBaX MaccOBOW WH(OPMAIMW W Tra3erax
Coenunénnoro Koponescrsa, Bkirodas razersl The Times, The Daily
Telegraph u The Economist. B Toxe Bpems, OKOH4YaHHWE -ize
WCIIONB3yeTc B~ HEKOTOPBIX ~ OpWUTaHCKUX  aKaJleMHYECKHX
myOnuKanmsax, Takmx, kak Nature, the Biochemical Journal u The
Times Literary Supplement.

WznatensctBOo  KeMOpumKkcKoro yHUBEpCcHTETa OOJBINE BCETO
MONIIep)KMBAET UCIONB30BaHWE OKOHYaHUs -ise B CoennHEHHOM
KoponesctBe. B Toxke Bpems, MEHEE paclpoOCTpaHEHHOE OKOHYAHHUE -
ize M3BECTHO, KaK OKC(OpJCKOEe HANWCAHWE, U OHO HCIIONB3YyeTcs B
MyOMMKAIUsAX M3AATENhCTBA OKC(OPICKOTO YHHBEPCUTETA, CAMBIM
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W3BECTHBIM U3 KOTOPBIX siBisieTcst OKChOPACKUI aHTIIMICKUN CIIOBaph
(Oxford English Dictionary) (McArthur, 1992).

B Mmupe, oxoHwyaHume —ize mMpeBajMpyer B HAy4YHBIX pabOTax |
OOBIYHO MCIIOIB3YETCs OONBIIMHCTBOM MEXK/YHAPOIHBIX OpraHU3allnii,
takux, kak Opranmzanus oObenauuHéHHbIX Hamuid (United Nations
Organizations) 1 BcemupHas opranuzanus 3apaBooxpaHenus (World
Health Organization) B Toxe Bpemsi, EBpomeiickuii Corwo3 Tpebyer
ucnonb3oBanue okonuaHus —ise (Uepauxosckas, 2010).

Jpyrue cinoBa uMeroT Toiabko ¢opmy —s: advertise, advise, arise,
chastise, circumcise, comprise, compromise, demise, despise, devise,
disguise, excise, exercise, franchise, guise, improvise, incise, revise,
rise, supervise, surmise, surprise, televise u wise (Ilerpopa & OpiioBa
2010).

Bpuranckuii IlepeBon AMepHUKaHCKU
AHTJIMHACKU AHTJIUN CKUI
To finalise, To 3aBepmiath To finalize
finalize
To WHaycTpuaau3upoBaT To industrialize
industrialise, To b
industrialize
To nationalise, HammonanmsupoBaTh To nationalize
To nationalize
To organise, To Opraan3oBBIBaTH To organize
organize
To recognise, 1) Y3HaBaTs; 2) To recognize
To recognize IIpuznaBats; 3)
BripaxkaTs mpu3HaAHUE;
To specialise, Crnennani3upoBaThCs To specialize
To specialize

Tabnuya 3. Oxonuanus -ise/-ize

-yse — DbpuTraHckuii AHIVIMHCKUIl; -yZe — AMepPHUKAHCKHH
AHTJIHIACKUH

OxoHuaHUe -yse MpUcyIle OpuTaHCKOMY aHTIHiickoMy. OKOHYaHHe
-yze TpHcylle aMEpUKAaHCKOMY aHrinuiickomy. Hampumep: B
OpuTaHCKOM aHTJIMHCKOM - analyse, catalyse, hydrolyse u paralyse, HO
analyze, catalyze, hydrolyze u paralyze — B aMmeprkaHCcKOM aHTITHIICKOM

54




(Janicki, 1977).

Bpuranckuii IlepeBon AMepuKaHCKH
AHTJIMHACKUI AHTJIUNI CKUI
To analyse AHanu3upoBaTh To analyze
To catalyse KaranusupoBaTh To catalyze
To dialyse JuanusupoBath To dialyze
To electrolyse DNeKTpOoNN3UPOBAThH To electrolyze
To hydrolyse unponu3upoBath To hydrolyze
To paralyse ITapanu3oBath To paralyze
To [Monseprats To psychoanalyze
psychoanalyse TICUXO0AHAITU3Y

Tabauya 4. - The -yse/-yze

-ce — CYLIeCTBUTeJbHOE; -Se — TJaroj; - OpuTaHcKuii
AHTJIMACKHUIA; -Se — CYIIeCTBUTEIbHOE, IJIaroj; - aMepuKaHCKUi
aHJIMACKUii

B OonpmmHCTBE CiiydyaeB, B OPHUTAHCKOM AaHTJIMWCKOM TIPUHATO
WCIONB30BaTh OKOHYAHHE -C€ Ui CYIIECTBUTENBHBIX W -S€ IS
rmarojoB. Torga kak B aMEpUKAaHCKOM AaHTJIMHCKOM, OKOHYAHHE -S€
WCIONB3yeTCs W Ul W CYIIECTBUTEIbHBIX M TiaroioB. OmHaKo,
CYIIECTBYIOT UCKITIOUEHUSI.

CroHuT OTMETHTD, YTO B OPUTAHCKOM M aMEPUKAHCKOM aHTIHICKOM
cymectBuTenbHble  advice/device u  riaronsl  advise/devise He
W3MEHSIOT CBOWMX OKOHYaHWH, T.e. cymiecTBuTenbHbIe advice/device
AMEIOT OKOHYAaHHE —C€ B O0OWMX BapHaHTaX, a riaroibl advise/devise
MMEIOT OKOHYaHHUE —s€ B 000MX BapHaHTax (T/Ie IS CYIECTBUTEIHHBIX
WCIIONB3yeTCs 3BYK —[S] ¥ 3BYK —[z] IS T71arosio).

st cmoB  licence/license wmim  practice/practice, OpHTaHCKHI
AHTIUICKUI  TIPUAEP)KUBAETCS  BBIIICONHCAHHOTO TpaBWia, TIE
OKOHYaHWE -C€ — CYIIECTBUTENBHOE; -S€ — TJIAroi (XoTs (HOHETHIECKU
STH CIIOBa SABIIOTCS OMO(OHAMH, W HWMEIOT 3BYK —[s] W s
CYIIECTBUTENBHBIX W JJIS TJIATOJOB B OOOMX BapHaHTaX aHTIHICKOTO
SI3BIKA).

AMEpUKAaHCKHA  aHTIUACKUM  COXpaHWI  aHMIo-(PpaHIly3cKoe
Harucanue i cioB defense m offense. B Gpuranckom aHTIHiicKOM
aTH cnoBa umMmetorT Hammcanue defence m offence. Takum xe obpazom
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MUIIYTCS CJIOBa pretense B aMEPUKAHCKOM aHTIIMICKOM M pretence B
OpuranckoM anrnuiickom. Ho mpousBoanbie oT HUX cinoBa defensive,
offensive u pretension coXpaHsIOT CBOE HalmMCaHUE B 000X BapHUaHTaX
AHTJIMKCKOTO S3bIKa U He u3Mensttorest. (Janicki, 1977).

Bpuranckuii IlepeBon AMepuKaHCKU
AHTJIMHACKUI AHTJINI CKUI
Defence 1) 3amura; 2) Defense
O6opona;
Licence Jluuenzus License
To license JlaBaTh To license
paspenieHue,
JIUTICH3UIO
Offence 1) Obuna; 2) Offense
IIpaBonapynieHue;
Pretence IIputBOpCTBO, Pretense
Ob6man

Tabnuya 5. - The -ce,-se/-se

-ae, -0¢ — OpUTAHCKUIl AHIVIMIiCKMii; -6 — aMepHKAHCKHH
AHTJIMHCKUI

BonpmmHCTBO CJIOB B OpUTAHCKOM aHTINHCKOM HUMEIOT OyKBHI “ac”
" “0€”, Torma Kak, B aMepUKaHCKOM aHTJIMACKOM JTH YK€ CIIOBa UMEIOT
toiasko OykBy “e”. Hampumep (UK/US): aeon/eon, anaemia/anemia,
anaesthesia/anesthesia, caecum/cecum, caesium/cesium, coeliac/celiac,
diarrhoea/diarrhea, encyclopaedia/encyclopedia, faeces/feces,
foetal/fetal,  gynaecology/gynecology, = haemoglobin/hemoglobin,
haemophilia/hemophilia, leukaemia/leukemia, oesophagus/esophagus,
oestrogen/estrogen, orthopaedic/orthopedic,
palaeontology/paleontology, paediatric/pediatric.

Hexkotopslie cioBa ¢ OpUTaHCKUM TPAaBOHAIMMCAHUEM JIOMMYCTHMEI B
aMEpUKAaHCKOM aHTJIHHCKOM.

Hampumep, Opuranckoe Hamucanue cioB archaeology m amoeba
6onee pacnpoctpanero B CIIA, yeM 4ncTo amepruKaHCKOE HAITMCAHHE
archeology n ameba.

OpHako, OpWUTaHCKOE HaNWCaHWE cJIoBa oenology IOMyCTHMO B
aMepUKaHCKOM aHTJIMICKOM, HO, aMEPUKaHCKOE HalicaHue enology.

CokpaménHoe cnoBo haem 0T haemoglobin cymecTtByer B
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OpUTaHCKOM

AHTJIAICKOM.

Ho, B

aMEpPUKaHCKOM

AHTJIMICKOM

COKpaIIEHHOE CII0BO OT hemoglobin nuiercs heme, 4TOOBI UCKIIOYUTh
IyTaHHUILY CO CIIOBOM hem (KpomKka, noopyOOouHbll Wos).

B amepukaHCKOM aHTIHICKOM €CTh TaKHE CIIOBa, KOTOPbIE MOTYT
CBOOO/IHO MHUCATbCS B OPUTAHCKOM WJIM aMEPUKaHCKOM CTHIIE. JTo,
HampuMep, TaKue CIIoBa, Kak aesthetics,
MPEBAIMPYIOT Haj HanucanueM esthetics u archeology) u palaestra.

B OpuTtaHCKOM aHIJIMKACKOM, CJIOBa, KOTOpbIe CBOOOJHO MOTYT

HCITIOJIB30BaTh

BKIIIO4YarOT TaKue

chamaeleon, mediaeval

OputaHckoe W
CIIOBa,  Kak

aMepHKaHCKOe
encyclopaedia,
(MeHEe pacmpocTpaHEHHBIM BapHaHT B

archaeology (00ObIYHO

MPaBOIUCAHUE
homoeopathy,

OpUTAHCKOM M aMEpUKAaHCKOM aHTIHICKOM), foetid u foetus (Janicki,

1977).
Bpuranckuii IlepeBon AMepHUKaHCKU
AHTJIMHACKUI AHTJIUI CKUI
Archaeology Apxeoiorus Archaeology,
Archeology
Bougainvillaca byreususus Bougainvillea
(pacrenue)
Chimaera Xumepa Chimera,
Chimaera
Encyclopaedia, OHUUKIIOEANS Encyclopedia
Encyclopedia
Foetus, Fetus ITmom (amaTomws) Fetus
Homoeopathy, I'omeomatus Homoeopathy
Homeopathy
To manoeuvre MamneBpupoBath To maneuver
Orthopaedics OpToneaus Orthopedics
Praesidium, [Ipesunmym Presidium
Presidium
Toxaemia Tokcemus Toxemia
(HanMYMe TOKCHHOB B
KpPOBH)

Tabnuya 6. - The -ae,-oe/-e
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—-1I- - Opwranckuii aHramiickmii; -lI- -
AHTJINICKM

B Oputanckom aHrimiickoM cyQgukc -1 4acTo yaBanBaercs Aaxe,
€CJIM Ha TIOCIISIHUIN CJIOT HE CTaBUTCS ynapeHue. B amepukanckom
aHTIMKCKOM, Ha000poT, cydduke -1 yacTo He yBanBaercs, Korjaa Ha
MOCJIEHUN CJIOT HE CTABUTCS yAapeHHe.

B OpuranckoMm aHTiHiickoM cyp@uKc -1 "4acTo ynBauBaercs Mpu
BCcex u3MeHeHusx (opm cimoBa (-ed, -ing, -er, -est), a TakKe HpU
nobasieHnn cyQ@UKCOB -er 1 -or Jj1sl 00pa30BaHUs CYIIECTBUTEIbHBIX.
B pesynbraTe, B OpUTaHCKOM aHTIMKACKOM ciioBa muimyTcsi: cancelled,
counsellor, cruellest, labelled, modelling, quarrelled, signalling,
traveller u travelling. B aMepukaHCKOM aHTJIMHACKOM T€ JK€ CJIOBa
nuinyTest canceled, counselor, cruelest, labeled, modeling, quarreled,
signaling, traveler u traveling (Janicki, 1977).

aMepUKAHCKHM I

Bpuranckuii IlepeBon AMepHKaHCKU
AHTJIN CKUH aHTJIM CKUii
to cancel, OTMEHHUTB, to cancel,
cancelled, OTMEHMUI U T.1I. canceled, canceling;
cancelling; canceler;
canceller; cancellation
cancellation
to dial, Hab6upats HOMED, to dial, dialed,
dialled, dialling; HaOpaHHBIA HOMEP U dialing; dialer
dialler T.1.
to equal, BEITE paBHBIM, to equal, equal,
equal, equalled, paBHBIN H T.1I.; equaled, equaling;
equalling; pPaBEHCTBO equality
equality
to fuel, fuel, 3ampaBisaTh to fuel, fuel,
fuelled, fuelling | TommMBOM, TOIITUBO U fueled, fueling
T.J
jewel; HparotieHHbIiH jewel; jeweler;
jeweller; KaMeHb; IOBEJIUp U T.II. jewelry; jeweled
jewellery;
jewelled
to parcel, 3aBEpTHIBATH B to parcel, parcel,
parcel, parcelled, MaKeT u T.JI. parceled,
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parceling parceling
to remodel, [lepenensiBaTh 1 to remodel,
remodelled, T.J. remodeled,
remodelling remodeling
to travel, MyTEIICCTBOBATh, to travel, travel,
travel, travelled, MyTEHICCTBUE U T.]I. traveled, traveling;
travelling; traveler
traveller
wool; IePCTh; wool; woolen;
woollen; woolly IIEPCTSHOI; wooly
HIEPCTUCTHIN
Tabauya 7. - The -1I/-1
—-l- - Opuranckmii anramiickmii; -lI- - amepukaHckuii
aHTIUACKUii

B OputaHCKOM aHTJHMIICKOM €CTh CJIOBAa, KOTOPBIE TEPAIOT OIHY
OoykBy “I” y cyddurca mpu TpaHchopMaiym clioBa, TOrja Kak B
aMEpPUKAaHCKOM aHTJIMHCKOM €CTh CJIOBA, KOTOPHIC, HA00OPOT, TBOMHOM
cyhdukc -1l mpu TpanchopMaIuu ciioBa He U3MEHSIOT.

[IpaBuiO Takoro, 4To €CM OCHOBA CJIOBa (HEe BKIIOYas mpedukc
uin cydukc) umeer ape 0yksul “117, mpu TpaHchopMalK dTHX CIIOB
B OpHTaHCKOM aHMIMKACKOM onmHa OykBa “1” mcuezaer, Torma, Kak B
aMEpUKaHCKOM aHIJIMACKOM 3TH CII0OBa HHUKAaK HE H3MEHSIOTCA U
coxpanstor aBe Oykswl “lI”. Hampumep, cioso skillful. OcroBa storo
cnoBa skill. TloaTomy, B ameprukanckoMm aHrimiickoM cyddukc -1l He
m3mensiercss — skillful. B Opuranckom anrmmiickoM, omHa OykBa “1”
ncuesner - skillful (Janicki, 1977).

OOBIYHO 3TO CBOICTBEHHO CJIOBaM, Ybsi OCHOBa HCIIONB3YETCS
ITOBCEMECTHO, a TaK)Ke HOBOOOPAa30BAHHBIM CIIOBAM.

Hampumep, 310 Takme cnosa, xak wil(l)ful, skil(l)ful, thral(l)dom,
appal(l), fulfil(l), fulfil(l)ment, enrol(l)ment, instal(l)ment. ITh cioBa
oOpaszoBaHbl OT omHOKOpeHHBIX cioB will, skill, thrall, appall, fulfill,
KOTOpBIE BCEerja MUIIyTcs ¢ AByMs OykBam “11”.

Takxe, B OpUTAHCKOM aHTJIMHACKOM, CYII[ECTBYIOT CIIOBa, KOTOPBIE
M3HAYaNBHO TUIITYTCS C OHOW OyKBO# “I”, Torma xak B aMepHUKaHCKOM
anrmuiickom ¢ gBymst OykBam “II”. Hampumep, distil(l), instil(l),
enrol(l), enthral(l)ment. IlpaBumo wu3meHeHus cybddurca cxoxee,
TONBKO B NAHHOM CIy4ae B OpPHUTAaHCKOM AaHTJIMKUCKOM J3TH CIIOBA HE
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OyayT npubaBiaTh emé onHy OykBa “1”, Torma, kKak B aMEpUKaHCKOM
AHTIMKACKOM, TIpH TpaHCPOPMAIMK ITUX CIIOB, OydeT MpUOaBISTHCS
emé onHa Oykea “11”. XoTs, W3HAYAIBLHO, B OPUTAHCKOM aHTJIUHACKOM,
9T CJIOBa MUCAIUCH ¢ JByMst OykBamu ‘’lI”’, HO co BpeMeHeM OJHY
OykBy “I” oHm yTpartwiu. B amMepukaHCKOM aHTIIMIICKOM, HamvcaHHe
3THX CJIOB ¢ IByMs OykBamu “lI” He n3menmnock (Janicki, 1977).
Bbpuranckoe mpaBomnucanue cinoB instal, fulness n dulness c omHoi
OykBoli “1” ceifuac cumTaercsi yCTapeBIIUM W HCIOJNB3YeTCsl KpaiiHe

penKo.
Bpuranckuii IlepeBon AMepHKaHCKU
AHTJIMACKUI AHTJINN CKUI
to appal; VYixacaTb; to appall;
appalling y>Kacaromuit appalling
to distil, JluctumimpoBath U to distill, distilled,
distilled, distilling; T.JI. distilling; distillation,
distillation; distillery
distillery
to enrol, PerucrpupoBath(cs), to enroll, enrolled,
enrolled, enrolling; 3anuchiBaTh(Cs) enrolling; enroller,
enroller, enrolment enrollment
to fulfil, Brimonusars, to fulfill, fulfilled,
fulfilled, fulfilling; OCyIIeCTBIATh U T.1. fulfilling; fulfillment
fulfilment

to install, to
install, installed;
installation;
installer; instalment

Y cTaHOBUTE U T.[I.

to install,
installed; installation;
installer; installment

to instil, instill,
instilled;
instillation

Baymats, Beensats u
T.1.

to instill, instilled;
instillation

skill; skilful;

Ymenue, MactepcTBO

skill; skillful;

skilfully; skilled U T.J. skillfully; skilled
will; wilful; Boiist; cBOEBOIBHBIN; will; willful;
wilfully CBOEBOJIHHO willfully

Tabauya 8. - The -I/-11
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-mme — OpUTAHCKMIl AaHIVIMICKMIA; -m — aMepHuKAHCKH
AHTJIMHCKUI

B OpuTaHCKOM aHIJIMMCKOM CYIIECTBYIOT CJIOBa, KOTOPHIC
OKaHYMBAIOTCSI Ha —Mmme, TOrja, Kak B AMEPUKAHCKOM aHIJIMICKOM
OHHU OKaH4MBaroTcs Ha -m. OJTHAKO B OPUTAHCKOM aHTJIMHCKOM JTaHHBIE
CIIOBa MOT'YT, TaKXXe UMeTh okoHuaHue —m (Janicki, 1977).

Bpuranckuii IlepeBon AMepuKaHCKH
AHTJIMHCKHUI AHTJINI CKUI
Aerogramme, Anporpamma Aerogram
Aerogram
Centigramme, CanTrrpamm Centigram
Centigram
Gramme, Gram I'pamm Gram
Kilogramme, Kunorpamm Kilogram
Kilogram
Milligramme, Musurpamm Milligram
Milligram
Programme 1) IIporpamma; 2) Program
Ilepenaua
(TeneBumeHue,
pammo); 3)
IIporpammka
(TearpanpHas);

Tabnuya 9. -mme/-m

Kak ™Mbl BuIOMM, CyIIECTBYIOT aOCOJIIOTHO pa3Hble IIpaBHia
[IpaBOMMCAaHUs B OpUTAHCKOM M  aMEPUKAaHCKOM  BapHaHTax
AHIIMHACKOro s3bIKa. MBI mocTapanuch HauOojee MOAPOOHO OIHMCATh
pa3nuuMs B IPaBOIMCAHUM UM JaTh HauOojee HCUEPIbIBAIOIIIE
IIPUMEPBHI.

l'oBopst 0 ¢oHernyeckux pazauyusX, HEOOXOIUMO YIIOMSHYTb
OputaHckoro mpodeccopa (HOHETHKH YHUBEPCHUTETCKOTO KOJUTEIKa
Jlonpona, /xona Yamnca. ko Yamnc 3HaMeHUT Omaromapsi CBOMM
paboram o0 (OHETHYECKHMX PA3MMUYUSAX B Pa3IMYHBIX BapHaHTax
AHIVIMMCKOro  si3bIKa  “AKIEHTHl  aHIVIMHMCKOro  si3blka: [7aBa
1:Bcerynnenue; I'naBa 2: bpuranckue octpoa; I'naBa 3: 3a npenenamu
anrmuiickoro  seika’”;  (“Accents of English: Volume 1: An
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Introduction; Volume 2: The British Isles; Volume 3: Beyond the
British Isles™;) B atux pa6orax, J[xoH Y3uic noapoOHO aHATU3UPYET
pa3HbIe BapHaHThl AHTJIMHCKOr'O $3bIKa, BKJIOYAss OPUTAHCKUA U
aMepHKaHCKUH, JaéT moApoOHbIH pa3dop doHonmornu M (HOHETHKH,
BKIIodass  (OHETHUYECKWE  pa3iuyusi  MEXKIy  HOPMaTHBHBIM
npou3HoIIeHHEeM (OpUTAHCKUN aHTIUNCKUN) W OONIUM aHTITHHCKUAM
(amepHuKaHCKUI aHTITMACKUN).

Uccnenosarens Jxon Anreo (John Algeo), Takke wucciaenoBa
pasnuuus MEXay OpUTAaHCKMM M aMEPUKAHCKAM  BapHUaHTaMU
aHrnmMiickoro s3pika. JDKoH Anreo m3BecTeH Ojaronapsi CBOeH KHUTE
“bpuTaHCKHMI WM aMepUKaHCKUM aHrnmmickuii?”. B Helt [)xon Anreo
oIpoOHO pa30dupaer Jiekcudeckue, HOHETUIECKHE U TPAaMMATHUYCCKHE
pasauuns MKy OPUTaHCKMM U aMEPUKAHCKUM aHTJIMACKUM. Bot, 4To
JxoH Anreo roBopHUT 0 GOHETHUECKUX PA3UUMAX MEKIAY OpUTAHCKHM
1 aMepUKaHCKHM BapHaHTaMH aHTJIMHCKOTO s3blka: “CamMasi oueBUIHAS
pa3HHIA MEXIY OPUTAHCKAM W aMEPUKAHCKUM aHTIUHACKAM 3TO “TOH”
s3bIKa, a WMEHHO Ta WMHTOHAIMS, KOTOpas COMPOBOXKJIAET
TIPETIOKEHUSI.

Kornma Gpuranen uim amepuKaHel pa3roBapuBaeT, OHU Pa3INdaroT
Ipyr Apyra, MPeXAe BCEro, IO HHTOHAIIMH, C KOTOPOH TOBOPHT
KaXJbplii HOCUTENb CBOEW BapuaHTa. B TMEHWH, My3bIKaJIbHBIA TOH
npeobIagaeT Haj TMPO3AMYECKUM TOHOM, II03TOMY OYE€Hb TPYTHO
pa3IuuuTh  OpUTAaHCKUX W aMepUKaHCKWX  TeBmoB. Jlpyrue
(hoHEeTHUECKHE PA3TUYHsI KACAIOTCS yAapeHHs], a TAaKXKe B apTUKYIISIIIHH
Y pacIpefeNeHny COTIACHBIX M TJACHBIX. DTH Pa3iUuds JOCTaTOYHO
monpoOHO  omucaHbl. JlekcMdeckne pasnmuyusl TakkKe IIHPOKO
pPacCMOTpEHBI MEXKIy [ByMs BapuWaHTaMH, W OHH JOCTaTOYHO
OOIMpPHBI, XOTS OHM YacTo OBIBAIOT MEHEe 3aMETHBI, YeM
OONBIIMHCTBO CJIOB, K KOTOPBIM OTHOCSTCS  MPEAIoiaraeMbie
skBuBaseHTHL.” (Algeo, 2006; Janicki, 1977).

bpuranckuii Caoso AMepHKaHCK
AHTJIMHCKUIA il AHTJIMHCKUH
[ fedju:l] Schedule (I'padux) ['skedzu:l]
[plan] Plan (ITnamn) [pleen]
[ 'trafik] Traffic (Tpaduk, [ treefik]
JlopoxHOE IBIKEHTIE)
[hand] Hand (1) Pyxka; 2) [heend]
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Crpenka gacos; 3)
Ilepennsia nana, Hora 'y
JKUBOTHBIX; )

['s3:kemsta:ns Circumstance ['s3:.kom.stae:n
] (O6¢cTOsATENHCTBO) s]
['aktfuali] Actually (B ['aektfuali]
JICHCTBUTEILHOCTH, HA
CaMOM JIeTie)
[kan] Can (Moub, ymeTh) [kaen]
[ 'planit] Planet (ITnanera) [ 'pleentt]
['aktrv] Active (AKTUBHBIN) ["aektrv]
['pasiv] Passive [ paesiv]
(ITaccuBHBII)
['hap(a)n] To happen ['haep(o)n]
(Cnyuatnces,
IIponcxoantp)
[fakt] Fact (Paxr) [faekt]
[ fam(a)li] Family (Cembs) [ fem(o)li]
[bad] Bad (ITnoxoit) [baed]
[ Aninhabitob Uninhabitable [ Aninhaebitab
1] (Henpuronausrii mist 1]
JKUITBS)
[bank] Bank (bauk) [baenk]
[va:.z] Vase (Baza) [vers]
[od v3:tismont Advertisement [ eedvar 'tarzmo
] (Pexnama) nt]
[tranz'le1f(o)n] Translation [treenslerf(o)n]
(ITepeBom)
[to' ma:tou] Tomato (ITomumop) [to'mertou]
[ murlrtri] Military (BoeHHbrit, [ 'milr teri]
BowHckwmit)
[ fju:tarl] Futile [ fju:tal]
(bectone3HbIi,
TreTHbIi)
['glasia] Glacier (JIegauk) ['gletfor]
[ k3:nal] Colonel [ kar:nal]
(IToTKOBHHUK)

63



[ naf(a)n(a)]] National [ nzef(a)n(a)l]
(HanmonanbHbIit)
['leza] Leisure (docyr, ['li:zor]

CBoboTHOE Bpemsi)

[kontribju:t]

To contribute (1)

[kontribju:t,

Jlenats B3HOC, 'kontribju:t]
JKEpTBOBATh; 2)
CotpynHu4ats (Tae-1.);)
[zed] Z (bykBa Z) [zi]
['0ara] Thorough ['03:r20]
(TmaTensHBIN)
[ 'moubarl] Mobile (MOOWIBHBIIA, ['moubal]
TIEPEHOCHOM)

[dol] Doll (Kykna) [dol, dol]
[gou] To go (Uarn) [gou]
['broufa] Brochure (Bpoiitopa) [brov’ fur]
[ harikon] Hurricane (Yparan) ['h3:r1 ken]
[ premotfuo] Premature [, prizmo'tor]

(ITpexxmeBpeMEHHBI )
[ forer] Foyer (Doite, [ foror]
Bectubromnns)
['f3:ta1l] Fertile 1) ['f3:rtal]
ITmomopoaHbIii; 2)
II1000BHUTEIN;
['detlio] Dabhlia (I"eoprum) ['detljs]
[ mrsail] Missile 1) [ misal]
PeakTuBHBIN cHaps,
Paxera; 2)
MerarenbHbI CHaps;
[ prouses] To process 1) [ pra:ses]
IToxBeprats 00paboTKE;
2) OdopmitATh,
PaccmatpuBath
(moxymeHTsI); 3)
OO6pabatbeIBaTh
(napOpMaIHIO);
[pa’sju:ont] Pursuant (B [po-'su:ont]

64




coorBercTBuu ¢) (formal

or specialized)
[lo"borat(o)ri] Laboratory ['leebrato:ri]
(JTabopatopwust)

['erprikot] Apricot (AOpuKoc) ['eprika:t]
['jogat] Yoghurt (Morypr) ['jougert]
[1'reiz] To erase (Ctupatsn) [1'rers]

(Y nansitn)
[, 9:genar zerf{( Organization [, o:rgena’ zet/(
e)n] (UK,US), Organisation e)n]
(UK) (Opranmuzanus)
[pa heps], Perhaps (Moxer [par haeps]
[praeps] ObITh, BO3MOXKHO)
[kla:k] Clerk 1) Cryxarmii; [kl3:rk]

2) Ilpomager (US);

Tabnuya 10. @onemuueckue pasniuius

Oxonuanue “-ile”

CioBa, KOTOpBIE UMEIOT HEyIapHOEe OKOHYAHKE —ile MPON30IIIN OT
JMATHHCKUX TIPHIIAraTelbHBIX, OKAaHYMBAIOIMUXCS Ha —ilis, yaile Bcero

IIPOU3HOCATCA KakK

[atl]

B OpWUTaHCKOM aHTJUICKOM U

[¢o]] B
aMepuKaHCcKoM aHrimiickoM (Daragh, 2000).
bpuTtancku CaoBo AMepuKaHCKHi
W aHIrJIMH cKuii AHTJIMNCKUU
[ eedzaril] Agile 1) JloBkwii; 2) [‘ed3(a)1]
Coo0pasuTeabHBIH;
[ fju:tarl] Futile (becmone3nsrii, [ fju:tal]
TmerHbIi)
[ hostail] Hostile (BpaxxaeOHbIit) [ ha:stl]
[ 'ha:starl]
['d3u:venail] Juvenile 1) ['dzuven(ao)l]
HecoBepriennonernuii; 2)
PebOstueckuii;
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[ 'maubail] Mobile (I[TeperocHo#H, [ ' mauvbal]
IlepenBuxHOI)
['v3:sotail] Versatile 1) ['v3irsat(a)l]
Pasnocroponnwmii; 2)
MHoro1eneBoi;

Tabnuya 11. Oxonuanue “-ile”

OxoHuanus -ary, -ery, -ory

Hexkoropsie cioBa, 0OBIYHO C TAKUMHU OKOHYAHHUSIMH, KaK -ary, -ery,
WM -0ry, TAaKKEe HMMEIOT pa3Jiiyus B yJapeHUU B OPUTAHCKOM
AHTJIUIICKOM ¥ aMEPUKAaHCKOM aHTHUICKOM. B OpMTaHCKOM aHTIMICKOM
y BBIIICYKA3aHHBIX OKOHYAHWH TJIACHBIE 3BYKH [e] u [o] mmbo
COKpaImarTcsl M0 3BykKa [o], JmOO TIONHOCTHIO OIyCKaroTcsa. B
aMEPUKAHCKOM aHTJIMICKOM JIaHHBIE OKOHYAHUS WMEIOT TIOJTHBIN
[JIACHBIN 3BYK, T.€. IPOM3HOCATCS MOIHOCTBIO (Algeo, 2006).

Bpuranckuii CioBo AMEpUKAHCKHU
AHTJIMHCKUI W AaHIJIMHCKUIA
['dikf(o)n(a)ri Dictionary ['dikfaneri]
] (CnoBapp)
[1kstro:dnri] Extraordinary [1k'stro:rdaneri]
(HeoOBIKHOBEHHBIH,
HeBeposTHbIif)
[lo"borotri] Laboratory ['leebrato:ri]
(JTaboparopwust)
[ monostri] Monastery [ ' ma:nosteri]
(MoHacThIpb)
[ nesos(o)ri] Necessary [ nesoseri]
(HeoOxomuMBrii)
[ tertt(o)ri] Territory [ 'terato:ri]
(Teppuropus)

Tabruya 12. Oxonuanus -ary, -ery, -ory
Nanomel

PasHnna Mexny OpUTaHCKUM aHIVIMMCKMM M aMEpUKaHCKUM
AHTTIMHACKUM TAKXKE CYIIECTBYET U B YHOTPEOJICHUN HUAUOM.
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Bpuranckuii IlepeBon AMepuKaHCKH
AHTJIMHACKU AHTJINI CKUI
To have green BeiTh yMensim To have a green
fingers CaJIOBOJIOM thumb
Touch wood Tedy-TedYy-THY Knock on wood
(4T0OBI HE CTIa3UTh)
To have a Nmers ckener B To have a
skeleton in the mkady skeleton in the closet
cupboard
A home from Bropoit mom A home away
home from home
To take smth OTHOCUTBCS To take smth
with a pinch of | ckentuuecku k uemy- | with a grain of salt
salt I
To put in one’s BcraButh cBOM To put one’s two
tuppence (worth) TISATH KOTIeEK cents (worth)

Tabauya 13. Houomwl

Kak BugHO, WAMOMBI, TakXKe HE SBISAIOTCS WCKIIOYEHHEM B
pa3IuuusX MEKAy OpUTaHCKIM W aMEpPUKAaHCKHIM BapHaHTax
aHTnuiickoro s3eika. Korma ucmonp3yenrs WIUOMBI B OOIIEHUH, HAJ0
ObITh HamboJee aKKypaTHBIM B HX HCIONB30BAHWH, T.K. €CIIH
WCIIONB30BaTh HMIMOMY, KOTOpas HE CYIIECTBYEeT B OJHOM BapHaHTE
AHTIUICKOTO S3bIKa, TO HOCHUTENh JAHHOTO BapHaHTa HE CMOXKET Bac
moHsTh. Hocurenb maHHOTO BapraHTa aHTIMICKOTO SI3BIKa MOYKET OBITH
cour c tonky. [losTomy, HEOOXOAMMO YUHUTHIBATH Pa3IHUUS MEXKIY
OpWUTAaHCKUM W aMEpHUKAHCKUM BapHaHTaMH AaHTJIHMICKOTO S3bIKa BO
BCEX aCIeKTax pa3Inydnii, BKiIrodas uauomMsl (Janicki, 1977).

I'pammaTnyeckue pazauums

Hcnoan3oBanne Bpemén Present Perfect (oputanckmii
anrauiickuii) u Past Simple (amepukanckuii anramiickuii) c
MapKepaMH BpeMeHH

Hacrosmee cosepménnoe Bpemsi “The Present Perfect Tense”
mpucymie Ooniplle OpUTAHCKOMY  aHTIMICKOMY, HEXETH YeM
AMEPUKAHCKOMY aHITMUCKOMY. B aMepuKaHCKOM AaHIJIMHCKOM Yalle
BCero mcmonb3yercss npocroe mpomenmiee Bpems “The Past Simple
Tense” Bo Bcex ciydasix, Jake KOTJa, €CTh Mapkepsl BpemeHH The
Present Perfect (already, just, ever, never, before, recently, not...yet,
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lately, so far, by now, up to now). B OpuTaHCKOM aHIJIMHCKOM, B
JIAHHBIX CITy4asiX, BCCr/la UCIONB3YIOT HACTOSIIEEe COBEPIIEHHOE BpeMs
“The Present Perfect Tense”.

Hanpumep:

bpuranckuil aHrIuiicKuii:

-I’ve lost my keys. Have you seen them?
-I’ve missed the bus, so I’m going to be late for the meeting.

AMeprKaHCKUM aHTINHACKUI:

-I lost my keys. Did you see them?
-I missed the bus, so I’m going to be late for the meeting.

Hcnonw3oBanue Bpemenu “The Present Perfect Tense” B maHHBIX
CIIydasix JJisi aMEPUKAHIIEB CUUTACTCS CIAUIIKOM (hopMaiibHbIM. OHAKO
AMCPUKAHCKUEC MTOJUTHKHU, 4 TAKKE TC, KTO BBICTYIIACT Ha q)OpMaHI)HBIX
coOpaHusX, COOJIOMAIOT MPAaBHIO HCIOAb30BaHUS Bpemenu “The
Present Perfect Tense” co cioBaMu-mapkepamu, 4ToObI TIOKa3aTh ceOs
BBICOKOOOpa3oBaHHbIMY JiI0bME (Daragh, 2000).

@opMBblI IJ1aroJI0B MPOIIEINIero BpeMeH:

B OompmmHCTBE ciyyaeB B OpPHUTaHCKOM BapHaHTE AaHTJIMHACKOTO
S3bIKA TJIATONIBI TPOIE/IIETO BPEMEHH MPHOOPETAI0T OKOHYaHUE -t,
TOra KaK B aMEPHKAHCKOM AaHIJIMACKOM OOJNBIMUHCTBO TJIAroJioB
MPOIIENIIEr0 BPEMEHN UMEIOT OKOHUYaHue -ed.

JpyruMu cioBamMH, B OpPHTAaHCKOM aHTIJIMICKOM HCIOJIb30BaHUE
HEMPaBWIGHBIX (OPM MPOIIEIIIEro BPEMEHN Y TIarojioB MPOUCXOIUT
HAMHOTO Yallle, YeM B aMEpUKAaHCKOM aHTIIMHCKOM. OJTHAKO BO3MOXKHBI
Clly4ad, KOrJla B OPUTAHCKOM aHTIHICKOM HEMPaBHJIBHBIC TJIarojibl B
mpolenneM BpeMeHn uMeroT okoHvanue -ed. Ho mpoucxomur sTo
nmoBonsHO penko (Janicki, 1977).

bpuTtanckuii IlepeBon AMepuKkaHcKuii
AHTJIMHCKUI AHIJIMACKUH
To burn T'opets, XKeun To burn (burned/t —
(burnt/ed — burned/t)
burnt/ed)
To dream 1) Meurats; To dream
(dreamt/ed — 2) Bugers con; (dreamed/t —
dreamt/ed) dreamed/t)
To get (got — 1) [lomy4ats; To get (got —
got) 2) ocraBats; gotten)
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3) 3a0uparts;
4) ocTaBaTs;
5) IlpuHOCHUTH;
To lean OTKUBIBATHCH, To lean (leaned —
(leant/ed — leant/ed) [TpucnonsThcs leaned)
To learn Yuuth To learn (learned —
(learnt/ed — learned)
learnt/ed)
To prove Jloka3biBaTh To prove (proved —
(proved — proved) proved/n)
To wake (woke [pockimatkes, To wake
— woken) Bynuthb (waked/woke —
woken)

Tabnuya 14. @opmbl enazonos npouteduie2o pemenu

Oo6cyxknenue

bpuTaHnckas KynapTypa U aMepHUKaHCKasi KyJIbTypa yHUKaIbHBL OHH
MMEIOT CBOU KYJBTYpOJIOTHYECKHEe OCOOCHHOCTH W TpaBHJa OOIIECHUS.
[TosTomy anst ycmemHoro oOmieHusl ¢ OpuUTaHIIAMH W aMepHKaHIaMH
HEOOXOIMMMO HE TMPOCTO 3HATh OPHWTAHCKUN  AHTJIMHCKUN U
aMEPUKAHCKUH aHTJIMACKHUA, HO W BJIQJECTh OCOOCHHOCTSMH IPaBUI
MOBEIEHUS TIpH OOLIEHNH B OPUTAHCKOM M aMEPHUKAaHCKOW KYIbTypax.
MoskeT TIoKa3aTbcs, 4TO OpUTaHCKas M aMEePUKAHCKas KyJIbTYphl O4eHb
MOXOXH, T.K. OHH CYHTAIOTCS SIPKHUMH TPEICTaBUTEISIMH 3aIlaJHOTO
mupa. OgHaKo 3TO OoMbIIoe 3a0TyXKAeHne. bpuTaHIlbl He TPUHUMAIOT
HOPMBI, TPAIUIIMHA U 00pa3 KU3HU aMEPHUKAHIIEB, CUATASI MX CIUIIKOM
pPa3BsI3HBIMH, B TOXKE BpeMs aMEpUKAHIBI HE MPHHUMAIOT HOPMBEL,
Tpamguiul ©u o0pa3 >KM3HM OpWTAaHIEB, CYHTAs] WX CIHIIKOM
YOMTOPHBIMU.

UToObI MOHATH, B €M 3aKIIFOYAETCS Pa3HUIA MEXKIY OPUTAHCKON U
aMEepUKaHCKOM KyJIbTYpaMH, W TOHSATH, KaK IPaBUJIBHO OOIIATHCS C
OpuTaHIlaMH ¥  aMepHKaHIlaMHd, HEOOXOJWMO  TPEACTABHUTH
KYJIbTYPOJIIOTHYECKHE OCOOCHHOCTH  TIOBEACHHS  OpWUTAHIEB W
aMepUKaHIIEB.

PaccmoTpumM Tereph mpaBuia MOBEIACHUS W OOIICHUS OpWUTAHIIEB.
Bputanckoif KyiapType mpuCylle COONIONEHHUE OTHKETa BO BCEX
CUTyalMsIX. AHIVIMKCKAs BEXKIUBOCTh SIBJISIETCSl BUSUTHOM KAapTOYHOMN
Coenunénnoro KoponesctBa. CoenunénHoe KoponeBcTBo — 3T0 Ta
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CTpaHa, B KOTOPOH 3apOIWIOCh MOHSATHE KUCTUHHOIO JHKEHTIHBMEHA.
UroObl UM cTaTh, HYXHO 00IafaTh O€3yNMpeYHBIMH MaHEpaMu |
cobmoaats atuker ([mutpuenko, 2020).

Bpurannamu mpucyma CHepKaHHOCTH BO  BpeMsi  OOIIEHMS.
Cunraercs AYPHBIMHU TOHOM, €CJIM KTO-TO HAYMWHACT IMOBLIMIATH I'OJIOC
WIH BO3MYIIATHCS MO KakoMy-muOo moBoay. Ilpu 3ToM OpuTaHIIBI
yJIBIOAIOTCS BO BPEMSI pa3roBopa, YTOOBI ObITh BEXKIJIUBBIM.

[MomMumo 3TOrO0, OpUTAHIIEI OYEHH CKPOMHBIE W HHUKOTJA HE OyayT
XBACTaThCs CBOMMH JIOCTHXKCHHUSMH. DTO HE MPHUHATO B OpUTAHCKOU
KynpType. B TO ke BpeMs OpuTaHIBI TIOCTOSIHHO JENAr0T JIPYr JAPYyry
KOMITJIIMEHTBI BO BpEMsI pasroBopa. JTO OJHO W3 TMpaBHJ ITHKETa
Oputanckoi KynbTypsl (McArthur, 2002).

HeBo3moxHO mpeacTaBuTh, YTOOBI OpWTaHEN OTKPHITO MOMIEN Ha
koH(pIUKT. DTO Hempuemiemo. B mobom cimydae OputaHenm Oymer
CIAEpXaHHBIM, W He OyJer IoKa3sBaTh CBOE HEMOBOIBCTBO. OH
BBICK&)KET CBOIO TOYKY 3pEHHS W BBICHyIIaeT coOecelHrKa, He
TpepeIBasi ero.

Bo Bpems pasroBopa He MPHHATO JAEpKaTh PyKH B KapMaHax. JTO
CUMATAeTCd BEPXOM HEBEKECTBA W HEYBAXEHHA K COOECETHUKY
(Hornby, 2005).

TI'oBops o 3makomctBe, B CoennaéHHOM KoOponeBcTBe 3TO HE Tak
JIETKO caenaTh. B OpUTaHCKOM KynbType 3HAKOMCTBO C KeM-THOO
OOBIYHO TIPOHWICXOJUT C TOMOIIBIO JIpyra WIM 3HAKOMOTO, Korjaa TeOs
MIPEACTABIIAIOT JPYTrOMY 4enoBeKy. [IpITaThCsi TO3HAKOMUTBCS C UYKUM
YEeJIOBEKOM  CYMTAeTCSl HENPUIMYHBIM. OJTO TMPaBWIO  OOBIYHO
pacmpocTpaHsercs Ha Oonplmme Troponma, Takue kak Jlonmon. B
JIEPEBHSAX OOBIYHO BCE 3HAIOT JIPYT APYyTa U OBICTPO 3HAKOMSITCS.

CamMBIM TIPOCTBIM CIOCO0 HAYaTh Pa3roBOp C OpUTAHIIEM — 3TO
Ha4yaTh Pa3roBop O moroae. B OpuTaHCKON KyabType OONBITUHCTBO
pasroBop HaYMHAETCS C pa3roBopa O TOroge. OJTO SBISAETCS
00s3aTENbHBIM ~ TPAaBWJIOM  OOMIEHWs] B  OPHUTAHCKOW  KYJBType
(Imutpuenko, 2020).

Boo0Omie Benenue cBerckorr Oecenpl B CoenquaéHHoM KoponescTse
SIBJISIETCSI CaMBIM OOBIYHBIM SIBJIGHHEM. bpPHTaHIBI TMPENITOYUTAIOT
00IIaTbCs Ha HEWTpaIbHBIE TEMBI, TaKHe KaK IOrofa, HOBOCTH W T.IL.
PaccrpammBaTh po TUYHYO KU3Hb OPUTAHIIEB KpailHE HEMPHUEMIIEMO
W CYATAeTCid IUIOXHM TOHOM. AOCOIIOTHO HOPMAaJbHBIM CUHTACTCS
Bompoc: “Kaxk Ber noxupaere?” wnmu “Kak y Bac pema?” B

70



Coenunénnom KoponeBcTBe 3ampelieHo pa3roBapuBaTh O JEHbrax U
OTHOIIICHUAX B CEMbE. BpI/ITaHHI)I HUKOIr'’Ja HC pacCKa3bIBalOT O cBOE
JIMYHOW JKM3HM M OKAYT TAaKONO JK€ OTHOLIEHHUS OT JpYrux
(Amutpuenko, 2020).

OcTaHOBUMCSl Teleph Ha PACCMOTPEHUH IIPABHJI TOBEIEHHUS U
o0IIeHHsT aMepUKaHIeB. AMEpPHKaHIIaM TPUCYIIH TaKHe KayecTBa Kak
OTKPBITOCTh,  AMOIMOHAIBHOCTh,  SHEPTUYHOCTh,  JIPYKEIo0HeE.
AMepHKaHIIBI BCET/Ia CTaparoTcsi BeCTH ce0si HEOPHUIMAIBHO, JIaKe Ha
(dopManbHBIX BCTpeuax, 4TOOBI II0Ka3aTh CBOK OTKPBITOCTh U
T'OTOBHOCTh UTU HAa KOHTAKT.

AMEpUKaHIIBI YacTO IIyTAT W YNBIOAIOTCA, W JKAYT TaKOro e
oTHOIIEHUS U K cebe. Ecnu cobecemnuk OyaeT CIUIIKOM CEePhEIHBIM,
3aKpBITBIM, TO aMCPHUKAHEH MOXCET PCIINTHh, YTO €TI0 KOMITaHHA Bam
HenpuaTHa 1 Bel XoTHTE IOOBICTpEe 3aKOHUMTE pasroBop. bonee Toro,
aMEepHUKaHIIBl OBICTPO TIEPEXOAT Ha OOpalieHue 1Mo WMEHHU, YTOOBI He
KaszaThcs uykumu oM (Hornby, 2005).

B amepukaHCKOM KyJbType IPHUHATO 340pOBAThCS 34 PYKY,
MTOXJIONBIBATH APYT ApPYyTa MO TIedy ¥ OOHMMATHCS B 3HAK JPYKETI00nS
Y OTKPBITOCTH. AMEpPUKAHIIBI HE TMMOHUMAIOT, KOrJa C HUMHU CEepPhEIHO
pasroBapHBAIOT M, 10 KpalHEW Mepe, HEe KMYT PyKy. DTO CUHTAETCS
HEBEKIIMBBIM H OTIAISIET cobeceHUKOB npyr oT apyra (Wells, 1982).

Taxke amMepuKaHIbl MPEANOYUTAIOT ClIeoBaTh mocioBulie: “He
OTKJIabIBAl HAa 3aBTpa TO, YTO MOXKEMIb CAENaTh CEromHs . ITO
TOBOPUT O JIPYrol uepTe aMepUKaHCKOW KyJIbType — YCIIeX.
AMepuKaHIIBI BCET/Ia, OCOOCHHO B OWM3HEce, cTapaloTcs JenaTh BCE,
9TOOBI KaK MOXHO OBICTpee JOCTHYb ycCIleXa W TONydYaTh OOINBIIHMA
noxoz. BooOmie mist amepukaHIleB BOIPOC ASHEXHOTO O1aromorydns
SIBJIIETCSI OJHUM W3 CaMbIX BakHBIX. [loaToMy MHOTHE Hapoapl HE
ITOHUMAIOT B 3TOM CMBICJIE aMEPUKAHIIEB U CYATAIOT MX TOMEIIaHHBIMHA
Ha JeHbrax. B NEHCTBUTENIBHOCTH — 3TO OTYACTH TaK W ecThb. s
JMO00r0 aMepuKaHIla OJHOW W3 TJIABHBIX B XKU3HU IeJIeH CUYUTAETCS
JTUIHOE OrmarococTosiHue. K COXAJIEHUIO, aMepUKaHIIbI
MIPEHEOPESKUTEITHHO OTHOCATCS K TEM, KTO HE MOXET IOCTHYb
(mnancoBoro Omaromomyuus (Hornby, 2005).

Taxxe amepuKaHIBI MOTYT CIIOKOMHO BO BpeMsi Oecelbl MONOXKHUTh
HOTH Ha coceIHHM cTyn unu gaxe Ha croil. B Coenunénnbix Ilrartax
ATO CUMTAETCS CAMBIM OOBIYHBIM JiefioM. Takum oOpa3oM aMepUKaHIThI
MTOKA3bIBAIOT CBOKO HEMIPUHYXAEHHOCTH BO BCEM. st ApyTUX KyJIBTYD,
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0COOCHHO, a3WaTCKUX, ITO CUUTAETCS BepxXoM Henpwinmums. U3-3a
OTOIr'0 MOABJIAKOTCA CTCPCOTHUIILI, YTO aMCPUKAHIbI HEBCKCCTBCHHBI U
HUYEro He 3Hal0 O XOPOIIMX MaHepax. MOXXHO MO-Pa3HOMY CMOTPETH
Ha 3TO, HO aMCpPUKaHIIbl HE 3aJyMbIBAIOTCA, MPUJIMYHO JIM 3TO WUJIA HET.
JIJ'ISI HHUX I3TO ABJIACTCA HOPMAJIbHBIM B CUTyallun O6IIICHI/IH.

Crout TaKXe OTMETUTh, YTO B aMEPUKAHCKOIN KYJIbType €CTh TEMBI,
pasroBop O KOTOPBIX CUMTAETCS HEAONyCTHMMbIM. Hampumep,
aMCpHUKaHIIbl HUKOI'la HE O6Cy)KI[aIOT CBOHU JIMYHBIC HpO6.HeMbI B CEMbBEC
u Ha pabore. OOCyXKIEeHHE TaKHX TEeM B aMEPUKAHCKOH KYyIbType
CUUTACTCS OCKOPOUTENBHBIM, T.K. TPEANOJIAraeTcsi, 4YTO KaKIbIl
JIOJDKEH CaM pelaTh CBOW MPOOJIEMBI M HE BTATUBATH B 3TO JAPYTHUX.

Bonee Toro, He CTOMT HayWHATH PAa3rOBOPHI HA PEIUTHO3HBIE H
MOJUTUYECKUE TEMBL. 3alpenieHo OOCYKIAaTh pacoBble Pa3IU4Ms.
CyObekTuBHAsT TOYKa 3pEHUS Ha JaHHBIE TEMbI MOXKET OOHIEThH
cobecenuuka. B Coemunéunpix IlltaTtax cuMTaercs, 4YTO KaKJbIl
YeJIOBEK MOXKET JKUTh, Kak XxodeT. Jlaxke ecnu 23TO cuHuTaercs
HENPUINYHBIM. DJTO JMYHOE JAeNo Kaxjaoro. KoHdeHo, ecinm 3TO HE
3aTparvBaeT IpaBa W cB0oOOzabl apyroro uenoBeka (Wells, 1982).
OpHako, HECMOTPS Ha TO, YTO aMEPHUKAHCKas KyJlbTypa LIEHUT CBOOOTY
CJIOBa, Ipopoccuiickoe MHeHHE 3amnpernieHo B CoemnaéHanix Llltatax u
JIFOJISIM 3aIpPelIeHO BBICKA3bIBATh CBOIO MPOPOCCHICKYIO TOUKY 3pEHUS
Ha TeNeBUACHNUN WIH Pao.

Taxxe aMepuKaHIbl O4€Hb rOpJATCsS CBoel cTpaHoi. [TaTprorusm y
aMepUKaHIIeB B KpoBH. Ha OOJBIIMHCTBE KOTTEIDKEH, B METPO,
00IIIeCTBEHHOM TpaHCTopTe, Bel Bcerma yBuauTe aMepuKaHCKAN ¢uiar.
Cuuraercs, 49to ecnu y TeOsS HET Ha YydvacTke (Uarmroka ¢
aMepuKaHCKUM (JIaroM, TO Thl HE TATPUOT CBOEH cTpaHbl. llpu aToMm,
aMepUKaHIBl MOTYyT BOOOIIE HUYErOo HE 3HATh 00 HCTOPHH CBOEH
CTpaHbl, €€ KynbType, Tpamuiusax, reorpaduu u T1.1. Yacto Tak u
MIPOMCXOINT. AMEPUKAHIIBI MOTYT COBCEM MaJjio 3HATh O CBOEH CTpaHe,
HO TIPH 3TOM OY€Hb €l TOPAUTHCS W TOBOPUTH, YTO OHU MATPHOTHI, KaK
01 abcypmao 310 He 3By4asmo (Hornby, 2005). bomee Toro, B
Coemuuénnpix lllTatax pe3ko oOCyXmaercs IUIOXO OT3BIBAThCA 00
aMepUKaHCKOM apMud. AMEpPUKaHIBI O4YEeHb €i TOopIsaTcs, W Jroboe
pe3koe coBo cpasy BocrpuHuMaeTcs B ThkH (Wells, 1982).

Kak mb1 BugmMm, OpuTaHCKas W aMepUKaHCKas KyJIbTYphl OYEHb
paszsubie. B Coenunénnom KoponesctBe u Coenunénnbix Llltatax ecth
CBOM KYJbTYPOJOTHYECKHE OCOOCHHOCTH W TIpaBHJia PEYEBOTO
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obmienus. I[losToMy HEOOXOMMMO 3HATh JaHHBIC MPaBHJIA, YTOOBI

YCIEIHO B3aMMOJCHCTBOBATh C MPEACTABUTENSAMH OPUTAHCKOH U

aAMEPUKAHCKOH KyJIBTYP.

3akaaoueHue
B 3akmioyeHMM ~ HEOOXOIUMO  OTMETHTh, YTO OpPUTAHCKHIA

AHTTTMHACKUI U aMEPUKAHCKUN aHTJIMMCKUNA OTJIMYAOTCA APYr OT Apyra

B JIeKcuke, (OHETWKE M TrpaMMaThke. BakHO He MpocTo 3HATH

AQHTIMHACKUI  s3BIK, HO H  JIEKCHYeCKHe, (OHETHYECKHE U

rpaMMaTHYeCKUE pa3U4Us MeXAy OpPHUTAaHCKMM M aMEPUKAHCKHM

BapHaHTaMH AaHIJIMHACKOTO $3bIKA, YTOOBI MPaBHJIBHO TMOHATH, YTO

WMEET B BHUIy OpWTaHEI] U aMEepUKaHEIl BO BpeMs OOIIECHUS, W YTOOBI

MIPECTaBUTENHN OPUTAHCKON M aMEPUKAHCKOW KYJIBTYpP CMOTJIH ITOHSTH,

yto Bbl umeere B Buay. [Ind ycnemHoro B3auUMOICHCTBUS C

MIPEICTABUTEISIMI OpUTAHCKOW M aMEPHUKAHCKOH KyJNbTyp, Ba)KHO

YUUTBIBATh TaKXKe M KYyJIbTYPOJIOTHYECKHE OCOOEHHOCTH MPaBHII WX

pedeBoro noBeneHus. JJaHHbIe KYIbTYPbl CUIBHO OTJIMYAIOTCS JPYT OT

Jpyra, HECMOTPS Ha TO, YTO OHHM CUHTAIOTCA SIPKUMH TPEACTABUTENIIMU

3amagHoro mupa. Iloaromy HEoOXOAMMO 3HATH TMpaBHIA OOIICHHS U

TIOBEICHUST OpUTAHIIEB M aMEPUKAHIIEB, YTOOBI HUKOIO HE OOHMIETh U

MIPaBIIIBHO OOINATHCS, TaK KaK S3BIK U KYJIbTypa HE OTIIEIUMBI APYT OT

npyra. Takum oOpa3oM, pa3BHBaeTCsl TCHXOJOTHYECKass TOTOBHOCTH

yUYaIMXCS K MHOS3BIYHOMY PEUEBOMY OOIIEHUIO Ha MEXKYIbTYPHOM

YPOBHE C HCIIONB30BAHUEM COOTBETCTBYIOIIET0 OpPUTAHCKOTO WIIH

aMEpUKaHCKOTO BapHaHTa aHTIMHCKOrO sI3bIKa; OOecleYnBaercs

TPEHHUPOBKA yd4alIUXCsi B BHIOOpE HYXHOT'O BapHaHTa aHTIIMHCKOTO

SI3BIKA, YTO SIBIISIETCS MMOATOTOBKOW K CHTYaTUBHOW CIIOHTAHHOCTH PEUH

BoOOIIIE.
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MocCKOBCKHUI TOCYAapCTBEHHbIN JUHIBUCTHYCCKUH
YHHUBEpCHTET

BEXJINBOCTH B KOH®JIMKTHOM JUCKYPCE

Hannas ~ cmamvsi  nocéswjeHa  U3VHEHUIO  CEA3U  MeHCOY
UCNOTL306AHUEM CPEOCME pPeanu3ayuy MaKmuKy 6eliCIUuBoCmu U
ypecynupoganuem Kougaukma. Humepec K usyyenuro Koughauxma
noseuIcs ewe 6 OpesHue GpeMeHd, OOHAKO, 8 COBPEMEHHOM Mupe
3HAHUAL O CNOCOOAX NPeOYNPENCOeHUsT U KOHCMPYKMUGHO20 DeuleHUs
KOHGhaukmos cmanoeamcsi 6ce bonee axmyanvHvimu. Ob6vekmom
O0aHHO20 — UCCNIe008AHUSL  SIGTSIOMCS  CPEOCMBd,  UCHONbLIYIOWUeCs]
KOMMYHUKAHMAMU ~— OASL  NPEOYHPEdNtCOeHUss U YPe2yIuposanus
KOH@AUKMHBIX — cumyayuil, @ UMEHHO Cpedcmed  peanusayuu
KOMMYHUKAMUGHOU  MAKMUKU — BENHCIUBOCTNY,  UCHOTb30BAHHbIE 8
Konghnuxmuom  ouckypce. Ha ocnose mwamenvnoco ananusa
AYyMEeHMUYHBIX KOHDAUKMHBIX CUMYayuli y0aioch 8bloeiums Hauboee
YACMOMHblE  CPEOCmEd  pedanusayuu  MaKmuKy — eJlCIUBOCmU, K
KOmopuimM  npubezaiom KOMMYHUKAHMbL @ CUMYayusx KOHpauxma.
Kpome moeo, 6vi1 nposeden cpasnumenvuuii ananuz bpumanckozo u
AMmepukanckoeo 8apUaHmMoO8 AHIIUUCKO20 A3bIKA, UYMO NO3B0IULO
8bISABUMb  OYEBUOHBIE  KYIbMYPHLIE PAIUYUSL 8  UCHOTb308AHUU
MAKMUKYU 8EACTUBOCTNU 8 O8YX BAPUAHMAX AHSIULCKO020 S3bIKA. JlanHoe
Hanpasienue UCCIe008AHUsL NPeOCABISemcs NEPCHeKMUGHbIM, 8
c6s13U ¢ pacmyujeli KOHQPIUKMOLEHHOCHbIO COBPEMEHHO20 00Uulecmea u
gozpacmaroweli.  HeoOXo0UMOCmbI0  NPUOOPemeHusi  KOMNemeHyul,
CBSI3AHHBIX ¢ NPEeOYNPEdNCOeHUeM U YpecyluposaHuem KOH@IUKma.
Hannvle, nomyuennvie @ Hacmosiyem UCCIEO08AHUU, NPUMEHUMbL K
PA3IUYHBIM  chepam Yenogeueckoll 0esmenbHOCmU, CROoCOOCmEyom
NOHUMAHUIO DOJIU GENCTUBOCU 8 JICUZHU HeN0BeKA U HANPAGIEHbl HA
oanvHeliulee u3yienue 0aHH020 KOHYENMa u pacnpocmpanenue 3HaHul
0 HeM.

Kmouesvie cnosa: rongauxkmonozus, KOHGIUKMHGIL —OUCKYDC,
KOHGQAUKMHASL CUmMyayusi, KOMMYHUKAMUBHAS CIPame2usi, MmaKmukd
BEINCIUBOCTNU, TMEOPUST BENCTUBOCIU, CPEOCHBA BENCTUBOCIIU

76



UDC 81.23
https://doi.org/10.25076/vpl.38.04
I. S. Lebedeva, P.K. Fedorova
Moscow State Linguistic University

POLITENESS IN CONFLICT DISCOURSE

This article is devoted to the study of the relationship between the
use of politeness tactics and conflict resolution. As early as in ancient
times scholars got interested in the issue of conflict prevention and
resolution, and in the modern world awareness of conflict prevention
and resolution skills has become crucial. The present research looks
into strategies of politeness used by opponents to prevent and resolve
situations of conflict. The authors provide a detailed account of some
commonly used politeness strategies opponents resort to in conflict
situations, discuss peculiarities of their usage and compare their
relevant frequencies in the British and American varieties of the
English language. The comparative analysis revealed some striking
differences in the use of politeness strategies by communicants to
prevent and resolve conflict. The study of conflict prevention and
resolution skills is a promising direction of research, due to the
mushrooming proliferation of conflict in the modern world and the
need for knowledge about the role of linguistic politeness in conflict
settlement. The data obtained in this study are applicable to various
areas of human activity, and contribute to understanding the role of
politeness in human life. They are aimed at further studying this
concept and disseminating knowledge about it.

Key words: conflictology, conflict discourse, conflict situation,
communicative strategy, politeness tactic, theory of politeness,
politeness strategy

Introduction

Conflict is an inseparable part of human life. Some people view
conflict as an unpleasant situation which must be avoided. Others may
see it as a phenomenon which necessitates management. Still, others
consider conflict as an exciting opportunity for personal growth and use
it to their best advantage. However, for most people the notion of
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‘conflict' often possesses a negative connotation.

In the modern world the interest towards conflict discourse is
growing. The relevance of conflict management is undoubted. As a
rule, people see only the observable aspect of conflict — angry words,
actions of opposition, etc. But this is only a small part of conflict, for
this reason people need some universal tactics to be able to prevent or
to resolve conflict.

This research focuses on investigating the history of conflict
research and different kinds of approaches and methods of dealing with
conflicts. One area that has been researched into so far is methods that
help people to be polite in conflict situations. So, the main aim of the
research is to study what relevance strategies of politeness have for the
process of communication and particularly for conflict prevention and
resolution and how their usage depends on the sociolinguistic factors
such as age, culture, mentality, level of education, etc. Nowadays
people use polite formulas quite rarely, that is why the present research
which aims to highlight politeness issues and raise awareness of the
importance of politeness could be of interest.

Conlflictology is a relatively new science which dates back to the
previous century. Conflict has been studied in the context of
psychology, sociology and sociobiology, philosophy, history,
mathematics, pedagogy, politics and jurisprudence. However, linguistic
conflictology still has many grey areas. Moreover, the present paper
aims to highlight areas of intersection between politeness and conflict
prevention and resolution which is a relatively new area of research.

Earlier studies of language put emphasis on formal and semantic
aspects of usage and neglected the socio-cultural aspects which
characterize everyday language. Later Searle (1969) was able to repair
this leak in earlier paradigms by introducing a pragmatic approach into
the study of language. In the course of producing utterances people
perform communicative acts and though these acts certain social
functions are performed. Politeness issues are essential for
communicative success as an impolite person is perceived by others as
rude, crude or uncooperative. Interest to politeness has grown
considerably over the past few decades and nowadays cannot be
ignored.

Various approaches to understanding communicative strategies are
found in linguistics because linguists study them from different
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perspectives. There is still no universal classification. The terms
“strategy” and “tactic” are widely used by Russian linguists nowadays.
One of the definitions of the strategy states that it is “a set of
communicative actions that is pre-determined by the speaker’s
communicative aim” (Raduk, 2013, p. 78).

Issers (2012, p. 110) defines the tactic as “one or two actions which
contribute to the realization of the strategy”. According to this scheme
the tactic is just a way of achieving the communicative aim.

One of the most complete classifications of communicative
strategies is presented by O. S. Issers “Communicative strategies and
tactics in the Russian language”.

Regarding the significance of the speaker’s goals strategies can be
classified into core and peripheral (Issers, 2008, p. 105) because the
speaker’s communicative aims could be more and less general.

Another classification is predicated upon the degree of the
functional relevance of the strategy. Based on this criterion primary and
secondary strategies (Issers, 2008, p. 106) can be singled out.
Communicants act in accordance with the situation and their intentions.

Teaching communication skills is an important element of any
modern syllabus of the English language. Much attention should be
given to teaching communicative strategies conflict prevention and
resolution skills. A crucial component of communicative competence is
awareness of the importance of politeness strategies for conflict
resolution. Knowledge of linguistic politeness as a strategy of speech
behavior allows interlocutors to maintain a felicitous pattern of
communication and prevent conflict. The present research focuses on
realization of politeness strategies in conflict situations. Within the
framework of the study a corpus of politeness strategies used in conflict
discourse was subjected to comparative analysis in the course of which
their overall pragmatic effect on the listener was revealed. Considerable
attention was given to the statistical analysis of the distribution of
strategies of politeness in English conflict communication.

The authors of this research set the following tasks:

-to investigate the history of conflict research;

-to study the areas of intersection between conflict and politeness;

-to describe existing approaches to conflict and conflict resolution;

-to study the use of politeness strategies in conflict situations;

-to compare the use of politeness strategies in the British and
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American varieties of the English language and answer the question
what relevance sociolinguistic factors have for the use of linguistic
politeness and conflict.

The results of the research can be of interest to English language
learners, particularly, those interested in conflict discourse and the
issues of conflict prevention and resolution. Politeness strategies
described in the present research can be applied by speakers to prevent
and resolve conflict.

Materials and methods

For the purpose of the analysis of politeness strategies used in
conflict discourse a corpus of 800 passages of politeness have been
collected form authentic British and American materials and subjected
to contextual, qualitative, quantitative and comparative statistical
analyses. Comparative analysis was conducted to identify the
differences observed in the use of politeness strategies in the British
and American varieties of the English language. The materials were
obtained from the British series “Peaky Blinders” which follows the
exploits of the Shelby crime family in the aftermath of the First World
War, “The Pursuit of Happiness”, an American biographical drama
film, “Homefront”, an American action thriller film and ‘“Pretty
Woman”, an American romantic comedy.

Discussion

The topicality of the study lies in the necessity to reveal how
strategies of politeness can be used in the process of communication
and particularly in conflict situations. The question lies in the
following: Can politeness be an effective tool of conflict prevention and
resolution?

Asking indirect questions, indirect requests, apologizing, using
appropriate titles in communication, using the right language, all this is
considered polite behavior. Yet, there is no unanimity of opinion as to
what politeness is and what significance it has for different cultures.
Although many attempts have been made to approach the concept, no
unified direction of research has been proposed and as Meier (1995)
once stated there was a disconcerting amount of divergence and lack of
clarity concerning the meaning of politeness.

The etymology of the term politeness is described by Sifianou
(1992: 81) in the following way:

“Polite is derived from the Latin ‘politus’, past participle of ‘polire’
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meaning ‘to smooth’. Thus, ‘polite’ originally meant ‘smoothed’,
‘polished’, and subsequently ‘refined’, ‘cultivated’, ‘well bred’, and so
on, when referring to people, and ‘courteous’, ‘urban’, etc. when
referring to manners.”

Contemporary research into politeness and politeness strategies is
generally predicated upon the works by G. Leech ("Principles of
Pragmatics"), R. Lakoff ("Language and Woman's Place") and P.
Brown and S. Levinson’s Theory of Politeness.

Most scholars agree that politeness can be used to avoid conflict. R.
Lakoff (1975), for example, sees politeness as a form of behavior
which has been “developed by societies in order to reduce friction in
personal interaction”. She first elaborated on Grice’s maxims and
proposed the following rules of politeness:

1) Don’t impose: to satisfy this condition a social distance should be
created and maintained between the speaker and the addressee;

2) Give options: the speaker gives the addressee freedom to express
uncertainty over the speech act they perform;

3) Make the addressee feel good — be friendly: this assumption is
concerned with “the equality rule” which claims that despite the
speaker’s superior status they communicate as if the addressee were
their equal.

G. Leech (1983) saw politeness as “strategic conflict avoidance”
which, in his opinion, could be measured in terms of the degree of
effort put into the avoidance of conflict situations. G. Leech (1983) also
adapted Grice's conversational maxims to politeness research and
analyzed it in terms of maxims of politeness applied within the
pragmatic framework. Leech attempts to explain indirectness in
interaction regarding politeness as the impetus for indirectness in
conveying meaning. He distinguishes between the speech act the
speaker wants to perform and the way they adapt it to the
communicative situation.

A coherent theory of linguistic politeness which not only provided a
description of politeness strategies but also pointed to their universal
character across five different languages was proposed by P. Brown
and S. Levinson (2014).

Linguists determine ‘politeness’ as “the performance of redressive
action to minimize face threat” (Brown & Levinson 1987, 61). The
theory is based on the concept of ‘face’ which was first introduced into
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social research by E. Goffman (2000) who defined ‘face’ as a self-
image that every person seeks to protect in the process of
communication (Brown & Levinson 2014, 61). Thus, face is something
that can be, for instance, lost or maintained. In communication
interlocutors normally cooperate to maintain face.

The other issue that the present research is set to describe is conflict.
The social conflict is a complex, little-studied phenomenon of social
life. Its complexity is explained by the fact that at least 11 sciences
(military science, art history, history, mathematics, pedagogy, politics,
law, psychology, sociobiology, sociology, philosophy) have made it the
focus of their research. Moreover, humanity clearly has not succeeded
so far in social conflict avoidance, prevention and settlement, which
indicates that there still are grey areas in the science of conflict.
Understanding conflict is a prerequisite for its prevention and
resolution. One of the most promising research methods found in the
field is situational analysis of conflict.

Communicative contexts are variable and depend on many factors,
including sociolinguistic. For this reason, people’s behavior and the
choice of linguistic means depend on the setting as well as their
character, gender, education, the degree of their closeness, etc.
Undoubtedly, human beings are not perfect creatures and they have
their own opinions and beliefs and it is not surprising the conflict
situations occur. However, the notion of “conflict” is quite difficult to
describe as there are various types of conflict situations. Social conflict
is the most acute way to resolve significant contradictions that arise in
the process of social interaction, consisting in the opposition of
participants and accompanied by experience of negative emotions in
relation to each other. Interstate conflicts are a complex mental state
caused by a prolonged struggle of motives, drives, and values that
reflect conflicting connections with the social environment and delay
decision-making.

To ensure analysis of real-life conflict situations the notion of
'conflict' has been profoundly researched into, its causes, dynamics,
structure, levels and classifications of conflicts, in particular. The
research is predicated upon the works by A. J. Antsupov and A. L
Shipilov (2000) and by E. Berne (2019).

The first conceptual ideas on the topic of conflict appeared in the
19"-20™ century. It does not mean that the aspect had not been studied
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before. Actually, since ancient times conflict has been a wide-spread
thing in people’s lives, but no proper attention has been given to it.
However, later ancient philosophers got interested in the issue and
pointed to the inevitable nature of conflicts. Initial research dates back
to the 7"-6" centuries B. C. Chinese scholars believed that the yin-yang
relationship formed the basis for everything in the world, and this type
of relationship describes permanent confrontation which causes conflict
among people (Antsupov & Shipilov, 2000, p. 11).

The 6™-5" centuries B. C. can be characterized by the first
generalizations of the role of war as a social conflict, for instance,
Heraclitus considered war as “the Father and the King of everything
around”. However, Plato believed it was the greatest evil. Numerous
ancient thinkers were interested in the topic of conflict in its various
manifestations. One of the first attempts to systematically analyse
conflict was made by N. Machiavelli who did not take into account the
prevailing divine views of that times and believed that conflict was “a
universal and continuous state caused by the vicious human nature”
(Antsupov & Shipilov, 2000, p. 12).

For the first time, conflict as a multi-level social phenomenon was
studied by A. Smith in "An Inquiry into the Nature and Causes of the
Wealth of Nations". He believed that conflict was based on the division
of society into classes (capitalists, landowners, wage workers) and
economic rivalry. A. Smith regarded class warfare as a source of social
development, and social conflict, therefore, as a benefit for humanity.

Thus, many thinkers have paid close attention to conflict since the
beginning of science. They pointed to both positive and negative
aspects of social conflicts in society. Thus, the following conclusion
can be made: the object of conflictology, which is a relatively new
science, is conflict as a general concept, and the subject is causes, laws
of occurrence, development and resolution of conflicts. The object of
conflict resolution comprises three types of conflicts: social,
intrapersonal, and conflicts involving animals (Antsupov, & Shipilov,
2000, p. 37). The major objectives of conflictology are the study of
conflict, development of a theory of conflict, raising awareness of
conflict avoidance, prevention and resolution, forecasting possible
conflicts.

There is another approach to the study of conflict: Berne's (2019)
theory of conflict that explains conflict, its causes and consequences.
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This investigation is based on the analysis of three ego-states of an
individual: Parent, Child and Adult. Every state has a set of its own
behavioral patterns and feelings. For instance, Parent is a state in which
the way a person thinks, feels and behaves resembles the way their
parents did. Adult is able to perceive the reality objectively, which
makes this state the most intelligent and reasonable of all. Child saves
the patterns of behavior from the very childhood (Berne, 2019, p. 24).

When the scientist describes the so-called crossing transactions he
touches upon the topic of conflict. Scheme 1 presents the most common
situation which causes numerous difficulties in interaction. In
psychoanalysis this type of transaction is called the classical transfer
reaction (Berne, 2019, p. 32). The model of the transaction is Adult —
Adult, for instance: “Do you know where my tie is?” So, the
appropriate reaction is the following: “In the wardrobe on the top shelf,
maybe.” However, if the respondent gets angry, the answer could be: “I
haven't touched your tie. It's always my fault!” This reaction follows
the model Child — Parent and there is an intersection of interests
observed in this situation, which leads to conflict. The possible
resolution depends on the agent because they can chose to react like
Adult and to level the vectors or to react like Parent and to continue the
conversation in this tone which will aggrevate conflict.

Adult *  Adult

Agent Respondent

Diagram 1. E. Berne's (2019) transactional analysis

E. Berne (2019) understood conflict as a conflict of interests during

84



transactions where the agent or the respondent chooses an inappropriate
ego-state, thus changing the course of communication.

Correspondingly, communicative strategies (Issers, 2008, p. 106)
can be divided into:

1. Invective strategies, which include threat and swearing;

2. Courtly strategies are characterized by extra politeness and
etiquette behavior;

3. Rational strategies which refer to logic, intelligence rational
behavior, here belong jokes and mockery.

Still another classification that describes the situation of conflict is
based on the interlocutor’ attitude: cooperation, distancing and
confrontation.

1. Confrontational strategies are represented by manipulation
(reproach or threat) and aggression (insult or disturbance, etc.);

2. Distancing or the neutral strategy can be actively neutral (the
tactic of distancing, concession) or passively neutral (the tactic of
silence or ignoring, etc.);

3. Cooperative strategy includes reconciliation (the tactic of topic
change or agreement), cooperation (the tactic of support, persuasion,
sympathy, suggestion or agreement) and compromise (the tactic of
promise or reciprocity).

Results

The aim of the present research was to investigate the use of
politeness strategies in conflict situations and their effect on conflict
prevention and resolution. The table below shows the distribution of
communicative strategies used in conflict situations obtained from the
series "Peaky Blinders".

Communicative Sit. 1 Sit. 2 Sit. 3 Sit. 4 Sit. 5
strategy
Confrontational 15% 9% - 7% 21%
Distancing or 15% - 16% 5% 14%
neutral
Cooperative 10% 27 % - - 25%
Invective - - - - -
Courtly - - 3% - 7%
Rational-euritic - - - 5% 5%
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Depersonalization | 25% - - 18% 18%
Off-record 5% - 3% - -
Positive 10% - 29% 5% 7%
politeness
Negative - - 3% - 9%
politeness

Table 1. Distribution of communicative strategies used in conflict
situations obtained from the series "Peaky Blinders"

The next table presents the results of the analysis of conflict
situations obtained from the American sources.

Communicative strategy '"The Pursuit of '"The Pursuit of
Happyness' Happyness'
Situation 1 Situation 2
Confrontational 19% 83%
Distancing or neutral 25% 8%
Cooperative 19% -
Invective - -
Courtly - 8%
Rational-euritic - -
Depersonalization 25% -
Off-record - -
Positive politeness 19% 42%
Negative politeness 19% -
'Homefront' 'Homefront'
Situation 1 Situation 2
Confrontational 54% 13%
Distancing or neutral - -
Cooperative 31% 25%
Invective - -
Courtly - -
Rational-euritic - -
Depersonalization - 13%
Off-record - -
Positive politeness 15% -
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Negative politeness - -
'Pretty woman' 'Pretty woman'
Situation 1 Situation 2

Confrontational 17% 32%

Distancing or neutral 17% 3%

Cooperative 11% 18%
Invective - -
Courtly 5% -
Rational-euritic 5% -

Depersonalization 28% 26%
Off-record - -

Positive politeness 11% 12%
Negative politeness - -

Table 2. Distribution of communicative strategies used in conflict
situations obtained from the American sources

Sample analysis

Tommy: -You said you wanted man called Shelby. You've got three
of them.

Billy: - Right, I'd never heard of you, then I did hear of you, some
little Didicoy razor gang. I thought to myself, so what? But then you
*EEE me over, so now you have my undivided attention. By the way,
which one am I talking to? Who's the boss?

Arthur: - Well I'm the oldest.

Billy: - Ha... clearly.

John: - Are you laughing at my brother?

Billy: - Right, he's the oldest, you're the thickest. I'm told the boss is
called Tommy and I'm guessing that’s you cause you're looking at me
up and down like I'm a ****ing tart.

Tommy: - I want to know what you want.

Advisor: - There were suspicious betting patterns at Kempton Park.
A horse called Monaghan Boy. He won by a length twice and then
finished last with 3000 pounds bet on him.

Tommy: - Which one am I talking to? Which one of you is the boss?

Advisor: - I am Mr. Kimber's advisor and accountant.

Billy: - And I'm the boss, OK? Right, end of parley, you fixed a race
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without my permission. You are Gypsy scum what live off the war
pensions of these poor old Garrison Lane widows! That's your lever! I
am Billy Kimber, I run the races and you fixed one of them so I'm going
to have you shot against a post!

Tommy: - Mr. Kimber. Look at it. That is my name on it. It's from
the Lee family. You are also at war with the Lees, Mr. Kimber, am I
right? The Lees are attacking your bookies and talking your money.
Your men can’t control them. You need help.

Advisor: - Perhaps, we should listen to what Mr. Shelby has to say.
Before we make our decisions.

Tommy: - Right, the Lees are doing a lot of talking at the fairs. They
have a lot of kin. They're saying the racetracks are easy meat because
the police are busy with strikes. Now we have connections. We know
how they operate. You have muscle. Together we can beat them.
Divided- maybe not.

Advisor: - Mr. Kimber, perhaps, we should take some time for
reflection. Possibly, make arrangements for a second meeting.

Tommy: - I admire you, Mr. Kimber. You stared with nothing and
built a legitimate business. It could be an honor to work with you, Mr.
Kimber.

Billy: - Nobody works with me. People work for me.

Coin rattles on ground

Billy: - Pick it up, pikey.

John stands up.

Tommy: - Sit. Sit down.

Billy: - That's for your ceiling.

Tommy: - Thank you, Mr. Kimber.

Advisor: - We will be at Cheltenham.

Tommy: -As will 1.

Billy and his advisor leave.

The opponents in the conflict situation are as follows:

Tommy Shelby is calm, intelligent, insightful; he is the leader of a
gang.

He is willing to strike a compromise with Mr. Kimber.

Billy Kimber is intelligent, sarcastic and passionate.

The man is indignant that his opinion was ignored.

Arthur Shelby is passionate and straight-forward, likes to argue.

John Shelby is Tommy's younger brother, passionate, daring and
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noisy.

Mr. Kimber's advisor is intelligent and calm. He makes his best to
avoid the acute stage of the conflict.

The communicative strategies of politeness used in this conflict
situation are as follows:

1. The prevailing strategy is cooperative. Mr. Kimber's advisor
intends to resolve the conflict in a sensible way without resorting to
aggressive action, that's why he uses the following strategies - ' (Which
one am [ talking to? Which one of you is the boss?) I'm Mr. Kimber's
advisor and accountant.', Mr. Kimber. Look at it. That is my name on it.
It's from the Lee family. You are also at war with the Lees, Mr.
Kimber, am I right? The Lees are attacking your bookies and talking
your money. Your men can't control them. You need help.', Perhaps,
we should listen to what Mr. Shelby has to say. Before we make our
decisions., Mr. Kimber, perhaps, we should take some time for
reflection. Possibly, make arrangements for a second meeting.'

2. The second most frequent strategy in this conflict is
confrontational. It is typical of a conflict situation, especially at the
beginning of conflict. Billy Kimber is hostile towards Tommy and the
Shelby's affairs. For instance, "... I'd never heard of you, then I did hear
of you, some little Didicoy razor gang. I thought you myself, so what?
But then you **** me over, so now you have my undivided attention.
By the way, which one am I talking to? Who's the boss?', ' ... end of
parley, you fixed a race without my permission. You are Gypsy scum
what live off the war pensions of these poor old Garrison Lane widows!
That's you lever! I'm Billy Kimber, I run the races and you fixed one
of them so I'm going to have you shot against a post', etc.

3. Depersonalization in this case is used by three interlocutors:
Tommy, Billy and his advisor. The advisor uses this strategy to avoid
conflict - "There were suspicious betting patterns at Kempton Park. A
horse called Monaghan Boy. He won by a length twice and then
finished last with 3000 pounds bet on him.'" He does not tell them
directly 'You set us up, you're to blame.'

4. Since Tommy understands that he is successful in cooperating
with Mr. Kimber, he tries to behave with restraint and prevent conflict.
That's why he uses the strategy of distancing: 'Mr. Kimber, look at it.
That is my name on it. It's from the Lee family. You are also at war
with the Lees, Mr. Kimber, am I right? The Lees are attacking your
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bookies and talking your money. Your men can't control them. You
need help.' His desire to cooperate, not to conflict can be seen.

5. Positive and negative politeness strategies are not abundant in
this conflict situation.

6. Another interesting feature of this conflict situation is the usage
of the rational-euritic strategy. It takes the form of a joke or mockery -
'"You said you wanted man called Shelby. You've got three of them', '
Right, he's the oldest, you're the thickest. I'm told the boss is called
Tommy and I'm guessing that's you cause you're looking at me up and
down like 'i'm a ****ing tart’, '(Tommy's words) Which one am I
talking to? Which one of you is the boss?'

7.  Mr. Kimber taunts the Shelby brothers by being over polite (the
courtly strategy) - ‘... so now you have my undivided attention...', 'It
could be an honor to work with you, Mr. Kimber.'

This part of the research allowed us to make a list of the most
frequent communicative strategies used by opponents in conflict
situations and prove the existence of a link between seemingly
disparate concepts -- 'conflict' and 'politeness'.

Despite the relatively high number of confrontational strategies
(direct expression of complaints and open aggression), used in both the
British and American corpus, communicants also resorted to the use of
cooperative strategies including politeness strategies. Special attention
should be given to the use of politeness strategies. No instances of
negative politeness strategies were observed in either of the corpora.
Despite the relative frequency of negative politeness in some areas of
human life, especially in business communication, where negative
politeness prevails considerably over positive politeness (Lebedeva &
Kuzhevskaya, 2019), in conflict situations positive politeness strategies
were observed in both corpora. Among positive politeness strategies
depersonalization prevailed, which allowed the speaker to disclaim
responsibility.

The next stage of the research is the comparative analysis of the
strategies used by British and American speakers. The research showed
that British and American speakers have different perceptions of
politeness. American speakers give much attention to warmth and
friendliness. This is true about British speakers as well, but on the
whole emphasis is often laid on not intruding and not interfering.

As for conflict behavior it varies for British and American speakers.
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The graph below shows the differences.
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Diagram 2. Conflict behavior of British and American speakers

Based on the comparative analysis the following conclusions can be
made:

1. Confrontational strategies are used more often in conflict
situations by American speakers. They behave in a more aggressive
way, often shout and use abusive language. The British are less
aggressive in conflict situations, often reproach the opponent. However,
if the opponent impinges on their values, the British also resort to
aggression.

2. Mention should be made about the frequency of the strategy of
distancing which proved to be common in both the British and
American varieties. In other words, both British and Americans
speakers tend to distance themselves from their opponents in order to
avoid conflict.

3. Cooperative strategies are more common in American English
which means that they tend to offer solutions to a problem, explain
their point of view to resolve conflicts.

4. The frequency of jokes and mockery in conflict is not high,
although using a joke could be a good strategy in a conflict situation.
The frequency of courtly and rational-euritic strategies was not high
either in both varieties of the English language.

5. Another communicative strategy whose frequency was rather low
was off-record politeness which presupposes a high degree of
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indirectness. The British rarely used off-record politeness, and
American speakers do not use it at all.

6. Depersonalization is a frequent strategy in conflict situations. The
British use this strategy twice as often as American speakers regardless
their status, gender, education as well as distance between the
opponents. This could be explained by the communicants’ reluctance to
express their dissatisfaction directly, they often rely on other people's
opinions as an authority. The use of this strategy allows to disclaim
responsibility.

7. Positive politeness strategies on the whole prevail in conflict
situations in both varieties and depersonalization is one of them.
Positive politeness is more common in the American variety.

Thus, the most frequent strategies used by opponents at the
beginning of conflict are confrontational, depersonalization and
positive politeness strategies. In addition, opponents use cooperative
strategies, for example offer solutions to prevent conflict. Another point
that deserves mentioning is that on the whole American speakers resort
to the strategies described above more often than British speakers:
conflicts occur more quickly and the transition from one stage of the
conflict to another is dynamic. The explanation lies in the fact that the
British normally behave with restraint and tend to conceal their
emotions, whereas Americans do not hesitate to openly express
themselves.

Conclusion

Politeness is an indispensable feature of successful communication
which is immensely valued in most world languages. The present
research aimed to highlight possible areas of intersection between the
two seemingly disparate notions — linguistic politeness and conflict.
The research proves that conflict and politeness are closely interrelated.
Politeness manifests itself through the use of politeness strategies
which allow communicants to avoid, prevent and resolve conflicts.
Despite the inevitable character of conflict in most areas of human life,
it is not always unproductive. In the past decades interest in conflict has
grown considerably. Researchers seek to find effective tools to prevent
and resolve conflicts and politeness proves to be one of them.
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P.A. IIpokaoB

MockoBCKMi TOCYIApPCTBEHHbIH JUHIBUCTHY€CKUI
YHHUBEpPCHTET

O®OPMHUPOBAHUME HETTATUBHOI'O UMU/IKA B
BPA3NJIBCKOM HOJIMTUYECKOM JUCKYPCE

B nacmosuyeii pabome paccmampueaiomcsi s3vlKogble Cpeocmed,
ucnonvbsyemvie 015 QOPMUPOBAHUS HE2AMUBHO20 00PA3a NOIUMUKA 8
Opa3UNLCKOM  MeOUAOUCKYpCe, a MmakKdice 3ampacusaemcs Coyuo-
JUHSGUCIUYECKULL  ACNeKm 6  KOHMeKcme  Npe3sudeHmcKou
npedsvlOOPHOU Kamnanuy. Brumanue yoensemcs ne moavko s361K08bLM
cpeocmeam, HO U UX IekmusHocmu - NPUMEHUMENTbHO K
COBPEMEHHOMY — 0DWecmeenHoMy U COYUAILHOMY  CMPOIO.
Axmyanvnocmv — ucciedosanus — 00yCloeleHa  meM,  UmMO  Mbl
CMANKUBAEMCSI € HOB0U NOCMKOMMYHUKAMUGHOU PEAlbHOCMbIO U
AHATUBUPYEM NPOUCXO0sUUE 8 ee PAMKAX NPOYECChbl, 8 YACHMHOCMU 8
nrockocmu  azvika.  Paboma cmasum  ceoeii  yenvio  6vlaGumb
JIUHEGUCIUYECKUE CPeOCTNBA PA3H020 YPOGHSI, GKIIOUASL MAKPOYPOBEHD,
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KOmMopble HAWAU WUPOKOe OmpadceHue 6 Opasulbckom meoud
oucKypce 8 NpedsulOOpHLIL Nepuod U UCHONBL3OBATUCH C YETbio
Gopmupoganuss  HecamugHo2o  00pa3a  O0HO20 U3  NOAUMUKOS.
Hccnedosanue maxoice obpawjaemesi K monuKaibHOCMu 6pa3uIbCKo20
medua ouckypca 6 obo3pesaemvlii nepuod. Paboma ommeuaem
JIUHEBANPACMAMUYECKUE 0COOEHHOCIU UCCTIe0yeMOo20 KOPRYcad meKCcma
U onupaemcs Ha OaHHble, NOLYYEHHble @ pe3ylbmame e20 aAHAIU3A.
Omnupuyeckuil  mamepuanr —cocmoum U3 A8MOPCKUX — cmametl,
onyonuxosannvix 6 edyuux CMHU Bpasunuu. B xode uccredosanus s
pabomvl ¢ OAHHBIMU UCHONBL3OBALCS CMAMUCTIUYECKUll nooxoo. B
pesyromame OblIU  YCMAHOBNIEHbL OCHOBHLIE S3bIKOGLIE YPOGHU U
cpeocmea KOHCMPYUpOBAHUs He2AMUEHO20 00PA3d NOTUMUKA.

Knrouesvie cnosa: medua Ouckypc, noaumudeckuti OUCKYpC,
0bwecmeeHHoe  MHeHue, OUCKYPC —AHATU3, pededas azpeccus,
He2amuHbll UMUOIIC, NOCM-NPABOd

UDC 811.111
https://doi.org/10.25076/vpl.38.05
R.I. Proklov

Moscow State Linguistic University

NEGATIVE IMAGE FORMATION IN BRAZILIAN
POLITICAL DISCOURSE

The article considers socio-linguistic aspects of Brazilian political
and media discourse and explores some linguistic tools shaping
politicians’ negative image. This paper focuses not only on the
linguistic means used to shape a negative image of a modern Brazilian
politician, but also provides the possibility to measure the results in
terms of social response. Moreover, such means are viewed as
instruments of influence affecting voting processes. The study aims to
identify linguistic means of different levels, including macro-level,
commonly used in Brazilian media discourse during the pre-election
campaign to shape politicians’ negative image. The study also provides
general analysis of the topics raised by Brazilian media outlets at the
time of the pre-election campaign. The study is conducted within the
scope of lingua-pragmatic and socio-cultural research, further
supplemented by discourse analysis of editorial articles. Data
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evaluation and analysis is backed by quantitative methods of research.
Research findings are presented in the form of scheme and are
supported by examples from different sources. Material for the
research is obtained from editorials published in Brazilian national
and regional/local quality mass media reflecting the views and interests
of different social groups.

Keywords: media discourse, political discourse, public opinion,
discourse analysis, verbal aggression, negative image, post-truth

Introduction

On October 28, 2018 Jair M. Bolsonaro was elected President of the
Federative Republic of Brazil. His pre-election rhetoric was largely
based on linguistic expression of verbal aggression, including
discussion of sensitive issues such as hatred, intolerance and racism. In
the present article verbal aggression is considered not so much as ‘an
aggressive form of communication that results in destructive effects on
interpersonal relationships’ (Bekiari & Spyropoulou, 2016), but rather
as a linguistic and emotional means with aim to gain an ‘access code’
to electorate. The basic end of this code is to provide an illusion of
choice for a person and of possibility to make a personal conclusion
based on fact analysis. Language plays an essential role in this process
(Abakumova & Slinchenko, 2019). Besides, throughout his pre-election
campaign Jair M. Bolsonaro expressed support and admiration for
Donald J. Trump as well as shared his views on most socially pertinent
issues. The politician’s aggressive behaviour was severely criticised by
most Brazilians — moreover, many people compared Bolsonaro with
Trump.

Trump has been in office as US president since January 20, 2017.
His election campaign polarised American society and exacerbated
confrontation concerning such long-standing issues as migration,
negative trade balance and terms of globalisation disadvantageous for
the United States. The authorities, public administration as well as the
financial and international systems faced a new challenge, which the
world’s media called ‘The Trump Phenomenon’.

Bolsonaro’s pre-election campaign was accompanied by a barrage
of protest. In addition, two antagonistic campaigns with the hashtag
‘ELE NAO’ (not him) and ‘ELE SIM’ (only him) were launched in
mass media. Both campaigns were supported by many celebrities. As a
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result, Bolsonaro won the presidential run-off with a narrow majority of
5%, which proves that many Brazilians shared criticism expressed by
the media during his pre-election campaign. Political analyst Krastev
(2017) explains the success of the right-wing parties, ‘they promise
voters what liberal democracy cannot: a sense of victory where
majorities — not just political majorities, but ethnic and religious ones
too — can do what they please’ (Krastev, 2017, p. 21).

This study aims to analyse Brazilian media discourse in order to
describe linguistic means used to shape politicians’ negative image
during the pre-election campaign. The research is conducted at different
levels of linguistic analysis, including the macrolevel. Considerable
attention is given to the notions of ‘image’ and ‘cultural code’, as well
as the peculiarities of pre-election rhetoric which are crucial for
political and media discourse, being ‘an inherent part of the cultural-
national paradigm’ (Lugo-Ocando, 2020, p. 102). The study will show
that during the pre-election campaign mass media shift their focus on
more politically loaded issues. People equally become more interested
in political issues and consequently look for reliable sources of
information. Politicians, media and publicity should be regarded as a
macrostructure phenomenon; Moreover, the term post-truth has
recently appeared in political discourse. The concept of post-truth is
viewed as ‘the realm of divided truth, binary thinking, and broken up
communication’ (Waisbord, 2018, p. 30). K. Sengul points out the link
between populism and post-truth. He stresses the predominance of
emotional component ‘over fact-based reason, racist and xenophobic
language’, where the expert opinion run counter common-sense
(Sengul, 2019, p. 10). Therefore, it is not surprising that most
politicians and political discourse of the whole rely on conspiratorial
rhetoric and a theoretical interpretation of sociology, advertising means
research and political communication lead us to explication of
relationship among them.

This study is predicated upon empirical materials, which take a
stand against Bolsonaro, tackles certain topics sensitive for Brazilian
society, and contributes to further research into the linguo-cultural
aspects of language expression. Moreover, the research is conducted
within the scope of the post knowledge method, which is applied in
logic dynamics (Abarca & Broersen, 2019). This method provides an
opportunity to estimate the success of application of different linguistic

97



means.

Material and methods

The study is conducted within the scope of lingua-pragmatic and
socio-cultural research, further supplemented by discourse analysis of
editorial articles. Data evaluation and analysis is backed by quantitative
methods of research. Research material includes texts of editorial
articles of national and regional Brazilian media, such as Brasil de Fato,
Correio Brasiliense, Estado de Minas, Folha de Sao Paulo, Gazeta do
Povo, Globo, Hoje em Dia, ISTO E, R7, Terra, Veja, Vermelho. All
articles were published during the 22 July to 5 October 2018 pre-
election campaign. The corpus of material for empirical analysis
incorporates 12,000 words.

Theoretical background

Media discourse is described in the humanities as one of the social
institutions which is able to provide or set the agenda. In this regard
McCombs and Shaw (1972) discuss the agenda-setting function of
mass media arguing that they °‘set the agenda for each political
campaign, influencing the salience of attitudes toward the political
issues’ (McCombs & Shaw, 1972, p. 176). McQuail (2010) discusses
the global nature of media discourse and its power to fill the minds with
information and beliefs: ‘Our minds are full of media-derived
information and impressions. We live in a world saturated by media
sounds and images where politics, government and business operate on
the assumption that we know what is going on in the wider world’
(McQuail, 2010, p. 33). This view is also shared by Bennett (1988),
who observes that media are not only a source of information, but also
a tool shaping public opinion: ‘The irony of mediated politics is that
being well informed about the issues on the public agenda often means
taking cues from familiar sources using the news to frame stories
around their partisan viewpoints. When this process works, the news
not only tells people what to think about; it can also tell them what to
think’ (Bennett, 1988, p. 47).

Scholars also stress the correlation between media as an institution
and a newsbreak, and consider such an important feature of media as
trust and respect. Media institutions can barely exist without news, and
news cannot exist without media institutions. Unlike almost all other
forms of authorship or cultural creation, news-making cannot be done
privately or even individually. The institution provides both the
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machinery for distribution and the organisation for reception, plus a
guarantee of credibility and authority (Brennen, 2017). At the same
time recent studies attribute credibility crisis to media (Otto & Kohler,
2018), although this study will avoid this issue by intent.

Today, media are discussed in the context of modern information
technologies which facilitate the process of communication and their
growing importance in the domains of economic, social and any human
activity (Koopmans, 2018). The crucial role of media is also stressed by
O’Keeffe (2011), who views media discourse as interactions that take
place through a broadcast platform, whether spoken or written, in
which the discourse is oriented to a non-present reader, listener or
viewer.

To conduct an analysis of linguistic means shaping politicians’
negative image, it is imperative to also clarify the concept of ‘image’.
In sociology image is defined as ‘holistic, qualitative, definite form of
the object which is fixed and reproduced in mass media culture and/or
in individual consciousness’ (Giddens & Sutton, 2017, p. 106). Image
appears and is shaped as a result of perception and further analysis of
the information about this object obtained from external sources, and is
affected by a set of existing stereotypes. Image combined social-
cultural, social-historical, and cognitive nature as well as reflects a set
of values inherent to certain culture. In this regard it is worth
emphasizing that image is not only “the reflections of social cultural
values” but also an “ideal” form which is opposed to “a really existing
object” (Vihman & Romm, 2019). This article studies a set of linguistic
means shaping politicians’ image in modern Brazilian media
environment and views the concept of image as a dialogue between
verbal and pictorial representations constructing the idea, especially
when supported and created by advertising and newspaper and
television stories taking into account a socio-centric nature of the
modern media i.e. a capacity of media to “confirm the values of
society” (Koudelkova & Zavadilova, 2019) and the fact that media play
an important role in the process of image construction.

Cultural code is another comprehensive concept of relevance to this
study. It is defined as ‘specific sign systems that underpin a given
society’s kinship, ecology, history, myths, rites and the internal as well
as external comparisons between these sign systems’ (Wiseman, 2009,
p. 14), or an explosion that is a ‘relationship between two signs’, where
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the complex of possible connections between semantic elements creates
a three-dimensional concept, which is fully understood only in terms of
the relationship between all the elements (Lotman, 2000). This concept
also includes so-called ‘imagery code’ which is understood as ‘system
of images that are part of an ethnoculture, are established in the practice
of communication, are normative in nature and serve as signs of
fragments of reality’ (Savitsky, 2019, p. 69).

Another view of the cultural code is that it should be regarded as a
‘taxonomic substrate of its texts, which is a set of culturally marked
ideas about the worldview of a certain society including natural objects,
artefacts, phenomena, actions and events’ (Teliya, 1999, p. 20-21).
This view highlights the relationships between texts which reflect the
worldview of a certain society and culture. From this point of view text
may represent “a recognizable version of the world we live in”
therefore linguistic analysis conducted on different levels shows
“symptomatic of a cultural and linguistic malaise” (Barry, 2002, p. 57-
58).

Thereby it becomes clear that language as a sign system plays an
important role and ensures the vitality of culture, its formation and
functioning, acting as a guarantee of existence and preservation of its
national specificity, contributing to the formation of the linguistic
consciousness of the historically formed community of people on the
basis of their ethno-linguistic and national-cultural identity (Dervin &
Jackson, 2018). These are at least some definitions of the cultural code.
In this paper the cultural code is defined as a system of signs used to
codify historical, social political, economic events, etc. and reflected in
the worldview of a society.

Last but not least, Discourse Analysis has aroused much interest
among scientists, however there is still no unanimity of opinion
concerning the issue. This comprehensive concept deals not only with
pure linguistic means or an act of speech, it also includes the analysis of
all characteristics of the certain situation. Moreover, Discourse analysis
touches upon the link between linguistic means and meaning, where
text is a small piece of this process Johnstone (2018). Morgan and
Sellner (2017) understand discourse as a complex communicative
phenomenon which includes not only texts but also extralinguistic
factors which are necessary to understand the text. For Van Dijk (1997)
political discourse is not only the structural properties of text or talk
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itself, but also a systematic account of the context and its relations to
discursive structures.

This paper relies on Critical Discourse Analysis (CDA) developed
by Van Dijk as the basis for research. First of all, it gives the
opportunity to provide a comprehensive analysis of empirical data in
compliance with the structures, strategies or other properties of text,
talk, verbal interaction or communicative events that play a role in
these modes of reproduction (Van Dijk, 1993). Besides, we apply
macrostructure analysis to consider negative image construction. Here
the term ‘macrostructure’ is regarded as the various notions of global
meaning, such as topic, theme, or gist, i.e. as semantic objects (Van
Dijk, 2019).

Study and results

Linguistic comparison of Bolsonaro vs Trump

Discourse analysis of the corpus of materials obtained from 22 July
to 5 October 2018 media discourse revealed the following dominating
topics: (1) comparison between Bolsonaro and Trump built through the
opposition of linguistic means employed by the two politicians; and (2)
fear concerning the possible return to the times of military dictatorship
as well as the possible threat to liberal and democratic values.

In the course of the analysis, it was found that comparison took
place in two directions: on the one hand, it focused on identifying
features the two politicians had in common, and on the other hand — on
finding differences between them. After the analysis on the lexical,
grammatical, and syntactic levels we found that the vast majority of
cases of comparison was reflected at the lexical level, where
predominantly lexical items belonging to the semantic field
‘comparison’ were used. Most of them contained the Latin roots ‘Simil’
and ‘Compar’, as in:

Muitos fizeram a comparag¢do com Donald Trump e, claro, hd
semelhancgas — especialmente no racismo aberto e na misoginia dos
dois politicos. (There are many persons who compare (Bolsonaro) with
Donald Trump and, of course, there are similarities — especially in the
open racism and misogyny of the two politicians.)

Here the noun semelhanca is used in combination with the verb
haver, and compara¢do — in combination with the verb fazer.
Moreover, the author uses the impersonal pronoun muitos as a hedge to
shift responsibility from themselves to the impersonal majority. ‘Open
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racism’ and ‘misogyny’ are both identified as topics common to both
politicians, as in:

As semelhancas entre Jair Bolsonaro (PSL) e o presidente dos
Estados Unidos, Donald Trump, fazem muitos eleitores <...> e o estilo
polémico de Trump e Bolsonaro, com declaragoes muitas vezes
consideradas racistas, homofobicas e machistas. (Many voters make
the similarities between Jair Bolsonaro (PSL) and the President of the
United States, Donald Trump, <...> and the controversial speech of
Trump and Bolsonaro, with statements which were often considered
racist, homophobic and misogynistic.)

Here is another example in which the noun semelhanga is used in
combination with the verb fazer. The author of this article also refers to
an impersonal majority as muitos leitores. The topics common to both
politicians are ‘racism’, ‘homophobia’ and ‘sexism’. The use of these
lexical items forms a triplet, which sounds more persuasive, increases
tension and maintains public interest in the election campaign, as in:

Mas, apesar das diferencas, ambos tém muitas semelhangas, no
discurso polémico e na defesa de ideias politicas de extrema-direita.
(But, despite the differences, both have many similarities, in the
controversial speeches and in the defence of extreme right political
ideas.)

In the example above, we observe the noun semelhangas, which this
time is used in combination with the verb ter. The author of the article
draws attention to the fact that both politicians advocate far-right ideas
‘defesa de ideias politicas de extrema-direita’.

In the course of the analysis, we found that image formation in
Brazilian media discourse was realised on two linguistic levels: lexical
and syntactical. At the lexical level most units belonged to the far-right
rhetoric. At the syntactic level the use of the triplet was rather common.
The authors note that both politicians had similar rhetorical portraits,
and displayed much verbal aggression during the pre-election
campaign, for example they expressed hatred concerning LGBT
community, chauvinism and racism.

On the other hand, the use of linguistic means aimed at showing
differences between the two politicians, predominantly at the lexical
level, were observed in the analysed articles, for example: the use of
items containing the Latin roots ‘Oppos’ and ‘Differen’. At the
syntactic level, we have observed the tendency to use the adversative
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conjunction ‘Mas’ at the beginning of the sentence, as in:

Pode bastar para justificar a oposi¢do a qualquer um desses
politicos. Mas o escandalo despertado pela retorica virulenta dos
nacional-populistas ndo deve ofuscar o enigma econémico que 0s
cerca. (It may be enough to justify opposition to any of these
politicians. But the scandal aroused by the virulent rhetoric of national
populists must not overshadow the economic issues that surround
them.)

In the example above, the lexical unit oposi¢do is used in its direct
meaning. At the same time, the adversative conjunction mas at the
beginning of the sentence serves as a means of building contrast at the
syntactic level to express contrast between the two politicians. The
author of the article shows that the true difference between Trump and
Bolsonaru has to do with the economic agenda.

Uma lenda urbana diz que o Trump original venceu gragas as suas
declaragdes machistas, homofobicas e xenofobas. De fato, elas
serviram para aquecer o nucleo minoritario de seus seguidores
incondicionais. Mas o triunfo eleitoral deu-se apesar delas. O segredo
da vitoria trumpiana encontra-se na plataforma do nacionalismo
econoémico, desdobrada nas vertentes do protecionismo comercial
(China) e da prote¢do do emprego americano (imigrantes hispdnicos).
<...> Trump — Presidente ja deu declara¢oes em favor da imposi¢do de
sobretaxas as importagoes, implementou sobretaxas e ja ameagou
retirar pais da OMC. Bolsonaro — Frase do programa de governo: o
comercio internacional é uma das maneiras mais efetivas de se
promover o crescimento economico de longo prazo. (An urban legend
says that the original Trump won thanks to his macho, homophobic and
xenophobic statements. In fact, they served to warm up the minority
nucleus of their non-followers. But the electoral triumph took place
despite them. The secret of Trump's victory lies on the platform of
economic nationalism, especially in the areas of commercial
protectionism (China) and the protection of American employment
(Hispanic immigrants). <...> Trump — President has already made
statements in favour of imposing tariff surcharges on imports,
implemented the surcharges and has already threatened to withdraw a
country from the WTO. Bolsonaro — Quote from the government
program: ‘International trade is one of the most effective ways of
promoting long-term economic growth’.)
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In the example above, we observe the use of the adversative
conjunction mas at the beginning of the sentence, which helps intensify
the opposition between the two politicians. The substantive part is also
dominated by issues related to the economic agenda, especially
concerning Bolsonaro’s lack of competence and knowledge in the
economic sphere.

Por fim, os especialistas apontam outras duas diferencgas
fundamentais entre Trump, o magnata, e Bolsonaro, o ex-capitio do
Exército: recursos e estrutura partidaria. (Finally, analytics point out
two other fundamental differences between Trump, the magnate, and
Bolsonaro, the former army captain: resources and party structure.)

In this example the author uses the lexical item diferencas in its
direct meaning to give a comparison between the two politicians.

Trump e Bolsonaro tém origens diferentes, mas se assemelham em
varios temas. (Trump and Bolsonaro have different origins, but they
are similar in several themes.)

In the example above, we see the adversative conjunction ‘mas’ as a
syntactic means.

In the course of the analysis other syntactic means were found,
among them the use of parallel structures.

Ele [Trump] sabe como mobilizar setores da sociedade norte-
americana, especialmente pessoas brancas da classe trabalhadora e da
classe média que se sentem marginalizadas, ressentidas e frustradas.
Trump realmente ndo tem principios. Infelizmente Bolsonaro tem.
Trump ndo é consistente politicamente. Bolsonaro ¢, pelo menos, em
suas atitudes sobre negros, mulheres, pessoas LGBT, pessoas pobres,
esquerdistas etc. Trump ndo respeita procedimentos democrdticos.
Bolsonaro quer eliminar completamente a democracia. (He [Trump]
knows how to mobilise sectors of American society, especially white
working-class and middle-class people that found themselves
marginalised, resentful and frustrated. Trump really has no principles.
Unfortunately, Bolsonaro has them. Trump is not politically consistent.
Bolsonaro is, at least, in his attitudes about blacks, women, LGBT
people, poor people, leftists, etc. Trump does not respect democratic
procedures. Bolsonaro wants to completely eliminate democracy.)

The author of this article uses parallel structures to compare the two
politicians as well as to show all of Tramp’s advantages over
Bolsonaro.
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In the course of the analysis, we found that image formation was
realised at two linguistic levels: lexical (69%) and syntactic (31%). At
the lexical level most items reflected economic issues. At the syntactic
level we observed the use of the triplet, parallel structures and means of
building contrast. Lexical items are used in their direct meanings
(Differen 44%; Semil 25%; Oppos 19%; Compar 12%) and at the
syntactic level, contrastive constructions (32%), parallel constructions
(21%), as well as triplets (47%) are used by authors. Most texts
followed the pattern: Trump does good to the country’s economy,
Bolsonaro does nothing.

At the macro level, the authors mainly regard as features common of
both politicians their commitment to right-wing political ideas. It is
known that Trump used aggressive rhetoric in his speeches during the
US pre-election campaign in 2016. Obviously, his campaign was
widely covered by Brazilian media so that Brazilians could form
opinions about him. Thus, we can conclude that Brazilian media used
Trump’s previously constructed negative image during Bolsonaro’s
pre-election campaign.

The main differences between the two politicians related to the
economic issues. The authors of the articles analyse the contents of the
political and rather the economic agenda of the two leaders. The media
noted some of Trump’s ‘positive’ qualities, namely his success in
dealing with economic issues, in particular the protectionist policy and
the rejection of everything that is ‘not profitable’ for the United States.
Thus, we can conclude that the authors tried to break the link between
Trump’s advantages proving that Bolsonaro was deprived of them.

This is clearly seen at the discursive level. Firstly, this is present at
the macro- and super structural levels of organisation of texts, and
secondly, it is reflected in the use of various topics while constructing
the image of the Brazilian president, namely economic, political and
media discourse.

Guided by the theoretical provisions on superstructures proposed by
Van Dijk (1988) in relation to news discourse, we present a simplified
organisational structure of the text of mass media articles during
Bolsonaro’s pre-election campaign (Figure 1), which is used in most
articles dealing with comparing the two leaders. However, we do not
set ourselves the task of creating a universal scheme of Brazilian news
discourse.
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Figure 1. Superstructure of the empiric materials dealing with
comparing the two politicians

About 37% of the text space is devoted to comparing the two
politicians in order to find common features, and 63% is given to
finding differences. At the beginning of the editorial article the authors
speak briefly about the similarities between the two politicians, as was
shown in the examples above, and then explain in detail that Trump has
knowledge and skills in the field of economics, and Bolsonaro doesn’t.

Cultural code and threat to the democracy and liberal values

During Bolsonaro’s pre-election campaign, Brazilian media often
expressed fears concerning the possibility of returning to the military
dictatorship drawing the reader’s attention to the fact that Bolsonaro
was ex-military. However, today’s situation in the country is a far cry
from the one 50 years ago. In 1964, a revolution took place in Brazil, as
a result of which the military came to power, intending to rid the
country of corruption and restore democracy. However, they seized
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power in the country, established an authoritarian regime and began to
suppress dissent. In 1984, a large demonstration was held in Sdo Paulo,
the protestors sought the return of direct presidential elections. The
manifestations were supported by Brazilians all over the country. That
year, the military conducted political reforms and Paulo Maloof became
president, the rule of the military came to an end.

The analysis proved that the process of image construction was
conducted predominantly at the lexical level. The lexical items used in
the editorial articles belong to the semantic field Military Takeover
(67% of the sample) and Democracy (33% of the sample), as in:

Bolsonaro e outros ex-militares — incluindo seu candidato a vice-
presidente — levantaram davidas sobre a aceitacdo de resultados
eleitorais indesejados. Pela primeira vez em décadas, a ameaga de uma
ditadura militar esta emergindo. (Bolsonaro and other former militaries
— including his candidate for vice president — have raised doubts about
accepting unwanted election results. For the first time in decades, the
threat of a military dictatorship is emerging.)

In the above example, the author uses the lexical items as ditadura
military, ex-militares and resultados eleitorais indesejados. Similar
lexical items such as chumbo da ditadura, risco de retorno were found
in the following example:

Ndo deixa de ser irdnico, pois estamos as vesperas da oitava
eleicdo presidencial livre no periodo mais extenso de regime
democratico no Brasil. De um lado, académicos e intelectuais veem na
candidatura Jair Bolsonaro o risco de retorno aos anos de chumbo da
ditadura. (It is ironic that we are on the eve of the eighth free
presidential election in the longest period of democratic rule in Brazil.
On the one hand, academics and intellectuals see Jair Bolsonaro’s
candidacy as risk of returning to the years of the dictatorship.)

Here the author directly points to the ‘risk of returning to the years
of dictatorship’ and raises another issue of the ‘threat to democracy’.
The author doesn’t speak about it directly but mentions that it is ‘the
eighth free presidential election in the longest period of democratic rule
in Brazil’. The same is observed in the following example:

As vésperas de uma eleicdo polarizada — mas absolutamente livre —
Bolsonaro projeta-se explorando uma situacdo descrita como faléncia
da democracia, resultado do esgar¢amento das institui¢des politicas,
capturadas pelo poder econémico, distanciadas da populagdo,
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afundadas na corrupgdo e na burocracia. (On the eve of a polarised —
but absolutely free — election, Bolsonaro is projected by exploring a
situation described as the failure of democracy, the result of the
weakness of political institutions, captured by economic power,
distanced from the population, sunk into corruption and bureaucracy.)

In the example above the author uses the lexical item democracia
and makes reference to the situation back in 1964, which is described in
detail. Most of the lexical items of the semantic field Military Takeover
are formed from the Latin and Greek roots militia (42%), dictator
(25%), minacia (17%), rizikon (8%) and reservo (8%). Most of the
lexical items of the semantic field Democracy are formed from the
Latin and Greek roots démokratia (60%) and libertas (40%). At the
same time, the authors speak more about democracy rather than
military issues. This means that Brazilians are still concerned about the
possibility of reviving the times of military dictatorship.

Mass media appeal to the cultural code with the aim to revive the
issue which is sensitive in their society in order to construct
Bolsonaro’s negative image. Bolsonaro is viewed not only as potential
threat to democratic values but also as a military dictator who wants to
seize power. They draw attention to the fact that his team are mostly
former militaries and the bulk of the vocabulary used is formed from
the Latin root militia. However, it is far from being true as Bolsonaro
retired 30 years ago in the rank of captain of field artillery. For the past
30 years he has held different political posts. Thereby we may conclude
that the media used the past negative experience as a means of
constructing the president’s negative image.

Conclusion

In result of the analysis it was found that the image formation was
conducted mainly on two levels lexical and syntactical. Lexical means
were represented in several semantic fields: economy, military
takeover, democracy as well as lexical items used to make a
comparison. It makes 76% of all linguistic means. Syntactical means
mostly were used contrastive constructions, parallel constructions and
triplet so as to compare Bolsonaro with Trump. This means make 19%
of all linguistic means.

Brazilian pre-election discourse is characterised by frequent
reference to Trump’s rhetorical portrait, especially his far-right rhetoric,
which led to a split in the society. In constructing candidate’s negative
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image, the national media relied heavily on destroying similarities
between Bolsonaro and Trump to suggest that the former didn’t have
the positive features of the latter, for example understanding of how the
economy works. Attention was drawn to Bolsonaro’s inability to
effectively implement economic reforms, while Trump was portrayed
as an effective reformer. The issues related to the ultra-right rhetoric, in
particular impairment of the rights of minorities and women, have also
been raised many times. Another topic that has often been touched
upon in the media is the possible return to the times of military
dictatorship, although, it is clear that this is impossible under the
present circumstances. This could be linked with an attempt to form a
certain allusion in the media environment which is rooted in the
modern history of the country. Overall, Brazilian pre-election media
discourse was dominated by the use of lexical items belonging to ultra-
right discourse and military dictatorship. Lexical means played a
crucial role in the construction of Bolsonaro’s negative image.
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H. 1. PomanoBa

MocKOBCKHUI rOCYAapCTBEHHbII JHHIBUCTHYCCKUH
YHUBEPCUTET

MOJAEJIb IMYHOCTHU U IEPCYA3ZUBHOE
BO3JIEMCTBUE B PEKJIAME

B cmamve npedcmagnen amanuz UCHONBL3IOBAHUSA NEPCYAZUBHBIX
cpedcms 6o30elicmeust 8 pycie paseusarouelicss Hayku coyuoHuxu. B
OQHHOM UCCNIe008AHUU ABMOP ONUPAEMCSL HA KIACCUYECKUe MOOenu
auunocmu, gvioenennvie K. FOH2oM, KOMOPble MOJCHO CCPYRRUPOBAMD
8 napuvl 83AUMOUCKTIOHUAIOWUX NPUSHAKOG (TOSUKU — IMUKU, CEHCOPUKU
—  uHmyumvl, IKCMpagepmvl — UHMPOBEPMbL, PAYUOHATBl —
UppayuoHapel), U  NPOGOOUM  CPABHUMETLHO-CONOCTNAGUMENbHBII
AHAU3  NEPCYA3UBHLIX  CPeOCME B030€UCMEUsl, UCHOTb3YEeMbIX 8
pexnamMe Ha npuMepe napvl  «102UK08-3muxosy. Ilposedennoe
uccnedosanue NOKA3AN0, YMO COBPEMEHHble DeKIaMHble MeKCmbl
NepCyasusHO20 Xapakmepa COCMAGIAIOMC C YY4emoM 0COOeHHOCmel
PA3IUYHBIX MOOenel AUYHOCIU, YMO OMPaANCAemcs: 6 KOMNJIEKCHOM
UCHOML306AHUU  KAK JIO20CHBIX CPEOCmE B030elicmeus, KOmopble
OMBEUAIOM 30 OP2AHUZAYUIO U CIPYKIYDY MEKCMA U OPUEHIMUPYIOMCS]
HaA  JI02UKO8, mMax U  NAQOCHbIX, KOMOpvle  3A0eUCm8YIOm
IMOYUOHATLHBLIL ACNEKTN 8030€llCMBUsL U OPUESHIMUPYIOMCSL HA IMUKOS.
Kombunayus Oanuvix cpeocms 6030e€icmeuss U UCHOAb308AHUE
PazHooopaszHoco CEMAHMUYECKO20 HANONHEHUs. no3eonsem
paspabameieamsv — peKiamMHble Mecmvl, KOMOpble NOMEHYUATLHO
SAGNAIOMCSL NEPCYAZUSHLIMU 0TI PAZHBIX MOOeNel TUYHOCHU, A UMEHHO
npenooHecmu OOUH U MOM Jice MAmepuan ¢ pasuvix cmopon. Illpu
COCMABNEeHUU  COBPEMEHHBIX PEeKIAMHbIX MEKCMOo8 VUUmbvlaencs
maxaice UHPOPMAYUOHHbIEe ACNeKMbl, 3A0eliCIN808AHHbIE UHOUBUOAMU 8
npoyecce obpabomku uHopmayuu, cpeou KOMOpblX 6blOeNAemcs
denogas (IKCMpPAGeHmMHAs) J02UKA, CMPYKMYPHAS (UHMPOBEPMHAL)
JI02UKA, OMUKA OMHOWEHU (UHMPOGEPMHAS IMUKA), CULOBAS
(OKCMPABEHMHAS) CEHCOPUKA, CEHCOPUKA OWYUeHUll (UHMPOBEPMHASL
CEHCOPUKQ), UHMYUYUSI OZMONCHOCHEL (IKCMPAGEHMHAST UHMYUYUSL),
unmyuyus. 8pemenu  (ummposepmuas ummyuyus). B pexnammvix
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coobujenusx MOMHCHO HaO.1100ams KaK nepexoyenue
UHPOPMAYUOHHBIX — ACNEKMO08, MaK U UxX nepeceyexue, ymo
noomeepoicoaem cmpemietue pexiamooameneii co30amy peKiamy, He
3AMBIKAIOWYIOCS.  MOJbKO HA  OOHOM — GApUAHMme  penpe3eHmayuu
unpopmayuu. Aemop onucwvigaem OCHOBHuIE 0CODEHHOCMU, NPUCyuue
OQHHBIM UHDOPMAYUOHHBIM ACHEKMAM, U BblAGISe NnepcyasusHbie
cpeocmea  8030elcCmaus, Ccoomeemcmayiowue Kaxcoomy u3 Hux. B
cmamove maKoice AKYeHmMupyemcst HUMAanue Ha 3HAYUMOCHU IMOCHO20
KOMNOHEHMA NePCya3u8Ho20 8030elCmeusl, KOMopblil Gblpadicaemcs 8
NOCMpOeHUU BbIOPAHHO20 KOMHAHUEU KOPHOPAMUBHO20 UMUONCA —
«uyay Komnawuu. B 3agucumocmu om 6blOpaAHHO2O KOMNAHUel
06pasa mexcm peKiamHO20 COOOWeHUsE Modcem Oblb COOMMHECEH C
SAZBIKOBLIMU CPEOCMBAMU, XAPAKMEPHbIMU OJiL PACCMAMPUBAEMBIX 6
coyuonuxe mooenei auynocmu. Taxum oOpazom, KOMRAHUS MOdCem
npuHUMaAmMb  00pA3 JI02UKA, 9MUKA, CEHCOPUKA, UHMYUma u m.o.
Muocouuciennvle npumepvl AGIAIOMCL  NOOMBEPAHCOCHUEM OAHHBIX
HaOII00eHUl.

Kniouesvle  cnosa:  mepcyasusnoe — 6o30elicmeue,  pexkiama,
COYUOHUKA, MOOeTb TUYHOCb, TOSUKU, IMUKU, CEHCOPUKU, UHMYUNDL,
IKCMPABEPMbl, UHMPOBEPNbl, PAYUOHATILL, UPPAYUOHADYL, 006
JI02UKA,  CMPYKMYPHAL — J02UKA, IMUKA  OMHOWEHUN,  CUN0BAs
CEHCOPUKA,  CEHCOpUKA  OWyujeHull, UHMYUYUs 8O3MOICHOCHE,
UHMYUYUSL BDEMEHU, KOPNOPAMUBHBIL UMUOIC

UDC 81.2
https://doi.org/10.25076/vpl.38.06
I. D. Romanova

Moscow state linguistic university

HUMAN TYPES AND PERSUASION IN ADVERTISING

The article presents the analysis of persuasive means in accordance
with socionics theory. The author carries out a research into the
persuasive means used during communication basing on Carl Jung’s
models of psychological types represented in dichotomy (logics —
ethics; sensorics — intuits; extraverts — introverts; rationals —
irrationals). Deducting the comparative analysis of logics’ and ethics’
ways of perceiving information, the author comes to the conclusion that
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modern advertisements are created considering the mentioned
psychological types which is reflected in the use of both rational and
emotional persuasive means. The combination of these persuasive
means allows to adjust persuasive texts to different human types which
gives the opportunity to present information from different
perspectives. The other idea of socionics used in advertising is that
information can be divisible into information aspects — the categories
that include information elements which a person’s psyche processes
(extraverted logic, introverted logic, introverted ethics, extraverted
sensing, extraverted intuition and introverted intuition). These elements
imply the human’s ability or inability to get the presented information.
Modern advertising texts use the linguistic means shifting information
aspects in order to present the information which can be perceived by
different human types. The author describes the main characteristics of
each information aspect and reveals corresponding persuasive means
used to reflect them. In addition, the article claims the importance of
ethos during persuasive interaction which results in building up a
proper corporate image. It is possible to draw a parallel between the
advertising text and the psyche type depending on chosen persuasive
means. To be more precise, the company can be presented as a person
related to logics, ethics, sensorics, intuits, extraverts, introverts,
rationals or irrationals. Ample examples are provided to prove the
author’s conclusions.

Key words: persuasion, advertising, socionics, psyche type, logics,
ethics; sensorics, intuits; extraverts, introverts; rationals, irrationals,
extraverted logic, introverted logic, introverted ethics, extraverted
sensing, extraverted intuition, introverted intuition, corporate image

Beenenue

B coBpemeHHONl pekjaMe JIOMUHHUPOBAHHE BO3JECHCTBEHHOMU
(hyHKIIMM HE TOMJISKHUT COMHEHUWIO. B CHIly €CTECTBEHHOTO >KEIaHUA
anpecata (LENIEBOM ayQUTOPWH) COXPAaHATH HE3aBHCUMOCTh U
3aIIUTUTH ce0sI OT HaBSA3BIBAHUS PEKIAMHBIX MPOAYKTOB U YCIYT, YTO
4acTo BeNeT K HEraTHBHOMY BOCIPHUATHIO JIOOOW pEKIIaMBl,
peKIaMHBIE KOMIIAHWM CTPEMSITCA HCIIONB30BaTh IepCya3HBHOE
BO3JIEWCTBUE TPU CO3JJAHUH PEKIAMHBIX TEKCTOB, KOTOPOE OTIIMYAETCS
STUYECKOW  HEHUTPaTbHOCTh,  HEHABSI3YMBBHIM  XapakTepoOM U
oTrcyTcTBUeM JaBieHus. OCHOBHAS IeNlb MEPCYa3uBHOTO BO3ACHCTBUA
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— 9TO IOOWTBCS OCO3HAHHOTO HW3MEHEHHUS YCTAHOBOK ajpecara B
aTMocepe rapMoHUU U cBoOOABI BbIOOpa. CoxpaHeHue 3Toro OanaHca
W OCYIIECTBICHHE  BO3JCHCTBHS HAa  MEHTAJILHOM  YpOBHE
MpeCTaBiIsgeTcs HauOonee BO3MOKHBIM TPU MOHUMAaHWUU TOTO, Kak
ajpecatr oOpabOarhiBaeT WHGOPMAIMIO M KaKUE JIMHTBUCTUYECKHE
CpeicTBa  SABISIOTCS Haubonee dPQPEKTUBHBIMU  JUIsi  JIy4IIEro
BOCIIPUSTHS PEKIAMHOIO TeKcTa. Pa3BuBaromascs Hayka COLIMOHHUKA
paccMaTpuBaeT pa3Hble MOJIENTU JIMYHOCTH U OMUCHIBAET OCOOCHHOCTH,
NPUCYIIME KAXIOMY IICUXOJOrM4eckoMy Tumy. IIpuHumas Bo
BHUMaHUE JIaHHBIE  OCOOCHHOCTH, HACTOAIIECEe  HCCICHAOBaHHE
aHAIM3UPYET MepCya3suBHbIE CPEJICTBA, UCIIONB3yEMbIe B COBPEMEHHOMN
peKJiaMe, ¢ TOYKH 3pEHHs BO3JCHCTBHSI Ha pa3HbIC MOJICIN JIMYHOCTH.

MaTtepuajibl 1 METOABI

MarepuanoM HCCIEIOBaHMS MOCIYKAJIN ayTEHTUYHbBIE PEKIAMHBIE
cooOmieHnst OpUTaHCKUX ¥ aMEPUKAHCKIX KOMITAHUH, IPEICTaBIEHHBIX
B CCTU HUHTCPHET, a4 TAKXKE PCEKIIAMHBIC TCKCTbI PEKOMCHAATECIIBHOI'O
xapakrepa, pa3paboraHHble KommnaHuel «Voices.comy». Ilpu ananmze
MaTepuana WCCIIe/IOBAHUS aBTOp UCIIONIL30BAT METOJIBI
JUHTBUCTUYECKOT0  HAONIOAEHWsT W ONHMCaHMS, a  TaKKe
JIMHTBONIPArMaTHYECKUH N KOTHUTUBHBIM aHAJIN3.

Pe3yabTaThl H 00CyKAEHUE

Pa3BuBaromiascst Hayka COI[MOHMKA BBIJENSACT 16 THIIOB JINYHOCTH,
pa3leNeHHBIX B 3aBHCHMOCTH OT BOCHPHUSTHS peaimbHOCTH (Y ganosa,
2011). [annas kimaccuduKamus BOCXOAMT K TpPyJaM aBCTPUHCKOrO
ncuxoyora Kapma I'ycraBa HOmra (FOmr, 2001), xoTopblii BHepBBIC
ONHcan  OTACNbHBIC YEePThl  JMYHOCTH, MPUCYIIHE  KaXIOMY
MICUXOJIOTHYECKOMY THUITy M BBISBWJI CBOMCTBA JIMYHOCTH Ka’KIOTO
MICUXOJIOTHYECKOTO THIA, M3 KOTOPHIX BBICTPAMBACTCS BOCIIPHATHE
napopmarun. CormacHo K. IOHTY, cymecTByer deThIpe mapsl
JIMXOTOMUYECKHX NPU3HAKOB, COYETaHUS KOTOPHIX (opmupyroT
ONPENEeNeHHBI TUI JMYHOCTH, TOYHEE TO, KaK 3TOT TUI JUYHOCTH
BOCIPHHMMAET  JEHCTBUTENBHOCTh:  JIOTHKU-3THUKH,  CEHCOPUKH-
MHTYWTBHI, SKCTPABEPTHl — WHTPOBEPTHI, PALMOHAIBI — MPpaldOHAPHI.
OcoOCHHOCTH M OTIMYMTENbHBIE TMPHU3HAKK  KaXKIOH  mapsl
npencrasiieHsl B Taomute 1.
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Jloeuxu

Omuxu

CymHocth  —
ITOHATHE;
NpoBajbl B PACCYKICHHSIX
SIBJISTFOTCS. HEJIOMTY CTHMBIMH;

9TO pcCaIbHOC

PeanbHocTh — MOHSITHE
TyMaHU3Ma U HPABCTBEHHOCTH, a
MpaBUjIa U 3aKOHBI — KOHBEHITHS;

COMEPEKUBAHNE, YCTAaHOBIICHUE

CTPYKTYypHast OpraHu3anus | OTHOUIEHUH W OOMEH 3MOIMIMHU
CKa3aHHOTO HMEET BECOMOE | SIBJISIFOTCS BAKHBIMH ACTIEKTaMH.
3HaYeHHE;
UCTUHHOCTD YTBEPKIACHUI
JI0JDKHA OBITH JJOKa3aHa.

Cencopuku Hnmyumut
Obpamator ~ BHUManue  Ha | CoCOOGHBI TIPEABUAETH Pa3BUTHE

AC€Taln TEKyHIero MOMCHTaA H

MOJIO)KEHUE  TIPEIMETOB B
MIPOCTPAHCTRBE;

(UKCHpYIOT ~ CO3HAaHWE  Ha
TEKyIIeM MOMEHTE u

COOCTBEHHBIX OITYIICHUSX.

CUTYallNH;

OBICTPO BOCIPUHUMAIOT u
AHAJIM3UPYIOT COOBITHS B
HACTOSIIIEM, MPOIILIOM u
Oy nyuiem;

MIPOSIBIITIIOT ~ OBICTPYIO  PEAKITHIO
Ha TIPOUCXOJATIINE COOBITHS.

Dxempasepmot

Hnmposepmul

OOBEKTUBHOE BOCITPHATHE
pPCaIbHOCTH, IJIe COOCTBEHHOE
«1» — 3TO O0BEKT CPelu IPYTHX
00BEKTOB;

OTKPBITBI K  PaCIIUPEHHIO
JIEITEbHOCTH; Ba)KHA BHEITHSIS
CTOpOHA SIBJICHUH.

CyObeKTUBHOE BOCITPHATHE
peaNbHOCTH;  yLIIyOnstoTcss B
JIETAJIA CBOCH JIESITeNbHOCTY;
BaXHBI ~ MOTHBBI, HaMEpPCHHS,
CMBICI, 3 HE BHEITHUH BUI.

Payuonanwt HUppayuonanwt
Konceppatopsi; Hosatopsr;
TOYHO COOJIIO/Ial0T WHCTPYKIMH | MPUBETCTBYIOT HOBBIE CIIOCOOBI
Y TIOCTaBJICHHBIE CPOKH; perIeHus;
MIPUBETCTBYIOT IJ1aH | CBOOOHO  OpUEHTHPYIOTCS B
BBIIIOJIHEHUSA JNEUCTBUM; | HE3HAKOMOM CUTYaIIHH.

OIPAIOTCSl Ha YCTAHOBIICHHBIC
TPaIUIINN.

Tabnuya 1. Mooenu nuunocmu u C6s3aHHbBLE C HUMU
ocobennocmu
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B JaHHOM HCCJICIOBAaHUN MbI U3y4YaCM pas3In4yuia B UCHOJIB30BaAHUU
NnEepCyasnBHLBIX CPEACTB BO3ILCI\/'ICTBI/ISI B PCKIIaM€, OpMCHTHPOBAHHBIX Ha
MOJICIIN JIMYHOCTH, Ha ImpuMepe BSaI/IMOI/ICKJI}O'-IaIOHIeﬁ napsl
«JTOTHKOB-3THKOBY.

"3 MMPEACTaBJICHHBIX B Ta6n1/1ue XapaKTCPpUCTUK MOXKHO CACIATh
BBIBO/I, YTO P COCTABJICHUHN PCKIIAMHBIX TCKCTOB, OPHCHTHUPOBAHHBIX
Ha JIOI'MKOB, CJICAYCT Y4YUThIBATH 3HAYMMOCTH HUCIIOJIb30BaHUA
JIOTOCHBIX CpEJICTB BO3ACHCTBHSA, KOTOPbIE B3BIBAIOT K pasyMmMy H
OTBEUAIOT 32 palMOHAJbHOE MOCTPOCHHE PEUM, KyJa IMPExIe BCEro
cnenyer oraectu: (1) npegocrarieHre GakToOIOrHIECKON HHPOpMAIK
(cTaTuCTHUECKNX AAHHBIX, KOMMYECTBEHHBIX MMOKa3zaTened u T. A); (2)
HCIIOJIb30BAHUE CUHTAKCUYECKUX CTPYKTYD, BBIPAXKAIOIIUX IPUYUHHO-
CIIEJICTBEHHYIO CBsI3b, T. €. Kay3albHBIX CTPYKTYp, KOTOpbIE
OpPTaHU3YIOT COIEPKATeIbHYIO CTOpOHY TekcTa ([3smommuckuii, 2012)
; (3) ynmorpebieHre MHOTOYHCIICHHBIX TTOBTOPOB C IIEIBI0 TTOBHITIICHUS
BO3/IEHCTBEHHOr'0 MOTEHIINANIa COOOIIEHNS, YTO YETKO CTPYKTYpPHpPYeT
MaKpOTEKCT, 00EeCIIeYnBaET ero CBSI3HOCTh U MO3BOJISIET JOKYCHPOBATH
BHMMaHHUE ajpecaTa Ha HambOonee BaxkHoW wuHpopmanuu (Kussera,
2016; JIncouenko, 1971), (4) ucronp3oBanue TpuruieTa — POKyCHpPOBKa
BHUMaHHUS ajjpecata Ha pEeNpe3eHTalnyd CKa3aHHOTO IIOCPEICTBOM
MIpUBEICHUS TIPUBEICHNE Tpex W Ooiee (YETHIpEX) apryMEeHTOB B
moias3y mnpeaMera koMMmyHuKkamuu (Allison, 2009; Darics, 2018;
Mulholland, 2005). st TOTHKOB MOKET UMETh 3HAYNMOCTh M CCBUIKA
Ha TPONUIBIA OMBIT, KOTOpPAas BBICTPAWBAET IPUIHHHO-CIEICTBEHHYIO
CBS3p MEXAY NPONUIBIMH COOBITHSAMHA W BO3MOXKHBIM OyIyIIuM
pe3yapTaTOM H  TPENOCTaBIsieT OOOCHOBAaHHOE JIOKa3aTeIbCTBO
HEOOXOANMOCTH B I3MEHEHUHU CHUTYaIHH.

OpHako A7l STHKOB XOpOIMIas CTPYKTypHas OpraHU3aIusi TeKCTa
HaxOIWTCSA B MEHbBIIEM NPHOPUTETE C TOYKH 3PEHHS JIYUIIero
BOCTIpUATHUSI MHPOPMAIIMK U YCIEITHOT'O OCYIIECTBICHHS BO3JIEHCTBUS
Ha JAaHHBI THI JUYHOCTH. YUHTHIBas OCOOEHHOCTH BOCIIPHUSATHS
JECTBUTEIIEHOCTH STUKAMH, PEKIIAMOJIATENN alleITUPYIOT K 9yBCTBaM,
WCIIONB3ysI OSMOIHMOHAIBHBIE CPENCTBAa BO3ACHCTBHS, K KOTOPBIM
MpEeXAEe BCEro CIEAYIOT OTHECTH IOJIOKHUTEIHFHO-OKPAIIEHHYIO
JIEKCUKY, TO3BOISIONIEH  NaTh  BBICOKYIO  OIEHKY  TIPEAMETY
KOMMYHUKAIIMA ¥ BBI3BATh TOJOKHUTEIbHBIE ACCONMAIUU B CO3HAHUH
aapecara. YmorpeOieHHe BOMPOCHTEIBHBIX CTPYKTYP B PEKIaMHBIX
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COOOIICHHSIX MO3BOJISIET 00ECIEUUTh AUATOTU3UPYIOMHH 3 deKT, 4To
CO3/1a€T MMUTAIMIO OOIIECHHUS, BO BPeMsI KOTOPOI'O IPOMCXOIUT OOMEH
SMOILIUSMHU.

CoBpeMEeHHBIC PEKJIAMHBIC TEKCThl KOMOMHUPYIOT SMOIIMOHAJILHBIC
U paluoHalibHbIe (JIOTOCHBIC) MEpCya3uBHBIC CPEIACTBA JJIs OKa3aHHsI
BO3JICHCTBUS Ha pa3HbIe MCHXOJOTMYECKHE THUIBL. Tak, Hampumep,
KOMIUIEKCHOE HCIIOJIb30BaHUE TPUILIETA, MEPSUUCIISIONIEIO OCHOBHBIC
aApryMeHTHI B MOJIb3y PEKIAMUPYEMOI0 MPOJYKTa, a TAKXKE TPHUILICTA,
HArOJHEHHOI'0  IOJOKUTEIbHO-OKPAIIEHHOW — JIEKCUKOM,  SIBJISIETCS
pacnpoCTpaHEHHBIM IPUMEPOM IOINBITKH OKa3aHUsl BO3JICHCTBUS Kak
Ha JIOTUKOB, TaK ¥ Ha 3TUKOB, HAIIPUME:

You've always wanted to retire in style. The residents of Green
Gables Retirement Community enjoy 25% more life and easy living!
There’s no need to cut the lawn, shovel the driveway, or climb
unnecessary stairs - you’ll have more time, more energy, and more life!
Those are just three great benefits of living at Green Gables. Green
Gables, the world at your doorstep with all the amenities! (Voices.
com)

B mamHOM pekiIaMHOM COOOIIEHHUH aapecaHT (PeKIaMOmaTeNb)
HEOTHOKPATHO  HWCIIONB3YyeT  TPUIUIET U1 TPEeJOCTaBICHHS
HEOOXOANMOTO KOJMYECTBA MHPUYMH OOPATUTHCS B €ro0 KOMITAHHIO:
There’s no need_(1) to cut the lawn, shovel the driveway, or climb
unnecessary stairs — (2) you’ll have more time, more energy, and more
life! TlepBasi yacTh TpemIOKEHUS (/) COMEPKUT TPUAAY ApTyMEHTOB,
OpPHEHTHPOBAHHBIX HA JIOTMKOB, TAE MPEIOCTABISAETCS MEpEeunCIeHne
OOBIIEHHBIX ¥ OOIIEN3BECTHBIX 00S3aHHOCTEN YEeNTOBEKa, )KUBYIIETO Ha
IeHCHH B CBOeM JoMe. Takas opraHm3amys (axkToB aKIEHTHPYET
BHHMaHHE aJpecaTa Ha TOM, IOYEMYy Y HEro MOSBUTCS OoIbIIe
CBOOOTHOTO BpeMeHH Iipu cotpynuaudectBe ¢ Green Gables Retirement
Community. Bropas 4acTh NpeMJIOKEHHUS W OJHOBPEMEHHO BTOpPOM
ciydail rucnons3oBaHus Tputuiera (you 'll have more time, more energy,
and more life) Taxke yka3pIBaeT Ha MPEHMYIIECTBA, KOTOPHIE MOXKET
MONy4UTh  ajgpecaT, OJHAKO TMoJa4a JaHHBIX IPEHMYIIECTB
OpPUEHTHPOBaHA YK€ Ha ATHKOB, YTO CHMBOJH3UPYET 3MOIMOHAIbHAS
COCTaBJISIONIAs BBICKA3BIBAHUS 32 CYET IMOJOKHUTEIBHO OIEHOYHOU
JIEKCUKA B  KOMOMHAIIMM C  JIEKCHYECKOM W  TpaduvecKou
nHTeHcu(puKanuen (more time, more energy, and more life!). Cnemyer
Tak)Ke 00paTUTh BHUMAaHUE Ha COMEPKATEIHHYIO CTOPOHY JIBYX YacTel
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JAHHOTO TPENIOKEHUS: B MEPBOM Cllydae — 3TO pealibHble (DaKThI, C
KOTOPBIMH YacTO CTaJKHBACTCSA CPEAHECTATUCTHUYCCKUN IICHCHOHED,
JKUBYIIUN B AHIJIMHM, YTO 3BYYHMT YOCIAMTEIBHO JUIS JIOTUKOB; BO
BTOpOM ciy4dae uH(pOpManus HOCUT aOCTpaKTHBIA XapakTep, a
KJIFOYCBBIM SIBJIICTCS BO3JICHCTBAE HA 3MOIMH, YTO MPEACTABISICTCS
Oosiee yIavyHBIM BapUAHTOM BO3ICHUCTBUS Ha JTHKOB. JlaHHOE
peKiiaMHOe COOOIIeHHEe — 93TO TpUMep OKa3aHWs IepCya3HBHOTO
BO3JICHCTBUS C YUETOM PA3JIUYHOTO BOCHPHUATHS UH(POPMAIIMH, O YeM
CBHUJICTEIBCTBYET CMeEIleHHe (QOKyca C OJHOM MOJAETH JMYHOCTH Ha
ApYTyIo.

Crnenyromee pekiIaMHOE COOOIEHHE TaKkKe JIEMOHCTPHPYET
napajyieibHOe HCIOJIb30BAaHUE PAIMOHANBHBIX M OMOIIMOHAIBHBIX
CpEACTB BO3/IEUCTBHUS:

May we suggest you tell the board you are choosing a five-seater
family saloon

So, you've spent the last few months diplomatically “loosing” at
golf. You've laughed at the MD'’s jokes (some were even funny) and you
kept schtum when the Chairman’s wife deliberately forgot your name.

Yesterday it paid off. Your back was patted (not stabbed) and you 've
just been told to invest some company money in some brand-new metal.

Allow us to make suggestion. Test drive the stunning new CD
Carlsson from Saab. Of course, you'll be hooked from the moment you
sit in a driving seat, but then there’s a problem. People may think
you're getting ideas above your already lofty station. And you didn’t
get where you are today by people thinking you're getting ideas above
your already lofty station.

So here what you tell the Financial Director. Firstly, the new Saab
is a four-door, five-seater, family saloon. Don’t mention the integrated
aerodynamic skirts, alloy wheels, or exclusive badging. Secondly,
inform him there is 23.8 cu. Feet of luggage space in the boot, but omit
there’s 195 b.h.p. 16-valves, and an all new turbo-charged power unit
under the bonnet. Say that’s it’s quite nippy, and jolly safe when
overtaking. But please leave out the 0-60 in 7.5 seconds, forget that it’s
faster than a Ferrari Mondial from 50 to 70 m. p. h. Oh, and mention
the 38.1 m. p. g. Not the 140 m. p. h. And finally, whatever you do,
don’t say the new CD was partly developed by Erik Carlsson, the
legendary rally driver. Just explain that it’s wholly favoured by Harry
Dobson, the frugal company car manager. If all goes well, you’ll soon
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be driving the new Saab Carlsson CD into the company car park.
Obviously, you’ll be hiding it in a comer until it’s time to make your
move. That day, in the not-too distant future when you “accidentally”
park it in the Chairman’s space. Or have we been addressing the
Chairman all along? (advertisement in The Independent magazine, 21
October 1989)

LeneBast ayauTopusi JAaHHOTO PEKIAMHOTO COOOINEHHS — 3TO
JIETIOBbIE JFOTH, KOTOpbIE MPEITOYUTAOT MaIHHbBI
MPEJACTABUTENBCKOrO Kiacca. J[aHHBIM pPEKIIAMHBIA TEKCT UMUTHUPYET
o0I1IeHEe MEXKTy OJM3KUMU JIPY3bsIMHU, KOTOPBIE IPEKPACHO MIOHUMAIOT
JIpyr Opyra, O 4eM M CBUJCTEIBCTBYET Pa3TOBOPHBIN CTHJIb U HOMOP
pexiambl.  OOWJIBHOE HWCIIONB30BAaHWE MECTOMMEHHS you TpHU
oOpallleHuH K ajpecaTy IIOMOraeT COKPATHTh UCTAHIUI0 MEKIY
ajpecaHTOM U ajpecatoM. llepBrle JBa a03ama PEKIAMHOTO
COOOIICHHSI, OIMUCHIBAIONINE THIMYHYK JKU3HEHHYIO CHTYaIHIO
LIEJICBON ayIMTOPUM JaHHOM PEKJIaMbl, IEMOHCTPUPYIOT, YTO ajpecar
BBIp@KAaeT CBOE TOHMMAaHWE CHUTYallid, B KOTOPOH oOKaszajicsi ero
cobecemnuk (<...> So you've spent the last few months diplomatically
“loosing” at golf. You've laughed at the MD'’s jokes (some were even
funny) and you kept schtum when the Chairman’s wife deliberately
forgot your name <..>). Takas >MOIMOHANIbHAs BOBIICUEHHOCTh H
obOparieHue K ajgpecary MocpeJCTBOM MECTOUMEHHS You OYSHb BasKHBI
JUIE  OTHKOB, JUIS  KOTOPBHIX  YCTAHOBJICHHWE  OTHOIICHHE C
pekiamMoyiaTelieM (Jaxke yJalleHHOe) SIBJISIETCSI OCHOBHBIM BEKTOPOM
JUISl OKa3aHUs JajbHeiero Bo3aencTeus. BonpocurenbHas cTpykTypa
B KOHIIE PEKIAMHOTO TEKCTa, OPHUEHTHPOBAaHHAs Ha ajpecaTa, TaKKe
MO3BOJIICT CO3JIaTh ONIYIICHWE BEICHHS JUAJTOra C MOTCHIHMAIbHBIM
nokymarenem (Or have we been addressing the Chairman all along?)

O/HAKO MOMUMO YKa3aHHBIX SMOIIMOHAIBLHBIX CPEACTB BO3ICHCTBUS
JAHHOE PEKIaMHOE COOOIICHWE HE IHUINCHO YETKOW CTPYKTYphl H
pallMOHANIBHBIX ~ CPEACTB  YOOKJCHHS,  KOTOpbIe  IO3BOJISIOT
MPOTHUBOIOJIOKHOMY THITY JIMYHOCTH, JIOTUKAM, JIy4Illie BOCIPHUHUMATH
MTOCBUT PEKJIAMHOTO TEKCTa U OBITh YOSKIECHHBIMH B HEOOXOAWMOCTH
MPHOOPECTH PEKIaMUPYEeMbIi TOBap, 4YTO MOXHO HaOmOIaTh B
(dbparMenTe, IJie MPEACTABISIOTCS OCHOBHBIC TEXHHYECKHE MapaMeTphl
aBromobmis: (<...> So here what you tell the Financial Director.
Firstly, the new Saab is a four-door, five-seater, family saloon. Don’t
mention the integrated aerodynamic skirts, alloy wheels, or exclusive
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badging. Secondly, inform him there is 23.8 cu <..>And finally,
whatever you do, don’t say the new CD was partly developed by Erik
Carlsson, the legendary rally driver. Just explain that it’s wholly
favoured by Harry Dobson, the frugal company car manager <...>).
CTpyKTypupoBaHHE JaHHOTO (parMeHTa TeKCTa OCYIIECTBISIETCS
MOCPEJICTBOM IIETIOYKH BBOAHBIX cJoB (firstly, secondly, finally),
KOTOPBIE SIBJISIIOTCS HABUTALIMEN, TIO3BOJISIFOLIEH aJipecaTy ClIeaoBaTh 3a
MBICTBIO  azapecaHta.  [IpemocraBienue  Gompmoro  obbema
¢dakronornueckoir uHopmanuu (there’s 195 b.h.p. 16-valves, and an
all new turbo-charged power unit under the bonnet. Say that’s it’s quite
nippy, and jolly safe when overtaking. But please leave out the 0-60 in
7.5 seconds, forget that it’s faster than a Ferrari Mondial from 50 to 70
m. p. h. Oh, and mention the 38.1 m. p. g. Not the 140 m. p. h.)
SIBJIICTCS  JIOTMYHBIM  JIOKA3aTE€IbCTBO TOrO, IOYEMYy  JIAHHBIH
ABTOMOOWJIb 3aciy)KHBaeT BHUMaHHS ajpecata. CchlIka HA aBTOPUTET
(the new CD was partly developed by Erik Carlsson, the legendary
rally driver. Just explain that it’s wholly favoured by Harry Dobson,
the frugal company car manager<...>) Takxe H00aBJISAET CKAa3aHHOMY
JIOCTOBEPHOCTH.

Tak kak co3aTeny peKIIaMHBIX TEKCTOB HE MOTYT 3apaHee OLlCHHUTD,
K KaKoW MOJIETIN JINYHOCTU OTHOCHTCS aJ[pecaT, TO TAaKOe KOMIUIEKCHOE
WCTIOJIb30BAHME YKa3aHHBIX TIEPCYa3UBHBIX CPENCTB YBEIHYHBAET
IIAHCHI TOTO, YTO OKa3aHHOE IEePCya3nBHOE BO3JICHCTBHE YBECHYAECTCS
yCIEXOM U 4TO aJjpecaT B HE3aBHUCUMOCTH OT TOTO, SIBJISCTCS JIM OH
JIOTHKOM WJIA 3THKOM, M3MEHHT CBOE€ KOMMYHHKTHBHOE IOBEJICHHE H
npHOOPETET PeKIaAMHPYEMBII POIYKT.

Nudopmanuonnblie acneKThl U UX OTPakeHHe B COBpPEeMEHHOI
pekjaame

CorracHo TEOPUH COIIMOHUKH mro0ast nHOpMarus,
BOCIIPHHAMAeMasi WHAWBUIOM, MOXKET OBITh pa3JiejiecHa Ha HECKOJIBKO
MH(GOPMAITMOHHBIX ACIIEKTOB, YTO SIBISICTCS 3HAYMMBIM ITPH 00paboTKe
CO3HAHWEM TIONYYCHHBIX BO BpeMs KOMMYHHKAIIMU COOOIICHUH
(3Bonapesa, 2016).

«/lenosasi noeuxa» — OSKCTpaBepTHas JIOTMKA, KOTOpask HOCHT
HeaOCTPaKTHBIN XapakTep W MMEET NIEN0 C YeTKOH OpraHu3alMOHHON
JeITEILHOCThIO, ONMEpPUpPYeT C pecypcaMu, YMEHHEM CO37aBaTh
mabnonel.  [JlaHHBIT  WMHQOPMAIMOHHBIA  aCMEKT  IPEJOCTaBISIeT
OIMCAaHKE OJHOTO TEXHOJOTHMYECKOro Tpolecca yepe3 JAPYroM, 4to Ha
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CHHTAKCHYECKOM YPOBHE OTPa)KaeTCs B MOCTPOCHUH BBICKA3bIBAHUN C
MTOMOIIIBIO Kay3aJIbHBIX CTPYKTYpP, a Ha JICKCHYECKOM — B MPUBEICHUH
KOHKPETHBIX JaHHBIX. B pekiaMe Npu OKa3aHWU MEPCYya3uBHOTO
BO3JICHCTBUS JaHHBIA WHGOPMAIIMOHHBIA ACIEKT OIMCHIBACTCS Ha
KOHKPETHBIX JKH3HEHHBIX MPHMEPax TOro, KaK MPEYyMHOXHUTh
HMEIOIIMECS PECYpChl B JKU3HU HWHIMBHJA IOCPEIACTBOM IpeaMeTa
PEKJIaMBI, YTO BBIBOJUTCS JIOTHYECKOM LENOYKON PacCy ACHU.

Located in the gated community of Shavian Lake, this fantastic
rental home is perfect for nature lovers. Features include a natural gas
fireplace, tiered floor design, and a lovely all-season sun room, perfect
for bird watchers or bookworms. With a covered balcony facing the
lakefront, summer paddle boat rentals, and access to a year-round
nature trail, the Shavian Lake community is truly a community for all
seasons (and you can bring your pets too!). For more details, contact
Hinterland Rentals at 555-3489. In- quire about this rental home’s
short-term leasing program, starting at $1500 per month. (Voices.
com)

«Cmpyxkmypuas jaoeuxa» - WHTPOBEPTHAs JIOTHKA, KOTOpas He
OIMCHIBAET CHUTYAIMIO, a OOBSACHSIET ee, MPHAEPKUBASAChH YETKOU
CTPYKTYpBI, OpraHu3ysi COOBITHSI B JIOTHYECKOM TIOpSIAKE C
MPUMEHEHUEM KOHKPETHBIX IM(p W CTAaTHCTUYECKHX JAHHBIX.
JlornyHOCTh TIOBECTBOBAHWS OOECIIEYMBAETCS 3a CUET YKa3aHHs
MPUYMHHO-CIICJCTBCHHBIX CBs3€i, CpaBHEeHUI M Kiaccubukaiuii. Ha
JIUHTBUCTUYECKOM YPOBHE MPH OKa3aHWU MEePCya3uBHOTO BO3MICHCTBUS
B PEKJIIAMHBIX COOOIICHUSIX JIAHHBIAH WH()OPMAIIMOHHBIA aCMEKT YacTo
3aTparvBaeTcsi IMOCPEIACTBOM  HCHONB3OBAHUS  TMPENIOKEHHH B
MMITEpaTHBE C YKa3aHHEM NMPUYUHHO-CIIEICTBEHHON CBS3H, HAIIPUMED:
<...> For nights when you just can’t get to sleep, try Nocturnal Rest
and get to sleep fast! <...> (Voices.com). B maHHOM mnpumepe
JKENAeMBI pe3ynbTaT (get to sleep fast) siBIsieTcsl CIEACTBHEM MIpHeMa
pexIamupyeMoro cHOTBOpHOTO (fry Nocturnal Rest). CtpykTypHas
JIOTUKAa  JAaHHOTO  COOOIIEHWs]  3aKI0YaeTcs B OIHCAaHWUHU
MTOCTIEIOBATENFHOCTH  NEHCTBUM W TPEAOCTABICHUH  JIOTHYHOTO
ITOBECTBOBAHUS C MPHYNHHO-CIIEACTBEHHON CBS3bIO: €CITU ThI BBHIBEIIb
JAHHBIN TIpenapart, TO Thl OBICTPO YCHEIIIb.

«Omuka omuoweHul» — AHTPOBEPTHAS STHKA, KOTOpasi OMHCHIBAET
OTHOIIIEHNE K OOBEKTY, MPEJOCTAaBIsIsl CBOIO OIEHKY ITOCTYITIKOB HIIA
MOBEICHUST JIOZIEH, a TakkKe COAEPKUT 3aKIOYEHHUS IO TIOBOIY
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MOpaJIbHBIX KA4eCTB KaKOro-Ju00 YeIOBEKa M OTBEUAeT 3a YMEHHE
BBIPA3UTh COCTpPaJlaHME W COYYBCTBHE. B pekiame B mpolecce
OKa3aHUs NEPCYa3MBHOIO BO3ACHCTBUS CYLIECTBYET HEMAJIO PHMEPOB,
KOrja ajpecar 3aTparMBacT HACYIIHYIO MpoOJieMy B KH3HH
MOTCHI[MAJIPHOTO KJIMEHTA, BbIpa)kas IMOHMMAaHWE U COYYBCTBHE, a
TakKe TOTOBHOCTh TIOMOYh B BHJIE COBETa BOCIIOJIB30BATHCS
MIPEIMETOM PEKJIAMBI;

1t’s that time of year again (yikes! Nail-biting). Tax Time (booming
voice — over the top women’s scream or Homer Simpson scream)!!!!
Are your statements in order? Even if you are miles behind, our
certified general accounts will get you and your tax forms up to speed,
increasing your refund and giving you peace of mind. Why pull your
hair out every April when you can rely on Tax Tally? Tax Tally knows
your frustrations, believe me, we do. we’re here! Call us today at 555-
5674 for a free estimate. Tax Tally, we crunch numbers so that you
don’t have to. (Voices. com)

«Cunosas cencopuxa» — DKCTpaBepTHas CEHCOpUKa, KOTOpas
HalpaBJieHa Ha MPEIOCTABICHUE XOPOIIEro BU3YyaJIbHOI'O BOCIIPHUSATHS
00bEeKTa, OCO3HAHUS TPOCTPAHCTBA, OMHUCHIBAET KEMAHUS W CIOCOOBI
BOIUIOTUTh WX B JXH3Hb, a TAK)KE 3aTparnuBaeT OMHCAHHWE OSHEPTHH,
HEOOXOAMMOM IJIsl JTOCTMD)KEHHUS IIeJeld, W OTBEYaeT 3a OLIyIICHHE
MIPOCTpaHCTBa U Tepputopuu. Cienyromee pekiiaMHOE COOOIIEeHHe, T
aZpecaHT aKIEHTHUPyeT BHUMAaHHE I[IEIEBOM ayOUTOpUd Ha ee
BO3MOXHBIX JKETaHHSAX (KUTH B COOCTBEHHOH POCKOITHOW BHILIE),
3ameicTByeT MH(pOPMAIIMOHHBIA  aCIEKT «CHUJIOBas CEHCOPHKAY
IIOCPEICTBOM JIKCHKH W3 CEMAaHTHYECKOT'0 TIONS «MEUTB» W
«pPOCKOIIbY, a TaKXKe IMOCPENCTBOM MOJAIBHOTO TJjaroiia can B
3HAUYEHUH  BO3MO)KHOCTH, B KOMOWHAamWd C  JIEKCHKOH,
MTOTYEPKUBAIOIIEH, YTO agpecaT MOXET JOCTHTHYTH 0003Ha4YeHHOU
LIENTH:

Finally, the kids have moved out of the house and you're ready to
live in luxury! You can make changes in your lifestyle now that you've
only dreamed of, including living in your very own villa. Find all the
comforts of home and more in a classic Italian setting at Rossini’s!
Sign your lease with us in the next 3 weeks and receive a special house-
warming gift... your very own crate of Soave from “I Dream of Vino”,
an Andrea Bocellini CD, a splendid basket full of Vero Amore pasta,
tantalizing tomato sauces from Lazio, and the finest olive oil in the
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world made in Florence. Sound good to you? Call us today to take a
tour of our luxury villas at 555-7834 or visit our website online.
(Voices. com)

«Cencopuxa owgyweHull» — WHTPOBEPTHAS CEHCOPHKA, KOTOpas
OIKChIBACT  BOCHpHUATAC  (HU3UYECKOrO MHUpa U 3aTparuBaer
yIIOMHHAHHE BKyca, 3amaxa, a TakKe BHYTPCHHUE OIIYIICHUS WU
(hu3HONIOrnYeCKHe TPOIECChl. B COBPEMEHHOM peKiiaMe «CEHCOpHKa
OLIYIIICHUI» TPOSBISACTCS IMPU OINUCAHUM TOJOXKHUTEIBHBIX YYBCTB,
KOTOpbIE MOXXET MCIBITaTh ajapecaT Oyarojaps IPEAMETY PEKJIaMbI
(uyBcTBO KOM(OpTa, TAPMOHHWH, CIIOKOMCTBHUS, ajpeHajnHa U T. J.),
BBI3bIBAasl B €r0 CO3HAHMH HEOOXOJMMbIC aCCOLMAIINH, MPUBOISIIINE K
M3MEHEHHIO €ro IOCT-KOMMYHHUKATUBHOI'O TIOBEJEHHUSA, T. €. K
YCHEUIHOMY  OCYILECTBJIEHUIO IMEPCYa3suBHOrO  BO3JehcTBUA. B
MPEJACTABIICHHOM HIbKe (parMeHTe HMH(POPMAIIMOHHBIA  acCIeKT
«CEHCOpHKa  OIIYIICHWI» 3aTPOHYT B IEPBOM  MPEIOKCHUU
PEKJIAMHOTO  TEKCTa JUIS CO3JIaHWsl HEOOXOOUMOW  aTMochepsl
pexiamMupyeMoro (ecTuBajs, YTO 3aJaeT HYXHOS HalpaBJIeHUE
JaJIbHEHIIIEro epCya3suBHOTO BO3ICHCTBHUS.

The rhythmic beating of the drums, the cheerful tinkling of rain
sticks, and the mouthwatering aroma of chimichangas... yes, its Fiesta
time again in Lincoln Park! Bring the kids, your in-laws, your
neighbor, and even their dog to join in the fun at this flavorful and
exotic celebration of Central, South American, and African culture.
Taste food from kitchens around the world and dance to sultry sambas
with performers in traditional dress. It doesn’t get any better than this!
Join the Fiesta this long weekend at Lincoln Park. Hope to see you
there! (Voices. com)

«Hnmyuyus 603mocHOCmel» — YKCTPABEPTHAS UHTYUIIHS, KOTOpast
OIUCHIBACT TIOTEHIIMATBHBIC WU CKPBIThIC BOBMOXHOCTH KaKOTO-TH00
0o0beKTa WM 4YeIOBeKa M 3aTParvBacT BBIJBI)KCHHE allbTEPHATHBHBIX
BapHaHTOB, a TAKXKE OMHMCAaHHE COBIMAJCHUN. Mcnonb30BaHue JaHHOTO
WH(POPMAITMOHHOTO aCTIEKTa MOXKHO HAOI0aTh BO MHOTHX PEKIIaMHBIX
COOOIIIECHHSIX, KOTOPBIE MOPa3yMEBAIOT, YTO MPUOOPETEHUE MpeaMeTa
peKJIaMbl TIPEAOCTABUT YECIOBEKY OIpECICHHbIE BO3MOXKHOCTH, Kak
Hanpumep:

(a) Business travel at the speed of your fax machine... is that even
possible?! Zip around the country in your own personal jet, complete
with a licensed pilot and hors d’oeuvres to keep you on top of your
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game. Get from point A to point B within minutes! Visit our website
online to find out more about how you can beat the traffic, on land or in
the air. Need to book that flight right now? Give us a call at 555-6482.
Show up in style (and on time). Start flying to your meetings today!
(Voices. com)

(b) (Inner monologue) Back to the old to do list again. Let’s see...
Climb Mount Everest... done. Snorkeling with the dolphins off the coast
of Australia? Done. Sky diving in Borneo... yup, that’s checked off too.
Barreling over Niagara Falls (chuckle) — Nah, too risky! How about
discovering a Land of Lost Caverns in the highlands of Costa Rica?
(Reading) Easily trek to view scenic wonders of beauty and mystery...
ancient unex- plored caverns await... (Said to another person) Hey Jeff
/ Alice, what do you think of this? (Announcer) Why just travel when
you can ‘adventure’ travel? Call us today to book your next out-of-this-
world thrill seeker vacation. (Voices. com)

«HMumyuyusi épemenu» — HMHTPOBEPTHAs WHTYMIIUS, KOTOpas
OTBEYAaeT 3a IPOTHO3UPOBAHME W OMHMCHIBAET BCE, YTO CBI3aHO CO
BPEMEHEM, BOCIOMHHAHHUSIMH, (GaHTa3UsIMH, a TaKKe HOBBIMH
TEHJICHIIUSME WM UICSIMH, KOTOPBIE BOTUIOTATCS B KU3Hb B OYIyIIEM.
B peknamHbBIX COOONICHVSIX WHTYWIMS BPEMEHU IMPOSIBISCTCS MPH
OITUCAHHUHU TOTO, YTO MPEAMET PEKJIAMBbl IIPUBHECET B KU3Hb WHIUBHJIA
YTO-TO HOBOE, MHOE M HEMOX0XKee Ha JAPYTrux. B mpeacTaBieHHOM HIKE
peKIaMHOM  coOOIIeHnH  00O3HadYeHa  HIesl  BOCIIOIBH30BATHCSA
pEeKIIaMUPYEMBIM TIOJIKACTOM JUIsi TPOJBHKEHHs OW3Heca, 4TO IO
MPOTHO3aM TIO3BOJHT OBITh HE TONBKO B TPEHJE, HO M 3aKPhITh
MHOYECTBO TIOJIE3HBIX 3a]1a4.

Ever heard of a podcast? People listen to them, they subscribe to
them, and they love them... as a business, doesn’t that sound like
something that you'd like to be a part of? Well, you can when you hire
the podcast pros at Podcast Princess Productions. Imagine... You'll
have a team of creative and technical people at your disposal and a
killer podcast to spread the word about your business. Getting old biz
into new media is not for the faint of heart, but it can happen with the
help of Podcast Princess Productions. Get a free estimate by emailing
info@website.com or call 555-5555 today. (Voices. com)

B pekigaMHBIX TEKCTax HEPEAKO TMPOUCXOMUT TEPEKIIOUCHHE
WH(POPMAIMOHHBIX ~ ACMEKTOB  JUI  YBENUYEHHs] BO3JCHCTBEHHOTO
noreHnuaiga  peknambl.  CylecTByeT MHOTO — MPHUMEPOB, TJC
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3aJ1eHCTBYIOTCS uH(OPMAIMOHHBIC ACTICKThI «MHTYHIIHS
BO3MOXKHOCTEI» U «CHJIOBash CCHCOPHKAa», OJaromapss KOTOPBIM
ajpecaty JEMOHCTPUPYETCS, YTO PEKIaMUPYEMbId MPOAYKT WU
yclyra THIIOTETUYECKA MOTYT BOIUIOTHTH €0 MEUThI B JKU3Hb WJIH
OTKPBITh HOBBIE TOPU30HTHI, KaK HAIIPUMED:

(a) Getting married this year? Organizing a corporate function that
needs all the trimmings? Sophie’s Elegant Events is your premiere
event coordinating and concierge firm. We coordinate and cater events
of all sizes, specializing in theme weddings and receptions. Don’t wait
until the Spring to give us a call. We want to make sure that your event
goes off without a hitch, and that means planning ahead NOW! Call us
at 555-1290 to make your dreams come true. (Voices. com)

(b) Picture your dream house. For you, it might be a sprawling
lakefront property with mature trees and a winding driveway through a
wrought-iron gate... or, perhaps it’s something more cozy and closer to
the shopping mall - we’re not just talking picket fences here! Come in
and chat with one of our mortgage specialists. Tell us about your
dreams. We’ll make them a reality. (Voices. com)

[pencrasieHHbIe peKIIaMHBIe coo0mieHus 3aBepIIaroTCs
MPEANONIOKEHUEM, UTO PEKIAMHUPYEMBIH MPOMYKT MOXKET MPETBOPHUTH
MEUTHI ajjpecaTa B XU3HbB (fo make your dreams come true, make them
a reality). CTOUT OTMETUTh, YTO JAHHOW MH(pOPMALIMK MPEIIICCTBYET
WMIIEpaTHB, WCIONB30BAHHBIN IS MOTHBAIMU  aJpecaTa-HHTYUTa
MOJYYUTh TIPEJMET PEKJIAMBI, KOTOPHIH M CMOXET IIPEOCTaBUTh
yKa3aHHbIC BO3MOKHOCTH, & TaK)Ke MOJANBHBINA IIaroi will B 3HaYeHUN
o0eImanust Co CTOMPOICHTHON YBEPEHHOCTHIO.

[MoMuMO MHPOPMAIIOHHOTO ACTIEKTa KMHTYUIUS BOBMOXKHOCTEH» B
npuMepe (a) TakKe 3aJelCTBYeTCS «HHTYWIUS BPEMEHW» TMpH
PEKOMEHIAINK ajpecata OOpaTHThCS B €ro KOMIIAHHIO KaK MOXHO
ovicTpee (Don 't wait until the Spring to give us a call. We want to make
sure that your event goes off without a hitch, and that means planning
ahead NOW!)

Anamm3upys npumep (a) u (b) ¢ TOYKM 3peHHUS BO3JACHUCTBUS HaA
JOpyrue MOIECIU JIMYHOCTH, MOXKHO OTMETHTh HCIOJNB30BaHHE
BOMPOCHUTENBHBIX CTPYKTYp B (2) Uil TPUBJICUCHUS BHUMAHHS |
muanorusupyromero bdexra (Getting married this year? Organizing
a corporate function that needs all the trimmings?), a TaKKke
yrnoTpedIeHnEe MECTOMMEHHSI You ¥ ero GOpMBI your M0 OTHOIICHHIO K
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aapecary B npumepe (a) u (b) Ui COKpalleHHs] JAUCTAHIMH (your
premiere event coordinating and concierge firm, your dream house, for
you W T. JI.) — OpUEHTHp Ha 3TUKOB. B mpumepe (b) ampecary
HpeyIaraeTcs MpeACTaBUTh JIOM CBOEH MEUTHI, MIOCJIE Yero PEeKIIaMHOE
COOOIIIEHHE JaeT JICTajJbHOE OIMCAaHUE BO3MOXKHBIX BapHaHTOB, YTO
0oJiee epCya3uBHO ISl CECHCOPHKOB.

B coBpeMeHHBIX PeKJIAMHBIX COOOIIECHUSIX HAOIOIACTCS TCHIACHIIUS
3aTparuBaTh WHGOPMAIIMOHHBIA ACHEKT «CEHCOPHUKA OILLYIICHUN», UTO
MPOSBIISICTCS B JCTAJIbHOM ONMHMCAHUU (DU3MUECKOr0 COCTOSHUS WIIU
CaMOYYBCTBHUS, KaK B CJICAYIOUIEM PEKJIAMHOM COOOIIEHUH KOMITAHUU
Dove.

The more someone makes you think about your body, the harder it
becomes to ignore.

Your tongue, for example. Usually, you hardly notice it’s there. But
when I mention it, you can feel your tongue bumping against your
lower front teeth. The tip’s just resting on them. You notice your tongue
feels just a little too long for your mouth. And you notice it never really
lies still. You move it about constantly, without thinking about it.
Backwards and forwards. And from side to side. Suddenly, it feels
strangely wet and heavy in your mouth, doesn’t it?

A few seconds ago, you hardly noticed your tongue. But just one
message ensured you can’t stop thinking about it. Now imagine the
hundreds of messages girls are exposed to every day, subtly changing
the way they think about their bodies. See how you can help at
selfesteem.dove.co.uk. Dove. Be your beautiful self'.

Kak BumaHO W3 MaHHOTO TEKCTa, anpecaHT (PEeKIaMOIaTelNb)
MpeiaraeT ajipecaty CoCpeA0TOYUTLCS Ha BHYTPEHHHUX ONIYIICHHUSX U
mpeajiaraerT  CKOHIIGHTPHPOBATh  CO3HAHHE Ha  CBOEM  SI3BIKE.
MHOrOYUCIICHHBIC TOBTOPHI TJIarojoB YYBCTBEHHOT'O BOCIIPHUSTHS
MO3BOJIAIOT 3TO peaju3oBaTh (you can feel your tongue <...> You
notice your tongue feels just a little too long <...> you notice it never
really lies still <...> it feels strangely wet and heavy in your mouth,
doesn’t it?). VlHTepeCHO OTMETHTH, YTO TaKOE JETaJbHOE ONMUCAHHE
COCTOSTHUSI SIBIISIETCS. YACTHBIM TNPUMEPOM TOro, KaK HW3MEHUTh
BOCIIPHUSATHE COOCTBEHHOTO TENA B JIYYIYIO CTOPOHY, YTO W SIBIISICTCS

U URL: https://www.campaignlive.co.uk/article/top-10-radio-ads-
2016/1418495
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OCHOBHBIM IOCBUIOM JAHHOT'O PEKJIaMHOro cooOmieHus. B KkoHIe
PEKJIaMHOTO COOOIIEHHS, IEPEKITI0Yasch Ha HH(OPMALMOHHBIN acTIeKT
«AHTYWLIUS BO3MOXKHOCTEH», aJpecaHT Npeajaraet IMOCETUTh CalT
koMmnaHuu «Dovey, KOTOpbI MOXET MOMOYb JOCTHYb JAHHOH LEH.
(See _how you can help at selfesteem.dove.co.uk. Dove. Be your
beautiful self). B pe3ynbrare, JaHHOE peKJIaMHOE COOOIICHUE CHOBA HE
OFPaHUYHUBACTCS OPUCHTHUPOM TOJBKO HA OJHY MOJENb JIMYHOCTH,
XOTsl, Ha TIEPBBIN B3MJISAI, 3TO HE COBCEM OUEBHUTHO.

Crnenyrommii npuMep komnanun «Honda» 3aTparuBaer «CHIIOBYIO
CEHCOPHKY» U «MHTYHIIHIO BO3MOKHOCTEH»:

VO: (slow and deep) Want a sneak peek of the new Honda CRV
Black Edition? Close your eyes...

(Very long pause)

The Honda CRV Black Edition. All the power of an SUV. All the
clever thinking of a Honda. All in black.

See it for yourself. at Henry’s Honda, Crossmyloof, Glasgow’.

B mHauane peknamMHOr0 COOOIIEGHHS TPOUCXOAUT IPHUBICUCHUE
BHUMaHUE ajjpecarta 3a CYeT aneJUIAIUU K KEJTaHWIO YBHJIETh HOBYIO
pexnamupyemyto Moaens MmamuHbel (Want a sneak peek of the new
Honda CRV Black Edition?), mocne 49ero cieayer IpPHU3bIB 3aKPHITh
IJ1a3a ¥ CKOHIIEHTPUPOBATHCS HA MOCIEMYIOMUX JETAISIX OMHFCAHUS U
[0CTapaThCs «yBHAETHY pPEKIaMHUpPyeMbIii 00bekT. MHbopMaIioHHbIi
ACIeKT, OTBEYAIOIINHA 32 BU3YyaJIbHOE BOCIPHUATHE 00BEKTa, OTHOCHUTCS
K «CHJIOBOM CeHcopuKe». bomee Toro, mpenocTaBleHHE OIHMCAHUS
OCYIIECTBIISIETCS TIOCPEACTBOM IEPCYa3UBHOTO CPEACTBA BO3ICHCTBHS
TPHILIETa, B KOTOPBIA BXOAWUT TPEXKPATHBIA ITOBTOP MECTOMMEHUs all
(All the power of an SUV. All the clever thinking of a Honda. All in
black), dWro TO OIIymIEHWSM JaeT AacCOIHAINI0  OOIIMPHOTO
MIPOCTPAHCTBA aBTOMOOMIISI — «CHJIOBasi ceHcopukay. OMHAKO aJipecaHT
HE JlaeT CIIMIIKOM PAa3BEPHYTOr0 OIUCAHUS IPEIMETa pPEKIaMBl,
pazkuras uHTEpec aapecara. llepeximroueHne Ha acleKT «HHTYWIUS
BO3MOXKHOCTEI» OCYIIECTBIISIETCS. B KOHIIE PEKIIAMHOTO TEKCTa,

2 URL: (https://www.campaignlive.co.uk/article/top-10-radio-ads-
2016/1418495)

130



MOTHBHPYIOIIEro 3aliT B Mara3u «Honda» u mocMoTpeTs Ha MalvHy
BXKUBYIO.

KopnopaTuBHbIii UMUK KaK MOJAeIb JIMYHOCTH

[ockonbky mepcya3suBHOE BO3JEHCTBHE COCTOUT HE TOJIBKO W3
palMoHaIbHBIX U 3MOIMOHAJIBHBIX, HO U TAK)KE M3 3TOCHBIX CPEICTB
BO3CHCTBUSA, TO JUIS YCIEIIHOTO JIOCTHKCHHUS TIOCTABJICHHBIX IIEICH U
M3MEHEHHS MOCT-KOMMYHHUKATUBHOIO TIOBEICHMSI ajjpecaTa B IOJb3Y
KeJaeMoro M HeoOXOIUMOro JJisi ajpecaHTa, peKIaMHble KOMIaHHWN
yIASNSIOT ~ OONbIIOE  BHUMAaHWE  IOCTPOCHUIO  OJarornpHsTHOTO
KOpPIIOPAaTUBHOTO HMHJ/PKA, (OPMHUPYIOLIETrO IO3UTHBHBIA  00pa3s
KOMIIaHMM B TJla3ax azapecara. KoOpHopaTUBHBIM HMHIK — 3TO
3asBIICHHOE «JIMI0» KOMIIAHWW, & TaKKe IO3MIUS M YCTAaHOBKH,
KOTOPBIX OHa npuaepkuBaercs. COOTBETCTBEHHO, PEKJIaAMHBIH TEKCT —
9TO «peyb» KOMIIAHWH, KOTOpas HMeeT CBOM OCOOCHHOCTH U
CEeMaHTHYECKOE HallojlHeHne. B 3aBucuMocTH OT  BBIOpaHHOM
CTpaTeruy IOBEICHHS, a TAKKE OT IICJCBOW ayAMTOPHH, PEKIaMHbIC
KOMITaHUH 3apaHee OIpPEeJeNsIIoT CTHIL OOIIEHHS C MMOTEHIINATbHBIMU
KIWeHTaMH.  AHajan3  BBIOpAaHHBIX  CpPEACTB,  PEANTH3YIOUINX
KOMMYHUKAIIMIO, TIO3BOJISIET COOTHECTH pEKJIaMHBIE TEKCTHl C
MOJIEISIMA JIMYHOCTH, PAacCMaTPUBAEMBIMH B COIIMOHWKE. B omHHMX
ClIlydasix pPEKJIaMHBI TEKCT 3BYYMT KaK BBICKa3bIBaHUS, Hamboiee
XapaKTepHbIE IS JIOTHKA, @ B IPYTUX — JUISI 3THKA U T. 1. PaccMoTpum
TpH TIpEMEpa OJHOTO W TOTO K€ PEKIaMHOrO COOOIICHWS,
HaIpaBIIEHHOTO Ha MPOJBIDKEHHUE MOJIb30BAHUEM KPEIUTHOW KapTO, U
IIOCMOTPUM HAa COOTHOIIEHHWE KaXIOro TEKCTa C  MOJEIAMHU
JTUIHOCTSIMH, a TaKKe COITOCTaBUM 3aJIeliCTBOBaHHBIC
WH(OPMAITMOHHBIE ACTIEKTHI.

(a) We can open doors on your behalf. Whether you want great days
and nights out with your friends and family, a bit of peace and quiet
before you leave the airport or entrance to an exclusive shopping event,
we can make it happen. (Darics, 2018, p.76)

(b) We’ll get you in. There are some gig, movies, store sale and
other events that are just too good to miss. Tell us where you’d like to
be and we’ll get you in. Going travelling? We’ll get you lounge access,
away from the hustle and bustle of the airport. (Darics, 2018, p. 76)

(c) We’ll open doors for you. If there’s a special show or exhibition
you'd love to see, or an exclusive sale you’ll like to be at, we’ll be
pleased to organize it for you. Likewise, if you're planning a trip, we
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can arrange access to the sanctuary of a private airport lounge, so you
can avoid the maddening [sic] crowds. (Darics, 2018, p. 76)

PexnamubIif TEKCT npuMepa (a) UMeeT YeTKYIO CTPYKTYPY U 3BYUHT
KaK JIOTHYHO BBICTPOGHHOE ITOBECTBOBAHHE 32 CYET HCIIOJIL30BAHUS
Kay3aJbHOH CTPYKTYpbI, HAIlOJJHEHHOH apryMeHTaMH B TMOJb3Yy
npenuMyIiecTB npeamera pexnamel (Whether you want great days and
nights out with your friends and family, a bit of peace and quiet before
you leave the airport or entrance to an exclusive shopping event...). B
JaHHOM CIlydae KOMIIAHHIO CIIPaBEIJIMBO OTHECTH K JIOTMKY WIIH
palMoHay, TOCKOJNBKY palMOHAJBbHBI KOMIIOHEHT IepCya3uBHOTO
BO3JCHCTBUS  HaxomuTcs B npuoputere. C  TOYKH  3pEHUS
MH(OPMAITMOHHBIX aCIMeKTOB, B mpuMmepe (a) MOXHO HaOIIOJaTh
«IIETOBYIO  JIOTUKY» (ymoTpeOjieHne Kay3albHOM CTPYKTYpPHI U
npenocTaBieHue aprymeHToB: Whether you want great days and
nights<...>) U «CHUJIOBYIO CEHCOPHKY» (ameIUIAns K JKEJTaHUSIM U UX
peanmm3anus: Whether you want great days and nights out with your
friends and family... we can make it happen).

[pumep (b) wuMUTHpPYeT JHAalOr C aJAPECaToM, IOCPEICTBOM
HCIIONB30BAHUS BONPOCUTENBHON CTPYKTYpBl (Going travelling?) wn
pasrOBOPHOTO  CTHJIA  KOMMYHHUKAaIlMM, KOTOPBIA  TepefaH B
cokpamreHusx (we’ll get you in, we’ll get you lounge access, you'd like
to be) U B JEKCHUKE, CBOMCTBEHHOW I HeOpMalbHOrO OOLICHUS (,
YTO 3BYYHT OOJiee OTKPBITO TIO OTHOIICHHIO K IOTECHIIMAILHOMY
KIIMEHTY, COKpalaeT AWCTaHIINIO, TO3WIHOHHPYET KOMIAHHUIO Kak
JpyTra M MOKa3bIBaeT, YTO KOMITAHUSA OTKpHITA K obmeHuto. [Ipu Taxoin
rosiaye PeKIaMHOTO COOOIIEHUSI KOMITAHMS 3BYYHT Oojiee XapaKTepHO
s otuka. B mpumepe (b) Takke 3aAeHCTBOBAaHBI CIIEMYIOIIHE
HHPOPMAITMOHHBIC aCHEKThI: «cuiaoBasi ceHcopuka» (Tell us where
you d like to be), mepecedeHre «CHIOBON CEHCOPHUKID U «CTPYKTYPHOH
morukm» (Tell us where you’d like to be and we’ll get you in), a Takxe
«CeHCOpHKa omrymeHui» (away from the hustle and bustle of the
airport).

[Ipumep (c) BbIIENAETCS OPUEHTUPOBAHHOCTHIO HA KIIMEHTA 33 CYET
HEOTHOKPATHOT'O MCIOJIB30BAHUS COYETAHUS MPEIOTa K MECTOUMEHUS
for you (We’ll open doors for you <...> we’ll be pleased to organize it
for you for you). OgHaKo parpiOHaJTBHBIN KOMITOHEHT TIepCya3HBHOTO
BO3JICHCTBUS [AHHOIO PEKIAMHOrO TECTa, 3aKIIOYarolIMiCcs B
WCMONB30BAHNHM CHHTAaKCHYECKOTO Tapajuieiu3Ma W Kay3aJbHbIX
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CTPYKTYp, a TAK)XE€ B YCTAHOBJICHHH HMPUYMHHO-CJICACTBEHHBIX CBS3CH
MO3BOJISICT aCCOLMUPOBATh JIAHHBIA TEKCT C JIOTUKAMHU. AHAIU3UPYS
MH(OPMAITMOHHBIE ACIIEKThI, MOYKHO BBIJICIIUTh CICHYIOIINE: «IEIOBas
JIOTHKAy TpeACTaBICHHAS LEMOUYKon paccyxknenuid (If there’s a special
show or exhibition, we’ll be pleased to organize it for you. <..> if
you're planning a trip, we can arrange access to the sanctuary of a
private airport lounge, so you can avoid the maddening [sic] crowds) n
«cuioBas cencopukay (you’ll like to be at, we can arrange access to
the sanctuary of a private airport lounge).

BriBoabI

B pe3ynbTaTe NpoBeIeHHOr0 UCCIIEIOBAHUS MOXKHO CZEIaTh BBIBO/,
YTO WCIOJIb30BAHUE 3HAHWM, NMPUMEHSIEMBbIX B COLIMOHHKE, SBJISCTCS
MOJIE3HBIM  JUIS  CO3JaHMS PEKIAMHBIX TEKCTOB IEPCYa3HBHOIO
xXapakTepa, a TaKke JUIs (GOPMHUPOBAHMS JKEITAEMOro KOPIOPaATHBHOI'O
umumpka.  CoBpeMeHHas  pekjamMa  BbLAEIsIeTCs — KOMOHMHaImen
IepCya3suBHBIX CPEICTB BO3ICHCTBUSA, KOTOPHIC ale/UIMPYIOT Kak K
palMOHAIBHOM, TaK U K YMOIIMOHAIILHOW COCTABJISIONIEN, YTO SIBIAETCA
3 (PEeKTUBHBIM JIJIsi  pa3HbIX Mojelied JjuuHOocTH. [lpuHsATHE BO
BHMMaHHE MH(POPMAIMOHHBIX aCIeKTOB, BBIJIENSEMBIX B COLIMOHHKE, a
TaK)Ke WX TEepecedeHne U MepeKIIoueHne MeXIYy HUMH 00eCreunBaroT
BO3MOXKHOCTh ~ JIYYIIETO  BOCHPUATHS  HH(POPMAIUKU  pa3HBIMH
MICUXOJIOTHIECKUMH TUTIAMH.
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